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Achievement Test, Prueha de Lectura, Secondary Vocabulary ,Test, 
^ primary Self-Concept Test, and Piers-Hatris Children's Self-Concept,A ^ 
Test* Findings' included: thete was a significant increei^e in Spanish 
reading *skiais; ^there were high jtnd lew gaih^'in English reading - 
skills; observations revealed'genermlly . adequate -Jevels of ^ 
. approptia%fe 'classroom instructional ictiviti^s but very law level of 
incorporation, of minority group ^ students,'^ backgi:<iunds and cultural^ 
.heritage into these insttuctional activities;, successful* staff 
tretining was conducted fof^9 of ' the planned 20 days due to tinr delay 
of the. delivery of materials and' equipment for instruction. (HQ) 
v.^* - * ♦ . ^ . • ' ' 

* ' .Beptodqctions supiSlied^faV EDRS are' th>e best that c^n be «ade , *, 

* ' * • ''±z6m the -oijiginal aocoBeni; ♦ 



Research 

Devefopment 
Evdiildtibn 



# * * 



•c 



• . DEPARTMEN T . • 

OF - ^ 
EDUCATIONAL DEVELOPMENT' 



0. 

. o : 



lERJC-'- 




■I 



' ^ aust^ independent school district ^ 

lilHi 



J 



/ ■ 



•4 



) 
1 
J 
1 

r 

1 
I 



Ikxird of Trtiit*||tS' , 

M. IC Hage, Jr*, President 
Mrs, Barf McCfeilan, Vice Preside 
, I Gustavo L Garcia, Secretary 



V/iU 'D. Davi^s 



Jerry Nugent 



» DeCoGrcy l^elley 
Reverend Mar^4h C/Gnffin 



Sup«rint^Dd#itt of Scbopts 

Dr, Jack L* Davidson 



eric: 



> 



AssUtanf Superintendent, DivistoR of liutnictfofv and Developmeitt 

^ . Da Vance C» Uttfeton 

^ ... 

Dr. Freda M. Holley 

Coofdinatpr, Office of Eva!i>afion 
O 



1973 lh\ 



S7AKIATI(S REPORT 



*S3AA Bilingual/Bicultttral Project 



Glyim Ligon 

,Progran Developer /Evaluator 

Margaret Cantu , . 
ClassrocQ Observer 

Gloria Homer , , 

Classroom Observer 

Laura Sscani 11a 
Classroca Observer ' »' 



■ y ■ ■ 

Tcs3 Brooks 
Product Evaliiator 

Audrey Ja&da 
Data Specialist 

^Richard De La Paz 
^>ata Spe'cialist 

'Joy Hester 
C^^srooEJ Observer 



Frieda M. Holley ; 

Cooi^dinator, Office of Evaluation 



July, 197I* 



17^ 



Depftiiasent of ISSjl^tlcpeil Developaent 
Office Evaluation 
6100^. TJuadaluj^ " 
Austfc^ Texas 78752 - 
fee I kSl-Bk&l 



TASLE OF COmBTS 



■ . , ■ : - ^ ^ . 

I. Abstract * ' 1 

* II. Progrea Decripticm t^.-.^. 2 

U * 

^III. EyalustJ.cn Description i i h 

m * * . 

• JV. -Decision Questions - 10* 

Y* Context t*. ^ ^.^ 13 

TL.' Objectives .v. : ...1 20 

• VTI C Interrelationships 1 .-i. ... • 36 

Vm. Aj^endices: Ins^runent Reports 

;A.^ Elementary ClassroCT Observation G^rirdfe ^ ^ 
, \ B. Elenentary ClassroCT Observation Reaction Fona 

* C. Secoridarj^ Cl^sroos Observation Guide^ 

*D. Teacner Aide Observation Guide 

Teacher Aide Observation Reactira Fom 
E. ^Language Preference Grid Contained In Elesent^Ery 
' ' • Classroon Observation Gixide 

^ F. Teacher Interview Form , - ^ ' / * 

G. Teacher^ Questionnaire ^ ^ ^ 

H. Parent Interviev" Fom 

'I. Sursser Workshop Reaction Questionnaire 

^ Teacher Workshc^ Assessnent Fom 
|C. Hoveaber 6 Korkshop Reaction Questionnaire 
JL. Language Kaster Workshc^)^ Reacticm Q^estioonaire 
^ Language Kaster Criterion Referenced 'Me,€isure ' * 

"Kake it YourseljJ^ WOTkshop^Re^ioji Questicmnaire 
N. Teacicr Aide Workshop Beaction Q^estlonnft^re ^ * 

Jl. Field/Trips ' . . . 

* ^ — 2. Boehn Test of Basic Concerts - . - * 

Q. Prescriptive Reading Inventory * ^ ^ 

. , R. Cdlifotnia Achieveiient Test ' * , 

* - S. Rmeba de Lect-ura (EleEentary) , ' * ^ 

T. Prueha de Lectura (Secondary) . ' ' 

U. Secondary Vocabulary ^st . " ' ^ 

y. Pxdisary Self^Conceptytest / . k 

W. Piers-Harrffi Childr^^s Self C<mcept 



0 ' \ . . 

. ESAA - Bsergency School Aid Aet j>assei Cbngreiss^ to assist school 
districts under a court ordered desegregation plan*' , 



Project'- .ESAA Bilingtal/Bicultural* Project in A.I.S.D, ' ^ ^ - 

Project Year - July l;^i9T3 to June 30, 197^' * 

Bilingual ClassrooQ - Project classrooea engaged in bilingtiaf instruction 

and having* a bilingual teacher* 

"Team Classroccn - Project^ classroas engaged in Trilingual instruct ioif 
_ and having a^ monolingual teacher. 

*-\ , ■ ■ ■ ; - 
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•> " ' ^ * # t 
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ABSTRACT ^ 



• This report presents data collected during the formal evaluation 
-of the 1973Tl97^f ESAA BilingualMc\iltural\ Project- in the Austin 
Tn'depcndent School District. The-Biiinguai/Sicultural Project has 
been assessed viththe design set out by the Office of ^altiation^s 
^p.I.PiO. Model. The* evaluation staff beli eyes' that adequate evaluation 
. .cTf a bilingual project vith long-range goe^s must a^so be ^cmg-rrange. 
Tjierefiire, tjie student outcomes represented by the significant increa^e^ 
Jjl Spanish reeding skills and the mixed picture of high and low gains 
in English reading skills vill be even more meaningful in* the ligh.t 
t of scores f r^ future years . ; . 

The process of delivery cff proposed services to Project students met » 
with varied 1 eye Is of success. Classroom observations revealed generally 
adequate levels of appropriate classrom instructional activities bvtt 
veiy low level of incorporation of minority" groi^ students* back- 
fprounds and cultural heritage into these instructional^ activities. 
The component designed to involve i>oth minprity group students and 
non-minority SToup students in, field trip expeidences was carried' out 
without the non-minority group students* participation. 

;nie input of materials, ^^aff, training, and "parent participa^on wai? 
also mixed. Delivery of materials and equipment for instruction was 
delayed. Generally successful staff training was corjducted for 
'line t>r the ^YBxin^^S twenty days. During interviews, parents resi>onded 
piniitiveiy 75% of the time to questions about th^ir hcxne support for 
student learning goala. 

' - , ... *' . 

^ tf the gains in Spanish reading scores are the^ost positive feta i:e- 

.ported for the Project then the low level of ciaturally related _ 

activities and the resultant failure, to meet the Project^s objective- for 

positive student self-concepts must be^ considered the mqst disappointing 

aspfect of 'the Project. Reading scores from future years Jfrill be" needed 

to assess the Project's effect on the English COTsminicayfon skills. 
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' , 'program DESCRIPTION • ■, ' ' ' / /' 

« ^ • ' » * *- 

"Rie Austin ^ Independent School' District's ^ilingual/Bicultural Project was . 
foundedby a grant froa the Ddtpartipent of Health, Education, and Welfare 
through the Office -ot Education un^ier the Emergency ^chool Aid Act (ESAA>. 
•Activities were funded for the period fro® July 1, 1973> through June 30,1974 
^ for the amount of $800,000. . The purpose of ESAA is to provide resources for 
the elimination of racial isoiaf ion In^^school districts under a 'dfesegragation 
• or^er by a federal court. ' A i)ortion of the available funds, are designated c • 
for the elimination of isolation of minority group students whose prixaary 
language is other than English by providing instruction in their primary 
iaiiguage and by enq>hasizing the contributions of their culture. ' • 

Aj^tin's Bilingual/Bicultural Project was deaftgned ta establish a comptehen- 
sive program- of bilingual* e*ducati6n in 'Spanish and Englisti iii schools with 
the highest poncentration of Spanislr dominant Mexican' American students. 
Eight ^schools participated: t ^ - , ^ 

Allison ^lemehtary ' ' Allan Jjimlbr High 

Govalle Elementary " . * Martrln Junior High > 

, • Metz Elementary - " . ^ - ^ -^''Austin, High 

Palm Elaaentary * • Johnston High 

' In the four elementary schools, a locally sponsored bilingual project* had 
operated since '1970, beginning with kindergarten and adding one grade level 
per year. Therefore, in 1973 these schools were beginning their fourth year 
of bilingual instruction. The ESAA Bil^gual/Bicultural Project then expanded 
this 109^ effort both horizontally and vertically to encompass nearly half 
the students in' bilingual inst>ruction' and all the students in bicultural activ- 
ities arid to include all grades K - 5. Following a pourt-ordered desegregation 
plan, the sixth grades were housed a£ two junior highs, each having one bilin- 
gual classroom. < 

The secondary program wa5 entirely new, providing one bilingual teacher for 

each campus^ to team with dther teachers in introducing instruction in Spanish 

—and activities relating to students' cultures to from 60 to lOO'students at 

each school. , . ^ . * - * 

» 

Nine jaajor needs were identified to which the Project addressed itself. These 
needs and their associated activities are described below. 

Heed:, Tg Increase the Achievement Levels of Minority Group Elementary 
. Students in the Communication Skills Areas 

* _» * ' * 

Activity: Optional bilingual and non-bilinguar classes were provided in, each. 

Project elementary school. Thirty classes were designated ''bilin- 
gual" and assigned a bilingual teacher. Nineteen classes were ' * 
designaj^d "team*^ and were assigned a monolingual, teacher who 
teamed with' a bilingual teacher to provide Spanish Instruction. 
Sixty-three classes were designated "monolingual" or "bicyltural" 
r and were ^signed a monolingual teacher who provided all instruc- 

^ tion in English, but wfio conducted bicultural activities supported 



by the Project. 



Need: 



Emphasis was placed or speaking, writing, listening, and reading 
skills in both English and' Spanish in the bilingual and team, 
classes. Social Studies and/or science, depending on, the availa-- 
bility of materials, were taught in Spanish in the fourth and * 
fifth grades. . ^ \ , 

Tg Increase' the Achievement Levels, of Minority Group Secondary 
Students in the Communication Skills Areas - 



Activity: A bilingual teacher was provided to each secondary campus to team 
. with a group of Social Studies and/or English teachers to provide 
t £t billngual/bicultural aspect to e^dsting classroom activities, 
The bilingual teachers conducted a variety of language and expe- 
Yientlal activities design^ to Incre^e the students* .awareness 
"bf and pride in their own cultures as well as to, increase their 
skills, in the communication drts in' both Spanish* aji'd English. 



Need: 



Activity: 



Tq prqvide for the Special Learning Needs of Minority Group Students 
through a Staff with Special. Skills |; ^ 

Teachers and aides in project elementary and. secondary schools 
participated in a week-long pre-s'chopl 'workshop designed to pro- 
vide training in various areas germane to billngual/bicultural 
education. On-going training was provided for bilingual and team 
el em e n tary teachers thrpughout the project year on special in- 
service workdays* 



Need: .To Increase the' Experience Background of Minority Group Elen^ntary 
and Secondary Students- 



Activity: 



Need: 



Activity: 



Need: 



Students in Project Elementary and Secondary Schools participated , 
in a variety of field trip experiences, including an^llrday trip 
tq San Antonio, . ^ 

To Increase the Home Support for. the Learning Goals of Minority 
Group Elementary and Secondary Students*. ' ** - . 

A Parental Involvement coordinator directed. the activities of eighty 
ComDnmlty Representatives whp were assigned to the four- Project 
elementary schools. Principals and teachers we^re assisted,, in .com- 
municatiofi with parents and in encouraging parental participation 
in school activities. ^Training sessions were conducted* to increase 
thfe pareritsi awareness of school functions and their potential role 
In future school activities. ' ' , , 

To InjpTovfe the Self-Concept of MlJlority Group^ Elementary Students 
Through Awareness of Their Cultuj4l Heritage * ' ^ 



Activity: 'The use of the students* home and community language and the incor- 
poration of the students^ backgrounds and cultural heritage into 
Instmctlonal Activities were used to'.enhafice a positive self- 
concept for Project students. . * 



» ■ . . .Ill ' • - ^ . • 

. , " ; , Evaluation Desft^iption 

2he evaluation design adopted or the ESAA Bilinguai/Bicultural Pro-* 
, ject is l?ased upon the; Austin Independent School Difetrict C.I.P O' 
evaluation model (C = context, I = input, P'^ prooCss, 0 = outcooesj.: 
Chapter III of this, report delineates the decision questions to which 
this evaluation r^te?,. Chapter, IV is a discussion of -*he context 
.1^. vlJich.the^Ijroj'ect operated* Chapter V details the objectives- of 
VMt Proiect^in the three^ areas of input, process, and .ot^ canes. 

Table IXtfl is ^ overview of the evaluation design showing the 
xelationahlp existing among the various levels of objectives. " ■ 
Table III. 2 further details the outcoae objectives. ' There are three 
majjor objectives concerning Student behavioral outcomes. Two of these 
are from the cognitive domain. , 

!• Students* vill increase their cdnmuiElcation skills in both 
Spanish and English, - ' • 

- 2. Stud€drts will increase their experience bacl?:groxinds • 

The ^third is trcm the .affective domain* • ' * 

^ 3, ^'Students will develop positiye self-concepts or maintain self- 
concepts which are already pbsitivcv 
• * , • ' /-.y 

All objectives concerned with student behavioral outcomes are measured 
by appropriate standardized instruments. 

l!"^^'^ ^ overview of the process objectives associated with 
the abo^ anticipated student outcomes. Classroom Observers 'and the 
Data.S{»^ialist were assigned the major responsibilities in collecting 
data pertaining to 'these process objectives. , 

Table HI. 4 summarizes the data collection and iialysls 'reiating to' 
input 'objectives, ^lese objectives are stated in terms of parental 
involvement and staff, training activities. \ " 

i major evaluation activity which was riot a part of the original design 
fras the interviewing of all Project teachers. The scope' of the items 
included on the interview, forms }nciud4d all program areas; therefore 
data collected relate^ to almost ail |5bjectives at each" level in the 
evaluation. • • > 
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OutcoDe 



Input 



' Context 



^eeds 



Objectives 



Process Cbj cd^ive * 



Input Objectives 



" CogaltlYe . , 

!• ^ Increase trccffisunication 
* skills in Spanish and 
in English > 



• 2» Increase in experience 
background of students 



1, Significant increase in 
scores on • • • 
Prescriptive Reading Inve6- 
tory ' (jElcmentary Level) ' 
JnterAmericaif*Pnieli^ de 
Lectu:ra (Elementary & Sec- 
ondary Level) 
' California Aclileveaent Test 

i. J( Secondary Devel) 



Significant 'increase in 
vocabulary scores on •»» 
Prescriptive Reading Inven- 
, tory (EleiaentaiT' Level) 
SEDL VocabuXery Test 
(Secondary Level) * 



r 







1. a-/ Weekly Writing, read- 
ying, speaking^ listen-* 
ing activities** 

b. Appropriate \ise of 
xuiteHals and^etbods 
availXble 

*c. Cooperation and plan-' 
. ' nlng by teacher o^jid 
aide. 



Pi^icipiation in field ^ 
trips & cultural exchange 



1. 'a* and b, Cgopletion of\^ 
: , ^ SizzEDer VorJcsho^ 
V and ongoing in- 
, , ^ ..service training . 



c/ C<»ipletion'o!f Aide/Teach 
er ipservice trUining 

d. 1. 23% Parejit partici- ' 
'l>ation level in , » 
school activities - 

^ 2. TraJLning of parents 
^ ' to, provide hooe SMp~ 
port to student 
JLeaming goals; 



2. Money fpr field triiJd 



1. Titlc^^I 6ch<;¥3ls vith 
hi^est cpncentratior 
pt Mexican J^t^cafi 
students 



2.* Sixth grade Center , . 
. impletation, Dayi^ ' 
light Savings TiJce* & 
' Fuel shortage liaited 
locally sponsored 
.trips. 



, Affective - • 

3. Increase in self-con- 
cept of students 




3* Significant increases of 
lev scores or maintenance 
of high scores on • • • • ^ 
.Piers-Harris Se}.f-Concept , 
Test (3-67' 

Primary Self-Concei)t*Sceae 
(K-2) . ' 



a. Incorporation pf stu- 
dents^ Imokgrounds & 
cultures* tntb class- 
irooa activities. 

b. Hmian' Development Pro- 
'gjam implemented ac- 
cording to guidelines. 



a. Completion, of Cultural 
Seminar *in, Stmner Work- 
shop. 

' ^; 

b. Completion of^H.D.P.., 
vorkshbp. 



1 

% - 



J 

t 



t ' 



4 



rr 



•1* 



.-V . 



•4 .. 



Table ^Ii:i/2 

' ^'73-7^1 Bllingutl/Biculturai Project ^ ^ * 
. « . IMk 0QLLSC7X0I ^ AXALS:8I8 OTERTZST 



(■'.V 



• * 



^1 . . 



Product Objectives 



; Object^y ^ 



lagttnaeiit 



avX Sigz2i££c«nt -ekixf, 

- : ... ' **great«r niji^jer of 

V/7 50^ or ier - 

* ^ecrfced objec^ve* 

" . ^ • f or^.lrflingaal 

' '^f , /ilk % S^EiDlfiAap^^id 



Ttmes jBod Ketbods •''of ?er«onft BespoosiSSd^ 
*. D>tm Co^letrtion-- ^> tap^ CcfUecttaa* 



X.l Bo^lSett'of 



^.a Ere«criptiire 
.toty ' . 

U3.j5iaifoml4, ^ 
^ Test {Be«dla^^s 



PrueT* de Lc.c- • 

lo SpiKlib Bead- ;f ' trora Klr-2-CE5; 



' Sl^ficAatly,^. , . 

J ertiitcr Spraffi' ^ . . tura {L-2-CK3; 

; ^ . ;*>ttg4in fo^ .biX$b-7^ 
' ^ S»^*prbgrw-»ttt-* 
^. , - " tb«i;^^ror / 

I '^-V'i^^^" . ' roritrol studies 
^JSecoDdiiy) 



ERIC ' 




1.1 ft^t^t oct^bej? 

^ im.-Po*t^teit 



.1.2- Pre-te«t Qctbbcr 
V April 197V 




l.S One'tert^ givezi 

^xvup qT sttidexxts 
in -Billxisofa. pro- 
^^rav azid to coo^ 
trol groi;^ ^ * 



I.* Pre^test October Xmk Project 
- 1973, (Perm C) ' , *Bt»aiiator 
Pwft^ft April V 
197^^ v^tb parai*::^, 
fore (Pozm D) 



1*5 Itt^test tars^ 
tod ^strol gto(q>i| 
Octobe]f^l973 ^ 
(Pofa C) <Pott- * 
test target^ 
control groups i 
AprU larJk (Pom 



i«l &>ordinstor of 
* \4,^^0p«^ Teating 



1^^ Cpordltfaior ^f 



1.1 t-Teat:^ jgorrfrlated 
i/ c^'erra^boa f ^ i 



1.2 ,^eat^4pr nocwinde- 
' pcndeit ^Sropor^ 

tiooa? Keli 
' rCbanga ?Ceat 



1*3 cifr-taJXed threat' 



1*5 Prefect » 
Braloator^ 



Analyaia. Techniqtiea 



; 'BtT96xi:$ Be^ooslbla \ 
i6r Analyala 



. l.-^ Groups X Trials ' 

JUKnTA ' _ 



1.1^ ^ojcct'svaluatot- ^ 
1.2 ezS/KcGrair Bill CO, ' *^ 



1.3 ^Prdjkct Kralnator . 

^4 • * 



( 



Project trsluator 



U5 , .TtfGH^^etveea. OQ^ 1.5 ^Ject Xraloator 
' -iritliiit AlOrX ' 



1 O 



IT? 



3- 



Trodoet ObJeetiTet COootlBoed) ' 



; " «rea^e 111 iro3fe* 

3.1^ SlgMflcunt 
of Self -^Qccpt. 

: ' - -^ Of S(^:C-Cooeept 



1^ 



2«2 8S!^ Toc^I ^tt 



3.1 «^ ^timsj ScXf^* 



3a Hers-Hsrrls 
Children's 8^ 
Co ac q ^t Scale * 



2*1 Pre-t«« Oct.^^^^ 



2*1 ^ordltftcr of p 



2»2^ ^re-'test Oct.y. 2.2 Project 



^.1973^- Po«t-te«t 

ipril% 197^^ ^ 

- * 

3*1 %• ?re-<test loneft^ 
^ep, 1973*- Post-, 
test i^prll* 197* 



3.x b. ?r«-t€St Octo- 
' bcr»- 1973 -Post- 
tcit J^crflf 197* - 



3«1 Brojsct 
Srslustor 



3.1 b^Gntdes 3-* 
= ^5roi??^^estlaiK 
.jset XrslaitGr 



X Sett for noe-iade; 
psodesit propox^ > ^ 
t^^tioQsVr^lfcIciisr. ^ 

t-*eit for luid^ea- 
daxt^s«^>Xes: . 



3«X ft* ^roG^B X ICriftln 



2.x Piroleet. ^r^I^itor 



2.2 Project SntXufctor 



3^X^ ft. ^pject ^Mlmtqr 



3.^ Gro«9s Xtrislsp.l b. ProJect/JBfsXostor 



* *' 



1973-7^^ ESAA BUingual/BicultTiral Projetet , 



Process JJata. 



/ 



^iaea and lfetbod$ of 
Beta goliec^oo 



PersoQS EespoQsibXe 
for Collect iop 



Persons. 
Besponsil^Ie 

-Toy ftn^-Hrg^^ 



tcnlng actirltiesi 

1>» ^ HJr o prl ste ose of- 
r * ,^ «terials «o4 aetbsds 



c* Coc^ex^^OQ ,SQd plsn- 



&♦ KeeUj vrltjng s 
pie.- '\ 

b* Cl&9sroGa Obserra- 
• Giii*de.-* ratings 

' .of ,3 p«t^ of^5 <» 753 
' of itess* 



e* Mde Obsezr^loo 
Qcdde rstings- of 
3 out of 5 15% of 
it^ts. 



1« ibnthlor^ check 

raodOB basis ^ 



b» Each dassroGK to 
be oJbserred tbr^ 
tp$(ts during jesr 

J 



£adi 8id6 c^serrad 
, OQce daring s>p]i^isg 



a» Project. Srsl^ator 



bft dassroQB Gbserren 



c* ClassrooB. Obserrers 



\ a« Table data 



,b» CoB^ute aeans 
sad percent ages 
\ for clsssrooBs 
seating dbjec* 
tire , 

* ♦ 

c* CqaptEte aeans 

' and parentages 
r. for aides 



a* Project 
Braluato 



b« Classrooe 
Ol^serjeri 
and Beta. \ 
Specfalia 



Cm dassroc 
^ Obserrers 
and Beta 
Specialia 



a* -Field-.trips to be 
/ taJcen > 



2«' Business office re* 
cords 



2m Bocment nta^ber of 
fi^Ld trips at end 
of year 



2« Bata*Speciiliat 



2* Tabl^ data 



2m Data 

Specialist 



3* a, Incoz^oration of 

students' b^ckgiounds 
andiCultures into 
classroGs actiriti^ 

. b*_H»])«P« iaplesented 



I 

CO 



Am ClassrooM Observa^ 
tioa Guide - ratings 
of 3 out of 5* 



b* H*B«P* instrtsents 



; 

-a, £acb classrocR 6b-*' 
serv^ t&rtfe timen 
during year^" 



^b* Each dassrooB ob-* 
served three tiaea 
dtfrlng year 



a* dassrooat Obserrers 



b* ClMMtxtxm Obserrers 



a* Cc^rute aeans 
and percentages 
/for c3*stroces 



b« C u B &put e Beans 

az^ perc&itages 
I for classroGBS 



a* ClassroCT 
Obserrers^ 
-and Bftta 
Sp^alls 

b* Cl^rooe 
Obse^erS 
and Beta 
Specialls 




"Xastruaent 



and. Ccb^L*- 
of Sianer Vorkr 
abop aod izxserricc 



c. Ca^lc^jGa of 
Ywrfirr/Aide. 
Iforlcsliop 



X» 253^ pamrt 
. partidpatim 

- tirlties 

2i How support to 
student legrrrirrg 
goals. 



X. and b. Indlrid-- 
ually dereloped 
feedback and 
( action Tozs^ 



c« Specially de- 

sigaed feedbecX 
^ "an4 reaction 



d. 1« Sig&»in 
sbeeta 



2. ^Parent In- 
vicv Fora - fipjf 
resi>OQB^ to 
be positive 



Table 111^4 
73-7k Bil&gual/Bictilttij^. Project 

BASA anisffricfB posd ahaltsis OTEmar 

Inptxt Objectires 



Tiaes and Hetbods oT, Persons BespGiisible 
Data Collection for Collection 



a* and b. At con- 
dnsion of ^e&cb Jin- 
serried TOjtohosr 



1C. At CODCluaiOD of 

each inser^ee « 



d. X. Continnoizs 



InterT^Leving in 
boaes bx CoBsmit; 
Hepresentatir^ 



1. a* and b* ^rojj^ 
STBlxtstor 



Project 27ala- 
ator 



X* a* ;Bndj^»COBpi^patlon 
of sean r^p<3ises 
ai^ anal^aia of 
Tftrian« i^i^ierer 
a^ipropriate ^ 

c« CcBpotstioa of 
*re8pbns« 



d.'X* Parent In- 
Tt^Tesient 
Specialist^ Cos; 
aonitQr Baprer. 
aentatireSsPrOH* 

, Jeet SraXnatQr 
* 

2^ Parental Xn- 
TolTeaect Co- 
ordinator Coo^ 
xonity Be£^re*» 
sentatiVe 



* • 

. Persona flespoosible 

todysis yecboignes • * for Analysis 



%j, a. and ^.\Project Bval- 
ttator and Data Specialist 



*c* Project fralnator and 
Data Specialist 



d* X« Coaputation of 
totals and.per- 
cent»ge of pazw ^ 
en^ participating 



27 Coaptxtation of 
percej^age of poal^ 
tii^ responses 



d* i* inject £r8j!a&tor! 
azid Data Special^at 



^. Project fralxtator 
and Data Sp^ialist 



f * ATailability of 
* soaey for field 



2/eSAA S/B fidget 



2* Tbrougbont 



2. Bosldess Office ^ 



2» Bcriev of b^l^ * 



2* Project E?alnstor 



. /a. Cof^letion of 
. ^ C^turaX ScB- 
; -inar in StoDc 
-vorkshpp * . 

, b# -nCoi^lctioa of 
^ B.I>.P# tralffi- 



3. a. SZDL Vorksbop 
Assessaent 



b* H.D.P* fotms 



3. a. PreAnd^Poat^ 
w dxtring vorksbop 



b. At end of H.D.P* 
* training 



3« 9^ Coordinator of 
Stnaer Vorkshcp 



1}^ H.I>.P« COQ« 

anltant and Pro* 
^Jtct ^ralnatbr 



3* a. t-test correlate 
obeenratiOns 



1>« As reqjtdred bx 
E«D*P« fom 



3# a. Project Eralnator 



b. Project Braloator 
ttd Data Specialist ' 
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DESCISION QDESPIOHS 



Ubis sectioii a^eD^rts to smmarlzi the raass of data reported in this 
volume to relate it to^najor decision questions' rtiich Bmst l&e 
a^di^^ae^ l33r lOiC sci^ a3 a vhole^and the aroject stoft 

sE5cif ic€ajy, .These 'cteiJftsion questions are divided- into ^^systoa l^ _ 
and *^ojgram level^ questions. ?or estch questioii, there is a reco®- . ' 
toradation and an ^cplanatlpn ojf the^ basis 2for tl^t reconaien^tion* 

A.. System Level Questions ^ • 

U Should the' Bilingual Program in the Austin Ihd^>endent. School 
0istrtct, as conducted l?y the ESAA Bilingual/3icritural Project' 

S l^lkf /be continued at its present level, he reirised, or he ^ 
discontinued? • , «r , ' 



Recc 



aendation 



The. Bilingual Program as conducted hy -Hie ESAA Bilingual/ 
Bicujltural Project should he continued dtits present l^el. 
hut should not he expanded Ifo, include any nev .areas of concen-^ 
tralion nor to include any additional schppls vi%hout a suh- 
star tial expansion of the support staff* Ebcistfhg staff 
shoild concentrate more effort in the delivea^ of, liaterials 
and' services to the classj^aoa Ifeachers and aides. 



Basfe.s for Reccxnmen'dation 



bher inteirvlew data and teacher quest,ionnaire data support 
conclusion that i^e d'elivezy of materials and siqpport services 
Project 'teachers vas inadequate to ensure maximm success 
Bieeting ohjectives* Thp low |>ercentage of inputs and process 
ectives whi^h met statbd criterion levels reinforces these 
her conzoents. T^ree major factors contrihuted to this in- 
^uacy. Firsts late, notification of funding precluded J;he 
Ir^thg of staff .in time to adequately plan and pr^are 'for the 
oject^s activities* Second, the enormous scope of the Project 
^ ov^njhelming to a district vith no overalJL pl^ for hilingual 
i I iucatxon and no cccoprehensive hilingUELL curriculum guides for 
C-2. Third, no instructional coordinator vas provided 'by the 
Project to aid directly th^ teachers^ organizing of thgit hilingual 
^Lassrocxns* ' . ' ^ . - 



I!be.^j;:esult§ of stand^^zed Spanish reading tests Indicate that 

even irfth these f ir^t^year prohlems the Project teachers vere 
ahle to effect significant student gaina# 'ilowever^r'the suddenness 
and enormity of the Project prevented the deliher^ate consideration 
of goals and;ohjectives, roles and responsihilities', and the 
' ajprc^riate planning wid staff training associated vith each; " 



^heref ore, thi? reccraiiendation is that the ESAA Bilingual/ . v ^ 
Bicultui^ Broject not he expanded, into any n^ cuf^riculum 

areas nintix the staff has had time to ^carefully organize ' 

' mid formalize the activities ^gudJin^l^TS/ - . r . • . ^ / 

2^ Ai grade letel should he Biliiigual Program function . . 

Sml vhat areas of Spanish instruction are most appropriate^ J- J 
- ^ for each grade levelt ^ • ^ , 

Recommendation - ' ^ . 

Sufficient data to answer this question are not available; 
however, there are indications that Spanish instruction is 
^ 'most successful if begim,, early and contimied throu^i;he. 
grades levels and that the incorporation of culttires into ihe 
curritnaum is beneficial at all^garades levels. ' . ' 
" • : . . ' - ^ ^ . 

Basis for Becam aendation " ' " ** • 

The Bilingual Program at each grade level 'K-12 has shown sme ^ 
positive effect; however, the more reliable gains, made in Spanish 
-readiezg in grades supports the seguential approach. of adding 
one garade level to the iiastructional program eaSi year as had ,^ 
been done in the p4st» Grade levels yidch had been part of" . 
the previous focaj bilingual effort showed more cphsistent'eains* 
than did tho^ bcKlnnirw^ Spanish instruction -fcrr the first -fclmM^ 
Teacher crtinnents polnfr to Important posi live Effects of thi 
cultural aspects of the Project in the upper grade levels 
although, the Spanish instructional program as implemented in 
the upper grades (5-12) met many obstacles 



Program Le^el Decision Questions 



What Staffing patterns should be employed in schools partici- 
pating in the Project? Should teaming of hilingual and mono- . 
lingual classes continue? 

Hecocmendation . - " 

: ■ • ■ 

The teamirig of bilingual and monolingual teachers should continae. 

Basis for Recozaiiendation * . . 

The st^ent gains for both the bilingual teachers.^ , students.^aijd 
the monolingual team teachers* students in Spanish were significant. 
Clas5r<2pm observation data* suggests ,that a student assigned to 
the bilingual teacher receives ahout twice'as much Spanish in- 
struction a^ the student assigned to the monolingual team tecicher^ 
liowevea5, were there no teaming, the «ain recorded lyy the^ later 
studenli probably vould not have occurred* . ^ 



What staff, development activities should be a jpart of the . 
Kroject? • ^ ■ 

"ftecopgaendatio n ^ * _ - . "^r--- ^ ' rr' 

'^eaclXers prefer and tieed training in the/ areas of classroom 
j;umar»em&nt and practical , usable meth6ds^ and materials., Training 
should be conducted to consider the various experience levels ' 
pr the staff* , /' ^ , ^ . - - - ' 

Bctsis for ReecHaaendation ' " ' . 

Teacher camij^nts from workshop xea^ion foiins^ tke teacher 
questionnaire^ and the intervieir6.indicat3 a strong preference' 
and need^ for jJratical^ tr,^ining approj^riate to their specific 
'classrocia activities afi opposed: to additicpal insp^ational . 
or philosophical disciissions of bilingti9^*educatiqiu Class- 
room observations also ^sirpport this by* the the l(w Ratings 
in seme areas (e^g. incoi^ra,tion of siudehts' backgrounds and 
culture into ^classroina activities )• . ' - 

Many teacher corrmients ref 6red to the vidje es^^erience range of 
'teachers and the need for training to consider 'present cot- . 
petency levels* * 



' . - : . . . • > * . , . - . /ft . 

The contMt is defined in the Au3tin Inde|)eadeut School District's 
evalxiatlon M>del as that portion of the program .situation ov^r 
ybich a/prog:^ ha^ no control. a?he context of the ESAA Bilingual/ 
Bicultiro^ Ptoject is descrihed here that ,ali^ta, conclusions, 
and recoamendations vhich follow may he. considered in relation to all 
the ^on^roject variahles existing simultaneously with project • 
influence?* , - ^ .« * 



Demogrfiyhj c ]>ata 



Tahl? Y*^ 1 presents the general demographic data f oi^ the ei^ht 
project schools. AU schools are helow district avei^es fqr fiiean 
fafiily incoBie and ahove district averages for percentage of minority 
gTQjtp students enrolled ^ (with the exception of Austin Hi^) • 

Achiev^aent Data ' - . ' . * ^ 

Student ajchievaaent entry levels in 73-7^ for Project •elementary 
schools were lower than the district median for all schools as il- 
lustrated by the data from the second anifoxnrth grade testing in*'* 
January^ 1972 on the California Achievement Test (<Kble IV. 2), 

School Personnel * . ' . - , . 



Tahle 3, hreaks4<5wn the professional staff in each Project .school 
Jyj ethnic group# Generally, these faculties consist of a lai^er ♦ 
' percentage of minority group members than the district as a wliole.. 

The percentage of minority groiqT faculty menibers is, however i lower 

than the percentage of minority group students enrolled in ]^oject 

sdhoolsir / , . * 

^^Kble y. Vjeports the ratio of students to professional staff in 
each Projecx elementary school. In each case there are tever students ' 
per professional in Project ^ehool^ than in the district as a whole. 
When only teachers and students are considered^ again Project^ ele- 
mentaiy ^schools l^ave a smaller ratio (Table -V. 5). . " 

Table JV» 6 identifies the additional persozmei. at ea:ch Title I ' ^ 
campus 1^ position and funding source. This data also indicated the 
number, of teacher aides and ccammniity^ representatives on each eaii5>us 
which were itot included in the previously reported data on professional 
staff. Excluding peraonne^l from the Bllingual/Bieultural Project, the 
four project elementary schools have the following number pf parar- \ 
prdfessioiials not available in noto-Tltle I schools. / 

' ^ Allison - ^ c ■ , Metz 5/8 , V 

' Govalle -55/8. - ' * Palm - 3 1/3 - 
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• TaMe. 1 'Eorbllment 1973-71* 



'4*'' 1 
Scfioal -V 


• ✓ 

^airol2meiit 


Hex. • 
Araer. 


- Black 




Low? ' ; 
' InGome ^ 


Allison 


159 


.J 








Govalle 


■ T98 • ' 


^9i 

* • 


/■2W'. 




' 79)^ ' >• 


Mete ■ 


592* 


98> ' 






79? v : 


Palm , 


. i»^ft -. ■ 


-'.9855 


" ; ui , ' ^ 


<LJ6' 




Allaii - . 


133h . 




>^ 29Jf . ■ 




^*.;89;t 


Martin 


777 


. 90% 








Aiistiji 


• 1576 ;^. 


- '2ki 


. 1736 • ; 


•59Jf 




Johnston. 
* 




. ^7Ji 




■ 3%. . 


"33? . 


District 


58.,332 . 




■ .-i5Ji • 


6W 


23Jf. 



Table' '7. 2 California Aqhievement Test Scores 1972-73 . 



' School . 


Mean Total Reading 


Kean'TofeLL Math . 


' 2na 


l»th 


2nd ^ 




k-- — ' — 

Allison 


1..58 


3.23 


1.80 ' 


; 3.6l 


Govalle - 


■ 1.76 ' 




1.90 


3.67 


tfetz ^ ^ 


• 1.T2 


* 3.63 


• - 

2.02 


3.73 


Palm . ' 


1.80 


3.17 


L.90 


3.33 


District ' 
(Jfedian school 
■average) , 


2.78 , 


1».53 . 


V 2i59 


U.62 . 
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OJistble . 7.^ S ' Bt^miq Composition of Sacultiets 





} Amer • 


Black-' * 


other 












* — 


JoiinstOii H.S, 


— 




• if3< - 








7^. — 


661 




* 

Martin J.H.S* 




S% . % 


^711 


-'51 


' Allison Elem. 




51* 


6ol^ 




GorfiUe ELem. * 


33% "-A 


19Jf 






Metz Elefii* 


'33% 


15J6 


52% *^ 




^PalJtt ELemV 


' 23^ ' - 


20i 


-57*'"' 


^ 30 . . V 


District 




' lUi ' ' . 


■80JP 7 





5 - - 



Table k. Edtio. of Studeiits to Professional Persoimer. 



School 


, Enrollment 


Professional' 
Per^bnnef 


> 

Ratio ' 


Allison^ ■ 


759 ' 


hp 


18/1' V 


« 

Govalle 


798 • ' 


' r- . . 






592 


• l»o' 


15/1 \ 


Palm - > 


► , ' ' 

h9Q' . • 




lS/1 


'District 


58,332 . 




19/1 ' ' 



♦ - , -v- 
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-15-- 



1^ 

^0 



- f 



5[ 



1 



-Table y;.'5 Ei5>liy2e^ter Eat io 



Schooi 


Ratip According ^ 
to the Personnel*Office 
?eT>iTiary r 197^ 


Eatio Aicbrding^- .^^ - ^ 
' to leaeher ^estidimalires 
LAjJEii: 1974'- - ' ■ 




Allison 


23/i. . ' . ' 


. - 2^/1" - , - 




tJovalle 


21/1/ ' ■ 


- -22/1^ * ^ ^' 


■ ' t - 


Metz ' 


22/1 


. ' 2U/1 • • . 




Palm 


23/1 


.25/1 - - ^ 





District Average - 25/1* 
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; i^^^i^^tSlSlSr'* ^ tl^';d«l. s^^a -frlal. «U locates .ti^^. to ' 



ifck^fcfct^* ^. * . ^ _ _ _ ' _ _ • " _1_ ' _ . ^ 




\Mditi<mall]r^ Uetz and PaLn haVe sevai reading ^des eabb provided 

V/ - — - ' - * * " ^ " 

> Tvo of tlie Project eleaentaiy schools', 'Ketz and Palm, are tai^et . 
schools fdr project Assist, a^prpj^ct -Hhich pro\ades teacljer aides 
to^ assist i;e«chers in rea • 

local Bili^T^gTafll^Progccaa '\ i- 

, 111 1970» each of the Project elgaentary scho^Ls^began a locally 
sponsored "Bilingoal Prograza* This progrcaa prbrMed Tw-f TyT^i stktT . . 
training and resonrces/ Tgrfc 4id in7diiM|^ttidents; in ©rades, E-2 ' 
, * prenrious to the Bilingual^icultu^i K^ect in sase €orm qt Spa- 
nish instruction* * * i . 

' " • I '' ' _ 

overall, Bilingnal^icultural Project schools are not ^represratative 
nf the-Austin Indepaident School District,, as a v!iol^» ProJ erf;* schools 
are. characterised by a large ,lfe:qj.can-AqericM. pqralpticm, lo* fSai^ly 
fncoaaes, larger than averag;e faculties, and Iqsrer than average stan- 
- dardi'zed ^hieves^ent test scores* ^ - ' - 
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7be following pages briefly outline the stated objectives of the 
73-74 SSkk Bi;ilpgn?1/Bi€3alttiral Project* Hiere are three ■ajor 
categories of oh^ectives^ eacii ^category correspoadlng to one of 
^e nsdcn 4i^ions of the C>I*P*0« evaltiatioii aodel* The ^Hrst 
jte^tcoae Objectives^ followed by Process Objectiv^,^and then 
Itiput- Objectives* * ' ^ ^ * • ^ * 

Far -each in\iivldtial, objective, there is a detailed jstatcaent ot 
diat (Ajective>*^a st^teafent of the lesvel of attaizment for that 
objective^ and an overview of the evidence relating to tie lercl 
of atta£raient* The reader, is referred tio the a^rqpriate Appcndl 
ces vMch' include aore technical reporting of the data collected 
corresponding • to. each objectitre. 



OBJECTIVE il^^ and b) . . , 

Teachers in Projecf sdiool^ partltipate Jbi tlife following^ toservice , 
training sessions and viU respond positively to specially designed, 
feedback and reaction £otbs« Positively is defined as a «iTil«« Jiean 
response, of 3l5 on a ffere pofct scale with fi^ being tiiB »ost pds^tlve^^ 
scale valueT ^ ' ^ 1 ' 



Siaiert 5 d^s - Bilingoal Methods and Haterials (BlTingoal teachers> 
, Spairfsb Minicourse (Hcmolingual and Team teachers) 

Oa"going :3 days - Bilingual Methods and Materials {BHingoil aiid Team » 
teachers): * / ^ - , ^ " ' 

liEyfeL O^' ATIAIHHEHT: ' ^ ^ ' 

- ' . ^ ^ - 

Staler : TW OF THE FIVE DAYS OF TRATHIHG WERE CQHDUQIED, BATIRGS 

* EXCEEDED THE CEITERIOH LEVEL, ^ 

On-^ing: lHREE DAYS OF ^rRAIHIHG HSffi COHDUCIED* OTQ OF T5B THREE ^ \ 
' DAYS HET THE CRITERIOH LEVEL. HO SEOOHDABY ^ACXIERS ATEEHDHD. 

EVIDEHCE: . . - ' , ^ . ' ' 

Suaaer ; An equivalent of tvo of the ^^ys during Suaner Workshop were 
devoted to bilingual aethods and aaterials for bilingual tea(^ers and 
tlie Spanish xinicourse for ac^iingual and team ^eabbei^. Results from 
t!ie reaction form used at the conclusion of the sessixms shoi^- that the ' 
overall rating given by participants was « 4.0 (this is, converted feom / 
2.0 since a reversed scale was used) See Appfndfx*-!^ ' * * 

Ott^j^tog: Three daj^ of inservice trailing ia bilingual mater^ils and 
methods were conducted for elpa&ntary a>ilingual' and t€M teachers through- 
, out 'the? 73-.74 school year. JTsio of these three days were rated abov? 3*5 
by the participants;;, however, Gib third was not» TJxese ttoee day^ and 
thbix overallT ratings follow^^- * • - ' 

Hbvember 6, 1973 - General Meihods and Materials - 
: * . rating^ 2.55 JtSee Appendix iO ' ' 



Bbigimge Master Wcfrkahop- 
rating, 4*4 (Se^^endix L) 

'jMake It Yourself"* ' 
rating, 4.9 (See*^pendix'ld 
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There yas no inservice training conducted for the secondary l>illngual 
tMdie^^ \ ' ^ - . - . . " 

OBJECnSPS (Iv^^ . * , . . 

y% Teachers and aides in. Project schools will pai^cipate in two days o.f, 
Inseryice training r^^ted to aide/teacher relations and will re^ond 
. ^osttlyely'ta a specify designed feedback forau Positively is de- 
; fined as wf nimt» nem respimse of 3^*5 on a five point scal^.vith 
f ive beingr the i»ost positive scale value* / . \ - 

ORE DAY OF TRAIHIll? WAS COHDUCTED, EATnTCS EXCEEDED THE CRITERION 
LEVEL. HD SECCaiDAKr tffiACHERS OR AIDES PABELCTP^EED^ r ' ' ^ 

The one day of training W4s conducted on various dates for the different 
^ .gr^e levels J however, only el ea e nt a iy pejsonnei atrtei^ed^ further detail 
i0 reported in Appendix N, The overall rating given participants 
was 4.01* ' - 

■ — — — • — — — — — — •«* _ _ _ _ _ „ „, , „ ,^ , . ^ I ' C I T - , - . , _^ _ 

- OBJECTIVE (iJ): ' , * ^ 



By the end of the' Project year at least 25% of all parents in the Project 
schools wiLll have participated in one or aore of the - f oHowfeg activities: 

Tuto.ring progxaa Par^t sponsored pz^grans 

Volunteer on field trip Other voluoj^teer actiLvities 

Parent training ^ , ' 

, LEVEL OF ATIAIHMENT: ' * . 

, -SECOEDS KEPT ARE IHj^JEFICIEHT TO MEASURE THIS OBJECTIVE,' 

, EVIDENCE: ' * ' ' 

^The principals 'at each Praject school yere to keep records' relating, to 
this objective. In Hoveaber, 19^73^ the Prdject Evaluator discovered 
that these records were not being kept and in cooperation ^th^the. 
Parent lirrolveBent Coordinator outlined procedures for the Coaaonit^ 
Representatives, at ea<^ school to be responsible for the records^ How-, 
ever, inconsistent and Inaccurate procedur^^ were followed by the Coa- 
aunity Representative^ and the data collected was pi^ceaeal i^d unre- 
liable* - 

A general surv^ of the records given to the Office of Eyaluation shows 
that a saall niiiber of parents participated in a large nttab^r of activi- 
ties j however, there is no evidfsnce of a Jhroad base of parental partici- 
p^ionltt sdbogl^activities. - - J , - 



^•jEcnt^l awareness of student learning goals, activities;^ and^prpgress 
will result in ^acceptable answers to- 80Z of questions on apparent ques-^ 
tlonnaireMesi^ed to oeadurelioae support for student. learning goals. ^ 



iEVEt; QF A' 

OF KEIKWSES li^E HEBfe ACCEPT^^ ■ - . ' 

-AiZ OF THE EAREHIS GAVE AT LEAST SOX'TOSITIVE BESPOTSES. 
9 OF THE 15 ITEMS HERE .ANSW^EED^SITIVELY BY AT LEAST SOX OF THE 
PAREHTS. • . * - : V 
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Appendix K details thcj results of 6he questionnaire* From the Wai^le 
of .pareiits Interviewed by the CoBBunity^Kepresentatives, 76Z of - the ' 
mothers^ and 72% of the fathers responses yere.accept^le as Jtefined 
By the' Project staff. Fifty-four peifcent of the'jtothisra and of ^ 
the fathers gave a Bdniaoa of 80Z positive responses^ Of th^i JSjttess 
rc»Lited to th>S^objective, 9 (602) were reloaded to positly^y l>y at 

OBJECTIVE (2) : - ♦ ' - ^ ^ ^ ^ 

Hcm^ will be available *for students in Rnoject schools to participate 
field trip experi^ces* ' */ - - / ^ 

LEVEL dF'ATIAIHMQdr: , " * - •. ' - . . ' 

'HO FIELD TRIP REQUESTS WERE DEHIED DDE jTO LACK OF ^JHDS.. 



EVIDEHCE: 



J, 



1 



A ireviev of the / iald trip records for the Project reveals that, there 
was a surplus oJf f linds available for field trips anii ti^st no, requests 
for these funds was denied on the basis of isisufficiez^t ttDnies* 

OBJEcfecVE {3«a)r ^ - \ / ' ^' 

Sixty percent of. the participants in t.he Cultural Seainar will deaonstrate 
a significant Increase in their knowledg&>of niho.rlt^ cultures a&asured 
by pre and post scores on a specialljiCconstrticted test. Significant will" 
be defined 'as a statistical probability level of -»10 or less, ftroject 
teacfiers will patticipate in seven d^s of culturally related activities 
during thp Sunaer Workshop and two additional da^s during thfe schpol^car. 

LEVEL OF AITAIHMEHT: ' - " ♦ ^ . ' , " • . . 

' ■ , ' ♦ ' ■ - ' 

PLAHHED POSTJEsilNG/WAS NOT, (X)HDUCTED. TWO DMIS OF IHE CULTOEAL.SEMIKAR 
WERE COHDDCTED DURING THE SUMHER WQEKHOP, NO IHSERVICES HEP COHDUCm) 
DDRIHG JHE YEAR. • ' • ' * - ' c 
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Tlie Austin Independent School District contracted with the Southwest 
li^ucationat Deyeloiyamt tft.dMign an» appropriate test to 

■easiureVthls ohlectivc* When the' SunHDer* Workshop was reduced froa 
15. days to five and"" the Cultural Worksh^ seven to two, the deci- 
sion «fe lade not to give- the test as a pre-pos|f aeasure. The test 
if as given «arly. t^je irb and is available for ja di rf ni stration , 

at st^^tlie In the fcture* . ' 

The equivalent of xmly two days of the Cultural Seainar were gofiducted 
-and neitJier^of the days planned for on-going training during the. school 
year was- conducted* ' ^ - 



It least 50Z of ^ tie participants will ia^lement &e Human Developamt 
^^graa in their classroons. Circles will be conducted acc6r3ing to the 
guides in the Institute for PeBsonal Effectiveitese in Children theory 

LEVEL OF ATTAJHMENT-: y * _ " , ^ 

MO H.D^*P. TRAINING WAS CONDUCTEl} f _ , 

EVJLDENCEt : • 7 ' / v - . ' ^ ^ » 

The SuBBaer Workshop was reduced from three weelcs to one and the H*D.P, 
training was postponed* The training was never rescheduled during the 
school year* • . . 



P R 0 -C E'S S & B J E C JP I V E S. 



Project .^ea^t^ry students in Mlingual "classes willi^Jarticipate 
in veekiy vritlng, resLding, spe^^feg^ and listening activities 
in both Spanish^ and English* Teaehers vill Ke^ ay&^kSy vriting 
0'aiaple for eeich atn^ent available on file in f^iders^ • . _ 



ISVEL OF AITATHHEHT^ 




TEACHERS HERE ROT RE^JESTED TO KEEP WEEKLY WRSma SAMPI£S; THEREFORE, 
HO HEASOIffi^IS AVAILABLE FROM THE EROP(SED SOraCE* HOHEVER, CLASSi t 
ROOM OBSERVATIOH DATA SHOWS THAT BOTH APE^P&ATE HRI33SG AHD AP- 
ITIOPRIATE ORAL LAJGUAlGE ACTIVITIES IB JSPJUPSE ^HD JHOLISH WERE 3EIHG 
{H)HDlfcTED IH BILIHGUAL AliD TEAM CLASSBOOB AT AH AD»B]BfflE^I£m AC-/ 
UORDIHG TO THE CRITERIA ESTABLISHH) BY TS^ FROJECt siTAF?**" / 

^VID^CE: . . ^ . ' ' *\ 

During each o? tfie three observations^of aH bilingual and teacr 
classrooms > the Classroom Observers rated the SEiobnt and appropri- 
ateness of oraJ^/Language activities^ and vriting .a^i^ities in both ^ 
Spanish and Biglish. The criteria for the ratings vere desigaed 
so that A score of three on. a scaG^e froa one to five:, one being 
little evidence and five being much evidence, •vould reflect on ade- 
quate level of performance > For the three' observations pf both 
bilingual and team classrooms, the* ove^J'aai, rating assij^ed by 
Observers to both otal language activities and vtiting .awstivities 
exceeded 3*00.* Further detail is reported in *AH>^dix A. , 



^BJ?CTIVE (l.b): ' r , \ * / ~ 7 ^ 

The teachers and aides. wH&-^e teaching biJJjiguHl classes vill ef- 
fectively utilize the methods and materials developed for use in the* 
Bilingual/Bicultural BrojM^. Effectively yiU be defined a;^ minimum, 
^cofe of three out of fiv^ on 73% of all factorB on. a scale to be con- 
structed for the pui^xygeof mea^urijig this objective. 

l^teL^OF ATTAUiMEHT: ' , " ' . " \ ^ - 

^ . - ' • ^ - * .* . ' ' ^ 

FORTY-^IX OF THE FORTY-IfJHE BT^JSGOAL AHD TEAM EL^EBTA^ CLASS-. 
ROae MET THIS OBJECTIVE DURlHG AT JiEAS? ONE OF THE THREE OBSERVATIONS 
CONDOCIEB. • . » • ' * C^-^^. - ' : * 

IWmf-SIX OF 1^ FOm-HINE BILIHGUAL ASD fSm EL9£EHIftRI' CLASS-~ 
BOOHS HBI TEES OBJECTIVE, WHEN !IHE AWRAGE. OF THE THREE OBSERVATIOH^ * 
•RAiafGS ARE COHSIDERED. HO Rf^GS WHIE MADE DURING SKOroARY C12ASS- 
ROQK OBSERVASIOHS. ^ ' o8 • • 
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^ , ... ^: > . - , r - * . . . ^ \ . . • ^ ' -. 

Bach Ijilijagual . and teaa^ was observed three, times during . * - 

the year;„ Each ~ , . 

: fofurteen factors 'associated vith this objective*. "She ^tetsiled re- 7 7 

suits of these ohserratious ar^ reported in Appendisc A, Thes.e, . • . . ' 

results jho^ tvenlgr-eight^of tiie thirty i93%) hilfnguai class- / • / , \. 

' rooBjs y^e rated three^ or ahpve on at least T5Jf of the factors duriag . _ : 

at l^ast pae ohservation. .Eighteen of the nineteen {95lf) ^TeaBi 
.ciassr<M3m& reached the t5Jf criterion at lee^t once- ^ \ . - . \ ' . 

When the ratings for the three ohservations are averageil' and' the . . „ ; 
percentage of jaean -ratiiigs above three is xxsed to. deteradne vhich 7 ^ 

classroaas laet the objective, then eighteen bilingiial {6Q^} and . - 

^gbt team t%2J{) classrooms met the cflbjective. " ' ^ ' / 

The Classroom Observation Gjiid^ devel<>ped for xise .in s.ecpnd^iy^,, _ . . IV. • ^ \ 
classrooms 4i^ Jiot include scales on which to rate classrogm,activ- 

, jtie^« Therfefore^ no ratings are available from yhich this objec- / 
tive can b% assured. Descriptions of the aciiviMes conducted ^ 

/in the seconds^ bilingual classes are included in ,-^pendix C* - : 



^ OBJ^CaJiyB (l.e): ' ' " . . ^ ' V . 

Teachers in the Bilingual/Bicultural Project ^o have aides will 7\ 

^ilize the aides in a way consistent with the aide Job descri^li^on ^ f 

, and maintain. a»positive relationship with his/her aide* The aides ' ^ v' • 

' _ in the fiilingual/Bicultural I^oject will demonstrate, an. mderstanding 



\ ot their role and will maintain a cooperative and positive relation- 

-^^^^ ^ ship with the teachers to whcsn they are assigned^ Meeting of this 

, 'objective will be •d^iijed:'^ a minimum rating, of ihr^e <ftxt of five on 
all factors of a specially designed aide* observati^ instrizment* 

I£VEL,OF AEEAIBMEST: * ^ 

i' ^ - - . • . , - • 

, AIDES. OBSERVED BECEIVED A MEAN RAIIHG ON ^CH FACTOR HIGHER THAH .3«0. . 

- r • ^ _^ 

• . * ~^ — - « . ' ' 

- . EYIDElfCBi 1^ ' V 

BilinguaX aides vere observed by the Cl«ssrocci Obsfeirvers during the 
-^spring df 197l*« Inuring each observation the Bilinglual Aide Ob- 
/ servation Guide /jms ccsnpleted. The aides* p^porznance vas rated 

• . on the^;E5!^j:opriate scale for fdctors relating to this objective. 

The mean rating given for each facBor r^mged frpja 3*5 to 3*9* More ^ 
* detail and discussion of the results of these observations] ore in- 
cluded in Appendix • . 
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Blaaeutai^;*- Students in Proje^l; .elements^ schools will participate 
Vta iaow? f jbiaps dqriii& the yJ*-75 v^cffool year thaii dicriftg the ./ 
^r5vipus^sclbp:j.'ye^^^ These additional fl,eld"^ripSL^wiil he ja^piart ' 
a cultyr^ ^cch^nge project providing Project students a^d laatjor- 
-groi^ students frca ot%er schools at least one ia^ of inteiiwjtion^ 
^bved Jff various ^oint field tSdps to 5>oints of ^lit^e^* _ ^ ' ^ 

-"Studeflts^in secondary hi.! i ngual clstsses .yill pirtiqipate 
a iieries of field trip e^qj^eriences including'a <^e-day trip €0. 
pointsX of interest in Sab Antoni^^ • ^ ' 



SLaiEHTAriY « STUDENTS iH PB^ECT.ELEHEHTARY SCHOOl^ FARTICIPATED IH 
CWLY \WU *ERCKHT MORE FIELD TRire DURIHG TH^ 73-7^1 SCHOOL TEAR* 
HOWEVER, THE ISTERACTIOH ACTIVITIIS HTPH HAJjOto^-^UP STODEHK; 
T^EPE ' HQN-Stf STEfiT 



SEqiflpABY - \5T0DEBTS IB SECOHDARY BILIHGOAL CLASSES DID JRARTICIPAT5, 
mA. FTKTiP TRIP TO SAH AHTOHIO; ^tBHEVER, . Otof ©^E OF THE FOOis SCHOOLS 
COHD^ICTED A S^EBIES PF LOCAL FIEII> TRIPS. : ' . . * ^ 



EVIDMCE: 



^ Eleaentary^-\ApVendix 0 reports the coBparison^of field trips fa 
72-7? to field., Mips taken in 73-74 for the district fis ^ vhole and* 
for each of the four Project, eleaentdry scAools. Although the disr 

* tr^,ct discouraged field trips "because of the fuel shortage,- Project ^ 
elcoientai^ studtot^ participated in virtuaily -^e aaae nuid)er of 
ttips as (luring the^previous year* The juxaber of actual tilaes n 
project student paVtitcipafied In a field ,trip in the 73-74^ichool^ear*^ 

,was two percent greater than' the nuaier for the 72-73 school ^ear,.* 

The plan^ for the iktera^:€ion activities to he asfeciated with the^ 
l^ld trips werfe noti i^l^aented;. thus. Project studdits^did aot^. 
^^^^^tpate In any aktlvitieb with siajority-group students frc» other 



: -^^Ms^zxy - Appendix 
*^.^;wliich\ in se 



s 



also rep0rfes th6 nuaber of "^field trlpa-in 

r'--rv'^. ~ ~. Mdary bilingual dagses participated. ^In.^ . 

addi^n to the oi^-dayVtiriLp to San Antonio, students ^at^ JoWston 
particttp^ed in seven Ic&al trips, students, at Aust^ to. one-.^cal 
J:ilp, |aid students i& AlJ^an And gattln_in-no hxCaX'pci^iil* 

OBJECTIVE (3. a): 

- ^ - ' 

By the end of lAe project ^ridd in June, 1974, the ^taff wlU |iave\ 
ifetton&tr^Ce^ t|ieir teowleidgk of the ninority-group ciilture by th^ 
uClHzfatloH of activities arid aatei^s which incorpcnratc ^ntfri^y^ 
groi3|f culture into the-^ routiijes of the, classroom. > ♦ - 



.4 



. : - NOSE THE JJILINGUAL CLASSEDOMS, TSE TEAM CLASSEDOHS, OR TOH 
-N.* HOKOlrlSOTAL -CLASSROOMS AS GROUPS RECKCVEP A RAmG DEPIHE& AS/ 
^ !»B.ABEA OP' IHCORPCminHG THE STDDEHTS* BACKGRC 

^ • - /; i\HD CUETURE tiSTO. CIAS^OOH ACnVTEIES KJRING ANY jD? Tffi TE 
. ilOHinJS OF CLASSR^ ■ ' 



poject cla88i:ocois vere observed three times during, the school 
^eir. (except qgidnolinguftl classes at Metz and Palm vhich were c 
served t^ce) "by the Classrocm Observers. Durlife each dtisermtion^ 
the ciassroocS vere rated oa.two factors related to %his ol)j9itiTe. 
^One fjactoH recorded references to students' ba^jpr<naids '{ioae/and * 
^ ^ ^cGonsuni^; ^d the oth^ recorded references to ti^ student^j/ cul- 
tural heritage.. The'crit^ria^used vere ^signed so that" a^ rafting 
*of tln-ee on a 'five point scale, one.heing no efvidence^and fi-^l 
being inuch^'''e^dence, vouid reflect adequate, IncoiyprititJji of /stu- 
. ,dentsJ had^oimd and culture into classroom .acti^^ties. 

>' . ' :^ ' ^' . ' r 

^ A^endix A reports the results of the ohserv£tions tn^ detail. Ho 
group, of teacliefs reached the 3.0 criterion during ahy of tme 
observations conducted. Mean ratings for monolingual and^am 
classrooms were consistently helov 2.0, while inean ratings jpo? 
bilingual classrooms, vere above 2.0 but below 2,5»,^ V 



OBJEOmVE (S.'bX: 



^ GuidaLines for the Human, Development Program vilT be' followed in 
" cla^sfqoms implementing Himajj Develo!pment Progrjam activities. ^ . 



( 




lEVEL' ASCEAIHMEHT: 

CLASSROOMS IHPI^MENTED THE HUMAN. DEVEIX)MfEHT PROGRAtf^ 

T?he piwmed inservice training^f or teachers in the- fiuman/ Development 



Program was not conducted nor were materials required 
teachers.* . , 



Dvlded to 



i^28- 



t 



^ t ^ 
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0 tl T C OT'M E 0 B J E C.T IVES' 



Students, in -the project kfnd«garten classes wiH hecve acMev^ 
the jaiddie-gocioeconcxiife^'ig}^ midyear lu^lonaLjiom (35»3) as 
jaeasured Jby "^e Boehm Test pif Basic C(mcepts** ^ / 



CQHSIDEffifflG THE I^ROJECJ? AS A HHOLB, OBJECTIV:^ HAS AfeTEVH)*, 

' V' -'^ ' " ^^^^ ^ ' v/;^- 

The average post-test total score for ?t|i_199 Jfrojecrt^l^^ 
students from viipm sf ores v^e oTjtained ijps 35*3? "siiicii is 6gual ^ 
to the normativijfcdpn score for zniddle fSOcioeconOBdc level ^tu-^ ^ , 
\ _ defits tested at^B-ear. ' It is vorthy of iiote> iKTVever^ that ' '/ ^ 
there vas some vSi^tion among the four^scAoolsv^ the level tif 
^. \ attainment' on thl^* test. In tvo of the/four^ sch(X>is {Gtoval3,e and 
Palm) the avferage midyear score was sofeiewfiat greate]^ than 35*3j». 
while in the other two schools (Allison and Hetz) ^the av^erage ' 
scores were* slightly lower (31*. 3 tind 33*ly, re^pectiVe^ / 
the objective was stated in terms of the jorojecA as*a whole, hpsje vet, 
it can be cpncluded that, while two of the sdipols did notf qjite 
reach the specified level, the overall mean of 35*3, does, indiliate" • 
that this objective, w&s achieved. See Appendix P for further 
discussion- of the data obtained with this iiistrument* ' .\ 

I __ ^ 

OBJECTIVE (1.2),: . ^ . i , 

By the «nd of the project periotfTtn 1974 a statistically significant 
(P<;05) higher nuober.of students" at each Bilingual/Bictdtural Project 
eleo>entary school will achieve aastery on at least 50% o.£ the reading, 
obiectives selected* for that level as xaeasured by the Mcdraw-Hill/CTB 
Prescriptive Reading Inventory (PBI) oyer tlia level a^evejj pn an ad- 
lainistration of thfe PRI in Septetaber, 197i. ' (*Cla88y»om tesi^hers, under 
the supervision of the Title I Lemming Coordinator, Title TJ^M^s 
Coordinator, an£.Bilingual/Bicultural Project C oordinator, ' wili. select 
y from the PRI. those objectives wfiioh will be es^hasized at thdir' school 
and various levela during the? project), . 

. y ■ ' * ' * . . - ^ 

SEVEL OF ATTAIlrtteHTt ' ~ . , , ' \ 

" ' ' ' ♦ 

CONSIDERING. THE PROJECT AS A WHOLE, THIS OBJECTIVE WAS 1^ AOIEVED, 
, THERE WERE, HOWEVER*, LARGE DIFFERENCES IN LEVEL OF ATTAIHKENT IN DIF- 
FERENT SCHOOLS AND GRADE LEVELS. AT ALLISON* SCHOOL, THE OBJECTIVE , 
. WAS ACHIEVED IN 2ND, GRADE, BDT NOT H 3RD, OR ATH, GRADES, AT BOTH 
OTVALLE AND HETZ, THE OBJECTIVE WAS ACHIEVm) IN 2HD. AND 3RD. GRADES, 
BUT Not in 4TH. GRADE. AT PALM, THfe OBJECTIVE WAS NOT ACHIEVED IN 
Et^ER.2ND.,3RD. OR .4TH. GRADES. ^ - 

- o '-^^ ^"y^"'- -^-. ' '42 J, • •.- * . 



'it AllisoB school, significant increases in nuaiber of students achieving 
■astery were observed on 16 of the selected 21 (76Z) ohjectives in 2nd. 
grade, but only 2 of 20 (10%) in 3rd. grade, and 6 of 20 <30Z in 4th.' 
^de. At Govalle, increases were obserrcd on 14 of 22JC64Z) «biec- • 
tivcs in 2ndV grade, 16 of 28 (57Z> in 3rd. grade, but only 1 of 28 
(42). in 4t&^graac. At Hetz, increases occurred on 11 of 22 (SOZ) 
obiecti^eMl grade, 10 o£ 20 (SOZ) 'in 3rd. grade^ but none^of 20 
Cot) 4th, grade. At Pais, increases occurr^.on 7 of 19 (37© 2nd. 
grade obicctives, 1 of 17 (6Z) 3rd. grade objectives; and 2xjf 17 (12Z>. 
4thV..grade'^<>bjeptivcs. Coaibining' all four schools and all three grade, 
levels, significant increases occupred on 86 of 254 oh;|ectiv^, for an 
overall jrercentage of 34. ^ . 



* ifean Calif prrfLa ^chiefvement Test subscores on reading of students 
in the bilingual; irtsaanities classes vhen measured in the spring - 
of l$lk vill be siraificantly higher than those of a- control group. 
Significantly in, tS©- case idJLL be defined as a" statistical pro- 
bability level -.iO or less. ' \- /' . * 



LEVEL OP JffiEAIHiERP: , - 



> 



{EHIS OBJECTIVE WAS DEPIHIPELY HOT ACHIEVED A3? EITHER OF ME OTO 
-^SIOR HIGH SCHOOLS (AUSPIH fSD JOHHSTOT). THE OBJHSEI^ ¥AS MET 
AlSfiafflH JUHIOR HIGH. DATA TO EVALOATE THE ATTAIHHEBT sOF TBIS 
0BJE5JEEVE HERE JIOT OBTAIHED mm ALLAH JOHIOR HI(H * 

EVIDENCE: * - ' - . 

Mean raw scores on the CAT (Level 5, Fcrm A) Reading Test adiainis- * 
tared at Austin High in Aprils ISTk for bilingua3^^ control , ' 
students;- respectively, vere 17*1 and for:Yoc6bulary,^17*3 a?or 
2U*3 for Ccssprehension, and^I^.S and i*8.5 for the total score"* ';These 
differences vere^ in fact^ significant at veil beyond the .10 leve^; 
hovev*r;> th^ vera in the wrong direction, the differences i:£ all ^ 
three^csses favoring the control grot©. * 

At ^Johnston Hi^» the same test vas «iven during tli» saiae aonth as at 
Austin Etgh* For bilingual and ccmt2»l students, ^he^-cprresponding 
laeans vere 20,3 and 20.5 for Vocabulary, 21.3 and 19*8 for Jfoopr^ensioij, 
and la.6 and 4o.2 fc^ the total score^ Hone of these ^MJTferences ^ 
broached significance at the .10 l^el of probfibiliiy. 



At Mficrtin" Junior Higli, the cyiT (Lev^ ^» Poi® A) Re ading Test vas also 
given during the aonth of Aprils ^ Mean scoreji tor bilingual and 
ccmtrol students vei'e 23.8 and 18, U for Vpcfi^faulai^f^ 25 and l8.3 for 
Coiq^reher^ion, and and 35.^ for tJie total s<sores. :in alX three 
cases these. diff^OTcefl^ yere signified at Veil heyond the *W level 
specified, in the objective. Therefore, it citn he concluded that ^ 
hilingaallstMents at Martin did score^rfignificantly lilgherjon this 
litest than* did^the control students^ and that the objective^ iras aet. 



Since IBie/necessary date^ere iiot obtained, this objective can not be 
..evaluated^ for, A2jyan Junior High. -More cosplete discussicMX of the_ - 
CAT data may be found in i^endix * 



♦ - 



OBJECTIVE (1.4): ^ 



i 



Sixty percent of the Spahisli doadiiant K-6tH. grade students -In the 
proiect schools who. have participated in the SpanisTi reading instrug-^* ^ 
tional prograa in the Billngual/Biculttjral Project wiH. gain .6 ye^ _ • 
growth in Spanish i:eading. skills aa ■easored on^ the Inter-Aaerican PnMfl5a 
' 4a Lectura.from a prertest to a post-t^t adainlBtratiog* 



■LEVEL OF ATfAIHMEHT: 



SIHCB 



PRDEBA DE LECTDRA.HAS 




ilOK TABLBS FOR DEBtVIHG GRM)E- 




lUIVALEHT S(?OEES .FROM SAtf SCORES, V£ IS ^IKPOSSl^LE' TO ASSESS A^TXAIKMENT. 
mS OBOECnVS as stated^ however, it CAH be CCKCLUDEIJ that TSEi 
mUdSB. IHSTKDCTIOK&L PROGRAM PROBABLY HAS -iEFECTIVg AT BSCMASIHG SPAH- 
•-fefe READIHG SKILLS. * • ~ H . ! ' 



^]3i:BV^EHCE; 



Jltst grade students in bilingual pluses, tcs^ied in April had an overall 
»ean total scortf of 22. 40/ just short of the ^Otff{perc«iCl?B.'In the nor- 
■ative group fer this tfit. Since first grade stddents were no% pre- 
tested, no deteradn^^on of the aagoltude of gains sade during iht yesr 
can^ Bade. In second grade, there was an overall average galjx of^ ap- 
p^i&ately 7 points (froa 25,01 to 32.06), statistically significant 
bSond.the ,0001 ^cvel.- The post-test mtan of 32*06 was close to the 
75th. .percentile, level of the noraa^ve sample of second grade Spanish 
Speaking students. » » ^ , 



V 



Id \ 

ERIC V 



4 



44 

-llr 



IttlMied jMdfr the overall xverege gain vm ot«c 9 polnte (32»11 ta 41.52} 
«l»o.»t«tlatic«lly-»igalfic«nt b^ond tftlHOOOl level. The post-test 
»e^ for third :^4de was above the 75th.. percentile /or the nor*etive 
thl^d ^sde group. la fourth grade the ai^rage gain was ^xoxtm^t^- ' 
« poiatk,; again significant b^ond the .0001 InA^ la fifth grade, • 
little actual Spand^h raading instruction vas gives «• xe£Ucted is » 
oonrsi^tfica:^ gain of leas thwi two pol»t«-(^e» 47^30 to49.96>«- 
*" — """aJ contains a coii(lete/;|refentatiOB of Hieie lata. 



)feaa scores oi^^the Pruete de Lecture {SpftnisKy^ftflirg t^est) of - ^ 
sttxOezxts in the ^spingohl Insanities classes Tibm aeasureS^^ tbe. 
spring' of 297^ .^iii, be significantly hi^cr than t&^e of Se ^jon-^ ' . 
trol.grot:^. Significantly in this case vill refer to i irtatistixtal 
prol^ldlity of ,10 or less. , ' 

Iteffi-OBJECIIVS'WAS ACHIEVZD A3? ADSTIS HICT, BOT I OC Jg JQHHSgOM 

.mum, QcsssnmnsG tss wo hkh-schools iOohhes,- HoiiS« st» ig cah 

B3 (XSSIDEHHD 3!EAT ^ OVZRm> OB^i'lVii ICftS PBOBABEr ACEISVS). 
OBE (BJBCTI?E WAS SOT ACHIEVED KIR /aSiflS ^raCOR-HKS Tth laAI® ^ 
(HI 8th CHADS, HOE FOR MAETIH JDHIOR HKH 8th OAI® (tth^OADS AT 
KftBSOT SAD SO.BIUIGaAL CLASSES) 

ZyiDEHCEt 

Mean scores for hilingu&l and control students at Austin Si^ wtBf 
respectively, 18*2 and 11.0 for the first scrie (Vocibulaiy)^ l^^.O ' 
and 7«5 for the seccrnd sci^ (Speed of Coe]^ehension)r 1%B 
and iO»8 for the third sce^e (Level of Coeprehmslpn)^ 
these differences favoring the hilingttai:grotg?Mi:^e^sJ^ 
significant at veil beyond -Uie .10 ler^ .Specified in the ohjectlve. 

;?or bilingual £aid control students at Johnston Bight the co^paz^hle 
figure vere 19#8 and 17*2 for the first scale and l6^»5 ^nd 1%»0 for 
thi^ second scale; an insufficient nuab^ of control students cce^leted 
the third scale to allcw an analysis of it. In neither of the two 
cases in i^ch ccc^pariscsxs vere possible did the ol^erved dlff«i%nces * 
^pproaxHi fignific&ce at the .1^ levels ^ ^ 

In the Junior HifST^chools, post-test ^otal score, aeiuis bilingMl 
and ccmtroX.sti^lents' vere, respectively, 66.8 and 70.0 fdr J^ltttr 7th 
<Jrade, 6k^k - and 55»S for Allan 8th Grade. lone- of these differences 
f^^roached. significance at tl^ iq^cif ied *10 levels * Jfore- detfldl^ r 
information about these results say be found in App^idix T» ^ 



By tlie ezad of the project period in 197^ m statisticaUx slgnifioazrtly ^ 
{p<.b5) mg^er n»ber Ctf stt;dents at each Bilisgusl/MctHtural Project 
eleaeaitMqr jpchool idll achieim aastery <m laast.^O)^ of the o3>jee<* 
tires related to TOcabtOaiy (nmbers 38 tloCT^ 56/ setected * for that , 
ieir^ «s aeasured ^ the McGraw-Hill/^!® Ereicrlptire Bead^ Invwxtoty 
(£BI) orar th^IeveX achierTed on an adainiatntion of the. PBX in ^^eBl>er 
of i9T3 (* see ObJectiTe 1.2) \ . ^ 

AISE0O(Z SONS SCEOQIS iUO) IEDl9lIXttI£r JOTATtm gHIS OBJiCE PBt 



& second grade 9 significant inci^ases in p»e^ auiatersr vere obserred 

all three of the selected three voceJmlart Q^^^tm {lOQJ^) at AllL^on^ 
on 3 of Vi75Jf) at Govalle, 1 of 1^ {2S$} at Sfetx, fad 2 of 4 {50^) at Palm*, 
fhns onre3* all four stdiools, significant increases were noted on 9 of 25 
(663{) selected TO«3?nLaiy olrfectiTes. "* = v 

In thi3^ g«tde> signiflcaixt increases occttrred on node of threC^QJ^) 
selected objectives at Allison, oa of € {61%) at jGdrall^, 3 of h C753f) 
at JfetSt and 0 of 3 at IUjbu Over* all four s^iools^ significant increases 
In aastery for third gra^ 'students vere oba^jfrod on 7 of l6 objecfclres- 

In fotETtb grade, significant' increaises vei^ otoenned on 1 of 3 selected 
' dbjectives at AUisont on 0 of 6 at troraUe, K} of k at l^s^ aad'O of 3 » 
at Fala, for an overall fourth grade figure of 1 of ^« Coifelning all 
four schools and all three grades,^ BiffdficK^ increases in peroex^tages 
of st^iderAs mastering vera found on 17 of kT ^^%) o^3crtiw* ^ » 



Students vill dn^t^ate a statistically slgnfflrmit increase in To'cabu«, 
la^ Mlatcd to field trips'and cultural actiriti^ froa pre-test <?all, 
1973), to post-test (Spring, 1974) scores t Sipiif^icant In this case will 
he dfcfined as a statistical prohability of AO or' less* 

' . ' 1 ' ^~ 

IHE 0BJECTCT2 FAS ACHIEVED AS MASIIH JDMIOE.^CB SCBOO,, ADSmspiOR * 
mGa,SfBOOL, AHD JOHHSTOH SEHfOR HIGa ijraora.,^BTO HAS JOT iCSISmt AT 
-JLIAH" JCHOE HGB SCSQOL. ' ' 

Mmq scone for pre> ^ post-tests, ritspectll^^, st Allsn Jimldr 
..School irsre 27*7& and 27.86, virtually no dif£aresce mid stetistlcally 
iasigEilflcaat. For Martis Jualor High the cotretponding aa«ic.irers 
*2^.28 and 32i81^ a diffarcnca iMch Is signfffcant t>s]Fp»l th« .10 laval 
.probability. ^ ?r*- aad poat-taat aaaas at Asatia vara 39.02 aad 
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4Ib43t aad!«t Jolmstoxi Hi^ these corresppndiog figures vere 28*23 and 
33.95» Ixi.l>oth, cues these differences were scatistically significant 
at the ^lSllev^» Turthi^ deicription of the results asy he f^mA 



At least &)% of project elegentjay fl4hool clitiaren Initially scoring 
lor i±*^^i T>elqw the aeBzi)» <» the 'Hers-HtrriB Childpen's SeOf^ 
XSoajcept Scale C3rd to,6tIi) or the Pt^uay Self-Ccaicept Inventory iK^2nA) 
pre-test will shojr & significant i npfov egent^ in scOf'-ccmcept as Mea^- 
sm^ftd It post-test scores o£ l^e Pi«rs*H^xris or the IWaaiy Self-Coc- . 
cejpt t^rtiz^ : Significant is defined as a statistical prohahility lerel 
<ii \1S) i:a^ lessZ " ^ " . 

-IZVEL <JP 




THIS <B«?a33CIVB WiS PBXMS^ ACHIE9HD IH SUDEBGAEiai^ PIEST ^ AID SBCOK) * 
GHADEB* IX IKS Diii<lfi[™,Y HOT ACHIS?ZD H SHIBD, TOOaiH^ ^3H, OR^SIXm 



Svaloation of level of attainaent for tMs obJectiTe requiMS Jmowiedge. 
^cf the standard error of laeasureaent for the test in order to estiaste^ 
the magnitude of gain jrequired for statisticii significance. For 
statistical slgnificB^ice at the ^lO level,, an individual gain vould have 
to he equal to or greater than slightly sox^ than one iiJ ^e half tiaes 
tfee standard error of ae asureaart of the test* -Si the^case^ the Erlmaiy , 
Self-Concept !Eest, tfee error of sieasureaent is not re p d rtt ^rMrjbemy ♦ ^ _ 
Hbvsx^s given the reported test-retest rriiaJjility coefjSSLent of *91 
and the ohserved 'standard deviation of appix?xfaately 2.7 poStats Jtor total 
te^ scores^ ^e error of measuresaent for' the tes^ can he est^&ated as 
^^Oprortmtely 0.8 of a point* ^ Since this nuaiber then needs to l>e 
soltiplied hy 1*61* (the z value corresponding to a 3j0 percent cut off 
point) ^t can h^^^een that a one-point gain is not^^te. significant 
at the* specified' lOJf level, ifixile a two-point gtdn.is* IT^ing the scee- 
iihat c<Hise:^tive cut-off of two points, the ohjective vas still aet in 
Idndergarten and first grade, and prohah3y vas also set in secon/L grade* 
Of a total of 98 kindergarten studeiats scoring helosrlaie mMn on the pre- 
test-> 63 (66%) gained two po^ts or, acre orf the post-test* Slailarly, 
85 of XkO i6lS) first grad^ students initially scoaritng helcv the Jiean^ 
gained tiro points or'aor^^on^the posji-test* Si second *^^de,^ 70 of 126 
{36%} initially lov scoring students gedned tro points or aore^ 
<ao8e to the*&)J< specified in tlxe ol>jective* ^ * - 
» • ' * • # 

;Che standard eraw of aeasureaent for the M^s-Harrls test is re^rted^* 
in the, test aanxzal as equal to approrlaately 6^^ints* Ihus the re-i 
qaix^ attertnce tor statistical significance on fkis test is W points. 
Glyen Ubin required difference for a significmt individual ^ain, the 
ohjective yas ciUarly fiot aet in any of gr^tdes three througji six* 
Of i£3 initially lx3V third grade students, if (29%) gained 10 points or _ 
aote on the post-^test; 'of I85 lov fourth grade stud^s, k6 (23%) gained * 
10 poiats or aoM; of 177 fifth grade students, 6h {35jf> gained 10 points 
or aorei and of^lX>8 initially^ loir sixth gr/ide stu^MtSt 26 (2%%) gained 
10 joints or acre the post-test. ^ ^ Ay 



ihua the-^ OeT^l of^sfetaliaaent specified*in the objecfire m not- 
arejxdied la any of these fom graaea, Purther discussidb of restata 

^ self caicept torts «ay be fotmd la J^rpendices 7 iPriasr$ ■ 
: Ccaeepfc 3OT«itory) an^ JBT. (Piers-Harris Children's Self (kmcept Scale). . 

OBracirvs {3,2) - - • * " 

' - - - ■ ^ ' - ' •. - - ^. ^ > 

ATleast 80> of project ^Leaenttoy school children, initially scoring M^. 

: ti*e»» abore the jsean) on the Piers-Harris Children's Self-Concept "Scale * 
iSr^to 6th grade) or the Prlaaiy Self-Concept laventorrjE-Snd) pretest , 
v£tl aaijrt;^ -gr Js^rore their self-^onc^s as aeaanwd ^ ^odt-test ^ 
scores on- the llers-Harris or the Priaary.&Uf-Concept Siveirtory* 

, respectively. . ' ^ ' . - 

* THIS OKJBcmE APPEAES TO HAYB BEHE ACHIB?SD CBffiT ^ !CHg 6th (aSlS 
IBVIL. fS AIL (Mas (Ky5) QIADE LEVELS, IHS 0BJSCIi?I7B HAS KSPmmL' - 

BTIDElfCS , " . ■ - ' -\ 

^Usiiig the stan d a r d errqr or'iaeasTiraaent of the test as in -tte evaluation - . 

. of (JbJectiTe 3.1» it can he argued- that a^ slight i^iparentloas from pre- ^ 
test to post-teat can he considered «s ess^ent^Uy 3»^^entd^ no 
change. That is^ if the difference hetwe«x tifb IndiTidoal scores Is irith^ 
in bomdaries* defined ^ the standard arrcKr of aeastnraMiit, those t»o 
scores cannot actually he considered as. trnly diff«&g tstm dMh other. 
On the Priaary .Self --Concept Inventory, e loss of xcq to "ooe point wty he 
considered as ntn-signif icantt Shus a Ims of one p<aat can still he ^ 
COTsidered as representing salntenande of the previous level, Ev«x using 
this one point loss as a cut-off , <mly 92 of 13Q (TUJ) Initially high 
scoring k^d<^arten stu^s maintained oria^roved their scpres, 
ot ^\ (o6>) first grade stt^ents »sl^^ei:»^3^»TOved,^^nd I60 ot 2hO, 
^second grade students aalntalned or i^prorod.thelr scores. ^ none 
of these ttoee^grades vss the Scaf level q?eclfied in the ohJectlve^i^tsl3ed. 

Tor grades three through six, «hers the iiers-Btafis test ^as used^ prpr 
post losses of up to 10 points can he considered as non-slgnificanfc* Ifelig 
this cut-off point, ll*2 of the.183 (JBH) third grade students nho: initially^ * 
scored above the aean a^ntalned or li^roved thc^ STOre?? 152 of 202 
{75Jf) fourth grade students aalntained or li^roredj 1^ jof I65 {75Jf) fifth 
grade students s^aintained or Improved j and ill of 133 {83$) sixth grade 
students jialntained or laaproved their scdres^^Thus heittg the only gMde level 
to attain the level specified in ttie objective* Jm^^b/tr aistusslott of the 
self-concept test resnlts aay be found^ln J^peodioes^T lEriaiay S^-<toncept 
'Inv«rtory) and ¥ {HeM^Harris Odldrens* Self-Concept Scale)^ 



Cf»X»P*0^ eroluatioii aodd osselosred in this report^ assumes that 
there ^tre CJ^tical re3^tioaships aaang the f cna? caqjonCTts of* the 
evslTiatioa context » iz^putV process*^ and outcomes* !Ebe data r^cxrted. 
isxe st^^ert this asstoqgtion^ .!I3iree sajor cl)jecti7es vere id^^^ed 
in tents of desired^si^jident ^pooes* The fix^st^ incre^e ixi coosani^ 
cation skills ia. Bhglisli and in Spanisli^ vas supported Isf^ a yfTifwil level 
of inputs and processes. Sie seccaid, increase i^t .ea^perieace l)pcfe^ . 
ground of stodents^ vas poorly support ed iQr inputs^ and processes*^ She 
H^hirdy increase in students* self->coiiceptSy vas jalsa jgpor^ st^ported- t 
tgr ii^p^s and^processess* In each case» tlie degree to idi^^t^^he desired 
student joutcnaes vefe acMev^d related to the degree to iqput. 
aiid jirocess objectives v«*e achier^ / 

Thare T?as a aa^or overriding factor "shich secas^^to lu^^ratr^buted 
heavily to the, functional lercl. of tlie EroJect»' ^lii iras the late 
notification tk fuMin^ fro® the Office of Sducstion,' .pr er^r axti ng 
in-depth planning of pr<:^yamfrtic activities* Charactesdstic «cf tlie 
effects of this late notification vas the slirinloge of tlie pre*prograB 
sissaer vorlcshop free fifteen days to fire days* Additionc^ly^ the 
quantity of aaterials OTdered and the esteCblished l>id pro<^^dures in the 
district rgsi2lted in a delajr in the^ delivery of wsfst of tbese to teachers 
until veil into the school year and in the non-delivery of lar^e qpaaitities 
of the st:ffi5lies^. ordered. 

A coirtarihuting fadtor vas the enoimlty of the Bi3lngual/Biculttnral Ero^ 
Ject» Frot a local bilingual e^or% funded at around laO^pOOf the schools 
had to gear tg? fof an $800t(KK) prcgraa* The^'idoxtification of additional 
teachers, the inclusion of seccmdary schools and the e^^azision to nev 
^ Inject areas vere tasks vhich require ouch, ^re-plaimizig and cnrganiza- 
tion» !Qie M^r^g otjperBons t<$ tiJl staff positions vas a task coi^leted 
after the beginning of the school year, . _ 

JEhe p^chological high created ly the prcjeise of such resources as the 
Project had -to. offer .vets a drastic contrast to the actual d^veiy of 
these resources* T«adiers "Operated in sitizations vfaere saterials and 
si^plies vere ''on OTder" and Project staff "vere unavailible to help thcsa 
9rganiz^ their greatly expanded bilingual activities* 

As a re5\at^ then, of the nonaal "first 20^- probless*^ coeblned vith the ^ 
^ last isinute flmding and the slov ddLiver3nbi*ocess for aateriiJs, the 73- 
^k Btlingual/Bicultural Rrojcct vas actually never fully l^ctioning. 
In fact^ the vhole fall semester 2ai£^ considered as j^eceeding 

Project i»ple»exrtation* ^ - 

These azid oth^ factors relevant to the Intei^elationBhips discussed 
here are repwted in the fonaative evaiiatim report on ApVil 23, 197^ 



- / - 



tilded PrefTdeirs ETaluatlon of the ip73-197^» Bilingual/Bicultural 
Project, !Chat .report discuases materiala Acq.vdsition^, school 
-▼i8itations^ly.,^>ro3jB^ staff, and teacher/prinoipal/parent Input 
:lnto-firoject activities. 



^ > 



■ 

o ■ 
ERIC 



50 



-37- 




VIII 



Appendice&- 



r 

'■'0" 




51 



ERIC : 



Appfeadix A 
, ^ . ' IHSTEUMSSI BEPORT 
ErSEHTAEY CLASSROOM OBSpyA!EXOH GUIDE ' 



e^erlod of Administration: 

Pppulation: 

ActffiinisterecL 'by ^ 
Date Collected : 



^ s/ 



-Throughout the 73-7!^ 
School^Year ^ 

AH Project ELemgntary . 
GlassroaajB 

omce of Evaluation Staff 
Office of Evaluation Staff 
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DESbEIPTIOB ]GF mSHSmSl classroom OBSEin^ffllOH -GOIDE 



Mtmber of aaministratioiis of the instrument 



Three-' ■ -. ■ - * v-^ ' 



Ta fe^Ject .^enterAaiy classrooos^ 



lacatiort of aaainistratioa. » ' ' * ' , <■ .s' ? . - 



Rro'blems vttli tlie'measta:^ or vith the adiainlstratlon irtdch sight 
£gf ec$ -the ^rajj j ^aity of the aaeasure ' ^ _ 



"Ibzm^Sfas a^giiafce to* describe the^VfiSiety of activities bc^iriiig. 
fErattiing of the, ft^-^ri^stratoi^' 

:By Office of Evaluation Staff - \ 



Brief description of the iastruaent ' *: - > " ' 

Checklist for activities relating to esuih of fourteen factors 

Bationale for the instrtaaent ' * ^ 

^ ' — ' ^ ' / — ' . 

To describe activities being conducted ia Project elesaentaiy dassrooos 

Developer of the jnstrtjment ■ , "^''X, ^ 

Staff of th^ Office of Evaluation " * . 



Develoment of the Instttmeiri; ^ * ^ ix*^ - 

Consulting with Project staff about are^g o3 Interest /th^ gen^aiing ' J 
observation form fQjrmat. « : jm - * . 



4;i; ^: - 



Standardization of > the instrxaaent " . 
Hone 

• Reliahility and validity of the inffl^ument ^ 



Ho dat^ available • ^ • - ^ ^ / ^ ^ * . 
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:^ . .. fiEBOia OH 1HE:0BSERVATI0H OP 15STRDCTI0HAL ACTiyi^ES^ 
— : .m E?M BIL PE^ECT ELEHBNIAiQr SCHOOLS 

. <fegaing" e^t»tibn of ^ 
i" iicult^wil Project indodea the docuwntaiRLon.^f eie»entfti7 'clabsroomT . ' ; 
, ictivlties ^lirough observatitm prpceasea deigned to ^eter«ine the degree 
of^i«plc»KU:ation of ae't^ds and aattfriais Ir^troduced,^. ia^jsr^ce traln- 
_ i^ w^ other Project activities. Ihe.foliwrJ^ia a*desciAptloii* 

* of that observation process and a report on the inforiation. jgatier«4 during 
the'iobservitions. Gmerally, this repott illnstrates that Project, classroww. 
deaoMtrated ^ropriate 'instructional tedmiques but very low lev^s of - / 

' *cti^f±t£e6 Incorporating students* backgrounds and culture. " - 

■ ■ , -V . . - . ^.Hv.i 

BTOlqation <fae8tionB • . / - * J * 

i*. ^ Wl i t i g bal and tie«i classes make^ appropriate use of'fetlligual 

" 2^ ifere tte' cultures* and backgrounds .of studuits inco.^rated Intp ' 
dassroos activltea? ' * - 

Process Jgblectives V ' " 

; ^Ihe dassroos obseryations were planned^«itf conducted td provide, data ^ ^ * 
'raittired to aBBess the level of attalMlent of the following process 
obiectlves*- ' . < . 

'1/ 'Teaciers and aides in Project bTt jugual clMsroo* %rlil effectively. 
^ use the asterlals and aethods avallabZ^ to the«^ Effecfilvely-'wlll " 
, be defined' as a slnlauK rating of three out*^f five on' 75Z of all 
factors observed.cn th^ Elementary €lassrocb. Observation Guide. 

-2* Teachers and aides In Project classrooms i^|il deacmstrate their * 
• knowledge 'and understanding of jdnorl^ group cultures by success- 
' 'fwily Incorpqratlng t3iem into ne regular activities of ^^ihelr ^class- 
^ roo«* ^Successfully will be defined as a mtrdrnm rstlng^of 'three i^ut 
of f Ive OT the item designed t6 jDeasure th^Ls otbjetStlve onL.the.Ele- V 
acntary Glassrooa Observatlbn Guide, . \ . 

^Procedure ' ^ ' * i • . - ^ ' ^ S ^ ^ 

^ Each classroom In ?rpject elementary school* , grades was observed by . 
a^ Classroom Ob^d^r from the Off:^ of ^mluatlcrn* Because of^tlme llml- 
ts^t<lfis £Bposed by ycar^d-actlyltles, the bletdtural or mt3nollnguai\classes 
'^'^In Ketz «id Pala were observed -only twice; however^ the blcid^tural classes - 
" In AlMson md^Govalle were observed 3, times,, as^wtere all the^llli^ual' and'' 
.team classrooms ^In all. 4 schools. / • ^ >- ^ " c o< 

, Three hundred fifteen pbser^tions^ were conducted from HoveAer to »iy^ 
eac%,pbsefvatipn beln^ from 45 Minutes, to l^feur* During that %our the <Jlaa8- 

• room Observer coapleted tie Elementary Observation €ulde that^ had fie«a 
develc^ed by the evaluation staff* Bo Informatton was solicited from the 



teacAer the^tudents direotl]^. All Informatioa was derivied Bolely ^ / ^. 
througji dbBeryaiion of classroom organization and acti^ti^» . - 

'At tbfeiKid of eacbifOf tdie first two o>aervationa, Schoql principals were 
ptovi^d tliijohffrvation results, ^Sbia procedure was changed^^ 

for the tl^d,o|)9e«vatlqn8 t^*^ policy of leaving the coapleted obser^at:lon. J' 
fpr«;witltdaie ciaSBroom teacher *and sendliig a copy to , the principal,. 

fevers jrere noJ; inforaed of the exact day and time they were to be obswrvedl 
hoi^yer, ^jfiijo^ci]?^ MB^e jiptified of 'the ^eek that' the Observers were to be 
in th€^S4;hiwl> and an anxibunceaent was posted on the bulletin bbar^ at ijost . 
schools^ --y^ ' " . ^ . ' ^ ' ^ * 



^Form 



V 





itaxy Classroom Observation Guide (See 4ttacbtt^t IX that wa^ 
by ObsgrvetB dmring eacli observatiox^vas devc^ipped by the staff b 
the dfii'ce of Evaluation from^a list of 15 areas suggested, in. conference with 
^^'the ^$Aii.^Billni^^ Project staff* Each item on the Guide is-r^ 

l^ted ftb^ one of those areas. The, initial Observation" Gu^e was ^ statement 
followed by a space in which the Obsjeryer detailed evidence and, 
r^^elated to that item. " /' / , ' * 

Ho facilitate t&e observation process, the Guide ^was changed. for the second 
^uiMt &f observatioiis so that the Observer did liot have to be iumtinually 
wrttSig tirough^tit e^ch observation* • This was done by*tacltiding under each^ 
it€« a check ll^t\4>fvtlie evid&ces most often' noted during the initial romfd 
of <j[bservationai>. \ Observer thereafter could /note thejactivi^ or evidence 
-related to a par^ctidar item and merely checlc it on th6 (yul^ft. Space was 
• left toder each item for further ^onnents by i 
Included* in this secon^ Observation Guide was* 
^ich the Observer Used to record theijamount 
tfXkssroom during both instructioiml a$d ion^i 
rating of from X to 5' was ^ven iiF categories 

action, student tp aide interaction^, student to teacher interaction^ teacher 
gto student Interaction, aide to student interaction)^ with I being no jSpani^ 
being, spoken ai^ 5 being all Spanlsh^^ €he amount of English bplng spolOT ia 
the classroop i^as measured ix3t:^the same ^manner. For , an analyslif^^f the inter- 
action data g^thered^ see' Appendix " ' ' ' 



IB Observer^ wten necessary^ 
iguage preference guide 
^Spanish being spbk^ in^^ the 
tifuctional activities*^ A 
(student to student inter-* 



Fij^een factors were ra?e!hdurlng the first observations; however, "Class- 
room Orderly*' was. drop^^d as a factor thereafter, leaving fourteen as the 
Ifinal ntmfter for analysis* These factors are^ " 



^Classroom Conrfucive to Leamingji 
Classroom ^Lsplays feolorful^abtf Plentift4 
Classroom tton-3;hre^ttmiflg a^d D^aocratij^ 
Hi^' Student yT--^--^ - * 
•Teacher /Prej " 



7 



:?:est 

^^#.1 aeacner^irreiraracibn > * * 
6^^'- SBtooth^ Fl^ble Scttedulliig J 
7. Fir«t-Hand Activities * ♦ — 
S.'- Appropriate Writing ActivitiTes 
9. J^propriate Oral Langu^^ge Activities 
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^ 10. Student nfrected and/or altiated Activities . ^ 

ttf^ppropriate Grcftiping Str^^gles' 
[ ^ 125^ Effective (}ue^^^^ . ' * 

; lS*'fStttdeiit Back^otmd References \ / 1*1, - * 

?acto?B 1-14 relate to process objefi^e miaber U Factors 13 and 14 ^o 
relate t^^^ * ' , 

Analysis , - . ' - ^ ^ ;^ 

iiiliigu^. and team classxfooB ratings for all th^e otsetvattons vere ^ 
analysed wlth^ijn imalysis of variance routine iifildi ocmpared differences 
' aaong schools,^ differences between class typtu^ and deferences amcmg 2^^^ 
N^rlals' (each round of observations lS'0^nsidfe^d^ trialXv la addition, ' 
i^^raction effects l}etveen and aaong eacb of these three dinensions irere * 
' c^^ut^. Ihe .tf5 level of conftdence iras rMuired to ^cept any, differ- ^ 
'^elides, found as being significant, that* is, ^<b to effects other than- imea^ 
stireaentsyerror* Table I shows those ocmpaxi^qnM fouad td be sfgniflcinit* 

Since the aonoljUigual classrooas of only AH^ouvand Oovalle, jqfbre> observad 
three times, aUDthei; analysis of variattoe was perforiied on.tlie ratings ^ 
' from just these two schools for all three class ^jr^Rss*^ The saae dl^ien^* 
' ' sions were consider^ and the sue confidence levels resulred as before* 

. . " - t. . ■ • . * - . 

^ : Resttltg^ , , . 

^ X ^ Theife were no significant' differences found aaong the four eleacntary 
* ' schools either in theTtatings receiyad during each round pf obaervatlons 
V ' * or in pie aaount of -change made throughout . the year. AH schools aust * 
^ ' h€ considered statistically equivalent In their classroom activities as ' 
a^«ured by tl^e observation process,. Detailed data f or iridividual schools' 
^ ^ are on file in- the Office of Evaluation* . 

TJie difference between class types ^* bi^ngual and team, was not"" sufficient 
y , ' ^ to reach significance, * Howe\^, when the two schools in which all three 
•^^^SB types were observe^ three, times are consid^ed, the differences Be- 
tween tiie bilingual, team, and monolingual classrooms is significant* The 
'order of the bankings jwas hlUiigual classes with the highest ratings, team 
• ^ clSs^rooms^ and then monolingual classrooms* % 

V T' Ifife an^ysls of changes In ratings over trials showed significant increases 

\ :6ir each Oass type. Of ^Jcfr' Interest, is the tln^& that although the 

\ ^ team cl48SK)om8 on the first roraid of obseyvations^^were lower than &e 

/ ^\ bilingual classrooms,^ the team classrooms were actually rated higher on the. 

^ second^ observations and statistically equfvalent on/the third* -The restilt * 

. irf that the gain over the three trials for the tetfa classrooms is •slgnlfd- 

» 'cantly greater than for the bilingual classrooms (See Figure'l). ' ' 

Figure^ 2- 15 dlsplky the changes over trial* "for bibtdi the Bilingual and 
^ team cLaasrooBS for each of the fourteen factor* rStedi The Ve'rtlcai 'line 
■dram «<^e .3.(f level' represents "the, operationally' deflned,^Hvel of ade- 
' ■ • . a««£e perlis^ni^pce. The aean ratings fall abqve the S.O-lejel^for eleven 
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>tloy 3*0 for three. These three ere ^^Ttrst* 
lent Becl^tmd Activities,*' and *'Ctsl|:ural Sef-^ 



Crasidering itidividtiarMaasaroow rather tbaa overall means for class 
types, the wabtt of classrooas receiving ratlxig* of 3.0 or hi^er on 
«t least 751 of the factors observed is snmarised ixt Table ll and' 
table Iiy, lible H shows the nuaber of classrooms meettog the obiec**, 
tive of at lease 3«0 on 4 wdnimm pi 75% of all factors oa no obser- 
vai4<>Qy <me observation, two observations, and for aH thicea obser**. 
valions. ' Table IH shows tbm naabet of classrooms «eting the object 
tiva on each observatlott and oinfetall bjr using t3h»e diffewpt measure- 
ment ;approaches» The first is classrocami receiving 3*0 on 75X of all 
factors on all^ observations <75Z^f 14 factors x 3 observattoas). The 
second is i^assrooms receiving ratings of 3^0 on 75Z of the factors when 
*tiie three observations are avera^d. ^The'thiil is a classroom meeting 
/^e Abjective using felther approach one or two?- . .:_ , 



Ta bl e TT hxesSa dam tte mean ra^ge for each obs.ervatton by ichool,^ . 
Cl a s s ^e, and trial for tbit two factors related to the se«md process 
' objective. In n^caee did the mean rating i^ach jAe process ol^Jecti^. ^ 
In no case did t% mean rating reach the 3^,0 level.. / ^ ^ . 

. Coriclnsions ' i _ 

The ^rst evaluation quest^my^^'Oid bilingual and team classrooms malce ap^ 
proprlate t»e of bilingual materials and methodsl*^ riiates-j^irectly to the 
firsi; process objective^ This can be "ann^red from two -poSntn of vieww - 
lieatlng*factoM as the reTevant dimensiqn, the mean, ratings for both hi- 
^lingual and team classrooms were abavB 3*0 for II of the 14 factors, or 
18X.. Using this- approach, the objective w^ iset*' ^ ^ ' 

Treating classroom^^ as the relevant dimension, <mly 67% of the blHngual 
ciassrooms ^ctd 47Z of the team .classrooms rated;^'4ir6kpr above on at least 
75Z of the factors when a« combination jof scoring methods' is tiaed# -Using 
^^Ls aii^roach,*the objective doegnpt seem to tore heen met by a substan-. / 
^Hal noafoer ^ classrooms. ; ' • , '^r ^ - - 

iSe important point here is for Project staff to attend to the sreas xated 
especially low In planning training and st^iervisoty activitfes irtxthe 74-75 
school year* , . : ^ / - « " .\ 

The secoi^d^evaluation question, ^Ifere the cultures and backgMtmds of^ stbdents 
incorporated Into classroom actiidtles?'* ri^tes directly to the second pro« 
i^ess objective* By no £q>proach can the data be said to Mvppoxt a conclusion 
'that this objective was met* References to the studeaits* back^ounds and 
cultin»l hei^tag^ were non-existent In maiqr 5rpject4^assrooms* Itben class • ^ 
type i^ considered^ still no g^oxxp of classrooms me^ the objective. /M e ^ 
m^jbr- Project emphasis, . the bringing of the .^tudents^ culture and cosmunityc- 
ixto the classiroom warranty corisiderable effort by the Project staff 'to in- 
crease the attention given this area. ^ , ,^ 

The majqr significant coaq^arison of ratings made in this report is of trU^/ 
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Ihen was a eons^t^t ad gtatLitlcally yf gni f irmi t increase ik tl^ ratings 
given over .tii^ three trials* Soaa of tiiis gain wst be attributed txx the 
acfoisition of g1rm# by the Observers in attending to relevant details^ 
Boverer, eone of gaiircan leglrfMtely be o^^ted l^ tbe teacbers^ 
and. ajD^s* l^&Medng sore, evare of &e Prefect's objectives as v^Ll as be*- 
coKing Bore attoned. to ^be criteria related to the factors being^obaerved* 
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Appendix B 

ELEHESillABr CLfiSSROOf OBSEHV%nOI BEAC^EOff JQBK 



ASAMSIS OF SEafSrEAHX-mCEEBS' HSat5? iUi S !K) £SD 
A5SESSHEEX3 .OF THE CLASSHCKW TBOCSSS 



Itete/Perioa of Adainistration: 
Popxxlation: , ^ 

Adainlst erei by J 
Iteta Ctoliected Ty: " * 



^Througjioitt the 73-7^* School Tear 
Ail Project SLeaezxtasry ^Teachers 
Office of Evalxiatioii Staff 

- ■ . - . K 

Office of Evaluation Staff ' . ^ 



* t 
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B-l 



, PESCRimpH CLASSROOM OBSlSRVATIOH mQTIOH 



Tfaabeg of adalnlatratloM of tha iastmmeat 
Oae ^af ter each ^elassraoB ^l>8ervatlon 

location of iidalnlstraticm 
Jfa Project,^a«fixoo«8 . ^ 



arpblcM with the mea stro or irlth the aihdnlstr&tlott ^rtilch »isait 
affect the validity of. theBeaamre 

- \% _ ^ ^ ♦ ' - 

tCtaiaiag of the adainlatrators ' . ,\ * • \* » 
Bone 

Brief descriptloo of the inatrment ' 

Reaction For» A contains three items dealing^ with* specific aspects of 
the observati<te process. Seactlon Fors B contains sisilar ittas pltis 
soae related to the cospleted observation'' fors* 

Bationale for the insteiaent ^ 
To solicit Project teachers' opinions about tl^ ohservation* process. 

. Bevelopet' of the Instroaent * * - 

St^ff in the Office of Education 

Development of the instmaent ' ^ 

Item generation, revlcir, aii^revision^by^Office of Eviduat^ »t«fC^ 

*f * > ^ .»-«■ 

• Standardization of the instrtaient • , 

Procedure for >a^dnl8tration of Reaction Forms iras standardlked; no norms 
were developed ' ^ • - 

' gfn-f«f>-f11ty and validity of thft Inatrtai^^ .. * 
information avail3^]^'' . * 



OF EmEmyffly TEACHERS* 
* ■ ■ BEACnCfte TO AHD ABSE&MEmS OP 

- ' a!HE,(niASSRO(W 0BS1RKATIO5 EltOCBBS *' ^ 

^-golng ^pvsluation of AuBtiff^Independent School J)istri<rt;*s ffiAA 
Bijingual/Biciatufal Project Included the docuaentation of -^eBeatary ' 
c2asBroco activities through dbsearvation processes designed to detendne 
the fegi^e of iHpleaent&tion of aethMb and aaterials introduce«( in in- 
service training vorkshqps and othei^»roje(rt activities. To assess the - 
reac^oas to this process ly teachers "being o^sMred, this rej^ort * 
Hill review cc«B»ents, solicited, and tmsolicited, feca theie^^a<diers. 



ess 



Each classrocB in Project elementary schools, grades EtO:» tos ohserved 

a caassrooB Observer ^ the evaluation staff BecMtoe of time 
limitations iaposed Iqr year-end activities and testi^, the MciOtural 
OTJsonolingual classes in Het2 and Pala vere oTfeerwdtiiice; liov^ver, 
tSkhicultiiral classes in Allisw and Govalje «re observed three tiaes> 
as itere all i;he hHingual and teaa clasarocss in^^il Tour sch<K>ls# 
Thre^undred fifteen ohservations vere craduct^^ fro© Jtoverts»r ,tp ifay, 
jsach observation heing froa k3 minutes "^p one hour, ' * 

The Observer ccsipleted the ELeaentaiy Observation Guide developed Ijy 
the evaluation staff* .At the end of eacS of the i^irst two olwervations, 
principals vere provided a suaaaiy of the ohfiervatim insults* This 
procedure vas changed for the third ohswrvations to a policy of leaving 
the ccapJLeted ^hservatira form vith the classi^ooa teacher and sei^aing ' 
a coprjr to the principal. - ^ . , 

iTeacheri v^re not informed of the eacact day and time \h^ vere ta l>e 
ohseryed; hovever, principals vere notified of the ve^ that the ob- 
server's vere to be in tjie school, and an announcement vas posted on 

the bulletin boards at most- schools, ^ - « 

' \ , ^ * . ♦ 

* r ' * - 

Evaluation 

EvB3,uatiQn JBuestions , ./ 

Three qiiestionjgUrera-addressed in gathering data for th^s repcrt.^ 

!• AcQordl^ to classroom teachers, did tbe procedures foUoved 
to observing* classrooms yield a representative sas^le of 
, jclassroge activities? ' ' . " 

^ ^ * * " ' ' ' ' v 

2, According to classrocsa teachers, did the obferwtion process 
itself: have any adverse, effect ^^^on cjassroas activities? 



V ; 3» ii idiat foias vould claasroom teachers lorefer to receive^* 
. ^ Teedback on tie obBery^ioxi3 coeipleted in their classrooost 

A^iswcrs to these questions provide ins^^t useful In ^tnsTferinglthe 
:^gra»-leY<£l decision, question! vMch foUoys. 

^oultl' th6 ohaerration procedures initiate and ccerpleted during 
.tlie 73-7^4 Project he continued, revised or expanded during thp 
7V75 Project? / : . 



Procedura 



3tt the 'conclusion of each observation, a reaction f om deveioped hy 
the evaluation staff vas left with the teadiey. Questions on the 
f ora solitslted inf oiaatlon from the teacher p6lnt of vieir ^egardijig 
the observation process. The teachers vere enoouraged, Inifc.not re- 
qtdred, to retipm thejitolelifcl form by district sail to the Office of 
Evalnatloni ?he saae rora was used for the first /two observations; 
hc^rever, following the revised policy of leaving -Hie cottpleted ohser- 
TOtion form with the teacher, it was necessary to distribute an al- 
ternate rea<*|don fora after the third observation* Tb5M revised form 
Inclzidedr^ite&s which provided teachers the oppor tu nity to coKnent . 
on the. coopleted observation -insiariBaent itself, as well as the ol^er- 
vatlpn process In general* Since there would be references hy the 
teactier to Jndlviduai ratings and coments on t& observation guide 
coarpleted.in her classroo®, it was necessary to know which teacher 
had cospleted ecwh reaction form* Therefore, the ^temate reaction 
fom was not anonymously subaitted, as had beei the first one# ^ 

On both forms, space %fas avallahle beneath ^ch question to acccmodate 
any indiviaaal cceaments h^ond the scale value marked. A general 
cosaents section was the last item on the first reaction form^ however 
on the alternate form, direct <piestlons solicited suggestions com- 
ments regarding the observation ^^nstrument and the observation process 

Other sources of teacher coesients pertaining to the observation 
process were: ^ 

1* Verbal comnents by teachers to the Classroom Observer and/ 
or the EvalUator during fttculty meetings. 

2^ Cossaents recorded during formal interviews of all Project 
^" ^elemenjbary teachers during February and Harph. 

'*3^ Verhal cossnents by teachers at the Public Hearing -rti the ^ 
- 7M5 Bllingual/Bicultural Project, April, 1976. 
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^ Reactloii^orgB * . ; ' / .^^^ 

the first tvd otservatioas (Foim A - 
see Attachaezit jr) contained three items dealing vith ^eciflc 
aspects of the observation process and, beneath each itea, a 
space cocBaents. Space at the end of jjhe f orm vas available- - , 
^ for add»±(S!lal ccMsaents related to other ejects of ihe ^obsexTation 
^ process* , -'^ . • - . / — ^ " * 

> . . " -\ ' r ^ ^ '^- '^ 

fieaction Form B (see Attachment II) vas developed for distr^mtion 
"''"*Nfl^er^ the third round of ohservations. One item vas. <;arried*<5ver • . 
frooi,7b2» A {**The classroom situations observed vere fcqpreBentative 
of the norisal activities of my'^class."). - ' ^- ^ ^ / 

Tvo other items 'ver^ oipen-eaded questiops calling for sugges^ons/, 
coaiaents about the observaS;ion instntment and the observation process- 
A question related to teacher des^e for feedback vas stated in teras 
of .a choice by teachers of five approacbssHo feedback* 2he teacher 
vas* asked to check or all of , the propoaed procedures fOT pro- 
viding teacheife observed vith the results of the ohservstion. 



lesults 



Beaction Foms Although teachers vere hot req;uired to coorplete and 
return Ijhefora to the Office of Evaltiation^ aqpproziaateljr Wjf of ^/ ■ 
distributed reaction forms veye retunied (see Attctchaejit ^l). ^ 
individual 'analysis of the results of each -of the seve;i i^eas tised . 
on both forms follows. \ * . . ; 

♦ . • - - 

Item : ''The classroom situation^' observed vere representative of 
the normal ^tivities of class*" (item B on Form A; 
Item 1 on Form 3) • ' * ' 

This is the only item vhich vas included on both forms. Attaclasettt III 
reports, by ^observation and ^th totals, the mean response and per- 
centage of teachers responding vith ea<di scale value^l^o this item 
for the four schools. , ^ - 

Table I on, the folloving page summarizea totsis for «di three observa- 
tions. : • "^'t^ • . • 

' „ - c - ■ 

The average 'percei^fcage of teachers responding to thid item from all 
schools vas ^^^^ and the average mean response for all schools vas 

Seventy-six percent of responses in all schools vere either 
'Mostly True" or. "Coo5>leteiy True." . Particular cauoents rajated to 
this item are included in Attachment III. » . 



Table I 



Iteat "The classroom sitiaationa observed vere repre- 
, sentative of the nOrmal €wrblvities of ay class»^ 
^ (Item B oa 7om A; Item 1 hn ?orm F) . 




% of •teachers returning 
Reaction Fonas 
res^ondfed i 0 m 



♦ 1 = Coigpletely false 



2 g Mostly false 



3 » Partly false V 
Partly true 



>»,oU = Mostly tme 



of teachers returning 
Reaction Forms 



Mean Resyonse 



Total # Observed 



Ail 

Schools 



21 



31 



J2£ 



30< 



h.l 



31L 




\}XoBi cooDients iu:e'e3q>lanations of^special circuastanees in thebclass* 
rboia caiisingJjBe classroOT situation to be unusual, such as Cttrislaias 
aQtiifitiesi^cent teacher absence, and new. classroom scheduling* 

- ^' - ^ " i ^ • ' ' * > _ " * ' ^ * ^ 

2» -;itait: "The observation was conducted at a convenient tiae**^ 
" (It^ A on Fom A) * * ' * 

. -7 ■ '• c - , t - ■ - • - ■ - - 

-^tt^cTment ly reports, tjy observation and vtbh. totals, tlie iaean,re- 
apwiser ^ percentage of , teachers responding vith each scale talxifr 
to this "itan for the four schools. Table ll snnsaairizes totals foi' 
*the ±yo' observations that^ thisj-tem was Tised. • * - 

One hundred thirteen dassrocas were obse^rved each *time this iton 
was included in tie reeKrtion f ona, and afa average of 50>f of the' • - 

. teachers from bot^ observations returned a response on this itea. 
Eighty-five percent of the responses were either FMostly True" (UUfl 
or **CoB?plete3^^^ True" ikk%) , with the mean response fw all schools 

averaging 4.1» - * - , ^ ; J 

y ' , 

Particular ccHsments related to 'this itoa arcE included In Attachment 
IV.* Most cccanents, ag&in, dealt with special circumstances which* 
caused the time of the observation to be inconvenient*^ 



3* Item : "The Classroom' Observer did not di^ract f^oot the 

classrooEi^decorum nor the effectiveness of instructional 
activities," iltem'c, on Form aX . ^ 

• Ik . • , 

Attactaent' V reports, by observation* and with totals, .the mean response 
and percentage of teadhers responding with each ^cale value to this 
item for, the four .schools* Table III summarizes tpta3^ for the two 
ohservations that this item was used. * ' ^ - , 

One liundred thirteen classrooms -were obsw^ed each time this it^ 
was included in the reaction form, tod an a^vera^e of 50% of the 
t^ea^chers ftcm Tpoth observations retiimed a response on, this item. 
More than 90% of the respcmses were either **lfost3y ISrue^ (32%) or 
"Completely True" (60%), and .$he mean response for all schools av- 
eS^€^&^S'^* Pfio^icul^-c^ments" related to tliis.itemiare Ineluded 
in AfWchment V. Approximately one-third of "the comments offered 
stated that the observer was not distracting, while most other com- 
dfehts were^ven by teachers who felt that the observer" tos-^^ ' 
least some^t distract;Lngr * • . *- , ' ^ - ^ 



_ - - * 



of teachers rerfearfdiig , j 


* 

All 

Schools 






^"V**- 4i — ^wostJiy raise* 


* - 


Partly false ^ . 




'n**^ ifr^^ Mostly 7fir^ 










V 




■,•"..•1 .^'^ 







>V>1 



IT 



0* 



Taiae in 



3^ 



Itear "The dassroqm pbserrer did* not - 
detract frsBt the clasgyoop decpi^BS 
nor the ;effectl^feaess oJf J^tructioria^ * 
acttyittto^^, (Itdi .C, od ?ora ^ ' ' . 



of teaxaiers yetroaln^p^ 

nCagtoXOal ^QXBS ifllO - 

TesDOjided • 


Schools 


1 « ficKpletelY false, * 








*^Part3y false ^ 
3 « Dartlsr true 




-^♦i 4 MostlT true 




5 « CfiH|£Lete2y true - • 




*^of tea<dieM returning 
Rtaction Tota » ' 




^an ResTxmse * ' ^ 




•Total # observed* 1. 





Itani ^ ^After reacang the cocrpleted observ^rtioii form, I feel 
' - thit it is, ia, accurate reprelBexrtatiozi o:r aj^ cXeiasrbcia 

J:]^ dxaOjos the^tiae observed.** (iteai 2 oa'TooL ^i- 



|t^^ rfepoi;^, ty oiservaticm and with tot^, the aean' 

' of teaushers respdnding '^th^e^di scale- 

TO^e tb this %teBL tor the fgpr school^, Tahle IV sTBHarizes totalg^ 
' ^^jfc^-tbe one db5ervati<xi tiat this item vas used. * f • 

^<it the 89 teachers observed In all four schools^ h5%^ retm^ed responses 
'm ithia^iteiii. Of these ^respcxises^ vere eitJia: *testly JErue** or ^ 
*^CiDii^lete3y^^^ the mfjsn response yr^3 %*2^ \^n^'p^iniB ia^ -\f 

eluded (»£ly iax Ecpa B. Particular coaaeitfcs relate^ to thfe' itesi 
are inelaided in Attachs^nt YI,. Most of , t^iese ocmeoita .are Croa teachers 
Vho wished to, point out 2aat«ials or* activities that he/f^e felt* the^ ^ 

-ol>server had pyerlooked. However, nn^ 4:mn^})m^ y^^'k ^ff^jj^^i^; jffi^ ' 
<?Bserv» on a ^^vjKy accurate ohswrrstlbn.*'' :^ . \ * ' ' 

5* \ itea: ^ **Hhich of the follcwing do you *feel is necessary In* 
* - - providin^feedback to teachers i>eijig dbiifi^^?^ 

• 2) tearing ^coeipleted fcara with 3prlifcipai-»7 , - - - 

jo) Discussiig •observation Td.th t^her. — ^ 

, / 4) Discussing observations with- ftcfulty in^ a Metii^ , 

' '-5) Ho. feedback, ' 



Attachaenl! VH reports the number and ^M^cenfcage^ jOf teaclie^s Baking , 
responses in e^h'of the five cat egjK^es^ afc the fbur schools* Table - 
y simiftTizes. the tdtaj^.^ceii all Sf the schools* Kore than one response 
(up te four) were available to thi tubers. • ^ ^ . 

Of the h6 i'esp<»iding teac^ferff,Mncst(93J{)-felt that a cc^y of the 
coB5>leted forg^should be' left with the teadier* Jl&xce than half ^ * ^ 
(63%) felt;^^lw-peVsonal d^^cussion of*the obserration^would jbe 
beneficial* bfit far less (l5Jf) felt that an ralarged discussion 
that ^cludSd the faculty as a whole would-be heJpful*, A33L teachers 
felt TOat somte feedback was necessary ^ 

Qz2l^/one teacher off^ed an extra ccnment on this i^em azid-^Iuit 
cpsssent^ was a statement of appreciation at being presented a co^ 
of the observation form ^See Attachment VII) • ^ 



- / 



:. , 4{ 6. i^: Ito you Ixa^fe awr suggestions/c^ts alxjut the classi. 
; • ^ * * * ^ roaa observers and thp jfoseryaticsi instrument tised^iJ/ 

*/' v^- . * ' ' * your c3ASsrbcia2U ' ^« -'^ 




.V-J^^ /- T ffeel that is* 6a acctirate reprp^ 

_ . r seaitafcioa of sgr cl^ssrocB dt^ing the tise*^ 






All. - 
Schools 






2 =^st3y false - . 




- Partly fcdse 
•i* 3 partly true 


. IK 


1^= Mostly true 




? • fioB&letdy true 




% Qt teachers returning 
Beactiou Foia * ' 




Keaa Beponse 






to 



ERIC :+ ,- 



*4§:.■.. • 



Itea: 'llhich of th^ follc^i^ 

Is aieeessary is pro^ldiBgf f 
-to teadjert lieicg <>hpery^ , 

^* . -'^^^ pi^cipel* 
• . r " ^ 3)^lw«aissi^ ohs nith teachei^, '\ 

' / ' ^y^^i^^c^slJig observations irtth jTaoultar * 
- ^ a ifeeeting^ w ''^^ , ; ^ ' 



' ' . * J ' * 

4o TOO feel, is-^nSftCMMogr . , 
- ^Tprorfaiag- f ee^fisK^^ ' 


-/ 

— E_i 


p. 

e 
r 
c* 

t: 

e 


1 » Xesve foM Tdti teadher" 


- : 
■37.: 


'.93->. 


^' « Lesve f-dni ^th isriacioai 




i; 


3 « Cisc&g idtb te&^ief . 


- ^ 




Discuss ntb faeuitr ' 




15 


5" « ¥o f eedbMk . . 


0 


0 



res 



jes to this 



Att&d^isnt YHX lists, Ijy schools^ the 

it&U t ^bB camentB m the nbole vexe qplte jfcl^r^ith aost cc*- 
wesAwva ^Sii/t hiBi^^ helng jx^ltiye* Hheftfaestioa of the ade- 
^ of %57«l^*e tljie periods* for' tha ohserrations/res jHbe oT>- 
j^ctica spip ^ofteii roiced^ vith other oh^ectiras beloR related to^ 
jBpecific-rtttl2i®B gi¥^ V the ohsanrer oa the ohsfcrr&tim /oim. toe^ 
teacher objected geiwa&ily to ite«s oo the form 'Bhich seeied coc- ^ \ 
tradictoiy to her> and arother staggested that the c^Bemx mtUc - " 
round the room , as sh^/he obserres* th«er veM Sijc *%ooe** 



7»: Ito yoiLhare ray coMeats/sugg^stloost ^ 

Attachment 21 lists/by srfw>oi, the iadirtdi^ xespocses to, this 
Item. Again, the Mc^ents vere qtdte rariedi aM there *ere Mx 
«lb* or ^lone*^ responses* lEhe suggestW pwst oftm' stated wi?^ 
that materials and assistance tram, the i^ i T^g M^ fyji^^Tr^i pr^jf 
shc^ld he more adequately si^fplied to teachte^; Tbi^ qtiestiofi 0f the 
adequacy pf the timeiallowe^ $tar ohserrofcioDi is. mentdLoned jig&in, 
and tiro ti^icliers suggested that the cf^errer more ^^-yya^ c ?y ff g \ 
as she observes In order to better agnaint ^j^^^! ^ /ij^mmjm'%^ ^i^f;w; 
the;materials available* One teach^ tbotKe^. that obs^rarjr sp^Eild^ 
ha^re tyicMng or other edax^l<ai «[peri«K:ei std' »crQ^ suggt^fceSt-^ 
that teachers b^ notified before hi^/h^ cla» Is c>l^eryed» jOne 
teacher ^tecl that ^the obsenrat^ms shosld 1^ ^i^dnated cooplet^^ 

'^Other ^ccfficxtts icancenSLns the obj 




Attachment X lists, by school* and observation^ indiridaaGL ' 
^Kmses to mds item, 2M,s item vas in<atw$d x^sfljr otf Stem used f 1 
with tlrsi and second, oollrirations, A^^fleslre to see the observatiosr 
guiaes ^^t were^^jobpleted in their cla8s^r90E»i iraS ^he. substance 
^of aost of the tw:hera^ coaaents, ^thjsore ttaa ane^'biri j^Y of .the 
cGomen^^ tinder this item reqtxesdbi|ig feedback tp teachers coz^ex^nit^ ips 
dbserYfxtixm proce^*, !Ehree teachers'iranted ta lcnc5r ,tt^*^iilificatlons, 
of th^ observer, irith one of t^iose stilus thidt t& VlVggrocm ob^ 
senrdr shoaW have bilingual classroom ey^erijesdce^, Iirores^ondents 
requested that teachers be iiotifiid lifaen*they ^»qi^ be ^erved^ 
And vhile one teacher ^ca^led the observer di sru p K ive, stMteg^.that 
sAb bad caused <mh hour of teaddng time to be 3»ft **due<ap 6is^ , 
rr^i<m^«t^.-tiro othea:* teach«^ coa^Tfaented th^r obs«rveM\ui b^ng 
courteous, quiet, ncm-disrtgrtive, and nice* V 



Other Sources of Teacher 



0^ 



ignts - ClassrpoeaXbservfiM and the Bva^ 



luator received many verbal, cccEimt^ concerning the observati^is fros^ 
elementary teachera during ^'acizlty meetings jnd^per^cjiai coav»- 
*satiooB»^ JChese cctoeiits usually dfealt vith one or more of thr^ 
cat^ories^s 'Observer qualifffestijnls, the obs«rvBtiop instr^tent^ dn^ 
/♦he c^ipervaMon' process # ^ , * • . = * • - ^ 



- over tfofttya ^saiary^ ,bj^uae iiere tmder the li^ressioa tihat 
^ «)ttryers were^elng pa^ $8-10,000 yri Also,^ teachera often sair.^ie 
: Cbservers as^ *'ei8^tiators,'^ or eginsarles frp« the edaliistration, 
c ogitig Into tieli c2aasroo«a to aal:e Ja^geae^ts about tiielr teaching 
techniques*^ C(ma«^aently, ;fh^ felt threatened by the Obacarver*^. 
"joreadice.^ Becaase^of this definitiott o^jfbe OhaerTer^s rolrf^ these 
;X teadhers >3q>wss6^ a-^ that pbservei^s should have tesdiing , 

exp eri ei i ce, and some, teachers stiggest^ that st least three years' 
ie3^>erience should be reqtilred* Others vanted Observers to have hlr^ 
, Ungfiffl 1:ea^blng ca^ertence* It should *be noted that s f acolty.- 
W i ^Hng tms held in eaxrh school before anjr observatioas iiera vade^ 
f iuriig iiidch aaiqr of thcse'^iK>int8 vera explained ^(aL^cussedV 

^^teb coaaents «ade.jforing teacher 'IntervlcBS related' to the Obser^rs* 
A Govs^e bilingual teacher said that shs had not_ neeji a St^ervisor, 
_ oaly^Obaerveraj; A*Pa2M' bilingual teacher ea^ressed the desire to be 
:^bsianref 'liy soi^^ teaching eiq>erlence» ' V 

/purine the Public Bearing in April the Coasent vas Bade that *^Obser- 
^ vers should haye ej^erience in teaching before evaluatling^teachers*" 

_ QfesfET^Lfcton Ins to ai en t - *In Jibe beginnibig the^sgfi^atJosJ&a*^ 

7 ^Bot made available* for ttie' teachers to iaunr for.'^t thej^^Wei^E be^Eug 
observed; ISiis, plus the fact that, teachers did not have^ inputs into 
the developiiMt of the observation foro. Influenced many rnt iiLii, 
As tic'lOfflEce of ^g^iiation Became aware of, this pr<*le«, jiethods . \ 
* of opening c n—uul cation vith ieachers were established* ifcire f a<?dlty 
^^meetings !irere set up befprfe tie 2nd round bf observations an2 tbB 
-<ii)8ervatlon form yafi discussed at these meetings. A co^leted ob- 
.servation fdrm based jon a hypothetical classroom yss ^^tten ^ by^ 
• CB^room Observers and posted on btiiletia boards/ id all elemental *' 

Mdhool officerf* Teachers were given jsn <q>portu5ty to Isolc over the 
^orm and make coaments^ and sons did es^resp .conceni o^er partlciiar 

items ^d the methbds of rating, lher> also cOTcejm expressed ' 
- over ^ar'Tfas 'being done with the- information that was being collected , \ 
ii^the.classrflicpe.— iiho was seeiiig the di^ta, an^ whether teacherm^ X ' . 
^ ^- n»es were^dudqd on the fonu ^ ^ • - . ^ 

^ y ' * \ ' - / ' . . \\ 

Othex question were: I3id devised the^fbrm? Fe^ experienced tea^iiers 
^ /lnc2ude4!vtn the Sevelopmeat of, the f cnSm? How a<iurate were the forms? 

Observation Process - Ihe doiicemd ^sm^essed l^y teachers "^f^ing the * • 

"bbiervstion process ref lecl^ a l^ple^f undei^tandihg abput .the ^^ject ^ 
^. andwfe^jf^^ expected of th^*^as^oJect teachers* * taese quast^tonrf 
' ' were as follows? IBiat was the' Project *s ^al^ dd what gulH^UnM 
/ were teachers to foUUrw? "^lat was the .role of the evalua^ andTi^ -* . 

staffs and how could somethli^ be evaluated If it xttSn^t. exist? T\ 

88. : • - ■ 
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2_ .W^^ ObMdnr»s lodkiagf for, aad irtjy should teachers ha jtidged 
7* ' nhai thegr ha^i i^ot heea adequately trailed or prof?ided idth Jiattrials? 
^Hhat ittis *^g^ng to he dorie^th the Infofcaatioa ccdlected^ and vas* 
. It heing-^S^ectisdf - < * ^ ^ 

Other persoMl cc«»e2rts oai the ohaerration ^process shoired doubt 50»e 
l^eac^xers ,that tlnree. ooe-lioar ohservations la a 8cj3j|6a yeer couid . 
. he ^ruly repagtsejitajfciYe of a classKKa's actifities. Jllso^ theare 
wre ohjectiox^ to fact that teadiers wore not told exaiftlyrtiei 
the3r:i«fcre goiig to'lje ohserred* Ctft^en Bonolingual tea^gje^ f elt . ] 

,^ ; left «at of, tie pro g m ^ > alid soee questicxied th^ isrere heing * 
^:^^Tyscri^ it in the prognE»» . T 

, Teach^ litteryiera were a plaatiful source of ^aezrts rdLafdag to the 
obsenr^idi process* In oxisver to the question^ **ihat has heea the 
aost hAieficial effert of the Biljtagttal^cultural ^o^cct ia your . 
.cias»oq»?" ^ Met* Mllngual teacher responded ydiih •^Harts^ observers 
has jiade ie 3»re aware'of vhat I aa doiuff,** ' * 

^ ' ' . . ' . • * ^ ^ r 

^Ji respoose to Qie question: "What has been your hJ^ges^ disappolircaeat 
vith the B1 Vngnal ^icultural Project?** a . GoralLetcfflt. twcOter replle^l,/ 
^ ,do. not llte-6bservatl<5as or Intervieirs because aouey^ should 
^ Jhe used.fca?^so«gtBlDg.e>ffp liTre saterials^. A BonbliiigualHwsher at 
(jonUp stated that she had jaot felt she tras part of the Project ex- 
cept for the dbsereatipns* ' * ' 

Jhe question "Do you have any other cosasents ahotib'the Bilingual/Bicultuiral 
^ Project irhich you vould like to make?" , brought, these obTCrrstion-. " * 
related qa^cxxtst • ' ' 

Allison^, aonolingual >teacher -''Clafesroosa Observers Itere beetjiice 
^ and have nSt disturbed* ¥ouW like to knoir aore about, Tihea they are 
4 cctdng.^ , ' ' ; ^ 

: Allisonr, monolingual .teadier **(aster<Joa Observers hare^not .dts-^^- 

^1 \jrac^d frpBi dass^ooei*'^ - : . , , - 

• Govalle, aonolingufOL teacher - "Observers in the program rate * the aaount 

of B il ip g u al / Bicultural aat^riap. in the'iboa and I aa not in the 
. BiUngual^icultural.Pi^^raia, so*I*should not be cr^i<^ed#" V . . 

. Pala, 'Bilingual teacher - "Too ssKfli dbservation^^soae disn^tiai, and 
^ ' teacher vants to be observed by people vith clasfepOB eacpeilence# Be- 
^ ' cess observatitm, infcosation can be gathered jaori efficiently*" " 
/ ' Pa3fl, abncxU^igual - "Ifi^ild lik^ to too^r vhen Observers are,cc«ing • 
(gene^^ally-) ~ sofaetlaes incpixvenient*" * . 

- .!i?he Public Hearing h^d^ in April also yielded scke insl^" into terohers^ 
ructions to observa^iions* . Coeaenls offered at that tlae vere: 



■V 



1# hicultui^ teachers are*evjauated^pr blculturkLthingl^ 
thali^nq one. has -trained then to do. ^ " 
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0--' ,^ ' : 2* If ijiCTdtorsl teat^rs are jnot in the prpgraa they B^ouid 



ft*!; 



not 1^ eyaluatecU 
^ 3. .The erauafcioa Btaff needs to Iokw iiiiat ^ds g^ng oa 3ii ^ie 

, , -leacliers slwuld not be, evi^uated on aat^lals Te^sitipiie^ ' 

' J .5>#'If fittte j?o diSlete saiethlng^* delete «*itia6ioa;»th«r^'thto* 
* > tfcdc^ training,, slnce-the evalaattc|i wuldljuf* iffiqr a ' «- 
- ; poor ptt4k?^Mgice one teflnH been trained jPor ^toyvajr* » ^; 

r. ' " - *- ^ - • " _ - - ^- " ' ' - 

In reapppse to^jwoy of *these c<aacnts, the essaliiafeion-ataff^ drafted 
& jMqnmdta to all ^Project ti^udiers atseu^Lslng tiie fodr basic cosw* 
cems HMjrfi 'tf ere betn^ e^esaed and <?ff eidngf s^fi^ Snf oaafelbn Mlafcfed 
t<J 'ipaclt» 93iese fot2r cqncems vere snaaarired as ^ , . ; . 



^ 4 J.* Hov r^l^sentaj^ive of i?hajt actualljr {i^pp^ts in vf dassrooa, 
^ J 4 - ."^ . can t^^«e <me«hqar^ - ^ 

^ ^ /' 2*jay ie not? aore ii^ediate feedback on the obaerrat^ttia 

- V . / , - ei-yf^ to the teachers? • ' * ^ - - ^ % 

/ 3# tlhat qualifications', arfe necessiug^ for a person- ta<ib3erre 
/ ♦ - . ^ *ln a classrocaT, . . ^ * ' ^ ^ . ' 

* " ^ acca«te-»e the descripticns *urtiAGi abovt ^^ijli 

% . , ciaksroca? ' . > . • / 

Condasioas * * . * 



- The first evaluation question addressed was ^'According to elaf srooft. 
teachers ^ did the procedoretf follxjire^in 'observlbg classrooas jrjeld. 
a representatiTe sa^le of classro<^ airtiTitieSt*' -leacbew resgwi^ting 
to reaction f oras g^erally felt that -Hte d^ssrodk situsti<3si5 obseiyed 
rqairesentative qf the jaOTasl acbiviHes jof i;helr pj&sit3% howeirer, 
indlTidfoal teacher ci»erits' Indicated rjesep^ti^^ by, a./i?ir t^efehers 
^tMA^.fetji^-Jlhe^ total aaotiat of tiae each ci^srooa^ar observed 



* fhe se<K>rid ^evali^*ion quesidon addres^^ vas^ ^Vlccoriling to classroctt 
teadiera^ idid the pbserration process atself hasre aiqr ^^dyersireifeet 
i5>ott^claS8roc«^ictJ.rltiesT'* ' - ^ .^"-^^ ^ * 



discussed, nith scete jbeachers^qaestioaalnis ^h^fciier tliree li^HBlnufce, 
obsearvations during the\sc^oolVear could^yie^j^^trujijt^represeijtatiye 
\ picture of -a* dAssrocii* S]» reser7ati<Ais^ s^s^tA oa-'ilii^ 'atactic!} fozM 
If cr<? acre 'often related to specific^circtaiptaiujps thafe partic^fca? * 
^teachlra felt jt^used'^an pb^firvatfo^^eidLod to be nan-Mspa^efeentative* 
Bece^t teacher absences, classrocs rescheduling, and speitSjfl actiTi^ies 
such^ as holiday J )2?dgraas and art ^raticne^^ ^ ' . . . ^ 

^eachers^ conenr^s on the ccepleted obserratioti foz^? "supported the 
^ aastaagtictti that xhe obserratipn form yielded genex^tUy accuMte 
' fbraation abobt% classzpoei |u:tiviti^s during the iiae observe* ^veral 
. ^ tenors did g^stion i«tingi gir^i in a feir specif:^6;^reaa£ howrer, 
^ the awtjoalty of.coBa«its vere in agraeaent ifith the Ca>serTCr«*|3«tii^# 





Teaclmr\coi(Bent»^«i l>oth tlie/9coyeaience .^^^^^ of tlw 
obsfijhfi^ons ,ia4 tbe teount of^disriq^td^.j^^^ 1^ thit Cfb^ 
M^mTB.'m^vt tik^ ccKicltiB^ ^JiaVjeogii^^ a tew iaitwces^ 
' the pt^WTit'ioaa px^eas ,dld not detoyst i^5p^'ela»8ro« decma or 

Itte thira €sriluatlon ^stion,^^^^r^ms **Iri i^liafc fontTOul^ cIms* 
; 2?P«; t<^^ joref er tp »ceiY&.*^^G^^ oa the ohE^rrat^pA^ ootpleted 
" Jn their elassrooa^f " ]^ta,^Sj^^ regardizig t'eacher ctesire for . 
feedback leads to* the coad^ji^^^^^t they feel a stMOg jaeed f or 
f^dback* aa§. prrfer jthat a^c^aq^leted dbwxr%tixxL tork l>e! left idth ♦ 
thea eifcer each ciass3X>cm ohserrotiOT, ^T^^rjr feir, horerar* vant a , 
^<:aBj^^ed iP&»^^^ vith the principal as ir^l, * Uhile mbts^ fed. that 
4i^cx^sion of the cGG^Oeted f oia vould be vaJmhle^ a. Tery o^ll per- 
caiti^ yant facility aeetings for discussion of ccsga^ed ohservaticn 
fozss* * * . • ^ * - . . . . 

i? ' \ . • . *) * - ^-'^^Z ' 

Cpncd^isioas ¥hich Bay be draSS^ qatside of the scqge of the three stated 
eyalnation q]ae5ti<ms*.cGnceni Obserrers* qualifilcatloos .md assistance 
fctott the ?aro4ect staffs ifaoy coe^Eent^^recelTed foestioaed'the qttali*^ 
flcations of Obsccrers Tttthotrfc teadilng e^qpMlence for obserrfng^clEisd- 
robw;;^ Since thiir area vas not pU3^ued,fcOTsaiay^ all th&t Cfoi.he 
|ia£d^Jhtte iz that there vas concern, of an tmdeterm^ied aaoant^^over 
'^ialiflcationj fioirerer, the reactions of teadieM to the.eccuracjr of the 
cc«5>leted obseprvstion^ forss do not stigport a condusicn that lack of 
teaching «5>eriLence eaased any unrellaMlity in the diriba. collected,^^ 

A ccBBcm cOBsent from teachers ^as that ohsearvations vere prece^dlng 
the assistance fr<zs. the.Project staff nec^feazjf to be ra^fe^' veH on 
the. observation fora* Therefore, tea^era felt ttet they had not 
received tfie training and si^rvlsioa'tdiicA ehoald hare been .a pre- 
reqtdsite to heikig -evaliiated, " 



Overall, teacher cceaaents. rj^te^ to tvo aajor thesaes - - ^ 

1# Objwrfcivel^, the observation process vas reasoaahGLe,^ nnobtmsive 
and provided accurate data, . . ' 

2# Subjectively, the obs.arvation pr&ess vas^ inappropriate and 

vas conducted by persons vith too liHle eacperience* \ \. 

RecOBsendations ' " - ^ ' 

Hofching r^^ortecK^cre voiild support^ eUMnatlng the ciau5sro<ja,tfbservati9n 
i^ocess ftroa 'the Projects ^ era;Luat^.b^ design* loisrever, 'several re- . 
jrislons visuld be in order suggested by the (^cltislons in this report* 



CpiisidMBtioas In sdteduling,Observati<ms To Avoid Atypical 
Activities ' X * - . f ^ 

a, * Oea^c?a Scheduling ^ The calendar for classroim oljs^rva- - 
ti^wis should l)e planned so that ho pT>serrations vili he 
c<xiaactect just hefore after a hoiid*p< at the iJ^inning 
of ther school year (fhrough ^the #ad of B^etfber)^ at the 
end of the school year {from the heginiung of Jieq^ pr' 
within tltree 'veeiks of th? start of the t!hdLst»as Tacati<»i» ' • 
h* incidental Conflicts - j)bscarration schedules shouM he • 
rfcarranged to' avoid days fol3x>wing a Ijeacher'ehsence or 
,^ a major <^la«rocB reorganissationt or'preceedlng a special 
' school prograa^ « * ' . \^ 

tkwaiicatioi vith Teachers Qbseiryed - * 

air Prior to the Observation - Teachers should l>e f aailiar 
" '^th, 4;he actual form being nsed^ ^eas to be' ohserrcd, _ ^, 
aiidthe criteria fg; specific ratings. » 
b*' After the Cbservaiia&i • At a xinikoa^ th6-t«cher should * i 

Ue? provided a copy .of the cco^l^ted ohserwtlon fora^ 
Bepresentativeness of Activities' Observed ^ * ^ - . \/ 
a« Iiength of Observations - !Ehe evaloatim gfctfy shonld IIvsqts ' 
> s che d ule observations of sufficient dmratipn (to accurately 
^rate the^actiVi^ being observed. • ^ - ^ 

b# 5!requ«yqr of Observations • Consideration shOTld 1^ gilptn ' 
to planning oblfervatioas in class«>OKS as fregjuentSyvas 
resources perEd*» . > 

6. Saa^ling of Classrooes 5i order to stKscess|^ttI3y fblloy 
a and h^above, saz^llng of-classrooKS aay n^ to l>e ' - 
instituted in p3Ace of coo^^^e observati<m^f all Pro- 
ject iSlassrocBS* ^ -^ * ' 
ftualif icatidns of dassrocte Observeijs \ ~' . t y 
a» Eacperience -r Even thou^ the qualif icjeltions .:^or €^ ervers . * 

in the 73-^7^ Project vas. functionall y satecp iate, Observeyg' 
» hired in the future-shouift havje as such ^Lassrodt ex- 
perience as possible to aid In their *T)ei?ig acc^t^^ty tte 
teachers. , ' . " - 

b« Duties - Consideration should^ be aaSe *of the ^dtrfcles ^ 1 
assigned to.0bs«v5?rff to ensure that their ei^enrience 
and qiialif iqatiohs »atcdi their responsiblli^es» - • 
Coordination of Obseryations vith Staff 'Dei^jpiaent and 
Stg>ervlsory Activities , 5^ , 

a» Basfline Data - If clasBrooKS are i>o be observe^ to ^s^ 
tiblish basftTffe lista prfor to staff Cevelojaent^iurfciT- 
i1?ies i&i/gr s\i?ei?dsory interv^ should ^ 

. bc^Mtde^^jirare of the ^miction or the obieiwtioiis as a 
J , preH»astarte^TC# ^-^..^ J, sTr \ ^ 

b* FoTBictive yyaluition r ObSMrrations^aade icr part of the 
*foraative €iVal\iation of t6e projcct'^s instructional ac^vities 
should be scheduled i^ coordination idth ^?taff develqpoent" 
a^ivities and stjpearvf si<m- to ensure that obseaff^ion doea 
noi preceed the acinal ' igpleaentation of proposed4ictivitt;et. 



vATTACHHENT- 1 ^ 



. ^ Classroom Observatloit Reaction ForxBb 
filiij:igual/Bicuitural Project 
Austin lodepenSextt Scliool District 



l£ ypo ^ah to ^oanent on today xj^aervation of your clasatoo^^ please 
iresponi to tbese itew. and/or write any additional coaoants vhiclx yould help 

diccle^^^.flwst'ap^^ - 
. .Tbfe obser^tion ¥sa conducted at a convenient tine* 



Coaigletefy 
^ / f False ; 



Mostly ^ Parjtly False 
False. * ' ' Partly True 



Mostly 
True- 
4 



coHplet^ly. 
True 

5 ' 



Cofgnts: 



B« S^e^Clatsroofi- Situations observed were repi^si^tative o£ .normal activi- 



^tiea^f ay clttsa. 

- " - - ' ' * * 
Cooptetely ^ . 
False .-^ ^ " 

1/ - 



fibstly 
False 



Partly False 
Partly Tn^ 
. 3^" 



Mostly 
- True 
4 



Cofq>letely 
True 

\5 " 




^ '-'^^ The, claasroom pbser^ef did^not detract from, the classroom decorum nor the 

\ £E^^tivinjMi'o£ infltn|ct^i^l activities. * ^ • 



<JoB^letely 



.Hdsuly 
Falser. 



Partly, False/ 
^ Partly True 

\ 3 " ' 



itostly 
True 
4* 



CoB^letely 
True 
3 



/ Other cosaents concerning the observation: 



Schools 



-93- 



JgDJ^^^lcase ,f^l«fj _»jtap.Ie,_anaLjJroj> into Itbe district mail. B-17- 



' RBACTIDN FORM 

^^^ ^-'i^. - ^.^ 7 / : Bilingual * ' * ^ * 7^ 

^^C lfXyitt teish to^c<mBiept on today's -observation of your iclassrooa/^aud 

tlie .classrooBi obsarvatlons ±n_general, plca8€,rBsi>ond.to these Iteas. ^ _ 
^ ' fl^nd^or jrr^ any kdditional comments which would lx*lp us. improve tjiie,* 

/ !» The cJLassroom situations observed were representative for the^ 
r normal activities of my class* Z^^- * ^ 



2. A£t«;: reading the coiBivle^e<l obse'rvatios f-ora, I feel that it is 

« an accurate representation of ay ciass'rooB during tlve tiae. observed. 

l.coapletely,fal8e..2.»p'8tly fk8e..3.Pa"ly .^^..i.ao.tly truei.S.coapletely. trup 
(If 1, 2, or 3, why?). partly true , * . ^ 



Which of the foilowin& do you feel is nj^cessdry in providing 
feedback to teachers being observed? ^ (Check all appropriate) 

* 1. Leaving completed form with' teacher 

2* Leaving completed form with principal * 

3* Discussing observation with teacher 

4; DiscussiAg observations with faculty in a meeting 

. ^5*. Ho feedback. ' " j 



4« 9«i you have any suggestions/ comments about the observation 
* * ins-trument th^ classroom observers, used in your classroom?, j- 

S* Do you have any suggestions/comments for the'obseryat.ion process^ 
^ next yeltr? " ^ ♦ ; ^ • . ^ v 

' ' ' . - ■ ' • - r - '- I 

f . - - ■ ■ . ' J 



<5-»' Teacher code: 

\ TPlearse f oli^ staple, apd "n^rop into the dlatrict nail. 'Thanks 



B^lS 



i- ■ 



^ . ' ATTACHMENT III - TABLE' OF EESPONSES ANDi^&>ftffiNTS TO , . . 

Xtem: The classrooia situatioua observed were representative of the nomal activities of ay classv 



1st Observation 



2nd Observation 



3rd 0b8er^atip[n 



Totals 



Percentage (Z) of 
■ teachers retiiming 
Reaction Forms who 


. G 
\ 0* 
V 


A 
.L 
L 


P 
A 
L 


. M 
E 
T 


ALL 

s 

C 


•■ 

* •* 


G 

0- 


A 
L 
L 


P. 
'A 
L 


M 

E 
. T 


ALL 

s 

C 




G 
0 

V- 


A 
L 
bL 


P 

A 
L 


M 

E 
T 


s 

.c 




GT 
D* 
V 


■ A 
r 

L 


P 

At 
t 


M 

• 

T 


A7.T, 

s 

C 


r ^ponded . . • 


A 
L 


. I 
S 


"M' 


z 


H 
0 




A" 
L 


I 
S 


M 


Z 


■H 
0* 




A 
L 


I 

" S 


M 


Z" 


•0 




A 

L 


I 

s 




z 

* 


H 
0 


• • 


L 


0. 






' 0 




L 


0 






0 




L< 


0 







0 




L 


0 






0 




E 


N 






L 




E 


N 






L > 


/■ 


E 


H 




♦ 


L 
• § 






£1 






I 

\ 


• • • x''~\^\yiu^xcii.cxy JLaXoc 
f« c : 


n 

\j 


n 
u 


■ u 


o 
o 


.9 




U 


0 


h 
U 


Q 


. 4 




U 


U 


u 


0 


U 




0. 


2 


0 


1 


2 


*.'.2-Mo8tly false 


5 


- 0 


0 


8 


3 




0 


6* 


0 


0 


2 




0 


14 


0 




5 




o 




. 0 


/. 


5 


•..3«Partly false, 
partly true 


24 

c 


12 


10 


23 


18 




'25 




25 " 


. ) 
18 


19 




20 


14 


25 


0 


18 




25 


13 


. 17 




•19 


. . .4^1fostly true '\ 


.43 


65 


50V 


46 


51 






47 


25 


n 


39 




67 


43 


50 


50 


47 




46 


52 


39 


39 


46 


• • .S^Coiapletely true. 


29 


24 


4o: 


15 


26- 




31v 


29 


50 


46 


37, 




13 


29 


25 


50 


29^ 




27 


27 


43 


32 


30 


•Percentage (Z> of * 




































0 












teachers retinrning 


60 




'53 


50 


54 




46 


51 


42 


42 


•45 




43 


42 . 


33 




41 




50 


48 


46 


46 


48 


Reaction FortM 
































1 
















Mean* Response 

* • 


4.0 


i.i 


*.3 


3.5 


4.2 




it.. 3 


3.9 


4.3 


4.0 


44 




3.9 


3.9 


^.4 








1^.0 


4.0 


4.3 


^4.0 


-4.1 


Total # Observed 
# • 


35 


33 


19 


26 


113 




35* 


33 


19 


26 


113 




35 


33 


•12 


9 


89 




105 


99 


50 


,61 


315 



Itea: Ihe classrooa situations observed' vere represent^itive of the normal ' 
* aictiYities.of piy Qlass. \ - 



1ST Q8SERVATI0H ^ ' , * . 

\ 

. Eating- " . ' . ' ^ • , ' ' . 

3 We. vere doing Christoas' Art. It vas perfectly convenient fpr ae, 
I.don^t knov about i^be observer. 



If ' Reading groups vere being conducted. 



r 



k Saizie 8chedi:{le, but activities differ greatly froB day to dfiy. 

h * ' There vere fev exceptions^ / - ' . * . 

k . ^ I had beeQ out 3 days - things a bit confused (at least for mel) 

U' Responses of -children vere non:::al in accurat^iess but children 
' ^ are usually less active, and less noisi^. There are days* like*^ \ 
this, but nany tines, th^ do better*. - ' ^ x 



Ve cbn^t cook food ev^ry day^ but ve vill about four tines in 
this- tvo veek period-* - ♦ ■ , ^ 

• , * GOYALLs/cOi^gnTS ' ^ " • " 

/ ' ■ . • ■ , 

- Rating - V. • ' , . - 

r • , • ^ Class -vas overly avare of the observer and reacted accordingly - 

/ created ejc^remely poor learning situation. ' ^ . * 

^ • -3r" The observer sav fcvo'' feg^il 1, reading, groins, vfalle the rest of the 

, ^ class vas in caxsic. Sh^ did not see ^he rocsi vien it , is full 
, . and severed ;^activities are going on at once. 

^ 3 Today veis ny lith day or teaching in this group of children. We ' 
. ^ are s4;ill getting *to knov each otber-^fi^d, vhat -I expect of thea, 

3 Mondays and Fridays^ are high'. -activity days. * * * ♦ 

k ' The students shoved off a bit us evident 4n^ sotae of their 
. * comments, etc. * ' ' * ' ' . j ' 

^ k Ify teacher-aide' vas out for the isomij:ig. I wpuld nl>t ni^d^^jW 

observed again vhen*she is here; * ^ ^ " . - -/ i \ 

» 

/ ^ . h We had one student *vho it usually in Learning Lab. Ve'also had 
' h studenta. have not been placed in a reading groi:^ due to 
new schedule, ' ' * . 

ERIC / .. • . ' • . ..97 . ' . . 



The classroqa situations obaerved' vere representative of the noiirial 
activities of class. (Cbntinxxea) \ ^ ' ■ ' 

MBTZ COtggSTS • ' . ^ . 

Bating. . 1^ . . * ^ > 

1 * Cfiristaas presents >elng made • pifiatscSirought in, etc. 

' 2 ' As' I said abo^ - it>vas^Friday - 'the Chrisfesas'tree and ri^t* . 

before Christnas and ve hadn't had'language in -tvo days 'because * 
of Field Trip, ' /• ' . ^ . ' . 

.3 Fifst year teacher, children very excited due- to HoUday season. 

3 Ifondays and Fridays are **had^* days • children are -restless and 
less responsive in the ^oped • for-vay. Friday afternoons ere 
disastrous* But ^e didn't inconvenience ise by her pres*ence. 

k . Using arts and crafts, f 11 bh trips > projectors, at the* sane 

. tiaie is typical of rsy classrocsis at certtaiin classes • not all. - 



flating 



Children vere adjusting to revised schedule and also to the 
observer* 



2HD OBSERVATION . • 

* ** * 

Rating • ' r 

1 « He vere preu:ticing cutting valentines* 

\2 Fridays I try to u^e gaaes and teach. I teach Level 5, 6, and 7 
Reading to 5th graders, and they all like -topln ahd set their 
rules I • ^ ^ 



GOVALLE CO>ggKTS 

Rating* ^ 

3 Rot -enough for one sitting. 



'5*1 have had to try new approaches because the needs of abottt three 
of zay students ... ^ \ * 



7 



If This Is the first. veek of a nev schedtile and the children are 
not yet sure of ^ere they go, at ^theX tiise- Hence soce small 
confusion at changing tine. -» * ^ ' 

k ' > With a f$v interruptions I •* 



I 



7 •. 

The ^LassrooQ situations observed vere reives eat at ive of the noimal 
aciirtties df my ciass* (Continued) ' x ' ' • 



KEIZ COWCBTS 



ERIC 



Rating , ^ ' . • / 

1 Sine vere^ absent' - oxily one child in reading group, ' 

4 Usually ve are inrolyed in nore activities to sr^porf irtiat is 

-ieamed - but since there is no spelling to^orrov,;ve had to do 
• % two days work* ' 

lOBE ^ ' u . 



3RD OBSERyAIIOH , . 

A » 

Eatjjsg • -^^ ' * , 

2 C Ve vere trying sccething ve hadn't tried, and^v^ didn't ^like the 
vajr it vorked* * * ' , ' 

2 Only 12 children; others vere practicing for Prograa. 

. ^ 3 The observation took place during an art ewitivity, so it vas a' ^ 
bit nore hectic than usual. , ' , 

• 3 They vere* representative of nonsal acrtivities for the aifternoon 
vith'n^ ovn hcceroo©. The observation vas^ in the aoming/ We 
did not' have our usual instructional lessons , since ve vei;e pre- 
paring for our S^ter picnic and Multi^Cultt^jil Prograz4#^ 

5 Eovever, I do have sooe bilingual/b^cultural naterials that^ere 
not observed (hooks and pictxires vere In library center). 1^lso, 

)I had display i>apers other than art - I had Just taken dovn a vliqle 
bulletin board of p^ers and hadn't had a chance to^ replace thea* \ 

GOVALLE COMIffiSTS \ \ . 

• * 

Rating . ' • ' 

5' For that particular tiise in the isoming observed. • " ' ^ 

. 3^ The children vere^ery high because Dr. Davidson vas here as . 

substitute principal and he had eaten Itmch vith then and also 
they, bad an especially ii!5>ortant challenge gase to play at 2:00. 

3 . tost of \tbe ti»e they have been quieter hovever th^ have been 

getting loudOT^and louder in tha^Jast coiq>le of ^eeks. Also I 
feel it isportant to know that I have the lav achievers' out of 
' - a class of kk. l^y toosl is very confined and observers always 
give then- a chance to shov out. . ^ . ' 

B-22 ^ ^ 



The classroom situations observed were repr^entatiVa p£ the noroal 



activities o£<my class, XContinued) , 



M5T2 COHMEHTS^ ^ 



Ritlns 
• 4 



Just returned froa surgery, so I- had a hard tiiae reassociating 
with the children awi schedule; This was also say first science 
unit and ,1 did not fenow where the substitute i.e£t off In 
bilingual activities. • ' ; ' . 



During reading time! 



PALM COKMBTTS 



HOSE 



loo 



^ \ \ - ' . ATtaCHMEHT IV *- TABLE OF RESPONSES AHD C(»1MENTS TO 
^temz Bie observation was conduct^ at a convenient tiae. 



Ist. Observation 



. 2nd Observation*' 



Totals 



I 

fOi, 



Percentage (Z) of 
* Reaction Fonts who 


0 

rr 
V 

• A 

L 

L 


& 

L 
I 
S 
'0 


P 
A 
L 

M . 


E 
T 
Z 


AT.T. 

c 

B 
0 
D 
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. , • \ ■ r ' ^' • * " \ 

Itea: • Ihe olis^rvation- was conducted at a convenient tiaeJ 
* • - . ' "•'•*.•* 

isT OBSERVAnON / ' . . 



ALLISON COHMENTS 



Rating • : * 

4. ^' We 'were doing CSiristmas Ar.t. It was perfectly convenient for 
• xafe. I don't know about the observer* * 

" ' ' . \ 

. 5 We were- having spelling and reading* It was a good tiae to . 

observe* - • 

5 ' * I had another teacher froa aAother school observing me at the ' 
. saae' tine* ' / . . 

' .r ' govalle'ocmients ' * • . 

Rating I ^ ^ 

, 3 ' This particular day was a little different froa usual - I was 

not on the usual schedule because/" I had to take care of 
particular matters the previous dJay the first thing that *iiomlng. 

\ 3 .At this tii^ I conducted only lesscL in English. ^ ' - 

4 It was in the afternoon so the activities were lee^s structured,^ 

4 Early in the laoming i,s usually a good tiae. However ve team 

teach - And had jtast .changed. 
> * * * , 

MZTZ COMMENTS 

Rating - > ' • ♦ . ' 

3 I had a bad virus/coldr so ay tei^eraaent was not the best* \^ 

'3. ' The classroom was. really wild today. Ihe tree fell down 
' earlier in the morning and aost of thfe students were still excited 

fro© that. Also being Friday, they are always hyperactive. 

* * » 

'3 • Mondays and Fridays are '*bad days" - children are restless and 
less responsive in the*hoped *• for way. Friday afternoons Ajre 
disastrous. But she didn't Inconvenience ae by her' presence. 

4 - I was not informed ahead of time of her coali^ as the letter' 

^ ' sent to us stated • 

• c ■ ■ ■ . / ' • ' 

5* -I was observed during ay Spanish Reading class, and I felt that 

this was adst appropriate. / ' * . 



PALM COMMENTS 



^tlng - * 

5 • It was done in the morning when ay children perform theses t. 



tSD OBSBRVATIOH . ! ' ^ . / 

, ♦ JOiLISOlf COMMEHTS ' ' ' .K ^ 

Eating. - ' . ^ • * ' V * * • 1 

^ 2 We..vere changing classes and b4v|iig spelling and vrlting and 
storytelling • • * ^ f % ^ ' ^ 

, .3 It is neveJ^ convenient, for th'fese children .^e not used to ' 
visitors and all want to, "be not*iced» 



• "'^''^^ Regular class routine.-' ' 

GOYALLE COMjEHTS 

Rating . ' 

k Classro<sii not self-contained. * During observation. I 4xad 
children ^ttqax two other roans, r * ^ 

' ' ' • 

Ratingt , . ■ ' ' ' 

1 Aide was ahsent. Hlne children absent* teacher' had trwo reading 
tcoMgs at once. So put two together to praxjtice recording. 
Recorder- dida^t work. ' - ^ . 

. 3 It was during freg time and the^ only instruction was reteaching 
on^a one-to-one* "basis. 

h I had h niath - h spelling during Injur o'bsfirred. 

k We ha^ just aTxJUt 10 minutes of language left "before mat6 started. 
Would have liked the dbserver to "be .here from 8:U5 on in order to 
viev all centers and the aide vorking with the lads, (8:U5 - 9!**5) 



'. PAlj< COMMEHTS , 

• '• ' ' ■ • ' - ^ ' 

Jlating » ^' ' 

1 HOHE , ' • ; 

*• ' . ■ 

■\ - 2- They had to wait for- a while because of our activities. 



/- 



ATTACHMENT V - TABLE OP RESPONSES AND COMMENTS TO ... 

Item: ^The classroom observer did not detract from the c^aSsrooia deconm nor the effectiveness of instructional 
activities. * • ' \ ' • * ' • ' ' ^ 



. • 1st ObaejVatlon , -Txtd CSjservation . . Totals 
* * — : — . ' — r^r^ — 
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. .. .. 4.' • • ■ ~ - ' "A ,„ ■ 

.J^eia: She classcom dbserrir xlid not detract tfcm the ddssroom decotm. aor*tlie 



- - " t ■ J. ' " - ■ ' 

- ' - "jtliLISOlf COKHeHTS 

V ; Ratitig 



7 

» 



visitor, but probaWy no-^ 



• it V A few shovea off> etc. ^ot auch chabge c*li«^ th^ Jhab4 . \; 

e^oore excitable vili a 

5 (Siildren did not^a]^e^ t<V tle^e^edst-'bit concerned abou* * 
the observeir's preselxce. . "J ' - - ^ . \ ' ^ ^ 

5 Uiaess children felt the presence of more ^adults fei the roqa. 



but no visible signs th^ reacted to ;her presence^ ,/ ^ v 



-5 The children 'forgot -she ^ there* 



-4 



GOYAELS C0MMEHT3 - - . ^ v % ' ' 

Bating *' ^ ^ * ' \ ' - ^ ; V : 

. 1 Class vas overly aware of the observer and, reactj^ accorcyingly - . 
creat^a ^extremely poor learning situation* , ^ ' 

* 3- T^e students behaveVa bit differently Vitji the -observes'. Ml^ 
\ \ stated before, 'some'*f ' the students verei trjrin^j *o. get noticed , 
< by tfee obs^erver (i^ome of the c^^nts- were evident of this'). ^ 

^k/ Had one student who to ^show-off" a little* ^ 



'. It 
5 

» 

'5 
5 



1* ,There was nothing wrong with the pbtfsrv^ition process/ ^ 
Children are not iised s^sfai^er in the claHSftJom* 



I wasvVety stnrpritfed^ that the chtldr^ j^Ld not bother .the 
obseiVers. ' Five year .c^Jis usuallyj^ust d^n*t do"i;hatt 

Unless children felt the presence of more ad^ts in th^ room, 
but no visible sx^ they reacted to* her ^jpresence* 

ThP children forgot she vas in the??e# / ' ^- ^. 



I- 



^ Ohe cliasrocSajt-oljsezVer Std^not detract froci the classrcm decorupi.nor the 
^ttUcttrwe^^qt instructional wrbi^ties, (Continued) • 



' 2 -Pie children vere.very aware of her and.vere more talkative aiid , 

even silly* I*don*t'knov this ^raa due to her preacnc^ entirely 
' . \ ^ ?df partly, Pride^ 'afternoon. ^ . \' ^ ' 

*f : I had one child to go over to talk ^th hetv . *jr^ * , . 

/ *h JBhe^vas nev to the ^situatibri of tiip rooa^-and'the children vere' ^ 
'acMn^ amart to "Izqaress" her. ' * - / 

^PALtf C0HME5T3 - ^ ' • ' ' ^ . 

Rating • ' ^ ' » • ; ; • . ^ . * 

True in'itself , hut one other ohieryer/aid^ ya» also nev to the 
sitriation^ so it took a little vhile for class .tcT ease ha(^ t^ 
normal. Oh^erver- ^ame at a' tliae* vhere it'^as ikpossihle for 
me to present' her to the class! - 

^ ^ ' •'^^ . * ' ^ ^ .\ 

2HD 0B8i|pgI0H ^ \ 

Aujsoir coMgHTS . ' 

Eating , . — ^ ' . - * " 'I 

2 ^ ^jBtracted only in that our children shcv off for visitors and s 
try every way to oht^ the "spotiight.^ • . 

U The observation vas made near the 'Close of the acadeE^^<j 
; activities and assignments j .\dien pupils vert tree to go to 
Game Center (scheduled on Friday). ' . ^ " "/ 

5 We had a great number of absences sd ve vere not ^Ing normal ' 
\ a<?tivitie8 • mostly* reinforcement. ' , ' ^ ^ ^ ' ' . 

GOyALLE COMMEKTS \ ' \. ' ' 

^atin^:4, ^ / ^ . ; . • - • ' . ' ^ : - 

I; • Children were excited to. have stoeone in the room. Perhaps the 
, ^ dbs^rver could have explained to the class vbat she vas doing' 
' the room. ' . , * • . 

METZ COMHEHTS 



Bating" ^: ' /' • * ' , , ' ^ 

, 5 JThe children jfojrked veil vith her in. the room - vhen some of tl 
. , girls talked to' her, she vas friendly, but not distracting. 



4 



Th^, classroom lobsefver did. not detract from tfie classroom, decorum nor the 
^fectiven^s of Instructional activities, (Continued) 



*PAtM COHHEHTS 



Rating ' • ^ *; . . . * . 

^ ^4 * As ^ust a' matter of iuf ormatioh, I vould appreciate iaaoWng 
.lAether^or not the • observers faeui ever tau^t and hofv.long. ^ 

^ 5 Student . teacher was in charge of clj|S8 activities. • ' ' 



* * 
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^ . - - " A grA nH HTvHTjyi - TABIE OF.ligSK»SES ^AHD (X»«EHTS TO'... . ' 

Aftef readi^^Qie-croi^l^ted obsenrattcm fota, I feel ^hat it an accurate representation of 
1^ ,^laasr<K« during tiie -^jtae observed. , 



3rd Observation 
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• After reading the cot^leted observBtion form, 1 feel ^Jiat' it ik an accurate 
'Jireitfesexrtation of mf <:la£|83roost diirins the tiiae^ obsenred* 



AStlSOlf 



•Eating/ ^ ^ ' • ' , * 

- Ifot^'all aai^ais were listed/ Stttdents were ajjUnred to-Choo^j^' 



aost^ of their^-activities. 



\ Mostly true - one exception, though, aore spteriaCls vera hetng 
^ ' used than irtiat vere listed on ohservation sheet* ' 



. U Eie COTaent sa^d there vas no evidence o£ learning ^entera - 

The observer Vas sitting in front of a 7 poqkit 'learning, center * ' 
oh £, ed >. ing^endingfl. Also indicatioil of -no discussion of 
vocabulary - ve vere rirfring a vocabulary book. 
- Grouping for instruction had taken place close to beginning 
period. - * i 

5 \ Very accurate observation! 

r ' ' ' * 

GOYALLE COMMEHlB * - '\ - ' 

Bating ' - 

' ^ 3 Partly false — ^because sosae thin^ vere* in the .classroott,'lnrt 
obsprver. failed to see them, mark thea, or realize the»* |^de 
; .rrdstafce in averaging and awlving at ^ grade. - 

h The aciivilgr the children vere doing vfaile the observer vas here 
vas not as such of A success as the observer thou^t it vas«^ 
^ . although her observations vere accurate.' , / 

The observer missed the large-group discussion activities. We 
did'^have a display on^ faiaous Black Americails jwhich had been 
taken down recently ~ Earlier in the yegr ve did some activities" 
related to 'Mexican Americans. \ " 

3 Students papers vere displayed dn bulletin board; (Also students 
flfwitCh rooms so they mey have vork in this rooa that ip not 
'apparent in the other room and . vice ver^^,) Grouping - since ve 
are team teaching ve are grouped already in separate rocans. . • 

HBTZ COMHEHlflg ' • - ** ' \ • ' 

. ♦ ') * * . 

Rating ' ' . - * • * ' 

1* Usually have more* bilingual" activities and ia{it?rials out, but ^ 
^ jA^had to be shelved untli^ a responsible substitute could 
use them. Ify aide was trailed to^use B&nguage Master but alvay^s 
7 (Maimed qhe still didn't und^rstandrit.! 



mTASBMSSE YU ^TA3I2 OF BESFGBSIS ASD 



Itm^ ^'f^blxSk of the following do you feel Is necessary In providing feedback, to tefcbers beli^ observrf? 



T.) leave forx^Yith teacher 
2) Leate forik with prindp^ 



3) Mbcoss. 9±tb teacher 
' 4) Discnss xfcth f acolty . 



5) % feedback 



' Fercentagef of Teachers KrHttr Responses* in 'Ea^ of Five Categories 
BQsd>era Vritt^^isslde bars r^^tesent ajfetnal Lii&y^^v^of, teac hpr s^ ^ 
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ftl Observed - 35 * Ibtal Observed - "33 Ibtal Observed -12 . To t<3U- Observed - r-*12 3i>tal C(>Seryed> , 92 
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Item mfch of the £oll<Kr£ng do you feel is niecessary In providing feedback to 
te'acKets t>elng- observed? ' . * 



- 3BP OBSKRVAtlOS X, 

' / X-appr«ci«ee seeing and haviiig a copy of the obsetyation form*, 

- , ■/ ' . ■ ' • ■ . 

- HOHE . ■ - ■ ' . " ' ' . ' 



HONE 



1^ 



r 



0 ^ 
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. _ ' . ^ . ATTACHHEJJT VIII 

Do you have any sug^estions/coasikents about the observation InBtruaent the 
clMeroom observers used In your classrooa? ' ' 

ALLISOI COHHEHIS " , 

«^ez7 thorough* Perhaps too long to be all done oinutes* « 

—Hone % " . ^ 

Ho . ^ : ' . : ' ' 

~It is long and Metalled and the k3 ainutes .is too short a tiae span * 
to ob8«V€t ei^srything listed on ^observation sheetT^ Is the tlae ' 
' element taken into considei^tiozxt Or are you assusdng that viuLt 
ian*t aarked isn't there? * ' ^' . 

~iro - ' • ' ■ 

' —Hoi - , / v • • * 

—She didn't see ay inany charts and gaaes^ art s^^liea ^ charts 
irere Q}at» other zaaterials in closets (Beading gaz&e table vas ia 
comer) ♦ Observers ecmld valk arotmd rooo to see aore carefolly , 
or about materials^ statioias, etc»» that are pyt up daring 
tlzse of bbseanration* * " ^ , ^ 

— Sevaa^ itejas seen contradictory - ex. freedom oil itoveBent, gets 
drinks^ move around rom/no vandering* around ro<»u Sc5me iteas dli • 
^ecklist could not possibly be observed ex» field trips planned^ 
. ^ appreciate the polite manner of the observers^ 
is-Ihe' instrument tised seemed bk in general* In^ the^obaervfition and 
CQoaent of bare space of rooe divider » I don't 4hink it should' be 
used for displsys^ bs ve cdabine classes at tiiies* 

GOYittiLE ^COMMENTS ^ . ' ' 

— It seems fairly ccispleter* ^ • . ' > . 

—It's excellent - very- coazgpletd and fair. The only exception to this 
is part I and part ^. Kindergarten is not the place to push ethnicity 
to the extent recc^rteided by the observation form. Also I vish the 
observers could have been avare of 2?y grouping te^miques. I have h 
y^erf definite groups - groined according to achievcaaent on the SWRL 

' 'materials. I don't reafcUy see hov the observer could have missed 
seeing my definite groi5)ing.. At^'any rate, »I thinK the instrument aust 
V be the product of manj^ hours of thou^tfol consideration* Thankff for 
being so fair tbrm teachears - ve're tryingi 

—There sould be a purpose for observations and aU conceme*d shou^ 
kndv the purpose. 

—I feel SCTie of the categories can not be adequately observed in 
the pe3*iodof time the observer sp«ads in the claasrooa. Exaiaple: 
Appropriate groiiping strategies, referoices to local ctiltures are ' 
apparent^ first-hand escpericnces* 

~The observer vas very thorou^— quiet and seemingly ianpressed. 



DoTTOU have any sugggstlons/coaBients about the observation Instruaent the 
classrooa observers used in yonr classroom? (Continued) ♦ 

^ ' ' ^ - , . ' 

CetMEHtS 

- ----- - , . ' * " f 

~See»s adequate* Allows a lat^of leetmy; a lot^of disruption, 
-^I will never have any' "cultural" evidences except/in 'a few social 

studies^ activities during the year* Help froa the curritulua 

writer has been sparse* 
~I thlnfc'the instrum en t they xwe is very adeqiiate and coaplete. 

PAIM COtHEHTS ' ■ - ^ * 

-iWould suggest leaving coapleted observation font with teacher each 

tiae teacher is* being ob'served. 
—HO — ■ . 




116 
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. Jte»s Do ^rott have any; suggestions/conmeats for the observatfoR pj^eBsnert yearf 
• 3RI> OBSBRVXnOH ^. 

■ - - - ■ V . ' ' * ■ '^ 

- ' - . ^ . ,. - ■:■ 

*5 ttlmitek> 3 times a year r liow representative^ can tliat te? ' " 

/ • f% not swe, this really doesn't sb^w anSrt|lng of tie general pattern 
df our prograsa' > - • ' 

« I voi4ld like the observer to ask vhat has beep done in .dais and vhat 

they plan to 4o in the future. ' -.^^ - * ^ 

^ I feel that an observer should zsove about In the classroce to better 
aeqiiaint herself vith all the materials* helng used in lesson and ot|ier 
aatearial available in'classroaa* Hqte: I f^ better ahout' thig' ob^ ' 
servation than .the .other tvo-aain reasons because the observer and^I 
talked briefly and shfe left the form vith se* . * ^ 

- HO . . ■ • . , >:k 

- Rotifer teacher before observing his/her ^lass, , « - ^ 
^ -I HOI ' * 

♦ • - * . ^ 

- Pine as is - so glad to see coapleted form of observation# - * " * 

, • A checklist of vhat they will be observing. * , . " 

, r * ' * ' 

- That the observers have a schjda^-e of teacher's activities, and if 

, possible arr^ige to obse^gj^. fi?R'ser to the beginning of a period instead. 

• ^ , WW- ■ ■ --^ ■ • . • 

^ -. ^GOVALLE COMMEHTS . W 

- ■ ■ " ■ ' ' ' . ' . 

' - Seeas to go fairly sooothly. I like the reaction fora in which the 

teacher can state 1£ the day was' usual or not. Also* the ohserver 

was. very calm and non-dlstractlng.' The children did" not react to her . \ . 

^ presence. That helped to nommilze the situation. 

- I was very happy with this last observation, and then I was > truly 

t surprised to find the observation instpment in my mailbox. Thanks! 

' - . ^ ^ ^% - ^ 

«- Supply materials and information in the classroom to bring about t|ie situation 
^or outcome the program is designed for. * ^ ' . 

- I think many of the negative feelings about the inistrument or observation 
... in general could be lessened* if teachers received more guideline and , ^ 

* ' .assistance from the Project at the bfeginning of the year, and all • ' 

I « through the .school year. The observer' in my classroom has always h^d * ^ 

,^ • a pleasant attitude > and did not im any way make»me or the children un- 

comfortable. * y ' w ' ' ' ' 



^0 you have any conleats/suggettlotis for t^e observation process next year? 
^Continued).: . * . * ■ 



gOVAEtB CeMHBggS <Cotttinued> 



r Ifo -t" tills Qlassroop-^teach'e? jras satisfied. , . ' ' • 

'-, Hhen.ytfa'^Vqr you're l^t going to evaluate the teacher r don** evaluate 

the'^cherl -r : if ... ■ R . ' ' 



- ' Jor^ae to Juive biliagtial-bicultural taaterial 'la Bjr claftrooa, I will 

need "help' j»ith the aaterials, . ' ^ 

- In order for this to be more beneficial , the observer^ nefde to stay in 

; jfibe room for longer periods of time to observe more -varied lesaofi activities. 

^ ^KHmlnqte 'Ht completely. My team teacher' and I were observed » and the 
vrong materials vere credited to me -and to her. Tfai? is the flr^t copy 
- of die forts I see, and if it is. representative of the otikers*^. I can 
fCertaizLly use the ftmds for something vortfavhile* 

* I don't knd\^ what kind. of training the observers do, but it, was ol^vious * , 
that they^hav^ not been exposed to m^ ty^e of students vei^ much because 
of. reactions tp soma of* the things my students didl 

. • /Have the observers move aroitad more. . ' 



MET2 CtajMEHTS . 



- . Ifeep up the good vorki / . . 

n 1 really wish ijbserver^ w6re more experienced in teething or in education. 
Fq objection to ther observer I hfid/^hou^. / • , 

EAik COMMESTS' ' . • 

- HO : 

- HO. • . , 



I 



lis 



. , . . ^ 



« * 



.Zte»; - Other cosnents concei:tting 'tHe observation. * * * 

• ■ •■ : If * * '■ 

1ST OBSERVmON . . ■ ^ . ^ • 

■ :- . /■ ■ ' . N . . ^ 

• , AttlSOH \- ^ , . . . ' •-, • *' ; - ..; 

. » ; - Hope I'^galn sossethlng f row being observed! Would like coaaents froa an 
^ /«laq)artial observer. , ^ 

^ - , The day before would h^ve allowed obseryer'to see a cooking expei^tMciT- 
tortillas de harlna. . ' , ; ♦ ^ . 

' ' - I had told' the cfelldr^ the otseryer would only ^fanfe to see them at work, 
^ • and they would^not talk-Witii her, They^re curious' when I write, asking 
'yhat do^s-that say?" : I' saw no indication th^ wjinted' to see or* ask you 
^ • questions But they may have felt pressured which resulted "in lots of 

activity. • . . - - , • ' ^ 

• / - - ' \ - . r . • ^ ' 

- I^d like to hear her ^servationa. . . ^ * 

' - -"^ I would like to have had soa^ feecfeack on her dbservations. . 

. GOVALLE * * * , ' • ' ' 

» • 

- . I appreciated t^er coming in so quietly and not distui*ing ttie children Irf 
their work. .She was courteous to us as a'clas8*ooa. ' . • ' .-. 

- I*« serious abput being observed again. We were very, busy today during the 
* \ ' observation, but wj aide is such an li^ortant part of our learnliig 

iictivitles that 1 would not alnd the observers coaing back soaetiae 
. . when she's here - if their tlae permits* If not - fine.. . ' 

- Hov^ch experience has the observer had in this type of thing? What 
is the purpose of the observation? I would like to see jihe/report of ^ ' 
her findings. . - " . ' 

- I realize that observations of this sort are beneficial to your program - 
> fe^t please consider that approximately one houif of ts^ teaching time was 

lost -due to dlsruptl^. ^ * 

' ^ * - - * • mjStz ^ » f * ^ 

- Decfember Is bedlam ^ come in January^ ♦ 

* - I taiat if she could make a couple of more visits,^ she could become 
more of the wall ai^maybe the childr«i would' settle down. ' 

- ;\Am, ana^oxxs to knpw f eedback, ^ 



Would like to have laaedl4te feedback from observer. 

Xi5 ^ 



EMC ; ^ . , . ^ .B-3$ 



' Other ''^ODpents concerfiitig •the otsf^ AtTbntinued) 

-7 1 do hppe that the' ohsenrers Have some classroom «^erieM'e ttft veil as 
ame. i^-fi^Trgimi niflggrnom experience in order to make this ohseryation'^ . 

, ^alidC I vas very inte^est^d lih knoving^hov "I^" ratiked <m tte evaliiatl^n^ 
. , It VDUld te very comforting to knov vhat doiijg is rigjit or to feceive 
help., ^ vhat 1% daing is not right. At least I'v^ had" some ESi training 
yhich X*m converting to; SSL'. But just to Itoov you^re^ddijig "ok* "before an 
evaiuator comes in could do wonders for one* 8 ^yachey^^aoral and enthusiasm 
of the program I • * * ' ' ' \ ' 

- X VQuld appreciate being told^ at least in the Aj>M* that observers, vpi^d l)e 
in at some time' — not necessarily specific time - durifig the day* 

- Very imobtrusive • - did not bother routine of class* 

To be yorth it, an^^otes taken should be taken in di?)54c«te so that I 
may be taade aware of positive and negative items observed; • 
* ; ' ' • ' ^ • - 

Z The observer yas nice to Jxavrotin our room but please let 'me and my class 
knov about it 'So we can be ^t our best» /. - ' , . , 

- I enjoyed having only one observer and not tovlng tvo or three. t - t)i^ 

: five! I ■ . ' ■ ■ ' > 



2HB.OB3ERVATI0H ^ , - 

r * 

~ I think the observation would be more effective if conducted nearer thd|' 
beginAlng of scheduled period. . ' : - * ' - 

V' I was glad to have her but I want some feedback. ' . 

GOVALEE ' ' 

- I now feeL very much at ^ase with the observers. This is because of the 
' recent meeting on Friday. 

- She came at a very good time. , * ' * - . : 

i- Wlqrfiffl ^ ieing observed if I am not in the program? This does not seem ^ 
relevani:* The man that -attended the faculty meeting could help *us mpre 
if he, 'himself, understands the laaterial. 

~ • ' • " izo ^ ' 



U\ 



V : J. Otter ccomei^a concerning the oltsarvatlon. (Continued) 



tne o£S!^^t 



, - 4««t a Better of information - I voyli appreciate iiowing viietlier or. - ^ 
not the observers Ixad even tauglrt,^mdioir''Jt^^ •. • - - 
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aairou^oirt the 73-7l» 
School ^ear ' • 

All Project Secondaiy 
Cl^srooms ^ * ■ ^ : - ^ . . 

'Office, of JSvaluation Sjbsff 

Office of EvBliiaticn Staff , 
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- . : ' ' - DESd&EPIOH OP SfiCOHDAHf CLASSROOM OBSES7M1CBS GUIDE 
Junber tff aSalnlstratlons of the InstiAent . , 

lioeattioa of aaainistratlbn * ' . 

la flecondary MItiTtgtiaT elassr^poas ^ « . * * 

_ : : > ' . . ; : . 

Prbbiete 4d.tli' the aeastire qr vith the administration vfalcli alfaA 
affect the ygUdlty of the aeasttre * \ 

Fom vas inadequaj?e to describe the mrlety of activities occuring* 



Training of tj^mTmfnlfrbrators ' ' . ^ 

^ Office of Evaluation Staff, * / 

Brief description of the Instmment ^ 

Outline of areas to "be observed vlth space for vritten descrlptioixff 

' > ' . * 

Rationale for the Instmrsent - . ^ 

To describe activities helng conducted la secondary bilingual classrodiis 

Developer of the Institoieht 
Staff of' the Office of Evaluation 

Develoiaz^ttt of the instrument ' ' „ • ' 

Consulting with Project staff about 'areas of intwest, then gjKieratlng 
observation form fonaat* ^ ^ ^ 

Standardization of the instrument * , 

Hone " # ' . 



i 



MUmSIS OF SECQRDm .BILIHGIUL lEACBEIS' iCTZVUZES iKD 
. COMIEMT? 08 THE SSAA BILSKIttL/BICULTDUL R0(3t«M 



Svaiuatioa of the AZSD<» ESM B/B Project in tbm seconder^ acHools 
i^piiriid GpLassnxHB Obstrvtrs fro« the Of flee of Stvloatioa to eoft> 
4oet dbtcrmtioae In «uh c^snxw lnTol<rad*> The foUowliig is « 
Ttp»t |its«d ott those obtexvations. CeosfsUT, eseh seModazjr 
sti^bol designed sad eoodocted its ova -pmgem vftit the Mstoxy sad ' 
V^et^tvre of Kcxiesn AMxicsas being the wjor mfibMMlM* 

'grocedtnre * 

Seeoadsry dsscrooes the Bilingaal/Bicttl$arsl Trojeet. schools 

* vers visited by Classrooa Obsexrers ^proxiastelr tfarei^ tiass i3xitog!tf 
/oat the yftsr. A Secondszy Observstioa QoiS* that bed^ been dersl^pea 

by^tbe Office. of EyaltuitioQ vas eot^leted hy the Obsenrsrs ^ffii^ 
clssstooa obserration periods of from f ortT^f Ira^idaBtsft to one- - 
bslf ds7. Bowcver; doe to the -fsried iiq»l«MatSK^OBS of the ^Uiasasl/. 

* Bieolfeiral .PrbgrsB iriiitb ssch seeoadsry t«|difr bad developed for 
Vhis/hsr elsssfoov, this Seeoadsry OhserrstioB ^ijoide proved to be . 

-insdeqoste. Therefore, s reused aethod sad ^Ode «ss Ibnrdtoped 
'in the Office of Svalnstion for the f (droving ivcrobservstioBS. 
This revised aethod esUed for the Ohserver to speal* oae-bjdf 
.,of s scBbol'djqr in the bilingosl elsssrb|»)r dbscrvii* dLsssrooa 

* .activities aad writing «,detsiled descr^tioa of the pipgrsa ss 
-isoZcMtttsd in that classrooa. At the ead of tMs extaoded «b- i 

^rvation pariod. Observers held private discossions with the feeachar 
'^daring which' the Observer solicited tMcher opinionf sad^ feelings 
aboat the Bilingoal/Bicoltural Progran, 

. • . ^ ■ ■■ 

Obaervatlon Fore 

^ The Saeondn^ Observstion Guide that was used dttrisg the fint rocmd 
of obaervslKLons (See AttsehMnt D^inelpded the foUovlns factors, 
each with sub-categoriesj 

I. iUtarials " . ^ <. , - 

' n. Appearance and Ataospbere " ' 

• m. Meth6da ' • . . ' - 

TSp Intsraotiott 

'* ' ' - > - _ ~ • 

.The f ajcitprs on the Guide wsre rsted froa one Xoo cvideaee) to five ' 
Jatieh'cvideaee)^ in order to detaraina the degree of iaplsaantation 
'of tiie Progras in each elassrooa. 

BMWf • Obstrvars fotmd tht orlgintl -S^coadary ClMtroM^MrMtlon 
Guide, to be Inade^tej a rc]^s«I fon (Sm Attm^MAt ZZ); vm.^. 
dfv£L^^ for the sscood mid third romdf of obfl«ryat£ow# . 



- VHIV Amr«mM of Sttidtat iackgrotrndT ' ^ 

^ I3C^ Onriplatts Actiiritiw ' , , 

X^' GfOTil Co— tnf ' . 

' 

.^oontlogs irertt flTea on of th» aboirm f Actors* 

A 4«scr^»tloa of Mcb secoDdmzy tfehopi^s lapl— tntttloBL-of tbe- ^ 
BlUpgoal/Biailtgral Project follow^ jncliidlng obscnrmticm dftta 
cp2lMt«d At tiMT school «Dd toMtats Md« dorlsg pttsonsl ixrt«r- 
^vicM coodocttti^ by dasnoos ObMrvcrs cf t«r Mch oMtrratiLos* * 
Coaplsts obserratlon da'ts ars^u fils in tba Office of Iralfiktiosu * 

High School I ' .^^ ^ ' . ' • 

Tha TtfTlngnAl /Bicttltaral Progra At High School 1 h^an in'tha f All 
'iriLth an AsroUamt of 60'Atod«ata* Doa to traatfara AaaA sid-tacm 
gr^ u a tio Mt tba noabtf of atodanta tjicHomi tfarotq^koat tha school 

wai ^th^^'fipal azm^llMat waa 50 atoda&ta« Thaaa at^idaata vara 
choaan to participate in tha progrka on tha baaia of tbair f panlah* 
apiaktogr abiliQr# . ^ ^ - 

A bilingual* taachar vaa hirjid by tha Bilingoal/Mcnltaral ?rojact and ' 
vis placad in a taam taaching altoation with tvo otbo^ taachaya that 
vara alraady *dlracting a conraa in Spaniifh for natira apa^ara* In 
the apring tha Austin Indapan^ant School I>iati^t addad aootfiar ttachar 
to thia teaching block* ^ ♦ • 

; * - * ^ ^ ' T ^ 

i^aas ai^hasizad by tba teas *taachars «ara Spaniah aiid 'tegliah^ - 
vbile t}ia bilingual taachar* coacsntratad on Spanish'' and Siatory^ 
.^Bm biUa^sal taad^ar^*. altarziating vith the' teas taa^iera» naaally 
taught 30 ttinutaa of a ona-^koor pariod, .tvtca^ dxf* The bilingual 
fMxSalt also «ada atrangaaanta for guaat j^»aal:ara and fij^'trlpa^ 
as Wall as att«ding to'varioua othar dutiaa* , t 

in l^Ugh School I tha Bilinguai/BicultmriA Progras a^^sed tha atudants 
to Haxican African guaat spaakarat aa vail aa culturally Talavant . 
film stripst books^ artielaa» songs^ and dancae* Oppor^nitiaa 
for the studdits to attmd cultur^y r^tad lectures and apacial 
axhlbita at tha Iteiv^aity of Taxaa vara also proridad* 

to intisndav vaa h^ vith tha bilingual 'taachir after the aacond 
abd third obliaryationa in ordar to gathar information and fanaral' ^ 
faelini^^abdut ^a Bilingual/Bicultural ftogrtm in High Sc&ool I» 



Iftrtttw. nm i ii ti wre «l»o SAcei^ad £ro« tb* High Seboo 
"teye ber , «nd ^be fdUowj^sg p«ri(gr«p1i'ii| a soMsy of the 
itim that •ource- «s wtll «• fro* the purtonei laterrler* . 

jibLM tesehtt felt 'that if billn^al teacher* are to wrtit^ln a 
teachins sitoation, the teas ahoold he hired tofe^er, •& 'that 
hillasaal teacher can be iacloded in teas lOaimiss fi^ tbe beglBBiss. 
Xfals ^w^edore voeld avoid in the future the problMe iabtreat is 
plains the bilinsoal teacher late in the year into aa eatabliehed ^ 
tan teaehiag^ aitsation. Too« the biliasoal teaebcra abSbold be glrea 
ac^arate cOaatroow in order to functiott ■ore eKectir*iy». The iiUxf 
«aa teacher at ligh Si^Kwl i aleo felt that aeeoadnr l«»el 
teacher* did not receive, ade^te aatiiAce fros Project ataf f and 
' that there wi -siauaderatimdins mmmg. tSmtmtm jksA pefwyaaid'at 
fiigh SeboQl I aboot the ftmctios of £Zic Biliagtkl/Bieeltsral Project 
in tiie achool. There vas therefore a ladc of ;^ddnee froa wSa±ai*'^ 
tative perMtiael ihtriag the eatabliaiMSjt of ti* BtlfegMT/Ucwltgral 
Pro^as in Bigh School X. Farther, the adsfaiatnttive 4eei^ott to 
foae the B f?#gt i a1 Prograa vith an already existiag pros3»f»yed' 
to.be the sajor drawback to ^th* effnetive ii^laaetttatioa of the ' 
Bilistaal/Biealtvrtl Progtaa at Hi^,SchooX X, aeeordias to the bi-' ~' 
'iinsaal teacher, alnce thia actio^i. led to each frietloB aoad aie- 
oaderataadiBS between tcacbcra.. Deapite the problcM, the bilinpttl 
teacher did atate that he felt the Bilineul/Biealtsral Protm in 
Hi^ School X had been benefietel to the atadenta involved. 

Hith School XI - ' * 

* - * ' 

The B lli n gaal /Bietotaral Prdgraa «t High School. XI vaa feaed sith 
the Ssnitiea Progsan, a locally funded pilot project in' ita aeeoad 
year of op^atien at that achool. In order to aeet the -iaereteed ^oota ' 
i^aed by the coeblaing of "the tKo ftograna, atadinta had to be re- 
cruited. The Blli nga al/Blealtural- ffn—nirfea p rt ^r aa began vith an 
enrollwmt of. 43 atadenta. ^ aid-year th|^ 25 ■nnTtiiti i Mtrn 
ing in the progran, of vfaich only 20 rerialned at the ad of ttie'aebool 



The Jiilisgoal teacher vaa placed in a tm -teaching aitaation vith 
the three HfaMeaitlc* Progran teaehtra. • The teaehi^ blo^ vaa co»^ 
posed of one act teacher; one auaic teacher, and t»o langnege arte ' 
taachen, one of Iriiich vas the bilingual teacher. The aehedale ° " 
eatabll^ed conaiated of tvo two-hour blocka, during both of lAich 
the b ilingu al teaeber vaa preaent. * 

The sajor activities in the dasaroon conaiated of projecta prepare 
and preaented By the atodata. Caaeraa and tape rec^era were used ^ 
hf then vhea|Wfr th^ conducted intervieva or fnpe»d ^Hm»l pre- ' 
^entations^ Since a kequireiaent of the ptograv vaa attendance at 
varioua cultural events, the atudeota at|:eTi<fe* balleta»4bt e:ddbitB, 
draiwtixatloBa, lectlfrta, ■uaic perfonancea, and literary reediaga. 
Varioua atudy tr^s were also arranged. . . 

■120 ^ 
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Bacsasft; of thcs* Ttiiooi field' trips, .the. elese ves of tea xaucraiUble 
^tcrnHfioa by C2aitroo« Observers. ^Cfie^ore, only the, fint . 
obtdmitioa <f ail *J3> «u eoiq»leted «t';Bi8h School II. 

;t«i only after the 2oi cad 3rd btteervatioae, the 0^7 eemree 
of teeeh^ coiiuft for Hi^ Sehdt>l H is the written x^ort eolieitfd 
^ros'M&oadscy teaeherf hj t|ie Office of Evalaatioa. • A iiMi ry of those 
writl^ coaisats follows. 



This hilia^aua teacher felt. that the teachers iarolred in this Blllngnal/ . 
Siealtural-BcaMnititts foosras were wt adefoat^r in?<^*'aa to tees 
' teach. The philoaoiqiies of .^acetios'vera sot the' saaa saoas tha^ taaehers, 
sad the attboda of 'diacfpllmns vere •eostrary to the ^hilMop^ of 
jthe aweaitiea tzogamt Torther, thf bllf^gaal taac^ felt that^thcr 
gradiog system used vu inconsistent: sad tmf air tp the atodaats. . Zhia 
tee^wr also f eU' tbet| a coabiaed progrea cottld aot he will iiyl ea enr e d 
loJAsa e^Qsl hlocM ol tisf 'ere aHoted for each fr^^aB^ The closlns 
I I'l— inrs of thia teeehcr vsre s statsinlt Of -eoadidee^ tieK the : 
Billataal/Mctat«iral Progre* csa ha, la v^iVUM the prbhltM as- ^ ^ 

^Ksxtered ^tia year, -very beneficial to any ^^eat lAp aot osiy wstta 
becoM ae^itaretad bat also vsnta to f iad aelf-itf«tlty. 



farther codBcats cm the Bllinytel/licBltarai Tt— nlMss fnfTM ia 
High School II, ctakc^ froa the TT— ■nftiea Pilot fsc^aet SralnatioB 
Beeort, are stsHrised ia the following paragraph* . 



The iacreaaed-qoota i^osed by bringing together the tvo fvognm 
cenaed last-aiattte, hest^ stodent reeroitaeat, acMrdiag to the tea* 
teichenr* The aajority of sttidenti who aigaed «p folf the cowae 
tliottgbt tltey voold be ia a coon* as realised ia the 1972-73 neastrfffss 
Prograt. Oa the otbia: head, stodents recrtfltedi^hToagh a latter . 
s^estad hy ^ hiliagsal ataff after <school h^aa sheeted « billngael 
or :all-Spsaith cottrs*. Itrthcr probleBa «are eaaaad b^ the fact that 
the StaMtnitiea teas teachcra did not feel tSut theic eo^ae had the 
acc^teace, cooperation, or tlw eacouragWMnt of the B iltag aal J^ro* 
gram Staff. There vu irary little direetioa cor a srt a t ance ia the 
dif fieolt tasfc of fuaing the two prograw,~'ia the apiiioa of theae 
taatbara. I>tbcr probleaa eacooatered' daejtojdM fuios of the ii^o 
programs ware: . ■ 

- ^ceassiTC "red tape" la the ecquiaitioa of ai^^ea, aateriala, , 
and equipaant re^piisitioned throogh the Bi liagaal prograa ~^ 

- aonay allocated to the Hnumitiea ^ograii had t«h>a aaOwnded to 
\ accoBo'date larger, xtufeber. of* sttident8.>and'facal^ 

- the toantictpated' fonr-hotir bloch of tiae for the two 
progtlMi.Sft^ted ia the iaability of two of the teachera is- 
volwed to participate fall tiae ia the Prograa.J 
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Thr.orfa&iueios q£ th« ^ilifirul tMchtr** «ctlTitiM it «sd).of tb« 
two :}nalor IiSjiM vu slailsr* The biHstotl tMeb«r cad aids JtMltt«d 
1» th« iMttoctiDo la fwr otiitr ^Usroom. Gcacrallr tJ» M11j«o«1 
tMcbtt «ad th» ttoi tMctbcrs vmdd pSm togstW «ad teth rottiit in 
tlw clusroom 4arias ^Ims tim. fiipha^ «n inelt evltanl 
4|etlviti«s thta oa iastroetioaatl «etd.vlti«» is Sptai«b. Tbe biliasMl 
tMchtxr occopiad aore of tlrt rol« of k plMoer'of ipecial cUs« ?eol*ct«. 
KfamvenxXsm. dsta'is on £!!• for both schools, ia t&« Off ice of Erslmtios. 

la the iiifbt»il"iate3nfl«w following the o|>»ervatioB«, both hiliaputl 
teseheri' expresMct diMppoistaeat in the licV of tttidtaee nd leader- ' 
«Mp protided hy the^PrognHt. - The'gteeteet seeds i^^^rMted vere 'for 
aore ^oalified aides with stronger reading ticills cad f ov m»-wropriate 
'aatetials. The aeereoess of Tarioos eolteres wes neetioaiH as the aost ' 
beneficial effect of the Projtet. 

"Concltitloiis ■ 

The two' high school bilingual teachers had eoofliets with tha cxlstisg 
progrsM to which' thej were attachedi whereas, the iasior high sehooi 
bilingoal teachers vcre able to plan their ova p^grea withoat aay* . . 
pre-«dsting restric'tloar; This seeas to te a eritiea|^factor ia V 
the d^He of saootfasess the bilingnal teachers vera able to effect 
in iaplcaeiting the Project. ' . 

The aake-<tQ> of the dassroou involved and the Tsrioos Icrels of 
faailisrity with Spanish possessed by the stadents resulted ia the 
b iHngnsT teachers* ei^hasixing aore cnltarsl activities thta iai^raetion 
in the Spanish langnage. . 

Possibly soae of the conflicts and confusion enebimtered by tbtm «e(Kmds^ ' 
b lUngt i sl teachers cbold hare been resolved hsd^the Pr^eet^s staff 
been.ao7e availsble to tbaa and bed the staff established apre definite 
goals and oMectives for the Project atl the seedod^ lerel. 
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• ^ ?Kco«nMnf cLAssaooK oasERVAnow com 

" ^ , ^ iUSnjr IHDBPEHDEST SCHOOL UISTKICT 

^ - - School; ^ 

^ T>4di»r; 
- • • - Grade Levi: * 

I. HfinntTiT.5 

Aveileble of ate 

-yee -no yet 4» L 

1. Brow itudleg kit 

. ' ' p" 2. BUck •Cttdlet kit 

^* 3. gl eet>e1o 

^* . 5. Idtereture efalcea^ 

6. Why Am r.Afreld to Tell Yoti ifao I Aa? 

*■ 3*— — — - — 7. The Story of the Headcea Aaericea 

, J* ^. Perroe v eotlt>erroe 

■ 10, Ocomled Aaerice 

11. gorth trom Keadco , 

1^, 12. Sol r towbre 

— ; , 13. The Kejlc«n*A»ertc«a» of South Tezee 

. 14. Teacher Mdei : ^ 

15. ;; : 13. Othert ' 

1. ' ooo^cofiduclTC 1. .•.2....3....4....5 coodttdve to 4<<ni^ 
to leeminf 

Dot no&*three^enlQ{ I....2..I.3...*4...«5 aoo-^hreetcnix^ 

Dot orderly I....7.»».3....4,»,,5 orderly 

Dot.excltifis I*.*.2»...3....4...*5 excitUtz / 

Dot ettrective I....2.»..3..i4^4.^»,5 Attreetive 

Dot dcaocretlc 1....2.»..3..«||*»..S deaoeretlc 

oot flexible X....2.«..3«..7I*«..'5 fUxlble 

. ^ 

Bov doee the phyelcel eettins ^^^t the oototof ectivity? 
Deietlvely 4....2....3...*4....5 poeltively 

3. Botf does the Isetructlonel eettin^ effect the onjolng ectivltyt 
tkefetively 1. »».2*..»3«**.4«..,5 poelttrely 

4« Stodeat iatcrest.... 

tarctpooeive L •••2. •••3*...4.»*,5 retpootive 



7 



5» T^iMplAf »eterlele. 



JC popil «*de » .% cttlttttAl 4 - t ti«i-CDltur»l hlUnitttl 
teecber/eide made • X culturel + % DOtt-Cttltttrel + t blliD^^ 



X eowerclel 

isaf » 



■ t cttltuMl * t twn-caltor«l ■ X biliacssl 
~X oiltorcl * X notf^cultaril + "X biHafBcl 



Description tailor coaecsut 
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!• * Art toutfavoUrn tbtatt ina>r^r<t«d into cUm ftcttvltltt? 



1* Ar« ••Itctiotu fros Chlctao litftraturt uft*d7 



3* Art ttltctlotit froft Blt^ littrtturt uitdt 



>4i X tnttructioii in Sptztlth 



i&gt gnctlon la tngltth , 
5* tritmcm of 



lita 


t 


3 


t 

4 1 


5 














XtnjEotst trti 












tptech 












ZHXISR Utcrttur« 
























*t^«tch 













6. SrlteM of H2ltl*cal62rtX bcrlCAS* l&elodtd in hi«t9r7..r*.«.« 

Uttit tvtdtnot 1«..2«,.3.«.4...5 ttto^ tvidtsct 

7* Eridtoct of th« tttchlng of flot trts 



utcii 
1 






0 






■atlo 








rH 


* 




l^dotinff 




























otfatr 















B. T«tcher*i ftadl^crlty vitb TtmAcalAr phrAMt,..*^,. 

11 ctlt evidence IU.2...3...4...5 strong tvldtnct 



9. tttchtr'i ftsllitrity vltfa basic principles of Spesi'sh prootmci«tion« 
little evidence 1«.«2«.,3««.4«««5 strong tvidenct 



10* Sooorporetion of Chlceno ctilturt in cless*^.. 

« ' little evidence 1...2...3...4...5 strong tvidtnct 



11. Xn^rporttion ot Bltck culture into class 

Utile evidence l*«.2« ..3. •.4«««5 strong cvidcoct 



12* Fitld tttpu end other first htM exptriesipss that develop 'voci^lar^. 

8?^3aSB — seldoe 1. ,;2,. *3«,. .4. • .5 frtjutntlr 

DjCUSH./ — seldoei 1. . .2. , .3. . .4. . .5 frt^tatl^r 
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. f. 

13, ntidHUty of »ch*<l«UB$ 



OorrtUtloo of ^Spaolsh reading' lesson vltb studtnU* b*ekgrouod in Sptnltbv 



16. Hjtivttiea for «etivitiftt.»,. 



17« PlOTtins of actlvlclM 

not tppATcnt 1,..2««,3.»»4«..5 vtxy cpptJfcnt 



18. Ctoi&S of tetlTltlts to tb« stud«nt»' Irvtlt 

not tpp4rta t !• »*2* » .3. . .4. . .5 vtry cp^crcnt 



19/ T^«eh«r sfforu to ttad«rst«Dd studtnts* b«ck|ma>ds. . • 

oot tp^ATtst 1...2..»3.»»4*..5 Ttry cpT^rtnt 



20. Qa««tioai&s,stt'at«gles. 



cot •ff«ctlY« 1...2. »»3»..4..»5 vmry^effcctlTt 



21. GooBfiat*; 



1 T**ch«r offors todlvidoAl Att«atloa to •tudents dorins iMrniiis 4CtlvltUt. 

DO •Yld«oc« I,. ..2. ...3. ..4... .5 utmz «vld«a^ 



2. Stadm Inltlmt^d'Mtivlcy * 

DO «vld«ic« 1...2...3...4...5 #t9otif rvld«op« 



3, T*Ach«r allort •ocoutcgts th« tpwkins of Sptal^ In iattructlotul* sctii^tis*. 
Mldoe I, . .2. . .3. . .4. . . 5 fr«<fj«atly 



^ T«*ch«r ^lowf tad tacourutt p«r»otuil ttudwt contrltetiotu r«Utod to ttodttits* 
cttltur* , Mldo« 1,..,2....3.:..4..,,5 fwc^tatly 

5. TMcbar It ««• of »Cod«t InterSdt l*v«l | 

DO «vid«oc« I.. ..^..,.3.. ..4;, ..5 ftnm* «vld«oet 



5^ X of LciMinTrirtnn b«t%r««a itud«it» in SptxdBh, 

X of ruiinlrirfnTi bttwtKi ttudtat* In Engllth. 



7« Coflsents: 
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ATTACHMEHT 11 



SECOHfiftHY CLASSEOOM OBSERVATIOH GUIDE 

■ miHG UAL/BI CUmmAL PROJECT' 
AUSTIN IHDEPEHDERT SCHOOL DISTRICT 



J- 



8clicx>I: 

Teacher: 

Grade Level: 



I. Materi€as^ 

« 

II. Atmosphere 
,III» Cooperation Aooong Te€u;hers 
IV, Planning 
V, Displays 
VP. Student Interest 

f 

VII, Bicultural Activities 
3nil. Avareness of Student Background 



IX. On^going Activities 



X» General tccnzients 



/ 
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Appendix D 

r 

.INSTRlfliEHT REPORT 



TEACHER AIDE CLASSROOM OBSERVATIOH QftDE 
TEACHER AIDE CLASSROOM OBSERVATIOH REACTION FORM 



REPORT OH THE OBSjERVATIOH OP THE CLASSROO! 
ACTIVITIES ©F SSAA BTLTHGUAL/BICULTURAL 
PROJECT TEACHER AIDES , / 



• Iteite/Period of Administration: 

Population : 

Acbninistered by; 
' Data Collect edT by: 



Throughout The^J^lk School 
All Project Teacher Aides 
^Office of Evaluation Staff- 
Office of ^valuation Staff 
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DESCRIPTION OF TEACHER AIDE CLASSROOM OBSERVATION GUIDE 

Kcaber of adBlixl8ti:ations of the tnstncaent ' . 

One ' ' ' . ' ' . ' ' 

Location of administration 

In Proj|5ct classrooms - , 

* ^ 

Probledl i^vlthKthe aeasufe or with the 'administration vfalch might 
affect the validity of the measure ! ~ ' 

Administered only once * ^ . 

I 

Tralnlnj^ of the administrators . ^ . ' ^ ^ 

TrAlnlng "in. Office of Evaluation for Classroom ^Observers ; 

Brief description of t^e instrument • -* 

Tfifere arc 6 categoVies designed to rat^^lde performaiiee in the class«7 
room» Each category^ lists factors which, the (Observer attends to and 
rates on the basis of activities being condkcted* 

Rationale f^r the instrument • * \ , 

To rrfte Project aide performance in the classroom 

Developer of the I nstrument • ' ' ^ 

— — 

Staff of the Office of Evaluation 
Development of the, instrument 

Project staff and Office of Evaluation staff discussed aide dutlep and 
objectives* Instrutsent based on this discussion* . • - 

Standardization of the instnim ent ' ' ' 

' ^ T> ' — ' 

Proceydure for administration of Guide was standardized; no norms wertf 
developed. , ' „ 

Reliability and validity of the instrument , ^ 

Ho information available ' - 



DSSCmnpN OF TEACHER AIDE CLASSROOM OBSERVATION REACTION FOEM 



*/ * ' Huaber^of adadhilstratlonB of tEe Instrument 

^ " ' Iioeatlon Jof adalnlstra tlon * ' * ' 

J^^^^hutei In Project classroom^ to' be coi^leted aaomrnmsly and nailed 
... "'^Into Office? of Evaluatioii ■ . ^ 

obleaa with' the aea sure or vltli the adminlstrattcnr vfaich ai rfit 
Efect the v^iditv of ^ the lieaifiire ' ' 



V 



Low return rate 



Training or the admlaistrators 



-None 



' Brief description of the instp^aent 



1 ■ 



Contains three statements to which the aide responds* AH 4:hree state- 
ncnt0 deal with aspects' of the obseryation process, and aSfcjqjat^lng each 
iiB a space for cotaments. ' ^ ' ' ^ ^ 

Rationale for the Instilm ent* • , ' . 

^ ' ' > 

To solicit Project teacher aide opiiOo'iis about *the observation process 
Developer of the instrtmeW^ ^ ^ 
, Staff (rf the Office 




raluStion 
Development of the inatroa^t 
Adapted from classroom observation reaction form 
^ttodardization of the instrument . a • . 

None 

Reliability- and vft!fldlty of the instrunent 
No information available ' ^ 
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EEPORT OH THE OBSERVATION OF THE GLASSEOOM ACTIYITIES 
- OF ESAA BnJKGUAL/BICULTURAI, PROJECT TEACHER AIDES 



As part Of the oa-going evalmtion of the 73-7^* Bilingu^/Bictattirai 
Project, oTiserrations of the bilingual teacher aides' activities- 
ia Project classroorgs vere conchicted "by Classroda Observers. £t the 
conclusion 6f each observation, a reaction form soliciting the aides^ 
opinions about the observation process vas provided to e^' aide. 
The following is a reporting and analysis of the inf«mation gathered 
freer the. obsejXjCtions and the. reaction forms, - » 

I. .Egaluation Questions 

.^Evaluation questions to be addressed by this report are: 



1. 

2. 

3. 

* 

5. 

7; 
8. 



5o the aides eliaBstudent interest in classroflja activitiesf. 

flov veil do the al^ interact with the- studeaul 

Hqjt much planning, and co-operation exists^between teacher 

and aide? „ _ 

In-vhat kinds of activities do ai^ engage? 

How mubh of *the interaction between aideaLand students is- . 

in Spanish and how wich in Bngligh? 

Do the aides feel that the procedure used in observing th«a 
yields a representative sample of classroco activities? 
Do the aides feel that the observation process itself has 
any adverse effect upon classrocm activities? 



II. Obsei'vation Proce ss 

The Classroon^ Observers, in a veek jjxiring the spring, 1971*, 
observed each .bilingual^teacher aide for minutes to one hour 
^ regular classroom activities • The Observer coB5)leted 
'-^c Aide ^Observation Gxiide that had been developed by the evaluation 
erbaff • ftt the conclusion of the observation period, the Observer 
provided the aide a reaction fonir soliciting^ her opinions-€dn-" 
oeming the observation process. The fom was to be ccB^xletfed 
at the aide's convenience and then mailed anonymously to the » 
Office of Evaluations Each aide waa obsearved a singte^tiner^tli 
tfle exception of one, who was xinavailalble during the observation * 
week, • . . ^ 

Observation Fo^ . ' • 

» 

The instrument developed by the Office of Evaluation for the obser- 
vation of 'bilingual aides (See Attachment l) consists of six 

, categories designed to ratis Aide performance in the classroom. 
Much ;Like the Classroom Observeration Gui'de used in observing 

••teachers, thc^igh much shorter, the Aide Observation Guide lists 
factors ^ch the Observer attends to and* rates on the basis of 
the activities being conducted. / . 
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The Dpober of items checked on each factor yields a rating of frocf . ■ 
1 to 5 (l heing no eridence, 5 being strong evidence). The factors 
inclxided on the Aide Observation Guide correspond with the first six 
evaluation questions stated in this report. Additionally, geneiral . 
cceaents n6t directly related to a specific factor are noted at' the ^ 
•bottcm of the £ttide, ^ 

For the aeasuarement of bilingual fiwrtirities, a grid vas developed and' 
incliided under item nuzaber six* The aaiount of Spanish sp'cdcen.ia Aide • 
to Student, Student to Aide, and Aide to Teacher interaction during i ' 
instructional and social activities vas converted to a mctber frm 1 
to 5> vith 1 being no Spanish spoken and ,5 being all Spanish, A coluzan 
vas also designated for the like measurement of English spoken in the 
cl^sroom* 

The Aide Observation Guide vas developed on the basis of a rating of * 
3 out of 5 on each factor being "acceptable performance*^ Therefore/ 
factors rated belcv three vould indicate areas suitable for training, 
activities, and f ac\oi^ rated above three vould indicate areas of ' 
currently acc^table performance by the cddes. 

The recording on the observation guide, undwr item number five^ of the 
duties engaged' in by the aides does* not imply reference to any apceptable 
levels. The rating of 1 to 5 for duties refers entirely^ to the aiaount of 
time of €Lides engage^Jn each type of duty during the obsfervatfbns. ^ 

IV* Reaction Form ^ - . 

The reaction form that vas left vith teacher aides (Se6 Attaclment II) 
is basically the same as that distributed to Project teachers after 
each major classroom observation^ It -contains three statements to 
vfai^ hth^ aide is asked to respond' on a scale of from 1 to 5 (l being 
completely false and 5 being cccrpletely true). All three" statements 
deal vith aspects of the observation process, ,and accoorpanying each 
item is a space for ccimnents. For additional comments relating to 
other aspects of the observation process, space is provided at the end 
of the foria. * - 



V. Results * ' ^ 

Data gathered during the aide ^servations and sunznarized in Table I 
indicate that bilingual teacher aides vere rated above 3.0 on all fac- 
tors. The factor " receiving the highest ratings vas ?Aide prepares and • 
cooperates vith teacher." Aide ratings duty categories indicate that 
the most coomonly observed aide activity vas vorking ^ an instructional 
ass'istant. The only other duty being performed for any substantial 
amount of time Vas stflpervising students. Aides at Govalle.and Allison 
. spent more of their time during* the observations as instructional 
^ assistants than did aides at Palia and lirtz. In t\im, ^des at Palja 
and Metz sptnt more time as supervisory assistants than did -^h^ aides 
at Govalle and Allison. (See Attachment -III) ' • 
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Table 'I 



- Mean Eatings AssigiiiE« on 4ide Observation Guide 



* - J 



Factors Sated 



Duties 



/ 



Heana given 
based on one 
observation of 
edch .aide 

n— no* of ^ 
aides dbsarvei 



ft JSD 



o 



0 

H 
O 

o 

0 



0 

I* 
a 
I* 
rr 
» 

rr 
C 

rr 



0» Hf 

?r n 
m ■ 



rr 



rt ft 

rr H 

« D 
O 

o 
ft 



B 

rr 

2 

ft 
H» 
O 

M 
KM 

<i 
rr 



O 

tt 

v: 

r 



9 
ft 

§ 

.rr 



09 



ft 
H 



i' 



O 



All Schopis 



3.8 . 



3.8 



3.9 



3.7 



2.1 



1.2 



l.O 



l.O 



1.2 




i3r 



Batings of the aide's interaction vith students and teachers for 
each school are reported in Attachment Ratings vere converted ' 
into time^ percentages for convenirace and clarity^ Mde«-8tudent . 
interaction in most schools, during the tlwi :obserTed, \reLB conducted 
, pz:iiaariiy in E ngli s h dnrijig non-in^ructional exchanges as vell^as 
instructional. The exceptions here vere instmctional^^ctivlties 
hy. aides in bilingual classes at Ketz (30% Spanish, 50% BngUsh) 
andPalia i36% Spanish, ^fl^Jf English) , 



'Table II surcmarizes the percentages for all schools cosibined. 



azaount of interaction in Spanish between aides and students 
during instructional activities in bilingual classroces is simi-- 
ficantly greater {p .05) than the azoount of interaction in Sp&ish 
bptveen aides and students dxiring n<mr-instructional activities. 
The Kolmdgorov-Sciimov iVo Saznple Test vas used to ccsgmte the 
level of significance. All other ccsgxariscHis fall short dt signi- 
ficaai^ce*. ^ 



Tventy-seven percent (8) of the aides observed returned con^pleted 
reaction fonzis to the Office of Evaluation. ^An individual analysis 
of the re stilts of each of the. three iteas on* the form follow ^ • 

* 

Itea A: "The observation vas conducted at a COTvenient ^fclme." 

AttfiLchment V, Table 1, reports the mem response ajKt percezrtages 
of aides responding with each scale valtie on this iten for the fotor 
schools. 'Table III stmsneriMs the totals. * 

Most (m) of the responses on this item vere in the '^Mostly 
and "Cccq?leteiy True" categories . The mean respcmse.f^vaj^ responding 
aides in the fotzr schools vas 1*.0. T^ere vdre no eiideS responding vith 
"Cceapletely Fafse" or "Mostly False." Only one aid^ offered a coccnent " 
under this itm^ "I vas doing a couple of things at one tise, I 
probably didn't seem organized." 




• Item B: *"!nie classroom situaticms observed V€^fesrerpre8*«atative 
of the normal aurtivities of iny class." 

Attactoent V, Table 2, re ports the ssean response and percentages of 
aides reponding vith eacB>scale value on this itea for the fgur sdhools. 
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c ' Table II 
Aide/Stu&nt Interaction 



HI . 



5 



o ^ 
• a 

^ o 



^0 



^5T?e of , 
d^sroca 



Percent of Aide to 
Student Interacticm in 
Spanish and in English 



Bilingual 



Inetructior^ 



Teas 



JL 



Son- 



Spn< 



21 



21 



Bag. 



P«rcwxt of Stndent to 
^Aide Interaction in ^ 
Sl^nj,ffh and in Knglish 



Inatnictional 



79 1 27- 



^ ?7 



lOD- 

InBtrocttooal 



8pD« 



12 



88 



Table HI 

"The obBerration vas conducted at a 
cortrenlent tlae." 



% of Aides returning « 
Reaction foms yftxo 
responded 


All 

Schools 


1 « CCTDletelv falfli^ 




♦ 2 = Itostljr false 




Partly false 
... 3 » partly true 


i^V 


• 1* = Mostly true 




5 '= CoeiiDletelv true ' ' 


25< 


% of Aides returning 
Reaction Forms 


27* 


Kean Reffponse 




Total # ObBerv(»d 


2Q 
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!Sable lY gtwytrlzes the totals. Of the eight aides returning re- 
acfeim foras, four (30%) gave a response of "Mostly True" to this item 
ant f GUI' {50%) gave a "Coa5>letely True" response* The mtm response^ 
ti^sifore, vas 5,5» There vere no indi-vadtxal cosnents offered unier 
this itea. ' ^ . / ^ 



Itea C: "!nie classroaa'observer did not detract froa the 

classrocs deconsa nor the effectiveness of instruc- 
tional activities. I* ^ ' 

Attach2Bent Table 3, reports the mean response and percentages of 
-Sides responoiBg vith each scale lvalue on this itea for the four 
schools • Table V susaeirizes the totals. Of ^ the ei^t aides retui*hlng 
coepleted reaction forms, oa^ one (13J{ of tota^) felt that the itea 
was a "(^xq)letely False" statement. Two (25Jf) felt it vas "i^urtly 
False, Partly True", and *th3ree {3B%y felt that it vas a "(k^^letly 
True" statement. The me^y response to this itm vas 3»75# Only one 
aide offered cocsent in tlte space provided, but that ccaaent vas not 
directly related t6 the iten {"I voxild have li3ce to have read scae 
of the ccEssents resulting from the observation**") 



Itea; Mother cosnLents concerning the observatipi^*" 

. Two aides offered cocnents under this item. 3!he twa cements 
vere: 



- *^e 



cure trying to give individual instruction." 
- "I voul^d like to have had a chaij^e to show her iqy vork." 



Conclusions 

Relating the data collected to the ^ previously stated evaloiation 
questions yields the following concltisi^js. 

1 . How much planning and cooperation 63d.sts betveei^ teacher 
and aide? According to the criteria established for this 
factor, the bilijigual ^aides as a group desonstrated an 
acceptable level of planning and cooperation vith the. 
tea<Aers. N. . 

'2. In what kinds of activities do the aides ' engage? During 
the time observed, the bilingual* aides .vefe servl^ mainly 
^ * as instructional and st5>ervisory assistants vith vary 1 

^ ^ little time given to making materials, running errands 

per!foming^.clerioe4. duties, etc. •/ 
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T^le IV 



"The ClaBsrocB sittiations observed vere 
represectatiVe of the normal activities 
of sy class#^" 



Beactioa foiau ifho 


.All 
Schools 


1 a CoTOletelSr false 




. • • • c » M08 uiy raise 


0% 


r 

i'artiy raise 
• 3 = partly true 




«* ,» 
• U « Mostly true 


50Jf ■ * 


1 

• 5 = Coapletely true 




% of, teachers retiiming 
Eeaction Ponas 




ifeaai Retpcaise 




Total / Observed 




Table V- - , - 

"T&e Classroom O&server did not detract 
froe the classroom decbrm nor the effe 
ness of instmctional Lt^ivlties*" 


% ot aides returning 
Reaction 7orms irtia 
responded • • • ^ 


AH • 
Schools 


... 1 = Coroletelr falifp. 




... 2 = Mostls false 




Partly false 
... 3 = nartlv trum 




... 1* = Mostly true 




3 = CoEDletelv trn« 




^ of Aides returning 
Reaction Forms 




Meag ReBTxma^ 




' Total # Observed 


20 
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3. Hov such qf the Interaction hfetw^n aides. and sttidents 
is in Spanish and hov smch is 4n Bagiish?" Engli^ ims . 
- used as the priawy language of interactitm in ixrth 

instructiojial and non-instructi<mal situationsr Aides 
• in h^lngual classes interacted with students wzdi less 
in SpSnish during ncai-instructicmal activities than dur- . 
^ng instractic»ial activities* Consistently, the aaount 
of informal aide-stttdent interaction vas aboxrt 20J^ in ' ^ 
Spanish ai{^>OJf in English. 

k. Do the aides contribute to the overall learning enTircamentf 
^ ' -According to the criteria established for -this , factor, the 

bilingual aides as a group deaonstrated an accqrtriable level - 
of contribution to the classrocn learning^ environafflt* 

5» Do the aides elicit stxidenj interest in clasarooa activities? 
Acccarding to the criteria established for 'i^i^f^hctar^ 
the bilingual aides as a group desaistratedS acceptable 
level -of ellcitation of stndent interest for dassrooe 
eu:tivitie8» 

6. Hov veil do the aides interact vith the students? Acceding 
to the criteria established for this factor, the bilingual 
aides as a gronp dezsonstrated an acceptable level of inter- 
action vith the students* • . ' 

7. Do- the cddes feel that the procedure used in observing 
thea yiel^ a representative sazaple of classrocia activities? 
All of the aides responding on the reaction 'form stated that 
the classrocQ activities observed were mostly or qoP5)letely 
representative of normal' activities* 

^ ^ 8. Do the elides feel that the obsteratic^ process itself has 
any adverse^ effect upon classrocia activities? One aide 
did feel- that there vas considerable adverse effect, €Qid 
tvo others felt there vas scoe saount. Since no aide ex- 
, plained her response, it is Ijfcpossible to conclude lAat 
negative eff feet the observation process had* The aajorlty 
of aides responding expressed yery little advei*fee effect; . 
therefore, the' question ressafcis soaevhat undetenained. 

Lfaaitations of this ReT>ort ^ - *^ ' ^ ' 

There are three ssajOT^ limitations of^^fiTs evaluaticm report. Tirst, 
this report is based on only one observiition of each bilingual aide. 
Althou^ the representativeness of the ^-observations is sufftLcient 
for very general conclusions, xaore frequent observations MOulA have 
added to the confidence varranted by mm in-depth analyses. 

Second, the number of aides returning the reaction forzss vas quite 
lov {27^}, leasehing confidence in the representativeness of ^he 
results for the aides as a vhole. 



D-n 



Third, the nature the Aide Observation Guides is such that data 
r€?cOTded r^Latea much^ arare to the quantity of actiyities rather 
than the qualilgr of activities* Thus, a higher r^teg on a factor 
jaajr not necessariljr preclude a need for further aide" 



'fecoaqendati 



ons' 




^Project ^taff planning training activities for bilingual aides should 
r^««r tiue data reported h«re as an aid to identiiying areas of ^ need* 

* Future ot^serrations should be' sore frequent, if possible, to cnrtnre 
xeliability of'the data. . > . T 

The Aide Observation Guide should be revised to attedd to »3re betovior 
Indicative of the quality of the aides ^ perforaance* . \ 

. - ■ . . ■ 1 ■ 
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Am OftSHKVAtlQK GUIDE Toftchor Aiddi 

mlliteunl/nilin^ual Project Te«ehert [ 

Atttein IndcpQQ^qDt "School District Dtttot 



ScboolT 



Im Aide^e coneribotlont to elatsrooft envlToa»o«ttt« .l.«»2r»»«3«*«4««.5 



2*. ktim •lieltft student int€rts^« 

nUtlt H m t tm ^ f^ ff— 



.1 




4.. 



Aide iaterectioQ sritb ttudtnte.;. l..«2...)« 



fwll-i^»«t* U »» ^> 

Aide pteperetlon asd cooperetloti vltb teeeberi 



5. 0ittiee 


*Tee 


no 


. li yet, hov sacbt • 


laetrtictionel eseletejit 
•ttpervicorT ettietene 






♦ 


uklBit seterieXe 
'ronnlnx erreade 








cltricfti 

other (specify^ 
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6. BilintueX ActlTitiee 


Spsnieh Cnsllsh 


Aide to Students 


Instrttctiooal . 






Spcie-X 






Stttdonts to side 


InntructionaX 






Social 






Aide to tfdcher \ 


m 





1 . ' CoKseatst 



} ' * ATTACHMENT II 

Teacher Aide 

Classroom Observation Reaction Form * 
^ ' • 5ilijagual/Bicultural Project 

Austin Independent School District 

* , * 

If you wish to coDGaent on today's observation of your classroon^ please 
respond to these items and/or write any additional coosoents which would help« 
us isiprov^ the observation process*. 

' Circle the most appropriate choice* 

A# The observation was conducted at a convenient tiae» \^ 

Con^letel^r Mostly ^ Partly False Uostly Coi^letely 

False * False Partly True True Tnic 

I i 3 4 5 

Cosnents: 



B« The Classroom situations observed were representative of the nomal activi* 
ties of 'my class* 

COa?)letely Mostly Partly False Mostly Completely 

False False Partly True V ^ True True 

1.2 3 4 ' 5 

Cooments: 



C« The classroom observer did not detract from the classroom decorum nor the 
effectiveness o^ ins true tionaf activities. 

Completely Mostly Partly False Mostly Coc5)letely 

F^ilse ' False Partly True True True 

1.2 3 . 4 5 

Coffgnents; 



Other conoaents concerning the observation: 




.School; > ^ 

o . '' ^ 14C 

ERJC aso foldt staple, and drop into the 4i«t^ict mail* 
m^am j^^,^ Tlianks 



ATTACHHEHT III - AB)E^BSEE7AriOHS 



r 


* "PACK 


78S BATED 


'DUTIES :„ 


Hearts given 
based on one 
observation 

n «'no. of 
aides observed 


Contributes to Classrooci 
environment 

* 


Elicits student Interest 


Interacts with students 

• 


cs 

4J 

C9 
U 

a 

w 

o 
u 

u 

ss 


o 
a 

2 


* 

§ 

- * 
•rl 

O 

o 
» 

1- 
• & 

to 


cd 

1 


CO 

•o 

M 

I- 


- 

i-i 




Allison 
n - 7 


4.0 


3.7 


4.0 


4.1' 


-.4.1 


r.6 


1.1 


1.0 


I'.l 


1.0 


Govalle 
n • 8 


3.6 


3^8 


3.9 


3.5 


4.1 


1.6'^ 




i.t) 


1.^ 


1.5. 


Metz 
n - 7 


3.7 


3.3 


3.7 


4.0 


3.4 


1.4 


1.2.'- 


1^ 


1.0 


1.0 


Pais 
n -7 


3.7 


3.3 


3;7 


4.0 


3.6 


2.7 


1.0 


1.1 


1.0 


1.3 


Itean rating 
All Schools 


3.8 


3.5 


3.8 


3.9 


3.7 


2.1 


1.2 


l.O- 


1.0 

< 


1.2 



Scale Used: 1/....2 3 4...*^5 

No evidence Much evidence. 
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ATTACHHENI XV 
AIDK to S$ODEHT TNTERACTlOH 



Table 1 



'5CHD0L ' 


NO. OF AIDBS 
OBSERVED ' , I 


CUSSR0!I»I 
DDRIHG TIME 
f^BSEBVED 


PBRCEHT OP AIDE TO STDDKHT 

miKKAcnoH in spahish ahd 


INSTKDCl 














Allison . 


4 - 


Bilingual 

■ f. 


25 
0 


100 


17 
0 


«3 
100 




8 

:> 

' 0 


Bilingual 
Teaa 


42 • 


58 . 


21 


79 


Metz 


5 
2' 


BilinguAl 
Teaa 


50 
25 


50 
75 


35. :- 
37 


,65 . 
63 


Pals 


U 
3 


Bilingual 
Team 


56 
33 


44 
67 


.12 
33 


.88 

67 . - 


All 

School's , 


20 
9 


Bilingual 
Team 


'43 . 
1 19 


5'7 
•,81» - 


: 21 

23 


79 
77 



i 



4 



F£gucc8 based cm one observation only. 
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" ATTACHMENT IV * 
STDDElIt TO AIDB^ INTERACTION 
IN SPANISH AND m ENGLISH 



Table 2 



t 

i 


to 
g 

• CO 

O PQ 
SZS O 


TZPE OF 
. CLASSHlOOM 
. , DURING TBIE 
OBSERVED 


TERCSwr OF STU] 
IHTBRACnOH tHf 

^ENGL' 


DENT TO AIDE 
SPANISH AND 

ESH , 1 


' % ■ . . 
HiSIBDClKaiAL 


'N0If*INSZBIJCTIOHAL 


^ SPN, 


ENG. 




'ENG« 


V 


3 

A 
*t 


Bil^gxial 


17 
0. 


83 ' 

100 , 


,8 

^0 


92 

.100 ' 


Govalle 
f 


8' , 

\' 


Bilingual - 
Teas 


23 






96 


• . "% 
Ke^z. 


5 
2 


Bilingual 
Team . 


30 

25 . 


% 


25 ' 
25 . 


75. 
75 . 


Pala 


4 
3 


Bilingxiai 
Team ^ 


38 
33 - 


62 
67 


12 
42 


58 


All 

Sphools 


■ r ■ 

20 
9 


Bilingj^ . 
Team*^"^ 


27 

.19 . 


81 


22 


88 
78 



II 
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ATTACHMEHT IV 

ahJe to teacher iNrmcnoN 

IN SPAHISH mx IN ENGLISB 



Table 3 



SCHOOL * 


yNO. OF AIDES 
' OBSBRVED 


iypg OF 
CLASSROOM « 

OBSEEn^ 


* p ri 11 J Lgu J.. 

kSZUSSi I] 
AND S] 


OF AIDE 
gR INTER- ' 

PANZSH 




ns. . 


^AUison. 


■ 4 


Blllnguat 
Team 


. 0 
0 


100 

1 AA 

JIUU 


Govajlfr 


8 

0- 


Bilingual 
Team 


. 25 


75 

♦ 


Metz 


5 
2 


Bilingual 
Teaa , 


0 • 


100 
^ 100 


Palm 


4 
3 


Bilingual 
*-Teaa * 


50 
33 


'.5a 



All 

Schodtls 


20 
9 


Bilingual 
Team 


18 
11 


. 82 
89 ' 
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. Table 1 - 

A» IBie oliw^Tation WIS condttcted at a coivreqieiA tj»e. 



TRACHKR AIDE S£ACH(^ 70B}6 

IT : ■ 



table 



B» Uie daa^room situations observed mare' representatiTe 
.of the norauLL actiTities class, j 



' : ' ' ' i 

gfercentage of aides 
z^ttOTfcg Beacstion 
^ , Foxms vho responded^ 

* * 


«• 

0 
Y 

L • 

L 
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A 

L 
L 
I 

S ^ 

0 

9 


P 
A 
■ L 
H 


M 

-B 
T 
Z 


All 

s- 
c 

H 
0 
0 
'L 
S 


• 

- 


f ' 

^^CTcenDCger t^^^ of ai^^ 
2?etnming Reaction*^ 
Porss ifljo responded.** * 

^ — > 
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0 
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A ' 

I. 
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L 
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I 
S 
0 
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■4 

' P 
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All 

S 
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0/ 

0 
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S 


♦ ••x'^vOB^ierceiy raise 
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0 
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0 


0 




•^l«Coi^ete3y alse 


0 




' 0 


0 


or 


«^,i£2=«>sluy false 


0 


0 


. 0 


, 0 


0 




• ••2=4fostljr fal£|e 


0 


0 

•a 


^; 


0 


4 

0 


•••3=Part3y false 
Partly true ' 


50 


0 


0 


0- 


= 13 




' ..•3»Fapt2y. false 
Partly true 


*o 


0 


p 


• 0 


0 


• ••lj=Mostl3r trufe 


*^ 
50 


43 


i 


0 


63 


• 


-•..i*^stly true 


0 


63 




0 


50 


.♦•5==Cctipletely true' 


0 


33 


33 


0 






'•••5^Coaz^^tel3r true 


100 


3-3 


33 


0 


?o 




i 






















Percratage {%) of aides^ 
returning Reaction Pon^ 


25 


^3 


n 


0 


27 




\ - - . — - 

Percentage ( J) of «idM 
returning Reaction Poixs- 




US 




0 


2T 


Meqn Response 
• ^ * 


3.5 


V,3 


k.3 


0 




i 


Mean Resp^ise 
» 


5.0 




U.3 


' 0 




Total # Observed ' , 


8 


7 


7 


7 


29 

U 




Total 1 Observed 


8 


* 

7 


7' 

1^ 


7 


29 

• 
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Ihe classroom observer did not detract frop the 
* ciassroon decorum nor^ ^he effectiveness p£ ins^jc 
tional activities. ' 



t 

ir&rcen&a^e ^jb} or aiucs 
\ relJmming Reaction Foras 
vbo responded 

^ 


A 
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A 

T 
I 

S' 

tv ■ 
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P 
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H 

* 


X 

E 

X- 

Z 
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.C 

b 

0. 
L 
S 


• • «l=C€s^le'tely false 




0 


0 


0 


-13 


• .♦2=^ostJy false ^ ^ 


,0 


6 


0 


0 


0 


« • • 3=5Partlv f aTs A ^ 
Partly true 


0 




^33 . 




25 


..•l^aKostly true 


0 c 


33 


33 


0 


25 


• •'5=Cazrpletely true 


50 


33 


33 


0 


38' 














Percentage {%) of ai4es 
returning Eeaction Porsis 


'25 


J»3 


lt3 


0; 


27 


kean Response 


3.0 




.4.0 • 


0 




/Total # Observed 


8 




' 7 . 


T 


29 



^Bilingual Aides v^sre dtbserved only one tlase diiring 
^^^the year. Reaction she^s wre not received frcfe ^ 
JpaU aides; thereftare, these cKarts represent re- 
actions frcai only eight out of tvealy-nine aides 
observed. 
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Appendix E 
IHSTRUHEST REPORT 

«* * 

LA^^^^EEFERESCS gRTP COREAIHED 
IH CLASSROC»! 0BSERVATI05 GOIUfe 




• ' LAHGUAGE PREPESEHCES IK JMEBACnOS 'AMONG STUDSK , 

^ V . ^ ■ BETWES5 S'i'UUm' USD TEACHER, ASD STUI^HT 

AED AIDE IH. ESAA BILIHGUAli/BICOLTaRAL PEOJ^ 
' ELSiESTARY SCH(k)LS ' '. 



0tf. - 



. Date/Period of Adainistraticn : Throughout The Ti-lh Stfhool Year 

Population: / All Project Eleaentaiy Studaats,' 

' ' Teachers > and Aides 

AdainisteVed by: . • Office of ^Talmtion Staff 

Data. Collected Ijy: . " Office of Evaluation Staff 
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PKCRIPTIOH OF I^A^AGB PREFBREHCE GRID COHTAINED IH 
CLASSROOM OBSERVAHOH GUIDE - 



Ifaafeer of adwirtlstratioiis of the instroaent ' - • 

Two . ' *. 

IfOcatlon of admlnlBtratlon 
la Project classrooms 

Problqis vLth the measure or vlth the aifglnistration which »Lght 
affect the validity of the aeasure \* 

Linlted tiae and f rei^ency of s^jople 

Tminlnz of the adwfnistrators 

Trai^ting in Office of Evaluation for Classrooa Observers - 

Brief ^description of the instmaent ^ ' - 

Contained within the Classrooa Observation Gui^e^ the language preference 
grid is divided into five Areas of interaction which are each further, sub- 
divide into instructional and non- instructional categories. Interaction 
is coded for bc^th English and SpanisH^/^ 

RaHmiale for the instruaept . . * 

To determine the degree of preference by Project stxxdents^ teachers » and 
aides for either Spanish or English during verbal interactiOTS within the 
3 types of classrooas - bilingual, team, and aonolingual, 

ggveloper of the instruaent 

Staff of tfhe Offiix^e of Evaluation ' * 

^evelcfpaent of the instrtiaent ■ * ^ ' 

Other Interaction analysis instruments used by Office of Evaluation were 
reviewed* 



Standardization of thes^lnst rusent 

Procedure for adsinistration of Guide was standardized; no noras were 
dcvelopM^ ■ ^ ' 

Reliability and validity of the instrument 

Ho i^ora^tlon avad^lable ' ' ^ 
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< /IJKGUAGE PHBKIIKHCES IH IHTERACTIOH AMONG STODENTS, 
BKIVKKK SIDDEKT TEACHER, AHD BETOEEN STUDEKT AHD AIDE 
IH ESAA ^ ILIHOTAL/BICtJLTDRAL PROJECT ELEMEHTARI SCHOOLS • 



) 

Oozing evaluation of the Au^in Iirfependent ScIkk)! District ESAA Bi- 
lic^faal/Bicuittnral Project inclu4ed the docuaentatloii of classroom ac- 
tivities la Project elementary schools^ As p^rt of tills dociaentation, 
data vas collected relating to the aaount of Interacjtlo^ among students, 
teficiers^ and aides in Spanish and English. There vSa^a significantly 
higher amotmt of interaction in Spanish for hoth instructional and non-' 
instructional activities in hTHrignal classrooms than in team and mono- • 
lingual classrooms. - 

Qpservation Process 

daasroom Obseinrers* primary function va? to visit Project classrooms and to^ 
collect data regarding the i^lementatlon of the BUlngual/Blcultural ProjecS^^ 
Three hundred fifteen observations vera conducted over a six month period 
(Ifoyeiber/^ril) , with each classroom being observed a minimum of two times 
and a maximua of three. Due to the time limitations loosed >y special end- 
of-year activities and testing, the hicultural (monolingual) classrooms at 
Palm and Metz Mere not observed a third time, but all other Project class- 
rooms were observed three times. During each 44 min*-l hr. observation, the 
Observer rated each classroom on the various factors stated on the observa- 
tion Instrument, One of these factors was a bilingual activities category. 

Evaluation Question 

'A 

The evaluation question to be addressed in this report is: 

Are there differences in the three types of Project classrooms in the amotot 
of Interact ipn conducted in Spanish and in &iglish among students, between 
teacher and student, and between aide and student during inatructional and 
non- instructional activities? 

Procedure 

During each observation of ^ a Project das^oom, the Obser^^ noted any use . 
of Spanish by the teacher, aide, and students and recorded the amount on a 
five point scale, one being no Spanish and five' being all Spanish. The . 
amount of English spoken was recorded in the same manneir. (See Attachment 1} 

6 

Host bilingual classrooms were team tsxi^t by both a bilingual teacher and 
a monolingual teacher. Classrooms were observed on a random basis so thajt 
data gathered would represent the activities in progresa In the classroom 
iHl'der the direction of either the bilingual teacher or the team-monolingual 
teaches! regardless of which students were present. , . 

Another note should be that aides were observed regardless of their funding 
source or prisary work assignaent. If jbsl aide were i^. the classrooa and 
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_ ^actljflg'as part of the learning, situation, then he/she was observed and 
data on his/her interactions tjtecorded. In Met 2 and Pala this aeans that — 
4ata say reflect a sub stent ial^nuaber of Project ^sist aides. 

Therefore^ the data gatiiered represents the InteractioM ^thin a class- 
room ei|viroi»eat without consideration aa^e for the students or aides 
present* 'Bras, the classroos enviroioienit has been defined by the type of 
^teacher present - either bilii^ual^ monolingual- team, or monolingual. 

Tive categ;ories of interaction were rated: • ^ 

^ !♦ Student to student * ^ • ^ 

Student to aide , . * . 

3* Student to teacher 

4. Aide to student 

5* Teacher to student" ' 

Each of these categories was broken down to differentiate interaction. 
'4urlng instructional activities from Interaction during non-ins truct tonal 
activities* ' 1| ^' 

Ihe scale values j^ere averaged for each. of the three types of classrooms and 
then converted Into percentages for- more convenient comparisons, 

Ihe interaction between aide and student la analyzed in Table I, In the 
suiaary for all fo^ elementary'' schools^ the percentage of Spanish spoken 
by the aide to the student and by the student to t|ie aide is higher In* 
the bilingual classes than in boBi the team and aonolingtfal classes ♦ * 

The percentage of interaction from the student to the aide in Spanish during 
instructional, activities Vas 35Z in bilingual classes^ 9Z ,in team classes and 
5Z in monolingual classes. The percentage of interaction from the aide to 
the student in Spanish during '' instructional activities was 54Z in bilingual 
^classes, 13i in team classes, and 5% in som>lingual classes. 

The peT:centages for non- Instructional activities were 50Z in blllnguai classes 
12% in ttam classes, and 5% in monolingual clashes when the student was ad- 
dressing the aide; azid 65Z in bilingual clashes ^ 32% in teaii closes, and 
5% in monolingual classes when the aide was addrj^ssing the sCtnl^t, . 

*thcse differences are to be expected in instructional inberactionj hovepei;^ 
the differences are. equally as great in non**instructional Interaction. 
"Using the Kolmogoron-SsHmov Two-Sample Test, the percentage of Spanish 
spok^ in biliaguel classes d&ing both instructional and non-instructional 
actiArtLtles*-is significantly greater, beyond the ,05 level of confidence, 
'than the, amount 'of Spanish spoken in" both teqm and laraolingual classrooms. 



Table I • 

-v" - • ' -' ' ' ■ " ■ ■ • . / 


/SCHOOL 


TYPE 
OF 

CLASSm}OH 


Is 


mcHTT OP siu^im' to 

AIIJE. iSmiASmO'S IS- 
-'■BEAHISH MD IS HKLISH 


VWCES^ OF AIDE TO 
^ -^STDDHTT IfTiSACnOH IH 
JSEAHSff AID 15 EHC^JSH 


l3astructional 


*Hon— . 

-instructional 


Instructional 


ifon— 
'instruct 




Spn* 


Eng. ^ 


Spn« 


[ Eng* 


Spn* 




Dpn#^ , 


.sng«% 


AlHsbn 


Bilingual 




■ 33 


« 

67 


50 


50 


58 




oo 7* 


12 * 


Teas' 




' 0 


7^ 

100 


- 0 


100 


0 


100^ 


0 


100 


Jfonoliissual 


1 


, 0 


**100 


' 0 


100 


' 0 ■ 


100 


u 


JLuO 

T 


Govalle* 


Bilingual . 


■ 6 


33 • 


67 


5U 




5V 


1*6 


67 


33 


Tean 


0 












• 






fenollngiTfil ' 


1. 


'0 


100 


0 ' 


100 




100- 


• Ci 

u 


< JLUU 


Met2 ^ 
> 


Bilingual 


1; 


19 


81 


25 


75 


31 


.69 ■ 


25 


75 


Teaa 


2 


50 


'50 


63 


37 


50 


50 


50 


50 


Ifonolingual 


1 


25 


75 


C 25 - 


75 


25 


t5 




75 


-Palm 


Bilingual 


6 


' 50 


50 V 




38 


67 


33 


78 


22 . 


Tean » » . 


10 


"• k ' 


96 


6 




.10 


90 


6 




Monolingual 


2 


\ 0 ! 


100 


.0 


100 


0- 


100 


0 ■ 


100 


ALX 

Schools 


Bilingual ^ 




35 


65 


50 


50 


3h- 


; is 


■ 65 ■ 


35 


Teaa 


16 




91 


12 


88 


13 


87 


32 


68 


Honollngual 


5 


5 


95 


5 


95 


.5. . 


■'95 


5 


95 


ERJ[C^<ies present ijaaring Govalle Team ObservatioiiS 

f--"^ - ■ ' " 


■ m 



^ttirally tliea> the same significance can be placed on the greater 
aaotmt of English b&lng spoken in both instructional a^d non-instruc- 
tioffiiT Interaction between student and aide in teaai -^d aonolingual 
cla8srooBS« ^ 

A13^ observed differences between teas dassroons and aonol^ingual class«^ 
roons are too s^all to reacii significance at the ,05 'level of confidence* 

^Ihe interaction between teacher and student is analyzed in Table II « 
%ftgain the saae pattern exists as for interaction between aide and students 
Ihe peri^tage of Spanish sik>ken by the teacher to the student and by 
^e student to the teacher is'^i^er in bilingual classrooas than in 
botii teas and monolingual classrooas* i . 



"Qie percentage of Spanish /interaction froe the student to the teacher 
duiring instructional activities 'was 50% in bilingual classrodsSy OZ itt 
teas dassrooBS, and IZ in aonolingual classrooas. The percentage of , 
tercher to stxxdent interaction in Spanish during instructional activ- 
ities was 46Z in bilingual classrooxas, 5Z in teaa c^^srooas, and 0,5Z 
in monolingual classrooas* \ 



\ 



Buring non-instructional activities the percentages for Spanish >ere 44Z 
in bilingual classrooiss^ IZ in t&aa classrooas^ atid OZ in aonolingual . 
classrooas when the student was addressing the^eacher; and 57Z in hi-. 
Ungual claasrooaS) 3Z in teaz» classrooas ^ and IZ in aonolingual class* ^ 
rooas-wfaen the teacher was addressing the student, • 

This would have been predicted confidently for instructional activities; 
however,^ the differences in non- ins true t iqnal activities are as large. 
Using, the Kolaogorov-Saimov Two-Saaple Test, the percentage of Spanish 
spoken in bilingtial classes. during 6oth instructiotial and non-lnstrxic- 
t^olial activities is significantly greatet, beyond* the .05 confidence 
level, than the ^amotmt of Spanish spoken in botti teaa and aonolingual 
classrooas, ^The reverse, tfien, is true for the percentage of English ^ 
spoken, / . - • ' 

As in the case of aide and studeSit interaction, there Were no significant 
differences aaong the percentages for. the language used in teaa and aono- 
lingual classrooas* ' » ^ | 

The interaction aaong students is. analyzed in Table III.v Here again,' the 
percentage of tiae interactions were conducted in Spanish is. ^igher for 
bilingual classrooms than for both teaa and aonolingual classrooas* Dur- 
* ing instructional activities students interacted with other students in 
Spanish 32Z of the tiae in bilingual classroops^ I9Z in teaa classrooms ^ 
and 7Z in aonolingual classrooms. During non- instructional ac^lritie§ 
students inte.racted with other students in Spanish 38Z of the' yhe in 
bilingual classrooas, 7Z in team classrooms and IZ in aonolingual classy 
rooas* • 

IJie percentage of Spanish used among students is significantly higher 
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(Jbejond the ♦OS coaf idence ^evel, using the Kolioogprov-Saimov IWo- 
SOTple Test) during bath :^tructional and non-ins trixctlQual later*- 
: actions in bilingual clas^rooBs tiian in teas and wnolingual cXass-* , ^ 
xocmsM Ihe differences betwe^ tead and oonollngual classrooais yraa 
not significant at the .05 level* 

Conclusions ^ * » 

The evaluation question addressed in this report is: 

Are there differences in the three types of Project clissrooM in the 
asount of Interaction conducted in Spanish and in English aaong. stu- 
dents^ between teacher and student^ and between aide and student d[ur- .'^ 
Ing instructional and non-instructiotial activities?^ : < 

Ihe answer to this question is clearly "yesV^^* The diaenslon alou which 
the 'difference occurs is "type of classrooK*" In every coapariso^ sade^ 
the bilingual classrooss reflected a signif icintly larger aaount of 
Interaction in Spanish than was found ^ eitii^r tesM or nmoilngual 
classrooBS* In^no coapairison was there a significant difference be* 
tween teas and aon(^lngual classrooms in their language preference^* 

Ihere ^^ere no significant differences found in the language preference 
of sttidentSy aides, and teachers. All three 'groups, interacted with' 
students in statistically equal proportions of each language* iLlso^ 
there were no statistically significant differences in the proportions 
of each language used in ln^|ypic£ional and non-instructional activities 
within any type , of classroom. 

* 

Therefore, it can be concluded that the one difference 'found through 
the observations of Interactions at^g participants, in the classrooa 
learning environoent is that .students in bilingual classes use Spanish 
a^ a vehicle for conmtnlcation as often as they use English and ituch 
oore often than students in teast and monolingual classes use Spanish. 



162 



iatUs 'Zadaptndeat 8ebool Dlttzlot 

. A« Tte cl^trocei eoriroiaiest Is 
coodoclTe to le»ralng * 



(15} 



fmuttt rM»M4 t» xw\*t ittttxttm / 
tl«4Mt« r«U«r meter ilf«tUM« 

tome •kj«t^ 

l«tr vitt cmU 



(T) 



te4ra 





•noes <airlxocatiit,is 



\ 



1 1 4*««t*t tlV* itff«Cll«M 

t »l t>l< ff^lM vttk MU •t««T 



k. AdeqiOAts prsptrstioQ 
is 'Bade for c^assrooa 
activities. 
X* • » k3» * /vS* • • • • 



Sttmu* MOW rMCUy tvUUkU 

p»<wii w »M tvft mmtU^ » 

StMrUi Mr Mt to« •r mtf it* mimm 
St tmft 4U<tittiH'«U*» 



^tCbtr im4 Sttidsotf 
^ dffncstrkCt iXtzlMXitr 
'sad cBoothoMS 

Mm* Uytjluf «vluu«| MtlrUiM 



Br« used in issfroctioiisl 

rkSA kM* «^ Mmw< 

-U^t^aUm, Xnttfkm^ fw*** Mtsrt i^iyXsys 



Bt^flsots dsaoa^trsts ><e>i 
izrttzMt in eIsJQ$^ actiTities. 



t t i l iitt Als||fr IsttMic Im t*^tit 

ft*<«Mt ttcttrUt tcttttu* •« 
SuttMtitMX MtlTity 

<t«4«»,Ct«4k« «ltmWt(*M tt /111 

AU «t«4«stt ytrtttlMtUt i« «»tl|»*4 
«r Ml««t*4 tcclTlty 



BILXIGCIAL AC7XVI7IZS 



OTTERACnOH 


Bon- instructional \ 




Tnstnxctional * I ^ 




ESACHEB-STUDZSr 


If on-instructional^ 


1 


I 


Instruct lonal |H 




?fon-instructionJ^I 




Inrf^ructionaSst ^ 


■ ^ 




Kon-instructional 






instructional 






'UfTSRACnOK 


ffcn<>lnstructional 






^ Instructional 




• 



Appropriats vrit£is 
actiTitits ars coo« 
ductad*,. • 

WuHlt tf tn«t«r vfitt«| AfiTtUM 
S«U>*fU t? fsU«rs <f stsimts* ytttr* 
tritlM csmUMt UtSf 

A^^ropriata^ oral laa- 
gua^ activities are * ' 
conducted. . • , 
1....2....3....^^.•..5 

Oral Uatusyf 4rMUy«m^rt «f 
MttritUt iiiiifw« , 

1}S3CR3CBSt 



(5) 



01 




KmSXAUt 




mrt uMd««* 

^tfMyiflf msMty •M#«r«tM vtWtit 

•mm telv f tUMtt tfttrruf»4 
flMfitii U^%»mt i» Ml Mt r«tiU«t 
ISSHr/tiff AM ttstrtl •( tf*Tf 



OdMSRS: 



H. ipprop^rict* q:oMt1oning ttrstaciti 



(f) 




J. 3MCh|^ dsoortrfttet cvmrtatif of 
rtudest dlff trtnctf in txperTtoct 




(6) 



mc ... 



J« grfeplei szid references to local cultt^i 



sre cpptrcst 




Appendix F. 
•IHSTK^HEEP REPORT 



TEACHER IST^Vm K)RM '\ 0 1^ 



J 



pate/Period, of Adniinistration: 
Popiilation : 

Administered "fey: » • 

# * 

Data Collected by:- 



Spring, 197I^ 

All Project Elesaentary 
Teaclxers ' 

: Office of Evaluatioa Staff 

Office of EV^uation Staff 
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DESCRIPTION OF TEACHER INTERVIEW FORM 



Kuai>er of adainistratlbiLs of the Instruaent 



Die . ■» . - 

Location of acfainlstratlon 

In the classroom H 



\ 



Problens^ vlth the aeasure or vlth th|f adirinlstratloii vfalch might 
>affect the validity of the measure ^ 

Same as for all self-report Interview taethods 

^ Training of the administrators ' ' . 

=- . — ' 

All helped In development of the Instrument and discussed the 
0 adyini stratlon in detail. 

Brief description (tf the Instnmtf^nt 

Set of objective and open-ended questions concerning the Bilingual/ 
Bicultural Project ^ , ^ 

/ Rationale for the instrxnaent 

^ To obtain Project teachers' views on varlotis aspects of the Billngu^/ 
Bicultural Project and to suppleiaent data collected -by classroom observa- 
tions 

Developer jnstrfaaent 

Staff *of the Office of Evaluation / 

^ Development of the Instnnaent ^ • ' . 

Coi^ijation' of questions from Project staff and ev^iiation staff 

Standardization of the 'instrument 
f ■ ■ 

Procedure for axhalnlst ration of Interview Form was standardize; no norms 
were developed , ' » * . , ^ 

. Reliability and validity of the Ingtrmagnt ^ - • 

No 'information available ' , 

ERIC • - . . _ • ^. - . .:• 



TEACHER INTERVIEHS 



In the spring of 1974, the staff of the Office of JBvaluation Interviewed 
mil teachers In Project elementary schools. The interviews w^e designed 
to IroUect data which was inaccessible through the classrooa observation 
process and to record teachers* reactions to and opinions about the ESAA ^ 
Blllngtial/Bicultural Projcct^s activities. The inforaation gathered^^s<a8\ 
Intaidcd for forvatlve evaluation of the 73-74 Project aixd for needs assess- 
ment for the 74-75 Project, ^ . . > > 

^ The Bajor conclusions relating to fonaative evaluation concjsm the low 
level ijf-cfi^jmtal lnvolve»rat , the infrequent Jose of tmits provided by ' 
the «rricult|i^writers> and the relatl^vely large proportion of ins true- 
ti.a4ltl«egiv^toSpanl3h., ' - . 

sajor condOsions relating to teachers* opinions concern their dfe- 
^rpolntaents with the delayed delivery of aatetials, the lack of s^r- 
vislon by Project staff , and the beneficial affect upon students* atti- 
tudes from the emphasis placed on Spanish as an instructional language* 

Evaluation -Quest ions 

I* Hhatt%ercentage of instructional time is in Spanish ani in English 
for stud^ts assigx]^d to a bilingual dr a team classroom? 

2. What is the level of parental Involvement in Prdject schools?. - ' 

3* What percentage of the school day does a bilingual aide spend In each 
type of classroom, and in ^Aat activities does the aide enga^? 

^ / ♦ *i 

4* Were the teachers provided with at least one. unit by^tfie currlculua 
. writer and was this xmit use^ in the clasMoom? . . * 

5. What is the greatest, need in the Project cla^sroosss?' 

; disappointment with the Bilingual/ 
Bicultural Project?. - 

7. What did. teachers feel was the greatest benefit derived ftrom the 
Bilingual/Bicultu^ral Project? * - ^ * 

Procedur e 

^^^^ ^ k 

All Intervicwa^ were coijiducted in March and April of 1974 by staff from 
the Office of Evaluation. Allison Elementary School was chosen to begin ' 
because of conflicts in other schools* ' Teachers signed up for an, inter- 
view at their convenience. This procedure caused the interviews to be ' 

'spread out over several weeks and resulted in a* plan^to assign times to 
te2ichers in the other three Schools. Inconvenient times were ^switched 

^at the request of the teachers. ^ 

• • • . . ' ley 
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Pl^fion of each lutezvlev at Alison, the teacher vas asked 
be preferred beiag^interviewed or filling out a questionnaire, 
rcent responded In favor of the interviev^ Therefore the 
t&ree Schools were scheduled and teachers^ were interviewed ^ 
In their classrooaa ^or ten to twenty ainutes. 

Interview Tozm - * 

Six areas were identified on the intervi^ form. 

i» Basic information about the teacher and d^ssroom (e.g. years 
teacfdng) . * - 

2» Percent of instruction in Spanish and English received by students ' 
primarily assigned to the teacher, , 

3* Parental involveiaent^ 

4*. Activities and availability of the 'bilingual aide. 
5* Mat^rial^^provided by the Curriculum Writer. 

6. Teacher coanents ahd opinions about the Biiingual/Bicultural Project. 

Responses to items from areas 1-5 we^e coded objectively (with one exception) 
.Area six was inquired about throu^ open-ended questions to prevent any 
channeling of responses by the interviewerr^ The interview form is Attach- 
ment I of this report. 

Results . 

A look at the years of teaching exjTerience (Including 73-74) reported Jjx 
Table 1 reveals that bilingual and team teachers have had fewer years of 
teaching experience than the monolingual teachers and that Pfli»*FlAti[Ant^T^^g 
teachers' are much more experienced than those in other Project schools* 

AVERAGE YEASS TE4CHIKG EXPERIESCE 
FOR lEACHER IK BILINGUAL /BICDLTURAL PROJECT ELEHEKTAEI SCHOOLS 

. ■ - Table 1 *• 



* 

m 


Bilingual 


Teixi 


Moncf- ' 
liigual 


Overall 
School 
. Average 


Allison 


3,5 


6.0. 


7.3 -* 


' 5.6 


Govalle ■ 


'5.8 


1.2 


6.0 


4;3- . 




5.3 


3.0 


7.3 


5.2' ' 


Paia 


13.1 


10.0 


16,2 


• 13.1 


-Mean 


6,9 


5.1 


9.2 • 


7.05 
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Table 2 shows the percentage of instruction in Spanish and in En- 
glish which stfudents pri2iaril^<^as8igned to each of the three types 
of classroosk received. Students whose priaary teacher was condttc^t- 
ing the bilingual classroom received about an even as£)uh^ of instruc- 
tion in Spanish and in English* Students whose prisary teacher was 
conducting the teaa classroom received about 77Z of their instruction • 
in English and 23% in Spanish. Ihus, students in bilingual classes 
received approximately twice as much instruction in Spanish as those 
students in the team classrooi^. ' ' 

Table 3 breaks these percentages down for each ^ade level* revealing 
distinct differences between the ^rge amount of Spanish instruction 
in grades £-3 and. the smaller amount in grades .4 and 5, 

Overall the frequency of classroom visits by parents as ahosm in Table 4 
averages to about one parent visit in school per month per classroom* 
Table 5 presents the nu^er of conferences held with parents in school 
for various reasons. These conferences average about one par^tal 
(amfex%nce per student per year, with the great majority of the con- 
ferences being for progress reports associated with regular grading 
periods. ' . ' 

Data reported in Table 6 indicate that bilingual teachers had the Service 
of a bilingxial aide about 78% of the school day, team teachers under 54Z 
of the day. Approximately ha^f of the aides^* time, according to the 
teachers* estimates, was spent in instructional reinforcement, with 
making materials occupying most of the remaining time. ^ 

Almost all of 'the bilingual teachers (93%) reported t^ceiving'^ Tfeast 
one unit from the Curriculum Writer at his/her school. Of the team 
teachers, .72% received a unit*; and of the monolingual teachers, 61% 
•received at least one. However, the percentages of teachers who re- 
ported actually using at least one unit furnished by the Curriculum 
Writer are much lower* Overall, only about half of the teachers, 62% 
of the bilingual, 44% of the team, and 5Q% of the* monolingual, usied at 
least one unit in their clas'srooiss. See Table 7. • 

The responses to the open-ended questions are reproduced in t^eir entirety 
in Attachment II so thattb€ Project staff may have the benefit of each 
individual coisDent^Jjv^irlanning activities for the 74775 Project. Ihere 
{fas a consistency of content in the responses aade t6 most of these open- 
eqded questions. Siraaaries for each follow. ' 

The majority of teachers planned daily with the aide; however, most of 
phe planning responsibility was assm&ed by the teacher and* duties assigned 
to and discussed with the aide* « 

When asked were the three greatest needs in their classroocs, teachers 
^oentioned materials niost frequently and ix>re parental involvement and ss^ller 
classes often* Monolingual teachers frequently mentioned a need for iLore 
help by aides. ^ 
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illison 


Bilingaal 
a « 8 


45 .-63 


54.38 


Team 
a - 7 


21.43 


78.57 


(Sooollngaal 
a - 17 


0.00 


100.00 


Govalle 


Bilingual 
n - 9 


44.44 


55.56 


Teas 

n «s 4 


15.50 


84.50 ' 


Ucmo Ungual 
n - 22 ■ 


0.00 


100.00 


ISetz 


a « 6 


43.50 , 


56.50 


Teas 
n - 2 


27.50 


72.50 


HonoHngtial 
n - 16 


0.00 


100.00 


( 

Fala 


Bilingual 
n = 6 


57,i5r".tJ* . 


42.83 


Team 
n - 5' 


30.80 


69.20 


UoDollngual 
n « 7 


■0.00 


100.00 


AU 

Schools 

» 


Bilingual 
n - 29 


'47.20' 


52.80' 


Team 
n - 18 


23. '39 


7^.61 


Monolingual 
n « 62 


0.00 


100.00 
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24Z 


76% 


5 


« 

26 Z 
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Blliaguai 




h - 6 ^. 




iTeaa t 




}q « 2 




Mcmolingxial 




^ « 16 - 




Bilingual 




n » 6' 


la 


Teaa 




n « 5 ^ 




tfonolingxial 




n « 7 


jBilinguaf 


[] 


a » 29 


L [Teaffi \ 


lools In « 18 
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In - 62 



IAS A PABEHT 

IN'YODR 
EfeSROOM? 



4.75 
4.J1 
2 .88 
12.44 
3.00 
12.18 
2.83 
^4.00 

\ * 

5)00 
7.83 
3.20 
^.00 
7.38 
3.83 
6.74 



MEAH RESPQSSES 



WOBK VOI43HI&S1LT 
IN.YODE. CSiASS- 
EDCBi m A 
S^OTAfi BASlSt 

0.13 

0.J9 

0,12 

0,44 

0.50 

0,45 

0.00 

0,00 

0,00 

0.17 

0,20 

0,14 

.0,21 

0.28' 

0.21 



SOW MAHI TIME& 
iVE lOU VISITED 
H£S£E OF DHE 
'P YODR STODENTS ? 

0.00 

1.14 

0.29 

2.00 

0.25 

4.00- 

0.00 

0.50 

0'.94 



0.33 

0 

0^69 
0.^ 
1.77 



HOW MAHT 
DIFFERBn: 
HAVE TOD 
VISI TER? 

0.00 

1.14 

0.29 

2.00 

0.75 

3.32 

0.00 

0.50 

0.81 



mess 



0.33, 

0.60 
0.29 
0.69 

>.83 
1.50 
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' ' : - .5 Table 5 - " ' - 

■ ESKZmL IHVOLTSM^ SCHOOL ACTIVITIES 
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SCBQQL 
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TggXIBESS 
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aoff msr cGSFEsmsES w school h&Vb yod had huh pabehts Fcm . . . 


?ROHdHiS? 


' DISCIPLIHE 
PBDBLEHS? 


THTBaEST Ann 
IHP0BM4TI0H? 


REPOST? 


"TOTtt 


Mil son 


BlHngnpl 
n » ff 


1.13 


0.88 * 


2.25 


16.38 


20.50 


team 
n « 7 


1.14 


0.71 


0.29 ' 


i » 
M.14 


17.29 


Hcmoliiigaal 
17 


0*76 


* 0.94 


"1.47 


- ' 10.53 


14.59 


Sovalle 


Bilingual 
a « 9 


0.56 


1.89 


3.78 


26.89 


33.U 


Teaa 
u 4 


' 1.50 ' 


^ 1.00 


9.75 ' 


8.75 


21.00 


HoQolingual 
n « 22 


2.36 


2.59 ' 


4.09 


■22.36 


31.41 


• 

fetz 


Bilingual 
ti - 6 


• 2.33^' 


0.83 


2.67 


■ 12.67 


18.67 


Teaa 
u « 2 


3.00 


4.00' 


0.00 


21.50 


1 

28; 50 


Mcmdlingual 
n « 16 


1.31 


1.56 


2.56 


17.91 


17.13 




Bilingual 
n » 6 


0.83 


1.33 


' 1.83 


17. 33 


21.^ 


Teaa 
n = 5 


^ 0.80 


0.00 * 


0.00 


14.11 


12.80 


Honollngual 
n « 7 


4.29 


1.57 


2.57 


- 15.00 


21.71 




Bilingual 
n « 29 


1.14 


1.28 


' . 2.72 


r — 

19.07 


24.21 
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Schools 


Feaa 
n » 18 


1.33 


S 0.94 


2.28 


14.14 


18.11 


— O 


Mouollngxial 
t » 62 


■ ^ 1.87 


1.76 s 


. * 2.81 


17.14 


22.02 i 
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mison 


BlliTignal j 
n-8* . 


68.75 


49.88 


"15.38 


13.25 




• 3'.75 ' ~ 


Ten • 

« - 7 ^ 


64.29 


45.71 


25.71 ' 


* ' 12.14 


" 16.43 


0.00 


Konoliflpgajtl 
tt ^ 17 


7.18' 


12.50 


40.00 - 


18. 75' ^ 


12.50 


♦ 

r 

li.25 * 




Blli^tgoal 
n - 9 


64.11 


52*. 50 


21.25 


* 

14. 3S 


1*1.25 


0.63 


Team 
n - 4 


45.00 


40.0d 


25.00 " 


i5;oo 


---ao.oo 


10.00 


Monol ingn«T 
n « 22 


0.45 


'7 . 

5Q,00 


K 0.00 


0.00 


0.00 


-sb.oo 


> 

« 


n » 6 


, 100.00 


53.17 


'_ 15.50 


* 

12^.00 • 


15.17 


• 4.17 * 


Team 
n - 2 


25.00 


65.00 


23.00 


0.00 


• id.'oo 


2.00 


Konollngttal 
a - 16 


3.13 


90.00 


* 

•0.00 


0.00 




0.00 ' ^ 


Palm 


BllfflglMl 

a - 6 


- ' 83.33 


64.17- 


^ 12.33 


13.00 


\ 10^50 ■ 


0.00 


a - 5 


60.00 


70/00 




7.50 


3.7S 


• 0.00 ^ 


Hooollagaal 
a - 7 


O'.OO 


. 6.00 . 


6.00 • 


0.00 •/ 


0.00 - 


0.00 


All 

Schools 


BiUagoAl 
a - 29 


■ 76.79 








n.fi? , — 


7 00 •• 


Tesa 

a. - 18 


54.45 


53.33 


23.32 


10.14 


10.76 


2.44'' 


Moooliagoal 
a - 62 


2.94 


51.59 


12.36 


5.80 
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FESCEaS^/SSS, OF TEACHERS HECSITIHG/DSIBG UHITS 
■ -FBCM THE ClJBRICULDlf WRITERS 



^OOL 



TYPE OP 
PL&S£ 
ft » # OF 
TEACHERS 



AXllaon 



Bilingual 
n » 8 



Govalle 



Ketz^ 



IjAll 

Schools' 



a 7 r 



Monolingual 
n « 17 



Bilingual 

n « 9 " . 



Teas 
n » 4 



Honollogual 
n « 22 



Bilingual 
n » 6 



Team 
n - 2 



lionollngual 
n » 16 



Bilingual 
n'» 6 



Teafi 
n - 5 



Monolingual 
n - 7. 



Bilingual 
n » 29 



Teaia 
a i« 18 



Monblingual 
n - 62 



HA\TB YOU 
BECEIUED AHT 
OR 

teachug uhi 

FBDH THE COR- 
RICULDM URITER? 



HAVE YOD USED A 
TS^DHIT PROVIDED BY 
THE CUERICDLDM-, 
WRITER? . 



J_I88I 



5 (71) 



8 (8?) 



3 (75) 



14 (64) ' 



6t(100) 



1 (50) 



12 (75) 



6 (100) 



-4 (80) 



5 (71) 



27 (93) 



sum. 



38 (sirt rr; 



3 (3S), 



4 (44) 



2 (50) 



13 '(59) 



6 (100) 



0 (Q) 



II (69) 



5 (83) 



2 -(40) 



A (57) 



18 (62) 



-8 (44) 



3I.(5gl 



" .- i ■•/'•■■ . J - 

Hhea asked what.was the aset^enef icial effect of the Mlingual/Bicul- 
tural Project in their clasairooias, the most frequent response was that 
the children have b^ecoae -nore aware ;ahd proud ^/6t ^chj^ix language, culr 
- ture and heritage* Tlie second Bsost frequent response .was "nothing." 

When ^ked whatf was their biggest disappointaent /kth the Bilingual/Bi- * 
• cultural -Jrojccit, the laost frequent responses jorder of tKeir fre- 
•"quencies, were "lack of administrative 'guidOTcei"-"non-^clus£on o 

monolingual teachers in the Project," and "lack of materials.*"^ 

The are^ laoSt' often mentioned as needs for^ inservice training are 
.biculturai activities" and making of materials. ' / • ' 

Conclus ions ' - ' # ^ ' ' 

In answer -to the first evaluation ques€ion, data reported here Indica^- 
that a student assigned to a bilingual teacher wotild have received ap^ 
proximately half of his instruction , in Spanis^ and t5d.ce as. much Spanish 
instruction as a student in a team classroom. Stxidents in grades 4 and 
5^ would have received less Spanish instihiction. thwci those^ in the lower 
grades* , h ' ' _ 

The second e^^aiuacion qifestion/can be answered b^fetating that the level 
Qf parenta^l Involveiient is low, as evidenced by iLittle parent-teacher . 
contact except in conference^ related to required progress reports. 



The tnii;^e valuation ques^on asked how ouch of tbfe school day each ty^e 
af ^classroom has the services of an alde'and in what activities -the ^de 

, engages On the average, bilingual Jfclas6rooms had the services Of an aide 
for about 3/4 of the d^y; where&^ the team classrooms had an<|^de about 
hquLf the day* la^h^xh types *of class rooms, ^ the aide spent tfxe majority 

^ of the time in instructional reinforcement. T 

The Cutpiculum Writer^, as, of March, and Aprils had not furnished the * 
Project teachers <!?ith unitff which had beei^ used in more than half the 

* classrooms. ThlS' ^nust be cons ideredr very low In light of the teachers* 

. frequent mentiofn of the lack o?'^|^!j^gual materials. 



In sumaarizi^g teaq^ier comments, ^several needs can be identified as high 
4)riotity f^ the 74-75 Project to address. ^ 

li. 'Bilingiial teachers feel that there 1^ a need for; more. materials 

• aiou^ which^o biiild their^ilj^»gual instructional activities. ^ * 

2.,ProjeA Teachers feel a need for more help in increasing the eSctent 

* of pareh'taJf^involvement in Reject activities. ' 



■* / 

/ 



/ 



3. Monolingual teachers desire the services of a teachen aide; 

4. Project teachers feel a need for mor^ guidance from the Projecf- * - 



4 
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5* MDno]|lngti4^ teacher would like* to be^opre a part of the Project. 

6* irjffject Vea^^ -would likcDoorel 'lii|ervice training in the ar^ of 
Mcult^al Bctivitiea . . ^ * * 

mg uecooaa^l^tfion is warranted here that curricuixni writers ' 
cottoent^ite iiuqic iwre effort" tdward^'Erovidlig teachers ^^th the type 
of /teaching tmitS Wljlch they, will use In their classrooas. Th? 
cwaAcishm writers should "reorder their priorities for meeting more 
Vf the ianediate' instructSkial needs of Project teache5cs. * 




0 



ATTACHMENT I 



,. ' AUSTIH IMDEPEHDENT S<:E0^0L DISTRICT. 
,Dlvl.alon 'of Instruction and Development 
Depprtaent- of , Educational Deveiopaenrt 
Office- oi Evaluation ^ 



TEACBfii:^ INTERVIEW 



1; School * ■ " • , ■ 

2. Grade K-0. 1«1 etc^ / 

3. Years tauglttl_(ijielMdp thlWyfear) 01-99' 

4. Degrees: BS5I.. MS-2 

5. Type /)£ claa^robip : ^ 1-Engli«h ' 2«Bilitigtiai> S-Teao 
if -5 is 2, 3; thea -answer 6'- 12 • -* . 



For the students in; your cljasa - * 
_ 6. Percent of. instruction in Spanish: 000-100 ' 
_'7^. Percent of instruction in Englisbj 000-100 - ' 



Areas taught ;in Spanish: 0-no l-yes 2- both En|'lish 

— 8. Oral L,ajiguage Developaent \' . ' "and Spanish 

_^ 9. Heading ^ \^ . ' 

.■ 11. . Math ■ . 



^12. Science ^ 



^13. How ©any tiaes has a parent visitjeA. in your' ciasaroofi? 0&-9$ 
_14. How tfany parents work voluntarilfy in your ciassroon.- • 



on a regular basis? .00-99 



What activities 



ll5a. Hov aany tiaes have yod visited the hoae of otie of your 

' stud-ents this, school 'y'i^r? 06-99 1* 
_^15b. How oai^dif f erent hoses have you visited? 00-99 ' 

How many conferences in school have Jrou had* with parects- 
for. * . 00-99 . • - 

16. Acadeolc -probleas ' I 

11. .^Discipline problems' , '\ ^ 

18. /Interest and information . ^, •% 

19. ' Progress reportj other: " , 



2Q. Total of lines 16-19 



21. What, p^rc-entage of each school day, d'o you have^the ^fc 
services of a bilftgual-aide? OOO-l'OO ' ' 



^ •/ - ' 4 • ' r 

•Hh^t perct^nt of scho^fl time does • your Vilingualr-aide 
< .spend on . . . ?/ 000-100 

22. Instrucbto^l reinforc6aent 

23. Making a«erials.,f or instruc^^ion 
,24v Making materials for display '\ 

25^.. Clerical ^vities, example: griding^ dittoing, * etc. 
•26. Other:' \ / ^ 



27.* Have ygru received any materials or 'teaching' unXts — 
, ' from the curriculum* writer? O»iio l»yes 

28.. Have younised in your classroom a unit provided by. 
the cuxriculutt writer? 0«no l*yes • ' ^ 
C. How do you and the' bilingual aide plan? How of ten? 



C. What are the tbxee greatest needs in your classroom? 



1. 
2. 



3, 



. What has been the mo?t beneficial effect o^f the 
"Bilingual/Bicultural Project In ypur classroom?* ' 

\ ^ ^ r— 4^-^ ; ^ 

C. What hds been yotirbiggest' disappointment with the 
, Bllin|ual*/Bicultural Project? . - '■ 



C*- In what areas wouJLd you like t^ 2;ecelve more Inservice 
training? ^ • \ . . 



C. /Do you have any other coaaents aftout tl>c Bilingual/ 
Bicultural Project which you would like to sake? 



F ■ 
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. • • TOACHER 'mmVlKtf CQMHEBIS AmCHHBHT *II 

TO.lKf YOa JfiD THE KXIBGUAL AIDE PUN?- HW OFIEN? 

\ Alllsoa BlMenttry School l 

*- BlUngual Teachers^' CoBBiftnt 8 

1*, Plan once a veek'and discuss at end of day vhat went on» Aide Is either In 
•;charfee,of gr(pp or activity planned by teacher. 
^ 2m ^ Three tines a week. Together make plans. Aide la charge of group. * 
■ 3. ' Once a week planntog* R^orts cfiti group, aide reports progress and teacher" 
^ ' directs new aethpds* 

4« .Plan aheai- of tijoe what will be covering, guide aide to occasionally feach 
. ' on her oJai two or three tiaes per week. 

5^ Day to d^^. ; ^ ^ , » • 

6. , Af te^r ichool about- once a week. . ^ * * . . 

7. Sets outline for aide to follow. Eveiy day right before class. 
. 8. Shows aide j^laxiB and schedule; no regular schedule ^tins. 

Teas Teachers ^ Coooients , • • 

' 9» Every afternoon. * * . - ^ 

^lUm Dally. ' ' 

11. Every day, for ne«t day. 

12* ' Every day works w^.th all groups relnforclaag teacher direction. i 

* ^ 13. *Bvery day she i^ there. . ' ' 

• 14* Will 'go over plans with her. ' . ^ • • 

15, In the B»ming, talk about plana (8:00-8:30>; unstructured. 

Monolingual Teachers* fosazaents • * ^ 

16. Eve^ry evening, gives aide Idea and aski aide to Ispleaent her own ideas ^ too. 
/' 17» Ho plannlng--offlce aide. ^ ^ • 

18. Hot applicable. ^ ' " , 

' 19>^ Hot applicable. ' ; 

♦20. Hot; applicable. > ' 

* 21. Hot applicable. 

22. Hot applicable. 

23. Hot applicable. * ^ 

24. Hot applicable. , ' . 

25. Hot applicable. , ^ 

26. Hot applicable. 

n. Hot applicable. . 

28. Plax^slng wlthi^alde — gives aide their specialties whenever get one-'-taohiing. 

• 29.* Rot^applica^le; ; ' . ' 
\ '50. Plans - tor aide. • ' 

^3\i ^tot apl^licable. ... * ^ . 

32, Hat applicable. . " • ^ 

• ♦"•'*• 
. Govalle Elfosaentary School . * ' * • ♦ ' ' . * 

Bilingual Teachers* Cociaents ,\ . 

1* Each Thursday ^nd Friday to. talk about oral language class ^bd art for next 
week. ' , . - . ' ^ 

Sot very well—once a. week. Do^^t usually comaLmlcate. very w^llw ' , 
Sit down and talk; once a ^eek. • ' <^ * *• 

4. Daily planning. Goes froa group to group and w^rks with U^ividtials. 

5. Plan at beginning and end of week* . , ^ , * * 

6. Teacher cannot .alw^s loeet with aide, leaved a^slgmaqfuts cte designated table', 
teacher plans with aide when' possibly ^urlng t3ie weel|. Tc^ber csakes . 
schedule for aidei. © • ^ ' \ 

7# Teacher tfelle ajUJet plans in the aorhing before cla«s, ev^ry day. 



• 'ERIC 



8m Every day* ^ . . . ' .4 

9^ 17e dlBCUSS studemtB' contracts on a weekly basis. 

Teaa Teachers' Ctwaents e ■ , 
"lO.. Gu/dlng to needs p£ the children. Day to day. 

It. IfeVe'c plan, ' . ' 

■12. ipoe. - ■ - . 

13*' Tells aide vl£at ^o do,, about two or totee times per week,' 



MoQolingtiaX Teachers* CooBienta ' ^ . 

' 14# Teacher plans aj^i. Tells aide after otfe day for next tiae. 

15* Hot appticablQ<^ f 

■/ . .16^ 'ot applicablfe. . , ' 

•"17« ^Hot applicable. ^ . , ^ 

18* Hot ^pllcableV - 

' / Hoc- applicable.^ '.-4 

• ^ \A20* Hot applicable. ' - , 

" ■ ' r**"^ 21* Hot applicable. ^ ' ' 

22* . Hot applicable. ' ' ' ^ / 

23, Hot applicable. . i 

24^ Hot applicable. • . ' ^ ^ 

• 25* Hot applicable. '"-^ j 

-2$» Hot applicable.^ ^ ^ 

27* Rot applicable. . ^ 

28; Hot applicable. . . ^ , , 

2ft, Hot miaicable. ^ , ' ✓ 

30. Hot Applicable. ' ^ . 

* 31, Hot Applicable. " . 
32. Hot applicable. ' ^ * 

33» Hot applicable* _ _ • _j ^ „. 

' 34,' Hot applicable. . 

35. Hpt applicable. . \ x * 

Metz Elfementary School • ' . * 

, ^ ^lingual Teachers* Coments 
^ ^ '1. Sit and disctiss unit for next day, each day. ' • ' ' 

2, Tells her how to do new thli^g,' aeet eyery day aft^r schoojt- to disctiss . 
what is going to be done the next day or even the next we^k; ' 
- 3. Once a. week on Friday, go over plans for following week. Aide takes over 
several reading groups. ^ - ' 

/ 4, Daily. Gives aide Idea or aide gives own opinion on how tb do things. 
> 5. Confer before, after, and during school.. Five tiaes' a day. 

6. Every, day, before and after, all day talk about days woric. , 

Teaa- Teachers' Coscnents ' ^ ' 

7. Teacher and aide talk before and. after school in ref erenc.e ,*^r an assigned 
group of st^ents. Once a week (for 30 minutes). , . 

8. Hot ajpplicable. , , 

Monolingual Teachers' Cocnents ^ ^ ; ^ 

'9. Hot applicable. , - 

■10. Sot applicable. * . > ^ * 

IV HdC applicable, . ' t ' ^ 

12. Hot applicable. - ' 

• 13, Hot applicable. . ^ - , ' ' \ 
14. Hot applicable; ^ ' ' • 
15i Hot applicable. 

16. Hot applicable,'. - ' i --o 

, 17. Hot applicable, . iSc ( " 

18, Hot applicable.' . ^"^^^ 
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} 

1S# 'Fot appHbable, 
20. ^ Sot: applicable* 
'Hot applicable, 
/ 22 ♦ Not appl£ca1>le* 
" " 23^--^ot applicable* 

24. After-school sesston. Teacher has plan, talksaboiJ? problems, tells aide 
j what to 42i^, ' ^ * 

Pila Eleaentary School 

Bilingual Teacher^' CoECfittts 

!♦ Once a week; lessons ^re prepared in the book, we look' over d^ea aiKi discuss 

and'adapt. , \jk 

2^ The two aeet to exchange cp^LoH^ons ~o£ vl^!'isr ne^ed, reasses ne^s, and 

sake a decision for next week* (Once a week.) 
3» • We schedule our reading g;roup for the week. 

4» Once a week or whenever necessary. Works supplementing 2 special ed. * 

.students as well as others. 
5» In the aoming and when the teacher and aide are>aot busy, in^tixe afternoon 

again. 

6. Tells the -aide what to do once a-i^eek. ^ . - . ^ 

Team Tochers * CoEcents \ ^ 

7. - Three .tiaes a week. • j 

8. Teacher plans aiders lesson on Friday^ workes them out, and discusses ^th 
her. Once a week. ^ 

9. Daily planning. 

10. -Not applicable. " . \ 

11. Every^^^ planning. Reinforcing snail groups. 

Hottolingxial Teachers* Cocoents 

12. ^ Hot applicable. 

13. Hot applicable. . ^ 

14r'' Hot applicable. ^ v . .. 

s45. Hot applicable. ' • ' 

'l5r Hot applicable.' 

17. Hot applicable. ^ 

IS* tfot applicable. ^ ' . - J 

WHAT ARE TH? THREE GRE4TEST KEEDS IH YCWR CLASSROOM? 

MUson Eleaentary School * * , ' 

• Bilingual Teapfeers^ Coccjents, ^ 

1. a. Hore space. * ' " ' ^ 

b. Materials for individualization.**' *^ . * 
' ' .c. More* kindergarten caterials. ' \ 

2. a. Teaching laaterials. * / * ' 

b". Physical environraeat, . ' - . ^ 

c. Itoi^Bilingual ready-alda cs^^C^rials. i • * 
'3. a. Spiji^ reading, iaat±, sctsnce, writing isaterials.^ 

b. Manipulative , pa teriaK (toys, gaaes, etc.). ^ V. 

cAxidio visual, listening taateriais. ^ , - 

\ k\ a. Materials. , ^,. - ' ' ^ ' 

b. Hy own aide. - , . ^ * ' * 

5# a» Materials (lamdLnating film),.^ • . 

b. Workbooks (basal coopleoftnts).* \ ^ ' * r 



y 8«^'Hateti8l8 (Inst roc tional)* * = • 

- Orai lai>©iage» ' - • 

7» Beading wotl^ooksr because kids have to pay theaselves. 
b, Pajysr shortage causes need for paper. ^ — 
';c« ^wifaing froQ Bilit^ual co-ord^ • C * 

- 8* a» ttoita^curriculua-cm^ X. \ 
• , c , b« Kits l>t<grffp«r/TY^ffflf> Par^ Leer ^ SKA in Spanish. ^ 

/ ' c. aiglish-Spanish dictioasry# 

Team Teachefs^omtents v ' ' --^ 

9^' a, Saaller^las8*-less atadents. - \ ' / ^ ^ 

b« •(teal language-^'Set of tapes and records with listening <tat]^d» 
c«'Regi<m xm pertaining to Blacks. ' ; "--^x-i- _ 

!©♦ a, Hore ^woobj, for cousuaables« 

Workbooks (cultural) to aske 'games (several copies). 
c» Hpre teachers (not supervisors). . ^ 

11» a» kore aides in treading and sath. * / - * 

12. a» Curxiculua in oral English instruction. ' \ 

^b. -Hore infox^aation on cultxxre (Black and Mexican As£rican)r 
c^ Hore ssaterials. ^ ^ 

13« a« Materials; for iodividualieation. * ^ 
b. Relief * froa clerical work. 

14. a. Materials appropriate to students' level. 

- b. I^ower ratio (present 22 is great), ^ \ 

c« Extra saterials for eaking centers^^dtiplicatfng liaterials. 

15. a. Materials, — . , ' / 

b. Social studies material at different' levels so we vo^'t teadi next 
vhat the kids have already had. 
Aide trainings-typing, instruction. 

Monolingual Teachers* Coeoents . * 

16. a, Iknre teacher ^ciada instructional saterials • , ^ 

b. Hore tiae to taake tSiese things. 

17. . a. Aides. 

Materials (reading). 

c. Gaaes (isath, reading , etc.). 

*18, a. Parental involvesient ^nd interest. 

b. More :bidlvlduali^&d instructloif— ^ ttae for it, especially without 
an al^. 

c. More materials, • ' , 

19w a. An^'aide. ' . ; * , . - 

Vb. }Sqxe listening laa te rials— tapea> recorda to use without teacher 
, assis.tance. ^ ' 

c. More parents positively involved.* *' ♦ * • . 

20^ a. More teachers. * • \ / > 

b. More "inforsation on bicultural aspect. ' ^ ^ 

c. Parental help at hpcae. 
,21, a. Teacher- aide. ^ 

b. More sudio-vis\ial aids. . ^ ^ • 
c*-S^re Bsateriais. 

22. a, .Aide for: -low group. ^ ^ ^ ' ^ 

* b. Extra paid tixae to pake things. 

c. More parent involveoent. 

i23, a. Materials^ i.e%, skill boxes, ^tc. . " , 

b, ilxstructional posters. • * ^ ^• 

c. Teacher aide.. ' * - 
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^24t a, MorejBaterials. 

; Cjj ?areat iawlveiaeiit, - ' 

^ a* Activity games • • ' 

!u . , bv Itore- materials for kids to wrirk with, 
^ c» Wore supplcaientary books^ . 
'26» Teacher aide. * 
^ . ^ Listening station. 

c» Enoagji books for all chiidren. 
2) Saaller xfoasber of students « 

^ . ^ ' b# More. materials, i,e,, books in Spadish. 

e/"Save aid^ mor^ often, , 
28^ a. A^functlxmal aide'oore cjften. - 
' ^' . b. Materials. K . . , : . ) 

c. Tliae. ^ ' * 

29# a« Materials (workbooks^ teaching supplies)^ 
' b. fSasaes. , ' 
c. Teacher.* s aide'. ' ' . *^ ' 

30. a. An aide. , . ' ► 

b* More oaterials, ' t 

c. Better discipline Qeth6d?^ ^ 

31. a. Learning "gaiaes. - . 

Materials, # * 

^ -c^^Equipfflgnt. \ . * * 
%32. a. More raat€tials. ' ^ 

. * b. Teac^r's aide.' " - ' ^ ' 

c. Hor^ Qater.ials £or lower lev6V. 

Gov^Ue £l«a&ntU(r7-Scbool 



Bilingual Teachers*' CoEEienps * . 

1. a.- Training in teaching- Spanish reading* 
br Materials for teaching Spanish reading. 

2. \a» A cpspetent; trained bilingual aide.' 

b. Materials. 
' 3L ^a. Better reading techniques. 
V^b. 




More individyal instruction' for ^pupils., 
c. Social studies mterJ^l relev^t to the 
4. a. Materials (Instructional). 

• b. Diagnostic inatruaents* . ^ , 

c. Ektra furniture (dividers', shelves, round table^," etc.). ^ 
5# a. More gaaes. , . . * 

b« More pictures. * i • . . 

c. UnitSc for language saster. , ^ • . * 

6. a. I Space. - * / ' . • . ' 

b» Co-o|>era£lng ssonolingual* teacher ,needs ta be given laore training fcfr ehe 
' teaa effort; botli teachers need laore inservices. 

C' Better planned uidts for 'each gra^e level, especially* settee* Also, 
xaore units provided. • ' ^ - / 

Z. a, Help?with discipline problens. ' ^ * \ 

b. Space. • ' . " • * " 

c. Pumiture~shelves, tables. * ^ 

^8. j^a» Sot applicable ^ ^ ' • ^ 

9* a. MorJ saarterials.' \ . • . • 

b; Less ptudents. * • / 

•** * c. Betteir. textbooks oriented to thetr culture. ^ , * ' ^ 

ERJC.. • •- , . , , ^. .. > - . 
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Team Teachers' Coaiaents ^ , 

10« a« Lgnguage^oolnaQce test in August. 
** b^^^tertals or supplies in-order to individualize instruction* 
0 >c» Ittservlces froa otheT. bilingual {Srograms in the area. ^ ♦ 
It*, .a^ Hore la^terials^ ^ • * * ^ . 
b« More help (aide more of the tlia^); ^ 
a# More* help (te^oher's aide). #» 
h«« Honey f6ir soaterlals^ 

c«'Uore>'spa^ce» . ^ * . * . - - 

13» 'a» Mon^ for a&teriais.'* 

Eoo«— toacrowded* . ^» ' , ^ 

, HoQolingual'T^ac^rs^ Coodents . 

a» More manipidLative materials, ' . 
' J h. More tiae to deal with 'emotional welfare of children. 
15» a^ .More. materials and inforaation on the bicultural aspect, 

16, a# .More materials. » \ < . 
b^ More- cultural aateflals." 

c* More aooey for extra things in class, 

17. a» Teacher's aide ^ * ' : 
b, Bug for floor. 

-18rf a. An ai^. .* 

b» Materials for teaching bil^igual children, 
c^ Interest and concern of parents. 
19. a#,More shelving — contract stai^. 

b. More dividers froca ce^iters. - * 

C4 More furniture » 
20« a* More materials (ntTmber charts , manuals , etc.)« 
b« Rotmd. tables. 
c» Mbre supplemental readers, 
a* An aide. 

b. More audio-visual materials. 

c. Different furniture. 
22, a« Less students. 

b. More materials/supplies. 

c« Round tables lQ!|3tead of desks. 
23*. a* Materials aiv3 equipssent, especially audio;*visual type. 

b« An aide (teacher has notic^ the value of' aides in other classr 

c. Supplies — games, paper, charts, etc. ' * 
24« a« More individual help. 

br Extra world>ooks, more materials^ etc. 
c. Divisions and partition for room.. 

25. a» A full-time aide^ " |i • 
b»' More room* 

c; A walk-vay gc^g to the building. 

26. a» More materials* * , * 
b* Aide. • '■ ^ 

27. ' a* Aide or 'stud«nt teacher. * v 

b, Moi^ educational materials readily available. 
' c^^ More money. > ' " 

28# -a. More time to plan. ' * " 

b. Better behavior* / • , 

^ More books. - f * 
29* a* Volunteer help* 



aide {anotJiei> person)* • . 

hm Basler access to audio-visual aide« 

c* Greyer parent interest* • ^ 

31. a« Enough textbooks for each child— *all su6ject&«< 

/ bjp An aide (salaried). ' ' ' *^ . 

Cm Qswes and materials for learjiing centers (art, manipulatory it^)\ 
32» a. Audio equipoent, ^ ^ 

1>4 literature, literary inaterial. ' ^ . , 

c» A set curriculum for Spanish or biKngual teaching. ' 
33^ a« litore rooo* ' 

b«^ More, materials (visual aids, textbooks, o&dia in general), 
c^ Ittscipliiie standards. ♦ *' ^ - ^ 

. 34. 'a* Materials. * ' ' • / 

Fewer kids. * ^ 

^ Cp Aide or parent helping. 
35. ' a« Q^e teata teaching situation set up so both classes are close to each 
• * other. ^ " <kf 

' b. Hot to hav^ eiaotionally ^isturb^ child- in room, 
c* Storage space for laaterlals. ^ ✓ » 

,Metz Elementary School 

Bilingual Teachers ' Cooaents ^ 
!♦ a« Stories in Spanish. 

b. Laminati^ paper. - . 

a* Spanish films trips and records. 
2^ a. Hore ready^^toade csaterlals. . 
_ T.V. . ' • .... 

. ^ ^'\c'. .More 8upplies--i.e'., pencils, paper, etc. ^ 
*3. a. ""More bilingual books relevant to students^ backgrotmd. ' ^ ' 

b. Jfilmstrips and games in Spanish (oral language materials). " 

c. Chart work in Spanish. 
4« a. Fewer children in class. 

b. Own equipment — not have to check it but. 

c. Teachers given more time to plan at school. , 

5. a. Less children. 

b. More instructional ideas. * * 

> .c* More materials for use in specific teaching. ^ ' 

6. fi^. Materials. 

t Team Teachers* Comments 

7. a. An enthusiastic 4>ilingual aide wjLth initiative. \ 

b. Language arts' materials^-games, kits\ any' activity type. . 

c. Smaller teacher-pupil ratio (to facilitate English and Teading), or 
more time. 

8. ' a. Fewer children. ' V » 

*b. Pull-time capable aide. ^ ' ^- ' 

c* ^terials (games, paper, everything).- 

Monolingual Teachers* Comments , • ' . ' » ,^ 

" 9., a. Word attack skills. y , • f 

b* Better understanding of the readiness concepts in English, 
c. Units *teachet can use for their level. 

10, a. bral Spanish for teacher. " ^ 

b. Students ^eem ^fay to speak Spanish-* -^ed' more confidence aboHt culture, 

c. . Parents to read stories in Spanish> ' * * / 

11. a. More planning tiiae* 

# b. itore pa^nt involvement. " ' 

c* Hore aides. 
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An al4e« 

Filfflstirip projector. 

Hora vistxal aide ^oaea^ateriald. 

More lielp (adulta) • 



Phonics~tii8truction aiyi taateriala. ^ 
Space* * 

Atidio-^sual iaaterlals locked in clils classroom— film projector, etc#, 
Bictiltural activities. , ^ - 

i^rrascolenaas . . - 

Cassette tape recorder. - 
Yartt and-dther art materials. 
Attractive instructional visual aids. 



Bulletin board space to display work. 

More space, for learning or experience areas (has s&allest classrooa in 
school). ^ 
Sink and laboratory facilities. 

More Batex^i^ls on Spanish culture. ' » ^ . ** 

Eactra reading books, . . ^ 

Materials— -bicultural and other. . » » 

An^aide to make aaterials. • ' ' . 

Filastripd.' * 

Bilingual teaching aide^~bilingual teachers get them alii . 
Another ^ide. 
Bilingual gapes. 
More help^-an. aide. 

Materials. . ... 
Equipfoent . 

22*1 pupil, ratio. \ / ^ 



Smaller amount oi children. ^ 
b^^More resource teachers, 

c. Learning disability games to diagnose learning needs. 



Palm E/eaentary School 




Bilingual Teachers*- Cobcients 
1. a. Ha-teirialsr-'gamas. 

b. Screen *f or fi^j4atrip^. 
2^ a. No tliae for 3 .slpw learners in math and reading— teaching disabled kids. 

''b. Reading and math games. 

c. Audio-visual materials. 

3». a. Instructional games. * , ' 

4. a. More' planning time. - 

b. More- supplementary aids in reading and math. 

c. Supplementary text books. 

5. a. Materials to enrich work in basals, n|table vocabulary, besides workbooks, 

b. Big dictionaries (4 more). ^ , ^ 

c. Individual packets of work to reinforce activities in workbook. 
4. a. Pull-time bilingual aicje.- ^ 

b. More on grade-level bilingual materials. 

c. More audio-Visual materials. 



^8 



f.j ; Teatt.Teactiers^ Concients - , , 

' - ^ 7V a^Fewer kids; * 

S0 a» Manljiulative materials f6r math and reading. 

Workbooks that go w££h textbooks; e,8,^ Elementary School Mathematica l 
r <L* Visual aids ±0 relnforcV vocabulary, • pho^ 

9^ i. 'Saalltr classroom. • ^ ' " ' ' 

: -b. Better facilities/ ' ^ 

^ / c. More aides. . . 

WT- d» More time to teach. ' ^ ^ . . ' 

.b# Visual aids, instructional materials, and' machines, 
-c, Pre-priaer readers for low students ♦ 
11 • a« Art materials. ^ / " f • 

b. (Xm langiiage master' and cards; 
c^'Low lev§fl^ high dLnterest materials. 

Monolingual Teachers' Comments * . ' ^ 

12^ a. More bicultural materials, ^ 
b. Information about Mexican-American cultxire. 

13. a..3elng able to team teach with another second grade class, 
b. Smaller classes. 

14. a. Students who listen. 

b. Art supplies. ' f 

15. a* Space. 

b. . Textbooks for students' instructional level. > ' " 

c. Place and ticie for .audio-visual materials. , 

16. ^ a* More materials. 

b. More help with aide. , ^ 

c. Materials to diagnose student progress. 

17. a. New classroom. " , ' ' ' * 
b. Art supplies (paper, etc,)^ 

o. Fumfture. - " . * 

* 18. a. ^More' time for reajaing. * 

V ' • - 

WHAT HAS BEBt? THE HOST BEIKFICIAL EFFECT OP THE BILXSGOAL/BICOLTDHAL PROJECT IN , 
YODR CIASSROdM? ^ ^ 

Allison Elementary School ' ' 

BilinguairT.eachers* Cooaasnts " , ^ ' 

1\ ^ Children are enjoying cl^ss more. 
^ 2. Self -concept of child, \ ' • • ♦ 

3. Added verbalization, awarfeilessspf language » and self -identity of students 

4. Children have bepocae protwi. of tiieir culture, better self -concept. 

5. Rone. ^ . , " " 
Under staifiding Mexican culture. ' , ' 

7. Whole idea of getting -gcross Mexican American culture. 
^» 8." Helping ch^dren gain more respect for the Mexican Aiaerican and Black* 

Team Tochers ' Coniaents - ' 

9. H^arne.- . ' ' * • . 

10. i:q>rovlng childrens* self-image. Bilingualism— free to -talk. 

11. Hone. - ^ . " * 

12. Self-concept of the child has been improved, r . 

13. Aidei- • . > . * ' ^ ■ 

14. Not operating long enough* to^^ee-^^-^djlH to see bilingual reading "continued 
through 4th grade. Is stressing Spanish and Black culture (pride in 

- heritage) . ^ - ^ , 

o ■ 1^ . - . < : 



15*^ Asfareness in children of cultxire "Black history. 

Monollng^l Teachers* Comments 
16^ Brought in cultural awareness'. 
. 17. Horie* / ^ « "\ 

IS, Becomiug more aware of different cultiures* 

20, ' None,. * 

21, Trovlded initiative to dig into culture and customs. ^ , ^ . 

22, Awareness of cult^ure being Brought into classroom. ' / • • 

23, Children ar& able to mingle together J more hoaogeneityr. ' - 

24, None^ , ' . , ^ , - 

25, Awareness of Black students. ' , ' ' ' 

26, Children not afraid to speak Spanish in classroocu 

27, Spanish-speaking children feel closer to teacher because of her speaking 
- .Spanish and using Maxican American references. 

28, None. « * * ' , ^ 
29^ Has gotten teachers and children enthused. ' . • 

' 30, Hone. ^ - " • 

31. Children beginning to appreciate their heritage. ' v ^ 

32. Bilingual/Bicultural workshop was helpful and suggested material? (that\ 
♦ were used); observation of Zavala classroom. 

Govalle Elemental School . * 

Blllngtfal Teachers* Comments * ' *. 

1. Good psychological effect on ^:hildren. 

2. None. - ' * 

3. Having an aide in the classroom.' 
A. Project itself has had no effect. Teacher able to speak Spanish but not 

given any ^guidelines. ^ ' * 

5. Children speaking a lot more "Spanish and being more comfqistable about it«jf* 
Great amoxiht of supplies. ' , ^ 

6. Awareness of cultural and vocabulary skills especially In learning 
new wofds in one' langtiage that were known in the other. 

7. Kids becoming aware of the S^nlsh language—ita^ acceptability, and that 
th^ can master it. 

8. Children have become more aware of culture. 

9. The^children have learned to appreciate their own culture. 

Tema Teachers* Comaents *^ * . * ^ y ^ ^ * 

10. All of teacher's students are receiving Spanish' ina^ructlon either in 
reading or^oral Spanish*. r \ \ • 

11. None. \ ' ' ' ^ *^ ' ^ • 
,12, None. " ^ } - . 

13. Children ar^ speaking Spanish to each otbe;: more and are proud when 
' they are reading Spanish. ^ ' ' • 

Monolingual Teachers* ConrAents 

14. ^None. ^ ' • \ 

15. Ideas and materials from curriculum writer. ^ ^ " ' 

16. Noiie. K A ^ " * 

17. ' Bicultural material^ have been^jaMt helpful especially In their liformaClon 
on where tp get things-. * J\ * . ^ 



18, None. 

19. None. 



20.' None. 11, , . /- ' . ' 

,21. Students enjoy prograpon T.V. ' ' ' . ' 

,22. .N6ne. . v ^ , . ' 

^ ^ 23. No coim^ntp * ' , • • • ^ ' ' ^ 

. * * ;24^Children have become a\^are o€ bicultural aapiact and have been bringing^ 

p it more into clk^s. . ^. 

' • 25. Ha^(^ nbt'beeu involved in tbe-progicam. \^ - ^ . • 

2&; None.* iw * ' ^ , 

- . 27. -None.. • j ' • . ^ - ' \ 

' 28. ^Jjone. ^ • 

^ - 29*^None. • • \ ' 

^' ' 30« *l«one.' ' ^ * . ' , . 

\. 31, tlQhe.^ . * ' ' , ' * ' , 

• 32, It teaches Spmiish. , ^ . 

33» Noj^e. . •» * . ' ' 

34. Childten J^eaoming more aware of Black attd Mexican American culture. 
Curriculum writer. ^ ^ ^ 

35. None. Has -not helped kids or teacher any. * , r J 

Metz Elementary School ' 

Bilingual Teachefs* Cqmtoants - , ^ ^ 

Spanish ia students* language and that is \^ere we' start— easier for th^m. 
Having observers ha^ made me more aware of what I am doing. 
.2. The cjass has become aware of hov important it^is to know Spanish as t ' 

well as English. * < * , - • 

3. Cultural awarene sis --children toorle able tt) ^ee they have a place ii* society 

and more able to relate. • . * 

-4. Things given and 'a^rranged for teachers-^-field trigs, materials, etc. 

5. CMldren are gaining awareiy^ss of their culture and , language'. 

'6. Idea'is good but must provide *3ome materials. 

Teto Teachers' 'CQmEoents ^ ^ 

7. None. : ^ . • . 

8. For thpse capable of ha'ndling 2 languages, more confident in correct 

, Mexican (South American) Spanish/ ^ , " ' - 

M6nolingual, Teachers* Comments • 
^ 9. ,Childr€<i have better understanding of the. music of their culture, ' .* 

10. Music Av^i dance. \ / 

11. .Gives students a more positive selfrimage as Mexican Americans. * 

12. ' None.^ • ' , ^ . . ^ *• ^ 
13., None. ^ , ^' 

14. No coTfST^ent . - ^ , - ^ ^ 

is.- None. . ^. . . . > ^ • ' . 

16. ^Cannot say that it has had an effect becau^ teacher has not; given kids 
, enough bilingual or bicultural aspects since, the project, has not' giveti 

teacher enough materials. . ^ ' ^ ^ 

, 17. • None. - - » 

18»''None.,. ^ ' , ^ • - • . 

19. .None. '/ , ' ' '^<" • ' , - 

20. No comment.' ' / » .y 

21. Curriculum ' Writer *"s units ori holidays mad'e everyone awar^e--food they 

' ' eat unit. ^ * . - - ^ 

11.^ The bicultural units provided by Che curriculum writer the first setaestet. 
23. Non4. ^ . , ^ • ' ' ' 

24.. Materials available, child has »bett^ self-image, aide gives scAueone to r^ly on. 

ERIC • • 



Palm Elementary School. . 



' Blllxiguar Teacfiers'' Consents 

\. Aide.. ' • - - 

2. The help of the aide — kids get more individual attention, 

3. The audio-visxial equipment aod children t>ecdming aware of their culture. 

4. Students have more positive feelings about bfeing Mexican and about 
^speaking Spanish. 

5. Without the aide', t&^oulS have been impossible. The effect ^of the 
project Should carry c^er fairly well. . ♦ * 

6» Has promoted a better feeling About the^ language and culture among 
the childretit ' [ m • • ^ 

Team Teachers' Conrnemts * , - • 

7. Hone, ^ ' " , 

8. The presence of the aide. . - \ 
* 9# Bilingual aspect of project has had no effect. 

10. ' Receiving instructional materials. * ' . 

11. Aid^ has helped. Audio-visual equipment. . ' 

Mcrnolibagual Teachers' Consaents . - 

12. Hot much effect. • , \ ' 

13. None. • > * - 

• ' 14. Hone. • ' 

15. Materials. - ' * 

*16. It has liven the child more self-pride and less inhibitions about trying 

aad working with thiiigs, 

17'. None. " 

18. . Ho comment. ' • . . 

™ . ^ >V 

WHAT HAS BEEN YOUR 3IGGEST DISAPPOlirTMENT WITH THE BILH^JUAL/BICULTURAL PROJECT? 
Allison Elementary School 

Bilingual Teachers' Coma^nts 

1. Lack of assistance from administrative personnel (curriculum writer, 
. project director, etc.). Lack of cotnrunication. 

2. Lack of cooBpjuaication between administrative staff and teachers ip the 
program. 

3. Lack of curriculum planning on administrators part, inadequate teacher 
training, duplicity of materials. 

4. Lack oi support f rom^everyone, haVing to do things on your own, lack of 
materials. J- - 

3. Meetings are useless. (at school). 

6. Lack of materials, delays in receiving order^ materials. 

7. Totally, lost in program. ' . - 

8. Testing too difficult in Spanish. 

Team Teachers' Confenents 

9. Cackof information pertaining to S^W. Mexican American child. Program 
thrown on some teachers without help. ' j 

10. Not having thing's (materials) before school started-. t 

11. Dp not 4aaow enough about project. * / 

12. Lack of inservice and guidance for the monolingual te«her to teach the 
bilingual child. . t . ' 



15# Kot all* teachers are involved, * ^ 

14.' Do not feel I have had that much help from'otxr .bilingual writer--jfeel 
there shoui4 be snicji^re material coming out of*l:hree days a w>rek of 
writing, Feei;that I^have got the runaroxmd, ^ Am frustrated with it^^ 
^15. Lack of materials, , ^ ' ^ ' . ^ 



Monolingual Teachers' Xxximents 
^ 16« Lack of Black culture knowledge- -everything seems to be geared to Mexican 
American, I _ • ; 

Sot enough infonijation about: program^ 
18« No guidance and no materials, (Bicultural part--cannot ^speak for the 

Bilingual.) . ^ 

19. -Have not benefited fron project. - " . ^ > 

*20. No materials in bicultxiral activities, 
'21. Not sufficient bicultural aspects of program* 
22. Lack of awax;eness that materials and funds 4re available, - 
23t No materials, instruction, etfc. Would like to know more about it, 
24'» Konolingxiil classrooms are not involved enough--not erfough biculttiral 
aspects, ' • * 

25, Bilingi^al teachers are too busy to share ideas with bicultural teachers* 

26. More multicultural aspects brought in to incornorafe Black culture is 
needed, ' - . " ' ^* * ^ : 

// 27^ Classes too^l^rge, ' • . • 

2S. 'No effect,- ' . " 

29. Lack of cfirection, * ^ 

30. None', ' . . . * j * \* 

31. Teachers have not had any materials for. cultural aspect. 

32. cocsasnt. . . 

'\ • ' . ' • 

--6ova41e £leaenta|j||j^hool - ^ ^ 



Bilingual Teachers' Comments . ^ 

I. Lack 'of organization and supervision, 
. 2. 'Lack of leadership from -director, * , 
^. - Lack'-of guidelines for the project, 

4. Nobody has made the effort to^help teachers is^lecsent the so-called 
/*Bilinguar* program in the cla'JsroOT, Supervisor has never shoved up or 

* been accessible to teachers. Some personnel, i,^,, curriculum v^iters, 
- are not needed. Materials have -been duplicated because of laok of . , ' 
comcmnication. Poor planning on field trlp6 that are going on. Should 
let teachers in on planning aiKi' should, have let k±n4ergarten and 1st grade 
go, 

5. Mrs. Mendez has not come ife. Heed people to come'in and make suggestions, 

6. At beginning of project, teacher got no assistance (had to go to The ' 
University of Te^cas^ for morthodoLogy, etc), 

7. So poorly prepared whea it started. So far, teacher has not seen any 
goals for the project, ' , 'J . 

8. Hone. V 

9. No coment,. ' ^ ^ ' - 
Team Teachers' Coments 

10. - Not receiving materials promptly aiki not enough' inservice training, /"T*^ 
11^ Have not gotten a lot of things supposed to — delayed, J \ 

12. Do not even laiow what it exactly is, • ' L 

13. Materials so late; no instruction guide at first; do not 'like observations 

• o*r interview's because money should be used for something else like materials 



Monolingual Teachers'' Cocnjents 

14» Do not, know. * 

15. Itord tnateriais from the program,* , . * ^ 

16. Peel that hilingual class^^? and the bicultural classes are too divided. 
. -Should be working together, laore closely related. Would like^'to know,* 
' ' Qore about how a bilingual claas is set up. 

17. Do not have an aide; not receiving materials; disappoint^ not allow^* to 
go to San Antonio, zoo; not being directly involved with prograa. / - 

18t Do not share information and taatarrlals ftrom bilingual teachers. / 
,19. Program not* designed to follow cyrriculun of A.I.S.D^^no skill«/taught 

In program. ' ■ • ^ >^ * * 

20. Lack of understanding of whaf is gch.Bg on. , All children sh^d have * . 
opportunity to keep up with Spanish. Sooe students really^ed this and 
get ©ore out of it. ' " / • • • , 

21. Heed more input, help, materials, re scHirce people, splitting of races. 
22.. Too cooplex, not enough training, low knowl^ge of program. 

23. "So cocnent — teacher has no contact. * - 

24. Lack of Infonaation about project and do not know wh4t is supposed to be 
done. ' • ' , 

25. The amount of csaterials. 

.,-2$. Ho cpoaent/ \ ' » . 

27. It only help? the specific bilingual teachers in tha progr^a.^ 

28. Have no idea what is expected of the teacher concerning it — confusing. 

29. ^ot that involved. ■ » . " 

30. None. - ' " y. - . 

31. Ho cocnent. ' , , - 

32. The Uicultural aspect of the project fs nonexistent— or if it exists, 

it *is berserk. ^ , . , - 

■'33.- Have not been infonped about project* 
" -^35; ~Dl<r not know what should be. 

35. DoM nou feel li'£.e she is a part of the prefect except for ofcsez^ations. #Does not 
know lauch about it, . . ' . * ' 

Kefz Elec>entaj7 School ^ 

Bilingual Teachers' Gosnents , / 

1^ I not disappointed because I have gotten so much; i.e.. Language 

Master, listening station, so many tsaterials. . f 

2. Ho csaterials '(books) , at the beginning of the j^r making us far behiiKf. ' 

3,. Lack of guidelines from project staff. ' ' 
, 4. Should pf'ovide a full-tisse Spanish teacher so teachers could do other 
things besides teach Spanish in the, room. Everything is toj spread 
out 'jaow between teachers (equipment, etc.). It is also neglecting 
the English part . • * ♦ 

5. * I do not, care for the textbooks. Textbooks are not geared* to Chicano ^ 

^ langxiage. We l^ve not received the workshops we were promised. 

a. No matjerials. / ' * 

Team Teachers ^ ComaeTjts ' * 

7. Monolingxial "teachers (team teachers) get only % tios aide while • / • , 
bilingual .teachers get "full.-.time aides. - " 

8. Lack of supervising, lateness in receiving equipment and materials, 
feeling pxgluded froni bilingual planning and regular classroom 

' planning. 



er|c-' • 



Moxiolingual Teachers' Contaents 

9* Did not have any Units to wos'k on oux level,. ' * 
. , 10« Guide not completely trans iated into English, 

11* Cosmuniotftl^ is the biggest problem, Getting-^te rials ou£ to teachers 
is a problem. And, not knoving what is ejcp^ted of t€^hers in 
this project. ' ^ ' 

12. None. \ 

13. JKot lauch has beek done about; it/^ 

14» No cocrasnt. ^ \ * * * 

15. /Children have not learned.'. | 
* 16. Lacks organization xosewhere--3ooethingy^^(mAybe govennaent gj^idelines) 
keep- it froa functioning." ' ^^"^^^ 

17. Discriiainating agaiust non-bilingual classed; if bicultxiril should hav^* 
sazse privileges, exanqjlew-Christcias, San Antonio trip, all'^lasses shoulcf, 

, share. The project has hurt our progran putting such a wide span of 
.children into the non-bi\ingual cLassrooQ. If bilingual teachsars couli 
work with non-bilingual teachers in oath then laore levels coulxf be 
handled. Bilingual aide is vrith bllin^l teacher all day while -Assist ^ 
aide' is there also., Siiingrjal aid4 should be working with children 
all day. Bilingual aide has no^/had training. People taken out of ^ 
cocounity are expected to do tbrlogs they cannot. At the beginning, of 
the year, soae students were, reaor/ed' froQ bili^ual classes becausd 
|they were too low. .Eventually, these kids are sent to Special Ed,. 
y , for helpi* - 

18. , Discriminated agaias^t because •tacmolingua Is not getting to go to San 

Antonio ^ip. This is discrinination againat children. AI89, . 
bilingual teacher has bilingual aide for whole day. Hot fair that she 
get the help all the tlse. 

19. ,Lack of taaterials. 

20. No cosEent, 

21. Materials are :rncentrated on biliogiial teacher3--b$.cultural teachers shoulJ 
'gelt tiKsre nacertals, workshops. \ ^ * 

22. Have not 'lad any bicultural units the second secHSteV. 

»23. Lack of teacher support by progran, Adninistrators have one fixed 

Strategy in nlnd and they are not willing to deviate even whfrn teachers 
warn 'it is not working. . , ^ 

24. Was not told la^t year that would be billnguaT, did not know what to 

do with' aide at, firsts ^zre training, preparation for aide, cooperation. 

Pal^ Elenjentaxy School • • ' ^ 

Bilingual Teachers** Coments 

1. Workshops need to be iapro'/ad. Teachers are not consulted in selecting 
materials. Introducing new prograas without workshops. ' . 

2. Getting raaterials on tiae. Also, lack of opportunity to aeet with 
" coordinators and supervisors. ~ 

3. Tine scheduling^ 

^ 4. Lack of super^/ision, direction, and materials.' 

5. Lack of isaterialt lessened the effect, but did not ruip^ the project. . 

6. The children from the team teacher's room do not accept the language 
or the "culture as part of their own. 

Team Teachers* Corny n^s ' • 

7 . Kone . 

' 8. • Tne team teaching should h^^done in one rooa. Teach the different 
aspects of the two languages side by side* 



9. Slows, children dovm ia learning xo cdniaunicate* in Eagliah. 
' .'in.. Not* havlns enough tiae to teach all the other things you want to teach. 

11. Have not been aple to talk to anyone about guidelines -for starting 
project in room. Children ,in 5th grade have had no Spanrsh before 
arid this^ little Spanish has not helped them. Program shoul^'have . 
started at lower level. Units not ready for soci5rt studies.. 

Ho teaching ,Qate rials in Spanish. Need Bilingual books and tapes. 
Aide has' not beea trained and needs some training for next year.. 
Aide' is nid& and weet but not knowledgeable./ 

• ^' ■ 

Honolfeigual. Teachers* Cccraents 

12. Feel that ny children have same culttiral background as others, and 
could, have sosse of the same' materials that are gi^en to bilingual 
classes — e.g., lang\iage naster. • , ' , 

13'. ^ Hone. ■ . • . 

•14," Hone. , ' • ■ , - 

15. Do.ntt know enough about the^program.- • " 

I64 Teachers were not familiarized with it enough before beginning. 

17. Has not supplied anything. 

IS. Ho cocment. 



IH WHAT AREAS UCULD VX LIKE TO RSCEIVE HORE LHSEETIC^ TRAINS SG? 

Allison Elementary School ^ " . 

Bilingual Teachers* Cosoents 

1. Making materials suitable for age level. Time to make these materials 
during meeting. * 

2. More in cultural areas, more Spanish ctirriculMp taethodology. 

3. Teaching Spanish reading, Spanish spelling, oral langtiage, science, 
and social studies. 

4. Making games to use with reading, opportunity to make games at 
inservice. ^ - 

5. Making contracts. , * . . - . , 

6. Making materials for classrodm use. 

7. Teaching 3icul,tural Guide. 

8. Leam how to use workbooks. with kits; instruction of lower levels. 
Team Teachers ' Gotxasnts , 

9. Cultural^ awareness — Black and Chlcano. * 

10. H^ed teachers with students. Visiting Eavala earlier in semester. 
,Region XIII — bring materials (early in year) to malsH games. 

11, . Oral langtiage (ESL). 

j^* Teaching oral Zngiiah and Slack and Mexican American -culture. 
13. Oral language development (English). 
lA. Speaking Spanish. 

15. Spanish (conversational). 

/ *f 
Monolingual Teachers* Craments 

16. Art and reading ideas. • 

v. Individualizing. . ' ^ y . 

18, Individualization, culture awareness. 

19. Awareness of cultural differences involving 3 cultures. 
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2/)* Bioultural areas • , ^ • . . ' ^ 

21. Hw tK> worJc with different ethnic groups academically as well as 
'socially. ^ 

22* More on reading groups, art projects'. ' • * 

23. More .on Che interpersonal^ relat-ionships between cultures. 

24* Individualization in the classroom. 

25^* Individualized leaiming. • - ' 

26. , How to present materials so that ^hey will interest all .children. 

27. Learning to -speak Spanlsb-rconversational. 

^8. Factual- background on differences of cultures, how to "handle" other 
cultures--readiag matter. ^ ' ^ 

29.^ Behavior modification, classroom management, and organization. 
IGE, learning' centers; new ideas from other teachers. 

30.,- Classroom org^ization, learning centers, teacher-taad^ materials, 
reading instruction. • ' ^ ^ ' 

. 31» Canno^, think of any. 

32. Demonstrations* of working with ethnic groups. ^ ' 

Gov^le Eleme^tar>' School * ^ 

Bilingual ^Teacher 8 ' Cofn^tfts 

1. Beginning reading in Spanish-. Cultural dai^ices. 
.2. Teaching strategies for Spanish in areas of instructidn. 

3. Teaching reading, izajlti-ethnic social studies methodology, 
* injiivtdualizing instruction. 

4. Hore training and knowledge of objectives and goal^l of project; 
methods tor teaching, <Uagnosing, and prescribing in Spanish; 
individualizing inst?ruction workshops. 

5. Culture, social studies, science and Spanish. 

6. Social studies units (niethods, tx^stly). Oral language programs. 

7. Thinks the* field is still very experimental,' so'does not want 
so-calleU 'everts*. Instead,^ would like inservice sessions to view 

"new materials ahd 'sethods (make survey)* 

8. Biiing-Aal/Bicultural. 

9. In teaching techniques 'for younger children. * 

* * 

Team Teacher^' Cgcrrencs 

10. Briefing nacerlals available, having time tq make materials. 

Guidelines* y " ' ^ - 

11» In making ceacher-maie materials. 

12. More workshop days to make materials. ' * 

13. Inservice fron .people that already have bilingual programs set up and 
working like in California. 

Monolingual Teacher->' Comments 

14» Behavior ModificaticTn and learning centers. ' 
15 » More training for teachers in the bilingual program on eapjy childhood 

language acquisition. 
16» More emph^is on kindergarten workshops. 
^ 17. Aft. • • ' ' 

18. .More concrete things about Mexican Amarican culture. 

19. Art (not re^ly interested). 
. 20,1 Brush-up course in Spanish)-cultural aspect. ' 

21. Language arts, math, art, social studies* 
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22 • Multicultural awareness. • ^ 

23. Ho condent. • . ' ' » 

' 24* * More art iriserviceR, more bicaltural activities, 
25, Knowing more about the Bi'lingual/Bicultural Projetft. 
2-6^ 9ilingual/Bicultural .Project, ... 

2?» Cultural background of the children and individual study programs, 

28, How to^eal with a minority child— discipline problems, learning 
probleS^ their outlook on li^e, . • * 

29, Art, math. ' ' * , ^ , 

30, -IGE, behavior modification, • 

31, t Ho contaent, 

32, No cocment. ' ' * 
33'. In any areas. 

' 34. Subject area^ — language, arts, 
35. In depth Spanish coxirse during surmer so teacher couId\come back to 
classroom and put it to use. * ' ♦ 

Ketz Elecsentary School 



> 



Bilingual Teachers' Connients • . * 

1. H-200*kit. ^ / 

2. Making games. . * \ 

3. In reading (help and ideas on how to teach reading).' More creative 
instruction. * \ 

4. Teaching oral language development in Spanish .\ 

5. Different ways to attack reading 'probiems. 

6. All ins^rvice has net helped, ^ ' ^ 
Team Teachers! Commentis ' ' 

7» ..^^kllla on.hnw tg jlgaiih ■English as a second language. ( . 

8. More culture/^ ■ ^ ' 

Monolingual Teachers* Comments 

9. More cultural awareness of the Mexican American culture. 

10. Spanish vocabuxary. t 

11. Differences between the cultures about our students' parents' goals fdr 
their children. (Most Anglo teachers have different goals for their 
students than the students' patents do.) 

12. Everything. 

13. Reading. 

14. No comnent. 

15. Would like one'sursner without it. 

16* The whole thing. I feel we do not have enough information about the 
I project. I have a question about, the curriculum writer'^s role. 
' Maybe aite is spread out so ehin she <;^nnot work closer with us. ' ' 

17. Information on culture. 

18. Setting up center**; sources for materials (media nnd where to get them). 

19. Spanish cotifoe; cultural awareness. 

20. Np comment. 

21. Anything. Missed summer workshop. ' Cultural background activities, 
how to use them. 

22. Would like- to know the slang terms the Mexican American children use; 
would like to learn ciore Spanish vocabulary rather than Just pronun- 
ciation as provided this past sucmer. 

23. A social studies workshop that would help teach the two cultures. 

24. Reading and writing, using L£1R, utilizing aides. 
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' Palm Elementary^ S^chool 



\ 



Bilingual Teachers* Cocraents ' . . 

1*' Making »naterials. • ' / 

2* In Individualized instruction, especialjy^ in reading, • " . ' 
3» Teaching reading in Spanish. ^ . 

4, ^Spanish 'language. ^ " • 

' , 5. Forget ^inseryice training and get niore materials, adapt them for indivi- 
4 • uals, get , teachers mor^ time. Training for aide can be at minium * 
\^ after initial training. * * 

6. Spanish reading and how to develop oral language, plus* how to build 

'materials. * * . , * 

TeajB Teachers ' Coaueacs , * , * ' 

^ 7. Do not want more inservices, 

8.. Although the teacher teaches mostly in English (not officially ] 
^ Bilingual), she would like to have workshops on ioistruction in- 
^'Spanish language and culture. 
^ 9. Inservice in makiag materials and better use of facilities jthat they 

already have. ^ ^ \ ; 

10. Learning disabilities; nwtivatidn techniques. » ^ • ' * ' 

^ '11. English as a second language; more workshops like the one with 
materials and language master (only lattfer needed time to make 
materials). . ^ 

Monolingual Teachers' Comcjents I . . 

12. ^ '•iJsexof bicultural materials for 1st graders. . * . - 

13. - I would like to be trained in self-contained classrooms with small 
y — -ability grouping in subject areas, 

14. L£IR, on Mexican American culture. 
•15. No coiffiaent. 

16. Dealing with reading problems; also, math, social studies, art. 

17. Bicultural, language, LEIH, learning disabilities, diagnosing ^ 
read ing ^ prob 1 ems . 

18r No comment/ 

DO YOU HAVE ANY OTHER COMMl ,T3 ABOUT THE BILINGUAL/BICULTORAL PROJECT WHICH YOU 
WOULD LIKE* TO MAKE? 

Allison Elementary Schc^Dl 

f> ' Bilingual Teachers' ConsDents 

1# Austin bilingual teachers who had already been on the program were not 
: / consulted. New people on administrative leVel did not h^ve knowledge 

of what had already been done in Austin. Program should have been 
! , explained to teachers before implementation. Materials shxnild have' 

been ready when school started. * ' - . 

^ !• Lack of insen/ice training for new teacbets and also lack of orienta'ticm. 

Teacher^ already in program were not consulted. Administrative staff,- 
not familiar with Austin's accoB^lishments *in Bilingual Education. . 
Teachers who had already been teaching Bilingual Education' coiild 
have been used as resource teachers. . - ' 

3. Disappointed in lack of sincerity on administrators part to help 
Chicano child. Big emphasis on Mexican culture Instead of Chicano ' , 
(Southwestern) culture. - 

4. No. ' * • / 



•5. Soriteone who really* knows hgw to give help Is 'needed. , \ ■* 

. 6* Would like more -Spanish reading inservice* 
•7# Need to bring in Black culture/ V ' 

^••^^'-Not getting' unita from curriculum writer; ^ot ^yam and not sticks for 
. ^ ojds; got: mold and no plaster (overall ordering)-; feels she|s * 
improving* Gtad that ii^aily some instruction from point of view 
* * * other than Anglo* • 

■ ' • ^'^ • - • 

I Team Teachers' C'onxaents ' * 

9* Consnunic-ation of goals and materials is non-exi&tent ; do not have 
catalogs, ^o not kijow what to order; program pitifully organized. 
10*. More parents involved* Fewer children in the classr(3tooir-no more 

than 18* ' ' - • 

11. Currjculjum writer needs to wprk closer, materials never coio^ in* 
d2* No comments — can ^ee more -interest by bilingual child in classrpom^ 
13* «o. V ' ' ^ ■ 

14. Think' idea of * th^ project is very good* Wwld.like to see Spanish 
carried through 5th grade instead of dropf^ed at^third. Need 'more 
stress on Blapk culture. Wpuld like tiiae to visit hotres (one hoar 
twice a weekf* Need for greater availability of cur^icolum writer 
ordering information — need materials catalogxie. 

15* Project is good idea-*do not think we get enough input. The project^ ' 
people beat around the bufii. Still do not know if we are suppos^ 
* to teach regular social vstjudies along with" Spanish. I like , • 

social studies— think kids get a >^ot out of it. ' . • 

. Monolingual Teachers' CoEzneuts 

16. No.* * , . • ' 

17. It is good, needs a lot of coordination, more materials--- not 
organizing/, 

18. Should have been more organitktion, materials, guidance and inservice 
before the program was brought into the schools. 

19. Same as biggest disappointmi^ut above ^ 

20. No. " . 

21* Would like to see it advance, feel feedback from teachers is most 
important to know what is needed. Other cultures besides Mexican 
American, should be brdught in. 

22. It has helped 3ome, especially bicultural awareness, but would like 
to have aides for bicultural as well as bilingual* . 

23* Need to feiow more about it. 

24; No. . ^ 

25* ^ More ei^hasls on help from bilingual teachers. They should share 

their knowledge and pernaps even teach some^ classed so that bicultural 

teachers could learh from tjiem* * ^ 

26* >Do not' know responsibilities as far as project is concerned-; 

27. Classroom Observers have been nice and have not disturbeii*, 1)ould 
like to know more about when they §re coming. 

28. Not enough notice for inservice. Also, have 27-28 children in class. 
29* . No, ' 

30* No* ■ ' \ . 

31. ' Do ^ot expect much from pr-ogram at 5th grade level during Ist year* 
After. 4-5 y^ars of being in program, should have an' effect* 

32^ Brings forth better relations between students, teachers, and 
administrators* Classroom Observers have not distracted from 
classroom* * * ' 




*GoVall4 Eleiaenffry School / * ' . . 

. ' /*9i^ingtial Te^checs' ConiQents ' \ , * . ' 

1. * *Have not' seen supervisors— only observers. Check wltJi teachers 

'before ordering toaterials, have stored them away.' 

2. Have * not be et^ supervised/ little commlnication with admlnistrajtars of 
,^ program^ ' cur rioulum writer ^s been ineffective; materials 'specialist 

, • ineffective and unavailable.. Materials haphazardly ordered and 

du^>licated, no need8;^na lysis made of ^mterials (e.g*, have 2 re^orJ 
players and 2 listening centers). Requisitions often ignored., 
. Evaluator has been very evasive 'aifd oftentimes not hronest with • 

teachers when confrx>nted. Mrs. Mendez ha,s npt done 'anything to help ' 
teachers this year. No feedback as far qs pbservations. Very 
angry pn nbt beipg allowe^d to go on San Antonio (zoo) field trip — 
has gone previously with cl^s.. Questions how money has been 
spent (materials money). Wonder why j>e<>ple are brought frte outside 
.the area when people from fa^ere ^e ^qualified and available 'for 
supervisors, d^rectoi', materials specialist, etc. Proposar ror^next 
year — last year had some input, but this year none for 1974-75.- , » * 

\ Very unfair in. how Mrs. Galicdo is_treaied; ehe has been the only 

one planning inservices and trying to hfelp a little bity-teachers 
still do no understand her .role^ ' ' > 

3. Project not lived up to its'desigh.| Would like- to have had 
teacher input into new proposal. . .f' 

4. More project staff need^ in classroom* .More communication between 
teacher -i and project people. More input from teachers needed. 

See position of materials specialist' changed-'-a different role than 
just a delivery person* Should be someone that -e)cpo4es.you to , , 
different materials tfhat are available rather than .just providing. 

5. No. . ' . ^ 

6. Let teachers know fir in advance for inservice training (in sunnier 
, or any other tiipe). • 

*• 7, Think project should continue--has merit. Hot necessary for the 
^ project to go into the specific subject .matters in Spanish. 

Instead, sticK to general oral language* development in Spanish and 
emphasize communication skills in both languages. Kids do not** • 
need science in Spanish; no use for these terms in Spanish. 
- 8^ No. V, . ^ 

-9. SunBuer trainl-ig in Si^ngual/Bicultiiral Project needed. 

Team Teachers' Comnients / ^ ' * * ' » 

10.. More organization and -definite responsibilities designated to the 

higher-up^ so that we the* teachers know whom to' go\to for informatign. 
^Everyone i*s going around in circles and* nobody knows anything* ' 
* !!• \ho. 

12. No. / . - ' 

13. Same as biggest disappointments, above question. > * 

Monolin^al Teachers' ComSie'nts . " 

14. Would like to know ciore about what is go^ng on. ' 

15. No. - . • 

16*. Just ^fet it together to ^ke it better. * • ^ 



17. 



Just 

No. r 

18. Has nothing on culture. Regular' claS8ropm"tcac'hers have receij^ed no 
materiala^' ^ • - , , ^ 



t 



ERIC 



19. • Students cone in from first grade wichoiit sliills,^ not given 

. • foundational* ^ofki'^eeZ to get ^asic. skills first. Students in 
- - bilingual program not geejjigg basic skills, ' teachets againSt \ 
^ ' Br6wn khd Blacfc Power;^ fee^TSore citizdrfship^ \'. * ' - 

20. lJo\ , ' ' ' . , . \ ' 

'2%. HofhB they liave it going better, updated and followed through; 
continuous more help ahd nlateri^ls^ resotirce people,' Exclude 
BT^ck kids, pick out rleTCicail, Americans. One period a week in 
, . bicultural classrooms to be taug^it by resource people. 
; 22^^ Nb. ^ \ • . ' ' ' . ' \ 

23. Seems that th^ program Is not vAat It is 'supposed to be. On^ st^udenc 
. wa's trati^erred in from a school with the Bilingual/Biculturai . 

Prograift and he was badly behiad although jiow is 'catchilig, up—the 
•^problem* areas were reading and. math, ' * ' ' ' . 

.24. • Ho. • ' '\ . \ • / , ' ' 

25. >iore advanced notice oi .pilingoal/Bicultural Inservice.' ' . . i 

26. ^ Understaiiding -of the program is needed and materials concen^ttig the^ 

priJgram. . ' . ^ * 

27. Observers in the program rate the aiaount of -Bilingual/Btcultural 
mat^ial 'in the room and I am not In the-Btlingual/M"cultural • * 
prggram so I ^should- not be criticizeil* * ' - ' . 

28*. If teachers are ^expected to teach Che Bilingual/Biculturai c^tKod/ 
^ I expect the Project to teach teacherg. Also, materials, and a 
, St lingual aid^ are needed even for English elaasrooms.- 

29. No. ^ . . , 

30. No. " ■ • . • . . ' 

31. No. ; • ' ^ 

32. Fiel4 'trips for Bilingual/Biculturai uooms make monolingual classes -feel 

• left out, "excluded. ' . , ^ ^' / - ' ^ 

33. No/ ' \ ^ ; * * 

34. Do not ^now what is expected of me. 

35. Workshop irV summer was nojf ifelpful b^fcause I had already made my 
owti 'effort. Unfair to ^ildren in monolingual classes because 
they do not have student teacher, ^ide^ or extra materials that 

''bilingual cla'isos.do. Flelfl trip' should have* included aljl classes 
not just bilingual classes, 

Metz Elementary SchjerSi ^ \ '< ' ^ . ^ . 

Bilingiml' Teachers/ Comments ' * ^ ; » 

.1. • Curriculum Wtit^r is faiataetic, planning trips, science,' materials. 
2» It is a wonderful, prggram. Having only Spanish first for ^on- 
Engltsh bpeaklng children 'helps- them leam'English quicket. 

3. Project needs TH^ to work out, * ,/ ' 

4. Need more Mexican American rather ^th^n Puerto Rican materials. Need - 
' ^ "dwh-^to-earth" materials about themselves (the children)'. W^nt to 

see the Project improved and contitlued, . 

5. All. aspects of the projecj: are nat organized. Very little help has been 
given toward biculttir^r education. Te^he^s ended up writing thfelr 

own units , And seeking their own'materiaZ/s. I ftel that there is 
hap-^hazard spending as far as m^-terj^s. " It was suggested that 
f ^ teachers ask for things they want; however, it see^ th^t paperwork 
and channel^ keep these things out of the clanssroom. I feel that 
the ai^es are not sufficiently gained. Much more training is 
held for Project Assist ^an thT^ilingual/Bicultural rejects ; 

6. Hope.it gets better organized; staff and all teachers need *to work cJ.ose 
together* . Bilingual, and Bicultural divides teachers, fleed to provide 

^ already-made c^rds for Language ^ster. Curriculum Writer is a lot of 

• help lii.^ettlng materials. ' " - * ' 



Team T#^:&ch|r8^ Coi^nts ^ ^. - . ^ ... v . ' ^ . f 

7# -lIonolln^aT.teacher needs to'^ie part of the project, project is / 

^ ' e^Tgt^at fe^nsfij: to Sp^sh-domlnant students. Aides are wortdrwhile* \ 
- Ha4:erials are rteei^d for the tapnolingtxai.side t)f the fcilingual 

program (language arts, etc-*.)*' ' \ ^ ' \ ' 1 ' 

* 8» There is jealousy over who gets mitgriais, guidance, migjiianagfeiaen^ ^ 
of ^program, distrust, moncflir^ual teachers excluded 1 No organization, » 
no heILp given, problems not^ xmderstopd. " Should not stick monolingual ^' 
Spanish §t:udenfcs' with, monolingual English^teicJhM-. ' ^Icultural 
teachers' were told they wer^* ,goiag to San Antonio and'0ien told* th^y ^ 
< . J^^l^ not--got very resentful; ' Plaqfement of children 'in progr^ ' > . 
.* ^ totally random without planning. Have iLD's and, speed students, some 
stxiderits tra'nsteired in who cannot handJtW 2 langfuages, Anglos are put 
/in bilingual room and non^English -speakers in mono-l^tngyiil rdom# - / • ^ 
Parents'do dot 'know about program, concerned' aboul;. stu^entX* .p^rogress 
^ in- Spanish— ;will tiot complain to principal... Mlingtl;?! program is ' , 
set?' up only for children that can handle^J|Mji|^jfec^^ ^. 
against those who have probl^.: Hav^ * t^^^pBB^>' tmderstattd ' 
' / . Efiglish;,r ^ • ^^If. * " , ' , ^ > . .'"^ 

'-.Monolingual Teachers-'. Comments - • ''z ' ' " - ^ 

10» ^ve not used Guide as much as I could^,^y^ because it arrived so' 
" ' ^ .lafe^. We Uave^had' it a month arul a halt— n"© time noW. , *• ' 

ii^.'No^. ^ . ' . ' ... ^ : / . . 

12. .Ho.^/^^ ■ ' . ^ 

"13. 'More, feedbafck to all tethers is needed, ' Be more selective about 
' children. ' ■ ' - ' 

141; No. - . V ^ . . • ^' - ^ 

15. Feel: that childrei^ learn betMr "if^not taught in both langtiages.^ . 
' ^Spanish as second language— ^art* in higher; grade. 

16.. Project has limited Guideline s,'.^and maybe the idea. o£ having t<?o many - 
projects in the same school makes it djlffitult to squeeze all thfe 
instruct^.op and planning in. ^ ^ 1 

17. Same as biggest disappointment, a^pve question. i* v." 

'IS. ^Program has crippled reading program—children are not reading kt 

f^lx levels— most'^readiag 1st girade Uvels^.' p^ildren in this class 
do not recelve^y Spanish instxucfeion.^ Ch'lluren do* change closes 
but do not. go to bilingual r^om. ' \ * * ' " * • 

19. -Heading levels of kids involved. ' \ 

20. No. ; ' \ , J ^ ' ' ' ■ ^ . 

21. Not ups^t by f'sujts because have been /n bilingual schools befcte ia 
Philadelphia and *the,*bili^gtial program will improve jtJioping fof 

, * rapport between bilingual and bicultural teachers*-lpng overdueij. 
Z2.. Teachers^ feel that kids 'in the program are getting far behind %Xi 

reading (in both languages'). /IJeed' serious' evalu^t&on** to ^ee If kids 
. are getting ahead or- behind. All kids^ould be involved, nof ^ jiist 
the same ^ll grou^ every year.^Aide works oaiy with Spanish 
teachers J English teaciiers, therefore, have no aide While having the 
' .sam^ number of reading groups, klso^ aide^' <sli:K:e they are -given to 
Spanish teachers' only) do clerical work as well as work with kids."*" 
Mat^erials arrive too late; inade^ate planning. Teachers should be 
, li^ormed o€>diings earlier. . • , • * \ • ' 

^3. Some ftexican Amerlcsd teachers are dlssatlsfied^^dra th§ program and 
djo -ibt vacvt tb t^ach It^ Somebody needs to fintf out\why and do* v ' 
, ^ something abput , it. v f . 

24^,^ Have^teaefer and' ^aide gfet together before ^School starts,* Vet into ^ 
^ routine^ Program -good idea,' snags, but riew program.. - 
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Bilingual Tetch^ts^ 'Cortfcents ^* 

. Mo. - ' \ ^ , ' / " ' ' • 

** \ * 2* Heed more' training, seki ions for all teachers in Bilingxial/Bi,cultural 
: \* ' V progijam prior to tt^eir ^ping intd the program*^ Should involve 

teaching teclmiques and the xxat of bilingual, materials* Workshops 
^ ' • , ' - • . need to te geared to grdde .lev^/^. Further,, they should be geared 
it.., / , to Wnalingual and I* i lingual teachers separately, M&terlaljS are \ 

/ ^ ^ <\ ' ordered., and then lacking^ for a long time. Teacher could, take a 

check for th^^amount andl,gp 'buy the stuff at Vbofco, etc,,* many times 
- , ' * faster* . , ' * , * ' • . 

3. No. , ' . / 

- ^4: * No. ' . , ' - 

5* Too much observation, some disruption*, add teacher wants tq be o^^grved 
'by-peopte with classroom experience* Excess observation. Information 
, ' . , can be-^athetei more efficiently*' No Language Mastery received yet.^ 

, ' • ' A teacher finally purchased the blank cards herself,^ , . ' - , / . . 

Hopefully, materials, for the 5th grade level will be^b^tter organl^zed. 

- '* ^ * ' • , ' ' . ^ ) ^ ' 

• Team Teachers' Comments ^ J* • / 

•7. Ho: . . , . ^ • . 

\ 8.. No. ^ ' * _ ^ . ' 

, ,9.* Keep the cultural aspect of project, but use onljr Spanish for tha 

dominant children. .English dominant should be taught in Efigli^sh and 
: , , not forced to. read in Spanish* ' ' 

ik)* Not being sure whether you are going to have^an aide or not is a 
. , . - ' great disappointment. a - ' 

11. Hope that program in future does notljeav^ out science. Social st^Jlies " 
' ; ^ ^ , program does not ^eem to c^orrelate with rest of district'^* Emphasis 
*' . , ^ should be on bBLingxial, but not con^letely .drop what rest of kids are 

. ' doing.. Childiwho is familiar with and has knowledge of English 
* language should not be put in a bilingualr class in order, to make 
r' ' ' . room for those who , do need the b.llingual class. 

- Moncrlingxial TeacherjB' -eonments • ^ '7 

• . '12. Feel that bilingual aides would 'benefit from instructional training. 

No. ' . • ' ^ • . 

. . ' 14. No. • ^ / - 

15. The children have been very fortunate \o work in the Bilingual/Bleu^ tural 
Project and wish my childten last year could have been involved in 
' • ^ - r . this progii'am. 

* * 16.' Would like tb see a bilingual aide included in monolingual clasps 
:% ^ 1 * (where teachers cannot speak Spanish) in a predominately Spahish- 

' ' ^ * spealcin^ school. iQservice should be in the momirigs, not in the 

\ jevenlngs when teachers are so tired* - 
"'"17. Would like to know when observers are coming (generally) — sometimes . 
- , inconvenient'. . < ^ ■ 

. ■ 18'. 'No, • - . -'^ ' : \ - • ' ' 
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Appendix G. 
IHSTRUMEFT BEPORS' 



TEACHER -QUESnOHHAIRE 



; Date/Period 'of Administration: 

Population: 
/ • . , 

»t .Administered by; 

# 

. / Data CaiLected -l?y: 



^October, 1973 
'March, 19?!* 

All. Project Teachers 
Office of Evaluatibn Staff 
Office of Bvaltiation St$iff ^ 
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* . * . DESCRUTIOH OF TEACHER QUESTIOHHAIEE- 
Mmber of administratio ns , of the instrument #' 

^ ■ ' ^"•^ ::— 7 ' J 

- • . # 

Location of administration ; . 
At teachers V descretion 



Pixa^ems vlth^the gieasnre or vith the adiainigtration vfaich igight 
affect the validity of the measure . » 

LongT^juestKmnaire, return ^rate helov 100^ , ' 

Training of the, admjjalstrators 
Hone . ' a; ^, 



Brief description of the ^instrument 

General iteans ahout education apd sf)ecific iteas about special projects 
including the ESAA' Bilingual/Bi cultural ]?rojeCt 

f' ' 

Bat j^ale /or the instrufaent 

"~ " *^ 

To- elicit teacher reactions • ^ 
Developer of the^iftstrument 

f 

Staff in the Office ofr Evaluation 



Dgvelopmaot of the instrument% 

*'• ' t 

All interested persons suteaitted items 



Standfexdlzation of the instrument 

Reliahili^* and validity of the instrument 
No data» available ^ 



ANALYSIS OF RESPOHSBS TO THE TEACHER QUESTIONHAIRB 



A g^ral -questionftaite was adainistered to all teachers ia schools with 
special projects. Including ESAA BUingual/Bicoltnral Project »ch<w>ls, dur^^ 
Ing October and again duriLng March to co^lcasnt the evaltiation/of these 
projects. Te^achers in ESAA Bilingual/Bicultural Project schools responded, ^ 
to itea^ developed f roa th:je> areas of Interest to the project. " These areas 
were bilingual education, ^the Bilingual/Bicultural Project. Aid, teacher aides^ 
The- general f indings were 4±at teachers* awareness of and knowledge of statp- 
•ents relevant ^ to bilingtiai education Remained imdfanged throCig^sout th^Prp- * 
ject year, bilingual and team teachers' attitudes toward the Project remained 
siigHtly negative throtighout the year while monolingual teacher^* attitudes 
toward-' the Project aoved from neutral to negative, and bilingual and tesm 
teacters felt less that their aides were essential to indivldctalired instruc- 
tion at the 'end^.of the year than they liad at the be^nning, 

Bvaluatton Question s - , ^ 

!♦ Did the teachers* opinicms o^f, awareness oi, and knowledge of factotp 
relevant to bilingual education change as a resttlt of Project activites? 

2* Did the opinions of teachers toward the Prdject change during the Project 
year? - . . . ^ 

3. Wd the feelings of teachers toward their bilingual aides Change during 
the Project year? 

Procedure , . '* . 

A questionnaire was adainistered to all Project teachers in the faU and again 
in the spring of the 73-74 school year'. Questionnaires were distributed to the 
teachers and collected^ a week latpr. ' 

Qutetlonnaire Poras ' - 

The fall and the ^spring questionnaires were ^»cwhat different; however^ all 
questions relating to the Project were identical on'each* Teachers provided 
l^iforaation about themselves and their classroom, th^ proceed^ to' respond' ' 
to only those items relating to the projects wj,tt which they were inwlved. 

Tax items were, statements .about bilingual education, three abo^t the ESAA 
Bilingtol/B^cultural Project, and thirteen about teacher 'aic[es. All items 
required a statement of the teecher's agreement or disagreement with it on 
a five point scale 'from l»cdapletely disagree to 5»coiq>letely ^ree» • ' 

R6sxilts ^ • . • 

\ ; * . ^ 

Table .1 shows the mean response, by teacheirs to each item relating to bilinguel 
education on the j^all and spring questionnaires* .^*Bilingubl' teachers" includes 
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# • • — ♦ * , 

. IES?OlKSJES TO ITZXS ABOUT BILI9CQAL ZDOCATIOV 

• ** ^ ( _ • «. ' 


HEM 


FALL tmjC 
Bll/ . Hoool. ' 


5?&1^ KEAK 
"^I. Koool. ' 


cha2k;e 

Bll. "^Honol, 


- ¥tm fe**'^ 4gK— jlp^ aad So^al^iik* 

fro» the cttl^ptl cad Spxnisb 
insuuetioo of t&e Bilingual/ 
.BietdtursI Proi^ct* 




3.52 


3.89 ' . 


3.15. 


>p;oe ^ 

} 


\ 

-0.37 


-2« Thft tadcrstuding of tb^ cal- 
^ _ tm of « sacood Itnyttf it 
aot intfOTfi'rlly « reqalre<- 
«Bxt for docscj ill tbA& 


2,69 . 


3.07 


2.89 


3.p * 


40.20 

f ♦ 


40.08 


Bord «tt«ck amis uvxaUy 
dcwlop fester for « sj^ftsLer 
of m Mcood laT\ptt$9 do 
coaprtbeosioQ skills* ' 


3.33 


3.33 


3.19 . 


3.23 

t 


-0.14. 


-0.10 


-4* A f co<vi Isngttsgg csa b« 
Iscxxud eff icieotlr 
tfntlirlTig f Irsc Itngtssgt 
vords C2^ gsatsoces, ^ 


4.09 ' 




3.68 


3.60 


-0.41 - 


-0.12 


Ucrntrs of s secood Isnr 
fEtsgt lesm -St TSTTiag xstet • 

; 




4.29 


4.30 


4.50 


-O.U- 


40.21 


-6* BiMngnsI educstloo con-> . 
fQse« yo^js^ stodcncs be* 
csttsft of tbe Interference 
between tbe lengueges, 

y 


3.53 


3.41 


3.78 


3.30 


40.25 


-O.ll 


47* Orsl language developaenC 
ii( s secood iyngotge slioold * 
be/ a part of all^ subject 
»sraas. 


3.36 


3.28 

^ r7 


3.47 


3.28 


40.11 


0.00 


Since English le the Ian—, \ 
goage necessar^r-for grad- \ 
ttttlo^ froB high school » 
/ students who speak Spanish 
/ sbooid receive all their 
Instruction In So^lsh* 


4.18 


3.6^ 


4.16 


3.52 


-0.02 • 


-0.16 


^» A cboroogb avarenjKss by 
stt^cnts of all those cul^ 
^ires contributing to a 
rn— fin fry s^hould be a 
asjor goal of s scisbol 
-'districts' 


-4)26 • 
» \ 


* 

4.(» 


4.30 


4.03 


-0.23 


0.00 


- ID* leading and discussions 
» can be as effective as 
' flrst-^iaod experiences 
in becoslng ac^tialnted * 
irith a ailttxre* 


3.47. 


A^3 

\ 


3f30 ^ • 


3.15 


-0.17 


40.12 




3/72 


• 3.53 


3^9 


3.49 _ 


-0.03 


-0.04 

\ 
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Bll. • bilingual and sonolln] 
Honol. * aooollngual teachers 
4- •'^positively stated itea 
- • degatlYsly stated itefii Nccale has 
revaracd ^tCppouttog aean respoose 



teas faachers 



both blllagual teachers and their Baono.llngual team teachers', "Monolingual 
teachers*' are teachers of ^ monolingual dassroomi. The overall mean for 
these ten items was 3,72 in the fall and 3,69 in tlie -spring for bilingual 
teachers, a chatge of merely three hundreths of a point. The overall mean 
for monplingual teachers was 3,53 in the f all ^and 3,49 In the spring, a 
change of Just four hundreths of a point. There were no Individual items 
for either bilingual or aonolingual teachers on whlcn the change was signi- 
ficant beyond the .05 level of confidence. 

Table 2 shows the mean response by teachers to the three items relating to 
the 2SAA Bl 1 Ingua 1 /Blcul tur^ Project. For bilingual teachers the fall 
mean for all three items was 2,61 and the spring mean \ras 2.66, a change 
of only five hundreths' of a point. None 'of the individual items changed 
significantly for bilingual teachers. Honollngual teachers bowever, gaye- 
a mean response in the fall of 2.91 (higher than the bilingual teachers) 
.and 2#09 in the spring (lower than the bilingual teachers). This change 
was significant beyond the .05 level of confidence. Each of the diangea 
for. the three items was also significant. 

Table 3 shows the mean response by teachers to the thirteen items relating 
to teacher aides. The overall responses by bilingual teachers did not . 
change sl^ific^tly; however, one item^^Vos answered significantly dif- 
ferent by bilingual teachers. This item was whether the stuaents would 
receive less^ individualized instniction if the aide were taken otit of the 
classroom. The teachers agreed less strongly in the spring that if the 
aide were removed ind^lvidualized instruction would dlidnish. 

ConcluBlons , 

The higher the mean response to each item the closer the attitudes and . 
knowledge of the teachers ar^ to being what "has been defined as '^sitive" 
toward bilingtial education, toward the ESA& Bllingual/Blcultural Project, 
and toward the bilingual aide* * ^ 

,in their knowledge of and attitudes towadd bilingual educatlctii there was 
^o sj^if leant difference between either th& billngtial teachers and the 
^nolingual teachers or between their responses in the fall and spring. 
The overall level of agreement Vlth the items was .about 3. 6^ which indi- 
pa^es a,^lightly positive standing in attitudes toward and knowledge of 
, bilingual education. As aii entry levjal, 3.6 is acce^tabl6. _As the level 
for near the end of .the first year of this bilingual program, 3*6 repre- 
sents a staff ^^ch has made no perceptible progress in becoming more 
Informed about bilingual Education. VxLb should be a maJor\cottcem for 
staff trying efforts- la 74-75. ' ' ' !^ . 

f 

The response level of 2,6 to the It^^ related ^o the Project represents 
a feeling on the part o& bilingtxal teachers which wa^ njegative irficn the 
program began ^d Remained negative ^throughout the year. The monolingual 
teachers actually began the year with neutral feelings toward the project 
but ended the year with negative feelings. 

These, negative feelings toward the Project must be futther defined by the 



Table 2 



RESPONSES TO ITEMS ABOUT THE ESAA BILINGUAL/ BICULTURAL PROJECT 



ITEM 


' FALD MEAN 
Bil» Itonol. 


SPRING MEAN 
Bll. Monol, 


CHARGE - r 
Bll. MoDol. 


ll« I understand what ^he ESAA 
Bllingixal/Bicttitural is all 
about • 


3.03 


3.47 


3.00 


2.48 


\ 

-0.03 


-0.99*- 


12. The people in the ESAA Bi- . 
lingual/Bicultural Project 
have-^een of aaalstance to 
Be in ljq>ieaenting the pro- ^ ^ , 
Rram in sy classroos* 


2.42 


2.74 

♦ 


2.46 


* • 

.1.85 . 


+0.04 

i 


-0.89* 


• ^ 

The materials provided for 
the ESAA Bilingtial/Bicultu- 
ral Project have been ade-' 
^ quate to aeet the needs of 
inlementins the proiiraa* 


2.39 


2.53 


2:51 


1.95 


+0.12 

1 


-0.58* 


All Iteas 


.2.61 

0 


2.91 


2.66 


• 2.09 


+0.05 


-0.82* 
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* sigaificant beyoiKl .05 



Bil* " bilingtial and monolingual teaa teachers 
Monol • « monolingual teachers 




ERJC , 



<^0 



U5F08SK3 m XTZK5 AS0C7T THE 'BXU»^IAL 'AtDS 



tnx 


FAU KEAI 
* Bil. 


5?1LIHC KEAI 


1 BU. 


14* Tbft «id«(s) in clAAsroott earM 
about thft tcu4«aC0 «nd thtlr Imto^ 
las pro^rMt. 




3.79 


^^^"^33 


liF. Tbt aid«(s) In «y clwsrooB cojort 
vorklnt vltb ae. 


4»15 


3.76 ' 


-0.39 


16, Tbt «ld«(<) la ay cUttxoos U* 
, fcaovlftdxMblt About tb« tm^^ 
isf ctirrlculta uj»d In our^ 
schools. 


2,78 


2.88 ' 




XT* Tike midtCs) la «y cl*«»roo«* * 
, bMM btsx irell trained for hie/ 
^ her Job. 


3.09 


2^58 * 


-0.5X 


18* Tht elde(e) la cleeeroos 
e^iete mm effectively is tbe 
diefnoele of stndenc reeding 
probXae* 


2.56 


2.65 


40.09 


19. Tbe ecod^itf in ay deserooei 
respond positively to tbe 
elde(e). 


4.06 


3.63 


-0.43 


20. Vhen'lhe eide(e) in ay cleeerooa 
vorke elone helping etudente, X 
f«el eure he/ebe ie dol^ a good 
Job, • 


4.(^ 


3.78 




Zl, If tbe ei<fe(e) vte^ teken oat of 
cleeerooQy tbe students would 
leem leee* 


3.67 




t 


22. If tbe elde(e) vae teken out of ay , 
cleesrooey tbe students vould 
receive less indlvidusl Instnic-^ 
tioQ end ectentioQ, 


4 

^ 4.33 


3.75 




23» Tb<>elde(s} In my clessrooa 
-hes' helped Isprove the reeding 
sVlTIs of xy atxidents. 


3.44 ' 


3,74 


+0.30 


» 

2A. The sld&Cs') in sy clessroos -bes 
Increased ey efficiency in reie- 
tioQ to plsonixijg. 


3.39 


3*44 


40,05 


25. The eide(s) in ay clsesrooa bes 
increased cotssunicstions vitb 
parents. 


2.09 


2,22 


40 1:^^ 
• V, &9 


26* Tbe ai<le(s) in ay classroosi has 
helped ieprove'the students' 
•self«-isege. 


3.42 


3\34 


-0.08 


. All Xtcks 


3.47 


3.22 


• 

-0.25 



lunt HjroDd .05 



specific iteas aa Beiiig negative feelings about the assistance teachers 
received from the Project staff and the, inadequacy of laat^rials provided/ 

In regards to the aides, the ove^^ response was -slightly positive. How- 
ever, ^two items point out at least one area of need^for aide training. 
Teachers felt that their aides generally were not knowledgeable about the 
reading curriculum nor able to assist them effectively in the diagnosis 
of student reading problems. • . 
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Appendix H . ■ ' • ' 




f' IHSTRUMEHT REPORT ' • 

< • ♦ ' * » 

* - 

PARENT lETERVIS^ FQRM • , * • - 


, ATTITUDES TOWABD-AIiD KNOWLEDGE OP STUDEHT LEAEHIHG . 
GOALS AHD ACTIVITlfcS OP PARENTS OP STUDEHTS 
PARTICIPATING IN THE ESAA BILINGUAL/MCOLTURAL PROJECT 

• ♦ 


V 


• * 

♦ 






Date/PeHod \f Adiaiais 


t ration: « ^^^April-May, 1973 . ^ ^ 


Population: \ 


• 

Parents of Students in Project Classes 


Administered by: 


Offi<je of Evaluation Staff, ' . ^ ' 


.Data Collected byl 


Office of Evaluation Staff 


A 

1 ♦ 


• 

i 


• 

• ' . * 


• , • 

f » 
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- • DESCRIPTION OF PARENT INTERVIEW FORM 

» 

Number of - adnlntet ratlon. of the instrument 
Location of adalnlstratlon * 

In the hoaes of the -parents ' \ 

Problems with the measure or vlth the administration vfalch night ' ' 

affect the -validity of the measure 

" * • * ** * 

i ^dmlnlB tered by Cpaisunity Representaitives to just those parents 
available during administration dates. 

Training of the administrators • , - . \ 

^-''Two Hour^ training session including role playing 

Sflef deecaription of the instrument * 

\ The interview tora was divided into three parts-fifteen items related to 
the stated input objective, four items related to, bilingual education and 
the ESAA Bilingual /Bicultural Project, three items of interest to the 
, project staff but inappropriate as factors in mea^u^ing the stated lnj)ut 
objective* , ' ' . 

Rationale for the instniment 
' " ^. \ ' 

To determine the attitudes of parents of students in, project classroops 
toward their' children's learning goals ^nd the extent of their knowledge 
of classroom activities as related to education ih general and the Bilingual/ 
Bicultural Projectjln particular. ' , 't^ 

Developer of the i4st rumen t 



Staff of the Office of ^Evaluation' ^ - 
Development of the instrument ' 

# 

Items delating to both the input objective and the Project were collected 
from Project program staff, Commnlty Representatives, and evaluation staff. 
These items were reviewed, revised, and formalized into the finals interview 
form* • * « * 

Standardization bf 'the instrument ^ ^ ' \ 

Procedure for adainlstratlon of IntervleW Form, was stand^dized; no ftorms 
were developed. ^ '* - * 

Reliability and validity of the instrument 



No Information available. 

k 
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ATTITDDES TOWABD^AHD KNCSwj.EDGE OF STDDEin? LEARNING 
GOALS 0D ACTIVITIES OF PARENTS 6f STUDENTS 
^ PASa^CIPATING II? THE 2SAA BmNOTM./BICULTtmAL PROJECT- 

A M^jqr componfeat of the 73-74 BSAA Bilingual/Blcultyral Project ' . ' 

^ in the Austin Independent School Distifict via Parental Sivolveaent. 

, Intervi6#s of a random sai^le of Jmrents from Project Schools re- '■ 
vealed a high degree of confidence In thtf educational ^system,- 

; geheral 'knowledge of the BiUngual/Bicultural Pifoject, and a 'feel- • 
ing by 40% of the parents that there' is too little billnguai. educa- 
tion In Austin schools. , ■ , ^ • ' ' • 4 . ' 

Evaluation Questions ' " ■ 

TVo laaj of .evaluation questions k^q addressed ^ this report.' *4 • 

1. Do par.ents of student participating in the ^ESAA Bilingiial/ 
.Blcultiiral 3?roJect have positiSp attitudes tovard their 
. children's learning goals and knovledge of the ^ieaming.. ' 
\ , activities ef their schools?' ' J 

I 2. Do parents of students parttcipatlhg in the ESAA'^Bilingual/ 
Bicultural Project have knowledge of the activities of the 
^ Project and positive attitudes toward the ^Project arid 
hilingual education? 

Evaluation Criteria ' ' ^ 

* H> 

The first evaluation question relates directly to a major input ob- 
Jediive of the Project. 'As such, the criterion fof meeting the ob- 
jective has been formally stated as follows. Parents inte;nriewed. 
are expected to give positive responses to 80jt of the items relating ' 
to home support of students* learning goals. A positive response ' /' 
has been defined for each itm according to the resp<5nbe choices 
available. ^ ^ " . 

The second evaluation qxiestion does not relate directly- to a Project • 
objective; therefore, there is no stalled criterion against which to 
compare parents* responses^ 

Iriteanriew F6rm ■ * 

•The Project program st^ff evaluation staff, and Coianunlty- Representa- 
tives assembled items relating to both the inptit objective and ttid • 
Project. These items wef e' then reviewed, r^vised^ and:fdrmali2ed into* 
a final inteJ^ew form. The^foria.was printed in both Sp^isb and - 
English, prpvi^Lng space for recording the pother's 'a6d Ijh^ father*s 
responses .separately. 

There were our parts on the final /interview form. (See Atteteh^ent I) 
The first p^ert called for.genefal Information about P.T*A. maaberehip, 
number of cbildren in school, the school ^represented by the parent, etc. 



« The second part vwf if^een questions related to the statred input ' 

objective. The tmrd part was- four questions related to bilingual 

' edtjcation and the &AA Bilingiial/Bicultural' Project.' The fourth' 

'part consisted of three itemp.of fnt^reaX to the project staff- 

but inapproi^iate as factors in measvCcing the stated input obj^ctive- 

t' ' . ' -■ ■ ' 

Sampling * ' , • 

A table of random numbers vas'used to select a ten. percent sar5)le frdu 
lists of all stud6nts at Project elementaiy' schools. In eoeh Project' 
seconda^ school, the table. of random numbers vas .used to select, ten 
studeht^ frraa the bilingual classes and ten students fran the matchecf 
control classes-.. The Conmmnity Bepresentatives then reviewed the, list 
of names and eliminated students i^ho had withdrawn frcm school or-- ' 
irtxo.had a sibling who was already on the list.- The pareirts of student 
oh the revised list foi^-esich school canposed the spniple. '^'-^ 

Interviev Procedure 

The Cammmity Representatives of fea^h Project elementary school con- 
ducted the interviews for that school and the seccmdafy schools" inta 
which it teeds* Canmunity Representatives received training in 
-conducting the interview, incfuding some rcrle~pl»^ing activitl:es. 
Several procedures were - onployed fox arranging the interviews with 
th^ parents ♦ Some parents were telephoned for an appointment; 
whereas, others werej^sited in their home and other arrangements 
,w^e made if ^he tim^ was inconvenient. All interviews ^were conducted 
in^the home, and many were conducted in the evenings- to'^reduce cpn-^ 
flicts" with working parents. ' ■ " * 

Interviewing, began during the last week in April and concluded the " 
last week of school in May. 

' Results ' ^ ^ , . " 

^Svb hundred fprty-^our elonentary students were randomly selected; ' \ 
however, after, eliminating those withdrawn from sc.hool and those 
whose paSrents could not be interviewed due to -coaflicts^ one >/ 
hundr^ 'forty-eight were actually represented by at least oii^arent 
. in an interview* A total of one hundred forty-seven laothers an^i 
seventy *fathers' of elementary students were interviewed • * ^ 

Eighty secondary students were selected and thirty-three. c^^em were 
eventually' represented by at least one pareitf in an infe^rviewi. A . - 
total of thiry-one mothers and eleven father^ of secondaiy students 
'wef-e interviewed. & '* ' ' - ' • 



Tahle I is/ a ^^mmaTJ'of the percentage of jar aits from all schools 
who respQZlded positively to^each of the fifteen items .related to the 
♦Input oljjective. Further breakdowns of. these 2*espoiises by schools and 
by parent are presented In Attachment II. . , ' 



TAKES! ^I-PERCERTAGE 0^^ PAPENTS RESPOHDIMG PO^ITIVEKf"^ 
^ , TO EACH ITEM ON THE PAEEHT QUESTIONHAIRE 



Item 



Mother 



Father 



BotH 



^ 1. " Wdjald^^ou^k^'for your children to/ ^ 
- finish 'M'^ school? 



95 



93* 



^» Do'you. tl^lnk parents should visit their 
• 'childien?s school vben^ asked to ccMe by 
- tEe^ principal, cotinselor» or a^teacher?- 



' $3 



. Po you think parents Should visit theiT,- 
cl^ldreh's s.chool o&3y when asked to. 
ty the principal , counselor, or a* teacbgr? 



3Z* 



Do you thiiit ppents shc^jidNirislt their 
children's 's9hool- for open hbuse, meetings, 
Bnd.fdr special programs? \ 



67 



71 



'68 



90 



90- 



.90* 



Hoy many times hsve/you visited School 
'Since September for meetings or programs? 



5'. 



,T6 ^ 



U6 ' 



68 



How many^tlmes have you visited ' School 
_since Septanber during school time to help 
with actiyfjbies or field trips? 



^3 



11 



35 



7.* How, often do you discuss your children's 
school work witl^ them? . « 



90 



9X^ 



90* 



8» Have you visited in ydur children's 
* School more -or less often 'this school 
year thdii last school year?^ 



32 , 



20 - 



28 



9. .Do you encoTirage yovai_ children to do 
"their hcmewotk? ^ 



56 



100 



98* 



10. Have you and your children arranged a 
regular tilde fpr them to do their hbme- 
work? ' ' . ■ 



68 



^1. Have you and your children arranged for 
a quiet and comfortahle place where they 
. can do their^ hcmework? 



s80» 



12. Do ^ou discuss vith 'other peu:,ents. the' 
th|iigs happening at ^|^chool? 



55 



51 



13* Do you read the notices 6nd letters sent 
to you "by the school? 



85 



85 



85« 



It. Do.^ou discuss *yo\ir children's report cards' 

• ... At n 0 «. , — ,. 



vlth them? 



81t 



... 90 • 



86* 



15. 



How much does it matter If your child is * 
absent frm 'school? . , ♦ ^ '' ■ ' 



9h 



97 'f 



95? 



. Mean For All Itens' 



76 



72 



75 



* "Above Q0% ' criterion- level , 



1 "Positively." is defined for eaph .individual item in AtWchment ,11. 



[ 



Nine of fifteen items -Vere' responded to positively at least . ' * ' 

efgfity percent of the pctrents. Of the six 'itms receiving less 

than eij^ty pejfcent positive responses, four dealt directly with . * ^ 

^.school' visitation !^and participation by parent^^in school activl^ivies. . 

~- ' • , ' 

The mean pi^centage'or postive responses for all itema^was seventy- five 
"percent* The 'mothers interviewed averaged seventy-six percent 
positive responses, and the fathers interviewed averaged seventy-ilwo percent ^ 

pos^itive 2*esponse^ T^-hle H is a siananary of these percentages. 
* . *.<' '■ * ' ^ ' * 

♦'' ' , ' ' , » • ' 

Overall, fbrtyz-eight percent ol /fche^parents intervi^ed responded 

pdsitively to eighty perceht ot'more.ot the it'ems related to the 
input- objective • • " ^ ^ ' , ^ , 

OfVthe items ' concerned with the Project and hilingual\eduaation in 
genepraj, two* were objective. , Seventy-foui' p^cent of 'the par^s- 
iirterviewed said th^y had heard of ' the Biliiigiial/Bicultiiral Eroject.^ 
When.as^ed if thfere were too much, too little, or enough b^JLlngual * , 
^ducfiftiion ,in the 'Austin Independent School District,, forty percent 
responded "Joo little," twent^'-nine percent responded "enough," and 
ei^t per centv responded "too much." - ' . 

r The two ^Tcq>en-endea questions asked parents wHat they knew about 
the BilingUELl/BiciatUral^ Project and how they felt about it.^ Coding 
and jcategorizing these responses was too' time ccmstsaing to be completed 
for this report. ; Attachment* II includes resi>onses to these four, items*. 

The %f irst of the ^eqjpaJL iJ(||^|test 'itezas was al^o open-ended and has ^ 
not at this^'ime oeen anal^ed. ""T?his' item a^ked parents what they, 
would like for their children to do sifter iigh school. The other 
'two itens were objective, EightS'-nine percent of the" parents in- 
terviewed were either completely pr mostly satisfied with the ed- 
ucation their,^ children were Receiving in school. Hinety-one percent 
of these parents felt welcome. in their children's schqols. (See-Attachment 

, , * ' / *■ * 

Gonduslons ^ , . . « - 

The first evaluation question to be addressed^was "Do parents of 
-students' participating in the ESAA Bilingual/Bicxiltural Project 
Jtave positive attitudes , toward their chil^en's learning gpals 
and knowledge of the learning activities of their schools?" The 
stated ,e:^iteri on for .concluding ♦that they da was that parents in- 
terviewed- would^ respond positively to ei^ty percent of the items' 
related to this question. The results shcfW^that seventy-fiv^ - \ 
percent o^ the elicited response's were positive. Therefore, the 
criteron was not met. 

, A further analysis of the resixlts indicates thaf the major area of 
wefedaless in *thfe pairents* responses was in school visitation ani 
participatibn in school activities. Other areas . investigated yielded 
highly positive responses. The fathers* responses to the school 
Visitation and paxticipation questions were particularly low. 



TABLE. II ' ' 
* PERCENTAGE OF POSITIVE RESPONSES TO PAREHT INTERVIEWS* 



SCHOOL 


PARENT 


NlJ'HBHR 

OF 
PARENTS 


Mm mummm i 

OF PpSITTVE 


PERCENTAGE OF 
PAREHTS.MERflNG 


Allison ' 


Mother 
Father x 
Bo£h' 


38 
25 
6j 


. 75Z 
. , 72Jt 
74Z 


502 
242- 
4pZ 


Govalle \. 


Mother 
r Father 
) Both 


38 
12 
50 


8135 ■ 
' ' 742 
792 


■ 632 '\ . 
■ 33X . 
562 


Hetz ^ 


, Mothei; 
Father 
Both 


39 , 
23 ' 
62 


832 " 

742 

802 

^ 


672 . 

—HI . 


. Fala 

# 


, Mother , 
. Father 
Both 


32 
IQ 

42 . 


- 662 

."^ 662 
662. 
'»' LI 


442 • 
,402 * 
/ 432 


Jot^s- 
Elementary 
Sch6ol6 


Mother 
Father 
Both 


147 ■ 
70 
111 ' 


772 

- 722 . - 
752 • - 


. 572 ; 
342 » 
492 


AUan 
Jr. High. 


Father 
Both 


5 

6. ■ 


612 
' 672- 
622 


202 
02 
172 


Martin , 
Jr. High 

* T 

t 


Mother 
Fathet 
Both 


8 
4 

12 


. 752 
73? 
742 


502 . 
.502 
502 


Austin 
High 


Mother . 

Father 

Both 


9 

4- . 
13 ' 


652 
632 
642 

V 


. 112 
02 
82- 


Johnston 
High 


Mother 
Father 
Both 


9 

' 2 
11 


. 842 
932 
862 


782 
1002 
822 


Totals- 
Secondary 
Schools 


. Mother 
Father 
Both 


31 
11 

. 42 ■ 




722 ^ 
722 


422 
362 

412. . 


* 

Totals- 
All . 
Schools . 


Mother 
Father 
Both " 


178 
81 

■ 21^9 


762 
72% 
752 


; . 542 

342 ■ , 
482 



t 



^TSxe^secoM^ evaluation yxestion was "Da p€U'ents of students parti- 
ci^atlng^n the ESAA "Bilingual /Blciatural Project have feiGwledge of 

. the- adttv^ios of the Project and bilingual education?" Seventy-four 
percen*^ o^.th^.,j?arents interviewed stated that they he^ ieard of the 
Biilngual/picuitiar^ Project. A very general review of xsooaaents to 
open-ended Questions supports the conclusion that the matjority of par- 
ents, are avarA of the majof aims and activities of .bilingual education* 

This ^ota can be lof xise to the Parental Involvement Coordinator in the 
.7li-75 Bilingual/Bicultural Project for planning activities designed to^ 
affect l^aSeental attitudes and ^ecially parental participation in school 
activities/* T , . ^ ^ . 

Idffiitations of This Evalxxation^ 

. Although 'lihis eTaluation follows the assessment procedures outlined in 
the Project* 8* prpposa2»j^ 'there are several limitations which are reflected 
in, the naarrow scope of this report's concltisions . 




yi. *The in-honie interview design adopted for use yielded a smaller 
'".^nuiabCT of ccmj^leted interviews than would haye be«i' preferred, 
• 2. ^ere is no baselihe data to which to cCTipare tke results of ' 

\ . this sttidy. These data, however j may become baseline data for 

V the next yearns project. 

3. .There is no data available from other district schools on which 
' . . 'to Judge the relative positiveness of the attitudes of these . 

parents. . _ * ' 

If. data reflect merely a 'level at the end of the first pro- 

'^Ject year and can not be used to conclude any gain on the 
\ ' part^of the parents as a result of Project activities. 



\ 
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AitAUHMHrtft i?ARKNT IHXERVIEW FjMWS- ENGLISH/SPANISH 

" ^. - * ' 

' PAEEHT IHTERVIEtf 
* ' ^ ESAA BltlHGnAL/BICDLTDRAL PROJECT 

. . \ AUSTIN -INDEPEHDERT SCHOOL DISTRICT 



t 



DATE: 



INTERVIEWER: 



SGBOOL REPRES^TEO: 



Parentis N^ (s)t 



Hov aany children do you have in the Aostln Independeat School District? . 

Which children are In ' , ' SChoolt 



.Hasher in each grade 
For Uiis school only 



Are you a aesber of the PTA at 

Mother: 

'father: ' 



\ 





1 


T 


3. 


4 


5 


6- 


,7, 


^8 


9 


10 




IT 


* 












1 















School? 



1, Wotild 3ipu like for your children to finith Jil^h schodl?' / 



* Mother: 



Yes 



No 



Undecid^' * 



Yes 



No 



Undecided 



2» Do you think parents should visit their children's, school «hen asked to cose hy the 
-principal, counselor, or a teacher? ' , ^ * , 



Mother: 
Father: 



Yes 



No 



Undecided 



Yes 



. Ko 



Ihidecided 



3« Do you think parents should visit their children's sjifiool only when asK^d to cc^ b 
the principal, counselor, or a teachet? * * 



Mother: 
Fi^theri 



Yes 



Ho 



Undecided 



Yes 



No 



JJndec^ded 



4. Do you think parrats should visit their children's school for 6pen house, neetingSt 
-and for special prograas? , - , 



Mother: 



Father: 



Yes 



No 



Und^ideil 



Yes 



Ro 



Jtajtecided 
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' 5^ Hoir »any tipes have yoii visited . 
September for; laeetings or ,progr^ar 



School ^izice 



Hother 



Father 



€: H«r«any -tlie^ have you visited ' School slice - 

Septeabe^ during school tine to' see classrooo activities or to help with acti— - 
vltdes or field trips? " ' * 

>r • ' ^ • • ' ' ' 

Mothe r ^ ^ 

.Father ' ^ 



9 

Hov^ often do you discuss yoxnr chlldrei's school worl: with thei? 



Mother: 
Fath^: 



Often 



Soaetlaes 



Often 



Sc^tises 



Seldos 



Kever 



leld(n 



' Kever 



8* Jave you visited in your children's school aore or less often this school year than 
iMt school year? * * ; ^ ^ ^ . 



Mother: 
Father: 



Less Often 



Saae 



More Often 



Less Often 



Saae 



liore Often 



9^ Do you encourage your children to 'do their hoaework? 

* Mother: Of tep S^aetlaes Seldoa 

Father: 



Hever 



Often 



Soeetiaes 



SeldoB 



Hever 



lO; Have .you and' your children arraftged a ifegular tiae for thea to do their homework? 

Ho; 

V 

quiet and coafortable place where they 



Tes 



"11. Have you and your children 4rxanged 
can do their hoaework? 



Yes 



12* Do you discuss witii other parents the things hapi^c&ing at 



School? 



r 

Mother: 



Fathet: 



Often 



Soaetiaes 



Seldba 



Never 



< Often 



^ Sometiaes 



Seldt>a 



Never 



TL3» Do you read, the notices and letters sent to you by the* school? 

Mother: ^Always Moat of the Tla a ' S oaetiaes 

Father: 



Hever 



Always_ 



Most of the Tlae 



Soaetiaes 



Kever 



-ERIC 



14* 



ft> you discuss your children's report cards with them? 

*tother: ^ Always Jtost of the Tim e S onetijgies 

Father; > A lways Jtost of t!he Tlae_ ^SonetiiS^ 



Never 



Never 



*13, 



1.6. 



How auch do^ it matter if your child is absent fron schopl? 

Mother; V ery Muc h H ot Very Much Ho Opinion 

Father: V ery Mifeh.^ Not Very Muc h R o Opinion 

Have you ever heard of the Bilingual/Bicultur^ Project? 

Yea ■ ' » { Bo ^ 



Mother: 



Yea 



•Ho 



17. What activiti^ of the Billngual/Bicultural Project do you know about? 



Mother: 



Father: 

■J 



18, 



How do you' feel about the Billngual/Bicultural Project? 
Mother: • * 



Pathfer; 



J 



ERIC 
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H-ll 



f9. 



Bilingual education aeans letting children Vho speak oost'ly Spanish learn in Spanish 
at school. Do you think there is too dittle, enough or too ouch bilingual education 
In tfie Aistin Independent School DistriQt? 



Mother: 
Father: 



Too Little 



Enough 



Too Much 



Joo Little 



Eaough 



Too Much 



•20* 



What would you like .for your children to do after high school? 
MBther: . ■ f ■ 



Don't Rnow 



Don't Know 



Father: 



21. 



Are you satisfied -with the education your children are receiving in school.? 



22. 



^''ther: Yes Mostly Satisfied Mostly Dissatisfied 

fathefc: Yea Mostly Satisfied Mostly Dissatisfied 

Do you feel velcooe la your child^s school? 

Mother: Yes H o U ndecided 

Father: Yes No Undecided 



H o- ^ U ndecided \ 
H o ^ U ndecided. , 
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}foabre de Psdre(s); 



Entrevista de Padres 
PROYECTO ESAA BILIHGDAL/BICOLTURAL 
Districto Eacolar de Austin 



Fecha,*2 
Eiitrevistador:^ 
Escuela Representada: 



iCuantos nifiod ti ene usted ea Districto Escolar de Austin? 

iCaales spa los niSos que estan ea la Escuela • 

Nu&ro cadJi gradQ para sola esjta escuela. 



(Hbsbre de escuela) 



7 





1 




3 


4 


5 


6 


[ 7 


8 


[ ' 


iO , 


11 



























12 



i -Bs usted aieabro del P. T. A. para la Escuela 

• — «- 

Madre* 

Padrc:_ ♦ ' 

1. lie guataria a usted que sua niaos teralnen la escuela aecundaria.? 

Si" No ^Indeciaa ' . 



Padre: 



Si- 



Ho 



ZndeolM 



iCree que-ios padres deben visiter la -esjcuela de sus. niaos cuando lo pide el 
principal, el consejerd o el taaestro(a)? ' 



Madre 
Padre: 



Si' 



Ho 



Si' 



Ro 



_Indecisa 
Indaciao 



iCree.que los padres dehen visitar la eacuiHa de^sus niios aolaaente no aaf 
cuando lo pide el principal, el consejero o el maestro (a)? ' , ' 



Madre :_ 
Padre: 



_Si' 
Si- 



No 



No 



_Indeci8a 
J^pdeclso 



ijreen ustedep que los padres deben visitar la-eaeuela de sus ninos durante 
Casa Abierta" , juntas o,para algimoa^programas especiales? 



Hadre_ 
Padre 



Si' 



No 



No 



_Indeci8a 
Indeciia 



5. 2Cuafitas veces ha visitado la Bscuela 
para juntas o prograaas? - Madre; , 



Padre: 



/ 



jdesde septieisbre 



2CualItAa veces ha viiitado Is Escuela . des^e septieabre 

♦ . . durante tiei^o de clases para ver laa actiyitades en la dasc o *para aTudar 
: tfott alguaaa actividades o vi*je? 

^ Madre ; , ■ " Padre; , • 

7W^iCua£ta» vecca diseute us ted el trabajo escolar con sus niSos? 

^ " f 

Madre : C oa frecuenci a ^ A lgtgias veces C asi nunc a ■ , N mca , 

Padre: Coa frecuencia ; . A lgunafl veces Casi nunca Sunca 

8« ^a visitado usted la escuela de stxs niSas-con saS o ^aenos frecuencia este aSo 
que el aSo pasado? / 

: 

Madre: con aenos frecuenci a ' i gual frecuentewnte^ 

Padre: con aenos frecuencia igual ^frecuente»ente 

9m ousted aaisa a sos ninos que hagan su tarea? 

> Madre : ^ c on frecuencia' . algunas veces casi nunca ntsica 



Padre: con frectjencia algunas veces casi nunca 



10, iHan arreglado ustea y sus ninos un tiem^ definido para que ellos hagan 8u« tarea? 

Si t ^ Koj 

!!• iHan arreglado usted y sus niSos un lagar que pste confortable y silencioso para que 
ellos hagan su tarea? . 

' Sit " Ho: 



nunca 



12, ^Dlacut y^ ugt edes con otros padres sobire las cosas o eventos que pasen en la 
Escuela ? ' 

^ Madre: con frecuencia algunas vece s j c asi nunca nunca 

Padre: -yxm frecuenci a ^' - a lgunas veces casi nunca nunca 

13y ile^ ustedes las notas o cartas que mandan de las escueles? 

' Madre: con frecuencia lo aas del tieapo algunas vece s - x iunca 

P^re:_j con frecuencia lo aas'd^l tieap o ^ a lgunas veces nunca 

14, ^Oescuten ustedes la calificacioi^ o (reporte) con sus niSos? 

Madre: sieapre lo ©as del tieapo algunas veces nunca' 

Psdre: sieapre Xo mas del tieapo jalgunas veces nunca 

15 • lie iaporta a usted caicho si Su nino no atietide a la escuela? 

Hadre: a uch<^ poc o no opiniofi 

^ Padre : ^ a uehg poco no'opiniofi 



" ttf* iHa oido uated del proyectb Bilinpie/Bici^turaif , ^ " > 

Madre: Si^ No - 

Padre; ^ . S i"". No • j ' . • . " ' 

' * / • 

!?• 4De que^'activitades del proyecto Bilingue/Bicultural esta^'usted enterado? 
Madre: ' ^ ^ * ^ ' 

^iB^ ' . _ 

Padte: 



1&. iQue^'opiaa ustcd del proyecto Bilingue/Bicultural? * 
Madre: 



7' 



Padr« 



19. La educacioiS bilingue le da la oportixaldad a Iq^ alSoa que hablan maS en'espaSol^ 
ea la eacuela* ' - ' ^ * 

£Cree usted que teneiaos baatante o sucha educaciofi billn^^B en al diatricto^ekcolar 
de Austin? 

Hcuire: aay poca baatant e . a ticfa a * n o se^ * - 

^ Padre: Buy poca baatante ' attcha no se"* 



20. iQue- le- gustariS a usted que sua ninos hiciaran desjuiga de que terminan la * 

escuela secundaria? ' . v^i.»x.n«a 

Hadre: . • * , . 

^ >JPadre: . j ' ' 

21. m^ta- sati8fecho(a) de la educabiSn que estSn .f ecibiendo sua nifios en la e&cuela? 

MaJre: ^si' ^Jias' o. oenos ^atisf echa__aeno8 disatisfecha Ho^ ^Tndecisa 

^Si- Mas' o neno8;83ti8febha__BeBOB disatisf^ha^ ^Vo - Indeciso 

; 22. iSe siente ustcd bioi -^ecibido en lar escuela de bus ninos? 

Madre: _ai- ^Ro___^__Indecl8a *, . • " .. ; . 

■ Padre: _Si'____No_i___iQdec«o '• • 



1# Wcmld you like for your children to finish hi^ school? 



Mother: 
Father J 



Yes 

Yes^ 



No 

No , 



Undecided- 
Undecided 



^ Positive Response: Yes 







NUMBER 

v/r 
PARENTS 


YES ' . 
NUHBEK. {%) J 


NO 

NUMBER (Z) 


. TJNDECIDH) 
NUM5ER CZ)"' 




Mother 
Father 

B6th^ 


36 
23 
59 


33 (92) 
21 (91) 
'54 (92) 


3 (8) 
2 (9) . 
" 5 (8> . 


• • 0 (0)- 
" 0 (0) ^ 
/ 0 (0) 


GoValle 


Mother 
Father c 
Both 


40' 

12 

52 


' 40 (100) 
12 (100) 
52 (100) 


^ 0 (0) 

0 m 

0 (a) 


0 <0) ' 
0 (0) 
- 0(0) ' 


Ketz 


Kother 
Father 
Both 


39 
22 
61 


37 (95) 
21 (95) 
58 (95) 


2 (5) 
1 (5) 

3 (5) 


0 (0) . 

. 0 (a) 

0 (0) 


Falsi 


Mother 
Father 
Both 


32 
8 
40 


24 (75) 
7 (88) 
31 (78) 


' 5 (15) 
. 1 (12) 
6 ' (15) . 


'3 (io) 

0(0) 
3 (7) 


Totals- 
Eleaentary 
Schools 


Mother 
Father 
Both 


147. 
65 
212 


134 (91) 
61 (94) 
195 (92) 


• 10 (7) 
4 (6) 
li (7) 


3 (2) 
0 (0) 
3 (I) 


Jr. Hlffh ^ 


Mother 
Father 
Both 


5 
1 

_ 6 


4 (80) . 

1 (loa) 

5 (83) 


. .1 (20) 
0 (0) 
. 1 (17) 


0 (0) 
0 (0) 

'0 (d) 


* 

Martin 
Jr* High 


Mother 
Father 
Both 


6 
4 

10 , 


, 6 (100) 
. 4 (100)- 
10 (100) 


0 (0) . 
0 (0)^ 
-0 (0) 


0(0)- 
0 (0) 
0 (0) 


' Austin 
High 


Mother 
Father 
Both 


7 
3 

10 


7 (-100) 
3-,(100>^ 
ly (lOOO 


0 '(0) 
0. (0) 
0 (0) 


0 (0) 
0 (0) 
0 (0) • 


Johnston 
High 


Mother 
:^ather 
Both 


■ 9 
3 

12 


9 (100) 
3 (100) 
12 (100) ■ 


0 CO) , 

0 (0) 
0 (0) 


0 to) 

0 (0). 


Totals- 

^econdarjr 

Schools 


Mother 

Father* 

Both 


27 

11- 

38 


26 (96) 
.•• 11 (100) 
37 (97) 


1,(4) 
1 (3) 


0 (0) 
0 (0) 
0 (0> 


Totals- » 
AU 

Schools 


Mother 
Father 
Both 


174 
76 
250 


160 (92) 
. 72 (95) 
232 (93)' 


' 11 (6) 
4 (5) 
15 (6) 


3 (2) 
0 (0) 
3 (1) 



EMC 



' 2^ Do you think ^arenta should visit their children's school when- asked 
- , to come by the princ^pal^ counselor, or^a teache?:? ^ 



Mother: 
Father: 



Yes 
Yes. 



Positive Respoxtse: Yes 



No 
No 



Undecided 

» Undecided 



' SCHOOL ^ • 

r. 


PARENT 


NUMBER 

* OF. 
PARENTS 


YES 
' NDMBER (Z) 


- NO ^ V 
NDMBER HX)' 


vtW&KjiXDau - 

HDHBER (Z). 


/ Allison ' 


Uother 
Father 
Both 


35 
21 
56 


32 (91) 
18 (86) 
50 ,(89) 


« 

3 ( 9) 
3 (14) 
6 (11) 


'o (0) 
0 <0) 


Govalle 


Mother 
Father 
Both 


' ' 39' 
11 

50 


* 

39 (100) 
11 (\^\ 
50 (100) 


o' ( 0) . 

\) \ K)} 

0 ( 0)' 


. 0 (p) ' 
0 (0; 
0 (0) 


Metz 


Mother 
Fattier 
Both 


38 
24 

62 , 


35 (92) 
23 (96) 
58 (93) 


2.(5>. 
1 f 4') 

. 3 (, 5) 


■ 1<3) 
1 ,(2) 


Falsi 


Mbthe^ 
Father ' 
Both 


32 
9 
41 


27 (85) 
% (89) 
35 (85) 


3 ( 9) 

4 (10) 


2 (6) 
• n ^A^ 

• 2 (5) 


^Tot^s- 
Elementary 
Schools 


Mother 
Father ^ 
Both 


144 
65 
209 


133 (92) 
60 (92) 
193 <93) 


8 ( 6)' 

13 ( 6) ; 


3 (2) 
u vu; 
3 (1>- 


• Allan ' 
_j»Jr. Hign ' 


Mother 
Father 
Both 


5 
1 
6 


4 (80) 

1 (100) 

5 (83) 


- 1 (20) 

0 ( 0) 

1 <m 


0 (0) ) 


Martin' 
jr^ nxsn 


Mother 
Father 
Both 


4 

10 


'6 (100) * 
•4 (100) / 
10 (100) ' 


>rt5) 

0 ( 0) 


0.(0)^ 
0 (0) . 
0 (0) 


« 

Austin 


Mother 
Father 
Berth 


7 

• 3 
10 


7' (100). 
• 3 (100) 
10 (100), - 


0 (.0) 
.0(0), 
0(0) ^ 


0 (b) ■ 

0 (0) 
• 0 <0) - ' 


^Johnston 
High 


Mother 
Father 
Both 


9 

' ^ 2 • 
11 


9 (100) 
2 (100) ' 
11 -(100) - 


0 ( 0)" 

0 ( m 

0(0)- 


■0(0) 
0-(0) 
0 (0) 


Totals- ^ 

Secondary 

Schools 


Ttother 
Father 
Both 


- 27 

la 

37 


26 ( 96) 

10 jfloo) 

36 ( 97) 


1(4). 
.0. ( 0) 
1 ( 3) 


0 (0) 
0 -(0) 
. 0 (0> 


Totals- 
All 

Schools 


Mother 
Father 
Both 


-171 
75 
246 


159 ( 93) 
70 ( 93). 
229 ( 93^) ' 


9 ( 5) 
? 5 ( 7) 
14 (-6)^ 


3 (2). 

a/au) 



22^17 



3» Do you think parents should visit their children' s s9hoo2. only when 
, asked- to come by the pjrincipal,- counselor, or a teacHer? - 

. . .Mother: 3fes ^ No . " " Und^ided 

'•■•Fatheri Yes No _^ Undecided 

Positive Response: Ho % - , ' 





PAP PMT 


NOMB^ = 

OF 
PARENTS 


NTJMBSl (%) 


^ NUMBER (Z> 


' u£U;£&ID£D 




Hother 
Father 
(Both 


36 
. 20 • 
56 


> 18 (50) 
7 (35) 
25 (45)- ' 


12 (33) 
12 (60) 
24 (43) 


6 (17) 

1(5) : 

■7 (12)' 


Govalle 


Mother 
Father 
Both ' 


39 
10 ■ 
49 


1 ( 3)^- 
■ * 1 (10) 

2 CA) 


37 (94) 
■ -9.(90) 
46- 'C94^ 


1 (3) 
0(0) 
1(2) 


Hets 


kbther 
Father 
Both 


39 " 

24 

63 


5 ^3) 
4 (17) .. 
9 (14) 


• 29 ^(74) ^ 
19 <79) 
48 (76) 


/ 5 (13) 
. 1(4) 
6 (10). 


Pala 


Mother 
FaSffer 
Both 


28 

9. ' 
. 37 


5 (IS) 
4 (44) 
9 (24)^ 


17.(61) 
3-^(33) 
- 20 (54)'^ 


" 6 (21) 
2 (23) - 
8 (22) 


Totals- 
. Eleoentary 
"Schools 


Mother 
Father 
Both 


142 
63 
205 


29 (20) 
16 (25) . 
45 (22) 


■ 95 (67) 
43 (69) " 
138 (67) . 


18 (13) - 
4 ( 6) 
- 22 XII) 


Allan 


Mother 
Father 
Both 


. 5 

1 . 

6 


4 (80') 
1 (ICQ) 

5 (83) 


0 ( 0) 
' 0(0) 
0 ( 0) 


r (^0) 
0(0) 
1" (17) 


Martin^ 
Jr. fflith 


Mother , 

Father 

Both 


6 
4 

10 


1 (17) 

0 ( 0) 

1 (10), 


5 (83) 
• 4 (100) 
9 (90) 


0(0) 
0 ( 0)' 
0(0) 


. Austin 


Mother , 

Father 

Soth 


3 

10 


3 (43) 
1 (33) 
4.(40) 


4 (57) 
. 2 (§7) 
6 (60) 


0(0) 
■ 6 ( Q) " 
0(0) 


* 'Johnston' 

» 


Mother " 

Father 

3oth 


8 
3 
11 

» 


0 ( 0) 
0 ( 0) 
0. ( Q) 


8 '(100) ■ 
3 (100) 
W (100). 


0(0) 
0 ( 0) 
0 ( 0). 


Tot;als- * 

Secoiid^ry 

Schools 


Mother 
Father 
Both 


26 

11 ' 
37 


' 8 (31) 
2 (18) , 
10 (27) 


17 '(63) 
. 9 (82) 
26 (70) 


1.(4) 
0 ( 0)' 
. 1(3) -, 


Totals- 
All 

School^ 


Mother 
Father " 
Both - 


• 4.68 ■ 

'74 
242 


37 (22) 
18 (24) 
55 (22) 


112 (67) 
'52 (71) 
164 (68) 


19 (U) 
■4 C 5) . , 
23 (10) 



1 . 



4» Bo yott think parents snoxild. visit their children's school for open house, 
/ -Beetinga, and /for special' programs f ' \ ; , 



Mother: 
- father r 



_ Yes 
• Yes 



.No 
' No 



' Undecided 
— Undecided 



Positive Response: Yes 



School 


?^eJent 


NUMBER 
PARENTS 


YES 
' NUMBER (%) 


• NQ 
NUMBER (2) 


.Iindecide!)>" 

NUMBER (?) . 


Allison / 


Mother 
Father 


. 34 
- 19 
53 


29 (85) 
, 16 (84) 
'45 f85'i' 


5 (15) 
3 (16^ 
' 8 f 15'i 


0 (0) 

' 0 (0) : -.1 


.r.- ' 

<70Vaile' 


Motl^r 
EatKfer 
potn 


38 
9 


. 37 (97) 
9 (100) 

HO 


0(0)- 

1 V 0\ 


0 (0) • 
0 (0) 

0 {0} 


.Hets 


j 

Mother 
Father 
DOtn 


^39 
22 • 

O 1 


^ '35'(9Cd * 
20 (91) 


3'(-|> 
* 2 '( 9) 


1 (2) 
0 (0) . 


Falok 


Mother 
Father 
DOtn 


33 
10' 


27 (82) 
8 (80) 


.5 (15^ 
' 2 (20) 

7 /"l-A^ 
/ \XQ^ 


1 (3) > 
'. 0 (0) < 


^Totals- 
^ Eleaentarjr 


Mother ' 

Father 

Bdth 


144 ' 

.60 


128 ■ (89) 
, 53,(88) \ 


14 <10) " 

7 (■©)■ • 


•'2 (f) : 

. 0 (0)' 


Allan, 
Jr» High 


Mother 
Father 
oocn 




.4(80) 
1 (100) ■ 
-> VfV^ 


^ - • 

1 (20) - 

0 ( 0). 

1 /^l 7'\ 

. 1 (1/; / 


o-(0) 

■f 0 (0) 
n fn\ 


~i 

Martin 
Jr. High 


Mother 
Father 


^- 


6 (100) 
4 (100) 
10 flOO^ 


.0(0) • ' 

0 ( 0) . 

0 f 0^ ^ 


^o'cox ' 
- 0 (q) 




Austiln. 
' ^gh^ ^ 


Mother 
Father 
Both 


6 


6 (100) 
• 3 (100) 

9 (100) 


0(0) 
.0 ( fl) v, 

;0 (.0) 


0 (0)' 
' P CO) 
0 (0) 


' Johnston 
\ High 


Mother 
'Father , ^ 
Both 


' 12 


*9 (100) 

3 (100) 
,12,(100)' 


0 ( 0) • 
0(0) ▼ 
■0(0) 


o'CO) 

'0 '(0) 


"^tald- 
Secondary 
^Schools 


Mother 
Father 
Both'' 


26 
.11 
37 • 


25 (96) 
11 (100) 
.' 36 (97) , 


1 ( '4) 

0 C 0) 

1 ( a) 


.-o-.(o) ' 

• 0 (0) r 

0 (0) V • 


Totals- * 
All ■ 
Schools 1$ 


Mother 
Father 
Both 


170 
71 
241 • 


153 (90) 
64 (90) • 
217 (90) 


15 ( 9) 
f (10) ' 
22 ( 9) 


-;2 XI) 

• 0 (0), 
2 (1) 



yfitow^^a^ have yon visited 

. > y " ^^ov^etixigB or progtSs? 



Hothert 



School since Septesiber 



'Positive Ti^onse: ^At-^east once 



- ♦ ' 

. scHOOi;. 


PAE^HT 


. HDHBER 
OF ' 


(fflCE^GR MORE 
NDMB^ (T\ 


NONE 
SOMBEk m ■ 


AVESAJBE # 
OP VTSTTS 


V ^Allison ' 


Mother^ 
Fatheir 


36 
11* 

47 


29 (81) 
: 8 (73) 


. 7 (19) . 

• 3 ( 7r ' 


^ '3.3^ 
1.60 




Hother 
Jat±er . , 


■44, 
'10 


36 (82) 
2 (20) 
. JO wU^ 


8 (18) 
• 5 (80) 
' 16 \30j 


■ 5^49 ' 
0.40 
4,53 


Uetz 


Mother 
Fath^ 
Both 


37 


30 (il) 
• 9. (45) 

J7 voo^ 


7 (19) 
. 11 (55) 

iO 


3.26 
0.68 


Paltt . . 


Mother 
Father 
Both 


' 36 
'10 . 

* 


25 (69)' 
5 (50) 
30 TfiS'i 


ir(3i)' 

.5 (50) 
1f» ^^^^ 


2.47 
- 1.33 


. ^otals- ' 
_ Elexr^ntary 
Schools 


.Mpther . 
Father 
Both" 


153 , 
204 


m (78) - 


. 33 m) 

,.21 t53) 

fin ^9Q^ 


- •.• {3.46- • 

9 -ft*! 


Allan 
Jr. High , 


Mother 
Father y - 
Both 


5 ^ 

1 

6 


1 (20) 

0 (*0) 

1 (17^ 


. A (80) 
1 (100) 
5 f83'^ 


0.40' 
0^00 


Martin 
Jr, High 


Mother 
Father 
BotB 


4 
2 
6 


2 (50) ^ 
1 (50) 
■ 3 (50) 


2 (50) 
1 (50) 

3 (50) 


2.00 
2.50 
2,17 


Atistin 
High 


i^^er 
Father ^ 
Both 


9 
5 

14" 


-I- 

'3 (33) 
1 (20) 
4 (29) 


6 (67) 
•4 ' <80) 
10 (71) 


1.00 . 
0»£0' • 
0,86 '' 


'Jdhnstbny' 
High. ' 


Mother 
Father 
Both 


13^ 
4 

17 • 


10 (77) . 
2 (50) 
12 (71> 


3 (23) 
2 (50) 
-5 (29) 




1.50 
■ 3,29 


Totals- 

Secoadary 

Schools 


Mother 
Fafcher^ ' 
Both 


23' 

8 
31 


13 (57) ■ 
3 (38) 
" 16 (52) 


10 (43) • 
5 (62) 
15 (48) 


2.73 
1,40 
2,59 


fo'tals- 
All- 
Schools*' 


Mother 
Father - 
Both 


176 
59 
235 


133 (76) 
27 (46) 
160 (68) 


43 (24) 
32 (54^ 
• 75 (32) 


3,42 
1,05 
2.82^ 



EMC 



6, Boy many . tiaes have you visited 



.School 8l9.ce Septeaiber 



during school time to see elassroom situations or to help with activities! 
or field trlpat ' ' • 



Hbther^ 
JEathec: 



4k 



Fositlve Response: At least once 



SCHOOL 



PARIHT 



tlOHBER 

OP 
PAREHTS 



ONCE OR IfflEE. 
HOMBER its 



KOHE 
BOMBER (Z) 



AVERAGE # 

OF TESTTSr- 



ATlisoa 



Uother 
Father 
Both 



35 
15 
5P, 



15 (43) 
1 ( 7) 

16 (32) 



20 (57) 
14 (93) 
34 (68)- 



0.94 
0.1:3 
0.-69 



Govalle 



Hother 
Father 
Both 



37 
9 

46 



14 (38) 
0 ( 0) 
14 (30) 



23 (62) 
9 (100) 
32 (70) ■ 



1.53 
0.00 
1.22 



Hetz 



i&>ther 
Father 
Both 



33 
17 



21 (<64) 
3 (18) 
24 (48) 



12 (36) 
14 (82) 
26 <52) 



1.84 
0.41 
1.33 



Pais 



Mother 
Father 
Both ' 



31 
6 
37 



15 (48) 
1 (17) 

16 143) 



16 (52) 
* 5 (83) 
21 (57) 



1.62 

030 
1.43 



Totalff-' \ 
Eifeaentafy 
Schools 

Allan 
Jrt High 



IJother 

Fseher" 

Both 

Mother 
Father 
Bdth- 



.136 
183 



5 
1 
6 



65.^48)' 
"-5 tXVf- 
76^(38) 

1 (20) 

0 ( 0) 

1 (i7) 



- 71 -<52) 
- *42- t89) 
113 (6^) 



1.47 
0.26 
1.15 



4 (80) 
i (100) 

5 (83) 



OV20 
0.00 
0.17 



Martin 
Jr. High 



Mother 
Father 
Both 



5 
3 
8 



1 (20) 

0 ( 0) 

1 (12) 



4 (80) 
3 (100) 
7 (88) 



0.50 
0,00 
0,33 



Austin 
High ■ 



Mother 
Father 
Both 



8 
4 
12 



1 (13) 

1 (25) 

2 (17) 



7 (87) 
3 (75) 
10 (830 



0.75 ■ 

0.75 

0.-?5 
*^ 



Johnston 
High 



Mother 
Father 
Both 



9 
2 

11 



3 (33) 
1 (50) 

4 (36) 



6 (67) 
I (50) 

7 (64) 



2.00 
2.50 
2.09 



TotalsT 

Secondary 

Schools 



Mother 
Father 
Both 



27 
9 
36 



5 (19) 
1 (11) 

6 (17) 



22 (81^ 
8 (89). 
30 <83) 



p. 96 
0.83 
0.93 



Totals- 
All 

Schools 



Mother 
Father 
Both 



163 
.56 
219 



,70 (43^ 

6 (11) 
76 C35)' 



93 (57) 
50 (89) 
143 (^5) 



1.39. 
,0^2 
•1.12^' 



"^Hoif bften do you dte'^uss your children's school work ylth theat' 



Jfctherl 



Often ^ 5t5petlmes 
Often ^ometiaes 



Seldom' 

Seldom 



Never 
Nevei: 



Positiye Respon^et Of ten^ STometlaes 



^ SCBCXAr 



Mlison 



EAREHT . 



Bother 
Father 
Both 



HDHBEK. ' 



OFTEN * SOM^riMBS 

NUftBER (z^ro^ER m 



36 
22 
58 



24 (67) 
12 (55) 
36 (62) 



9 (25) 
10 (45) 
19 (33) 



SELD(»t 



.2 i 5> 
0 ( 0) 
2 ( 3) 



SEVER 



3) 
0) 
.2) 



Govalle 



Hothes 
Fath^ 
Both 



37 
11 

.48 



"26 {70) 
7 (64) 
33 (69) \ 



8 '(22) 
2 (18) 
IQ <21) 



3 CS) 
2 (18). 
.5 (iO) 



0) 
0) 
0) 



Mother 
Father 
Both 



39 
21 
,60 



25 (64) 
12 (57)' 
*37 (62) 



11- (28) 
J (33) 

18 fsd) 



3 ( 8) 
2 (10) 
5 (' 8) 



0) 
0) 
0) 



Pais 



Moeher ' 

Father 

Both 



31 
10 
41 



15 (48) 
4 (40) 
19 (46) 



12 (39) 
5. (50) 
17 (42) 



3 (00) 
0 ( 0) 
3 ( 7) 



3) 

10) 
5) 



Totals- J 
Bleaentary . 
ithoCtl?" 



Mother' 
>»Father 
Both 



143. 
- 64 
207 



90 (63) 
35 jC55) 
25 (60) 



40 .(28) . , 
24' (37) 
64 (31) 



11 ( 8) 
4 ( 6>- 
15 ( 7) 



1) 

2). 
.2) 



AUad- 
Jr; ^gh 



Mother 
Father 
Both 



5 
1 
"6 



4 (80) 

1 (100) 

5 (83) 



1 (20) 

0 ( 0) 

1 (17) 



0 ■( 0) 
0(0)' 
0- ( OX 



0) 
0) 

0)- 




Harti 



^Mother 
P#ather 
Both 



6 
•4 
10 



4 (66) 
2 (50) 
6 (60) 



1 (17) 
1 (25) 
'2-(20) 



CTNT 0) 
.1 (25). 
1 (10) 



17) 
0) 
10) 



A u 8t: i n. ^ 
^. Higl^ \ 



Mother 
Father 
"Both 



7 

10" 



5 (72) 
0 ( 0) 
5 (50) 



1 (14)' 

2 (67) 

3 (30), 



0 ( 0) 
1,(33) 

'1 m)< 



14) 
0) 
10) 



Johnston 
High, 



Mother 
Father 
Bot 



9 
2 

11 



6) (67) 
2 (lOb")' 
8 (73) 



1 (11) 

0 ( 0) 

1 ( 9) 



1 (11) 

0 ( 0) 

1 ( 9) 



11) 
0) 
9) 



Totals- i 
• Secondary 
Schools " 



Mother 
Father ' 
Both 



27 

10- 

37 



19 (70) 
5 (50) 
.2-4 (65) 



4 OA) 
3 (30) 
7 (19) 



1 ( 4) 

2 (20) 

3 ( 9) 



11 



11) 
0) 
8) 



Totals- 
. All. 
f.' Schools 



Mother 
Father 
Both 



170 - 
74. 
244 



m (64) 
40. (55) 
149 (61) 



44 (26) 
27 (36\ 
71 (29) 



12 ( 7) 
6 ( 8) 
18 ( 8) 



1 
6 



3) 
1) 
2) 



234 . 

H-22 



0» Have' you visited in your ch£Ldren^s schooi more o;: less often this school 
-year thaa last school year? • ^ ^ " - 

: . : Others * Less Often ' Saao r^ Hore Often 
Fathert ' Less Often ,_ S^ae More Often ^ 



Positive Response: More Often 



V 



SCHOOI. 


'pareht' 


. HDHBER 
' OF 

PAREHTS 


LESS-OrriiH 
HDMBER (%) 


'» SAMe 
HDMBER *(Z) 


* 

HOBg OFTEH 
HDMBER (%) 


Allison 


&ther 
Father 
Both 


35 
17 

Jim 


20 (57) 
5 (29) 


6 (17) 

9 (53) 
1 K flay 


9 (26) 
3 (18) 

iZ 123/ 


Covalle 


Mother 
Father 


36 
15 

J I 


16 (44) 
3 (20) 
19 (37} 


9 (25) 
11 (73) 
2u^ (39) 


11 (31) . 
1(7) 

12 (24) 


Hetz ' 


Mother 
Father 


38 
21 


8 (21) 
6 <29) 


10 (26)- 

11 (52) 
21 (35) 


2lt<53) 
4 (19) 
24 ■ (41) 


Palft 


Mother , 
F^er 


34 
8 


9 (26) . 
4 (50) 


17 (50) 
1-(13) 

111 f/.^\ 


8 (24) 
'3 (37) 
11 (2o} 


Totals- 
Eleaentary , 


Mother 
Father 


143 
61 


53.(37). 
18 (30) 

71 /'IS'^' 
/ 1 \JDJ 


42 (29) 
• 32 (52) 


48 (34) 
11 (18) 


Allan 
Jr. *High 


Mather 
Father 
Both 


• 5 
1 
6 


4 (80) 
1 (100) 

5 (82") 

J. \V.JJ 


0 ( 0) 
0(0) 
0 ^ 


•1 (20) 
0(0)- 


s Martin 
Jr. High 


•Mother 
Father 
Both 


6 

4 

10 


3 (50) 
^ 3 (75) , 
6 (60) 


3 (50) 

1 (25) - • 

4 f^O) 


0 ( 0) 
0^ ( 0) 
y \ 


A^istin 
High 


Mother 
Father 
Both 


. 7 
. 3 
10 


2 (29) 
1 (33) 

3 (30) 


3 (4^2T 

0(0) « ' 
3 (30) 


* 2 .(29) 
2 (67) 
4 f40') 


. Johnston , 
High 


Mother 
Father 
Both , 


9 

2 

11 


2 (22) 
1 (50) 

3 (28) 


>\(45) 

0 C 0) 

4 (36) 


3 (33) 
I (50) 

4 (36) 


' Xojtals- 
Secondary 
Schools 


Mother 
Father 
Both 


27 
10 
37 


11 (41) 
6 (60) ^ 
17 (46) 


10 (37) 

1 (lOh 

11 (30) 


6 (22) 
3 (30) 
.9 (24) 


Totals- „ 
All 

Schools 


Mother 
Father 
Both 


- 170 ■ 
71 
241 


64' (38) 
24 (34) 
. 88 (37) 


52 (30). ■ 
. 33 (46) 
85 (35) 


54 (32) 
14 (20) 
58 (28) 



-ERIC 



/ 9r i)a you eacoiHrage yoUr children to da .their hoaevork? 



Ji)tBe« 
- FittHerr 



Often 



Soaetioes 
Sosetises 



Seldoa 
Seldom 



Never 
Never 



Positive Reaponaet -Often, Soaetlaes 



SC&XfL 


■* 

PAEEHT 


NUMBER 
• OF 


OFTEN 
SUMBER (Z) 


SOMETIMES 
SDKBER iX) 


SEUXW 
BOMBER (Z)I 


HETER 
HDHBER (XY 


.Allison 

< * 


Mother 
Father ^ 
Both 


36 
19 
55 


31 C86) 
15 (79) 
46 (84)- 


4 (11) 
4 (21) 
8 (14) 


1 ( 3) 
0(0) 
I ( 2) 


0(0) 
0(0) 
0(0) 


Govalle 


Hother 
Father 
Both 


35 
9 
44 


26 C74) 
7 ""(78) 
33 (75) 


1 (20) 

2 (22) 
9 (20) 


2(6) 
0(0) 
2 (5) 


0 c 0) 

0(0) 
0(0) 


Hetz 


Mother 
Fathep 
Both 


40 ■ 

22 

62 


37 (92) 
20- (91) 
57 (92) 


3 C '8) 
2 (9). 
5 ( 8) 


0(0) 
0(0) 
0(0) 


<0.( 0) 
0-( 0) 
0(0) 




Mother 
Father 
Bo th 


31 
9 
40 


19 (61) 
6 (67) 
25 (62) 


9 (29) 
3 (33) 
12 (30) - 


3 (10) 
0 ( 0) 
3(8) 


,0(0) 
0 ( 0) 
0 ( 0) 


Totals-- 
Eleaentary 

-Sctools . 


Mother 
Father 
'.Both 


142 
59 
201 


113 (80) 
48 (SI) ■ 
161 £80) 


23 (16) 
11 (19) 
34 (17) . 


6 ( 4) 
P ( 0) 
( 3) 


0(0) 
-0(0) 
0 ( 0) 


Allan- 
Jr^ High 


/Kotner 
Father 
Both 


1 

6 


1 (100) 
6 (100) 


0 ( 0) 
0 ( 0) 


0 ( 0). 
0(0). 


JUL \J^} 

0(0)' 
0(0) 


, Hartin 
Jiu Hi^ 


Mother 
Father . 
Both 


6 
4 
10 


5 (83) 
4 (100) 
9 (90) 


1 <17) 

0 ( 0) 

1 (10) 


0(0) 
0 ( 0) 
0 ( 0) 


0(0) 
0 ( 0) 
0 C 0) 


Austin 
Hi^ 


Hother 
Father 
Both 


7 
3 
10 


6 (86) 
• 2 (67) 
8 (80). 


0(0) 
1 (33)- 
1 (10) 


0(0) 
0 ( 0) 
0(0) 


1 (14) 
( 0) 
1 (10) 


\ Johnston 
High 


Mother ' 

Father 

Both 


■ 9 
2 
11 

*• 


8 C89) • 
2 (100) 
iCr (91) 


1 (U) 
0(0) 
I. X 9) 


0(0) • 
0 ( 0) 
0 ( 0) 


0(0) 

0 C 0) 

0 (-0) 


Totals- 
Secondary ^ 
Schools 


Mother 
Father 
Both 


- ^ 27 
10 
37 


24 (89) 
9 (90) 
33* (89) 


2 ( 7) 
1 (10) 

3 ( 8) 


0(0). 

-0 ( o) -- 

0 ( 0) 


1 ( 4) 
0(0) 
1 ( 3) 


Totals- 
AU 

Schools 


Mother , 
Father' 
Both V 


169 " 
69 , 
238 


137 (81) 
57 (83) 
194 (82) 


25 (15) 
12 (17) 
37 (16) • 


6 ( 3) 
0 ( 0) 

6 (; 2) . 


1 ( I) 

0 ( 0) 

1 ( 0) 



ERIC 
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10. ^Have you and your cMldren arranged, a regular time for thea 
to do their botaevorlc? 

^ - Yes No 

Fo&itive Response; Yes 



, SCHOOL 


PAREKT 


HDHBER 
OF 


lis ^ 

NUMBER fZ) 


HO 

\rtTvrryTtn fm\ 

CTMggR f I) 


Allison 


Mother 
Father 
Both 


35'. 
u 


• 

'26 (74) 


9.(26) 


^ Gcvalle 


•Mother 
Father 
Both - 


< 

31 


23. (62) 


14 <38) 


Hetz 


. Mother^ 
Father 
Both 


41 


34 (83) 


7 (17)' 


Pals 


Mother 
Father 
Both' 


-i- 

33 


23 (70) 


10 (30) 


Totals- 
Schools 


Mother 
Father 
Both 


146 


106 (73) ' 


40 (27) 


Alian^ 
Jr. Mrgh 


Mother 
Father 
Botfi 


5 


> 

1 (20) 


4 (80) 


Martin 
Jr* High 


Mother 
Father 
BottS;. 


.7 


5 (71) 


i 2 (29) . 


Austin 
High 


Mother 
father 
Both 


6 


- i (17) 


5 (83) 


Johnston 
High 


Mother 
Father 
. Both- 


10 


. 6 (60) \ 


4. (40) ; 


Totals*^ 
'Secondary 
Schools 


Mother 
Father 
B<\th 


28 


13 (46) 


15 (54) 


• Tortals- V 
All ■ 
Sc]too1s • 


Ifother 
Father 
Both 


. 174 


119 (68) ' 


55 (32) 
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XI. _ Have you and your chlld^ren arranged for a quier and comfortable 
place vfaere they can do their hoaiework? . * 



Yes 



Ho 



Positive Response: Yes 



\ 



SCHOOL 


PARERT 


HDHBER 

OF 
PAREHTS 


TES, - 


nunoCrix \hj 


Allison 


Mother 
Father 
Both 


35 


28 (80) 


7 (20) 


Govalle 


Mother 
Father 
Both 


33 


28 (55) 


5 (15) 


Metr* 


Mother 
Father 
Both 


39," 


33 (85) 


* 


Pais 


Mother 
Father - 
Both 


31 


. 19 (^1) - 


12 (39>- 


Totals- 
• Elesentary 
Schools 


Mother 
Fattier 
Both 


138 


108 (78) - ■ 


30 (22) 


AUan ' 
Jr. High 


Mother 
Father 
Both 


5 


4 (80) 


1 (20)^ 


' Martin ^ 
Jv. High 


Mother 
Father. 
Both 




■ ' 6 (100) 


0(0)- 


Austin 
High . 


Mother^ 
Father" 
Both 


7 


5 (71) 


> 

• 2 (?9) 


Johnston 
High 


Mother 
Father 
.Both 


10 


9 (90) 


i (10) 


Totals*- 

'Secondary 

Schools 


Mother 
Father 
.Both^ ^ 


- 28 


- 24 (86). 


4 (14) 


■ ■ ■ 

Totals* 

All- 

S6h<»>ts 


Mother 
Father 
•Both 


166 


132 (80) 


3^ (20) 



ERIC 
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12* Da you dlacuas with other parents the things happening at 

School? - % X ' ' . 

« 

>Jcrtherj ' Often Sometimes Seldom ^ ^ Never 

Father: Often j Sometimes Seldom ^ Kever 

Positive Response: Often^ Sometimes 



SCHOOL 


> 

PAREHT 


KOHBER 

OF 
PARENTS 


OFTEN 
RUHBER n) 


SOMETIMES 
NUMBER m 


SElioH 


N^ER 

mm (I) 


Allison • 


-Mother 
Father 
Both 


36 


6 (17) 
1 ( 6) 
.7 (13) ■ 


4 (MX: 
12 (23) 


5 (14) 
3 (18) 
8- (15) 


17 (47^ 
9 (52) 
26 (49) 


* 

Covalle 


Mother 
Father 
Both 


36 
9 
45 


7 (19) 
1 (11) 

8 (18) 


17 *(47) 
4 (45) 
21 (47) 


1 ( 3) 

2 (22) , 
3(7) 


11 (3i) 

2 (22) 
13 (28) 


^ Ketz • 


Hother 
Father 
Both 


39 
21 
6p 


7 (18) 
4 (19) 
11 (18) • 


16 (41) 
8,(38) 
24 (40) 


5 ^ 


11 (28) 
7 (33) 
18 (3d) 


Pala 


Mother 
Father 
Both 


36 
9 
45 


7 (19) 
3 (33) 
10 (22) 


12 (33) 
3 <33) 
15 (33) ^ 


8 (22) 
1 (11) 

9 (20) 


9 (26) 
2 (23) 
11 '<25) 


Totals- 
Eleaentary 

Schools 


Mother 
Father 
Both ■ 


147 
56 
'203 


27 (18) 
9 (16) 
36 (18) ' 


53 (36) 
19 (34) 
72 <35) 


19 (12) 
/8 04)' 
27 (13) 


48.(34) 
20 (36) 
-68 (34) 


Alias 
Jr. High 


Mother 
Father ' 
Both 


5 
1 

6 


2 (40) 
0 ( 0) 
2 (3T) 


1 (20) 

1 (100) 

2 (33) 


1 (20) 
0.( 0) - 
1 (17) ■ 


1 (20) 
-a ( 0) 
1 (17) 


Martin 
Jt, High 


Mother 
Father 
Both 


6 
4 

10 


3 (50) 
1 (25) 

4 (40) 


2 (33) 
2 (50). 
4 (40) 


0 ( 0) 
0 ( 0) 
0 { 0) 


1 (17) 

1 (25) 

2 (20) 


■ Austin 
High 


iiother 
Father 
Both , 


7 
3 

. 10 


, 1-(14) 

0 ( 0) 

1 (10) 


0 ( 0) 
0 ( 0) 
0(0) 


1 (14)' 
0(0) 

1 (10) : 


5 (72) 
3 (100) 
8 (80) 


Johnston 
High 


Father 
Both 


9 
2 

11 


5 (56) 
2 (100) 
7 (64) 


2 (22) 
0 CO) 
2 (18) . 


1 (11) 

0 ( 0) 
b ( 9) 


1 (11) . 
.0(0) 
1 < 9) 


Totals- 
Secondary 
Schools 


Mother 
Father 
Both 


27 
10 

37. 


11 (41}x' 

3 0(f) 
14 (38) 


"5 .(19) 
, 3 (30) 
Aa, (22) 


3 (U) 

0 ( 0) r 
• 3 \2iy 


8 (29) 
- 4 (40) 
12 (19) > 


Totals- 
All 

Schools 


' Mother 
Father 
Both 


174 
66- 
240 


38 (22) 
12 (18) 
50 (21) 


58 (33). 
22 (3!^ 
80 (33) ■ 


22 (13) 
8 (12) , 
30 (13) 


56 (32) 
24 (37) 
80 (33) 



13* 1)0 you read the notices and letters sent 'to you by the school? 

. . _ ' - ' *■ • . * 

^'Mother J " Always * Most of the Tiae . Sometlaes Never 

Father: Always c test of the Time Sosaetlaes Hever 

Positive ^Response: Alvays 



SCHOOL 


PAREHT 


KDHBER 

- * OF 


ALWAYS 
SOMBER (Z) 


MOST OF 
THE TIME 
NUMBER (t) 


50METTHES 

TOHBER rr) 


HEVER 


Alliscm 


Mother 
^Fatiier 
Both 


21 " 
57 


33' (92) 
16 (76)- 
49 (86) 


3 ( 8). 

4 (19) 
7 (12): 


0 ( 0) 

1 ( 5) 
I ( 2) 


o '<o) 
0 (oy 

0 (0) 


•Gpvalle 


Mother 
Father „ 
Both 


37 
11 


31 (84) 
- 11 Uoo) 
42 (88) 


3 ( 8) 
0 .( 0) 
3 ( 6) 


3 .( 8) 
0 t 0) 
3 (.6) 


0 (0> 
0 (0) 
0 (0) 


Hetz, 


Mother 
Father 
Both 


39 

' 21 
60 


33 (84) 
17 (80) 
50 (83) 


4 (10) 
2 (10) 
6 (10) 


1 ( 3) 

2 (10) 
3(5) 


1 (3) 

0 (0) 

1 (2) . 


* 


Mother 
Father 
Both* 


34 
9 
43 


24 (71) 
7 (78) 
31 (72) 


2 ( 6)- 
2 (22) 
4 ( 9) 


8 (23) 
0 CO) 
8 (19), 


0 (0) 
0 (0) 
0 (0) 


• Totals-. 
Eieaentary 
Schools 


Mother 
Father 
Both 


146 
%2 
Z08 


121 (83) 
51 (82) 
172 (83) 


12 ( 8) 
8 >(13) 
20^(10) . 


12 ( 8) 
3 ( 5) 
15 < 7) 


1 (1) 

0 (0) 

1 (0) 


Allan 
Jr. High 


Mother 
Father 
Both 


5 
1 

, 6 ■ 


4 (80) 
1 (lOOO 

5 (83) 


1 (20) : 

0 ( 0) 

1 (17) ' 


0 ( 0) 
0 ( 0) 
.0 ( 0) 


0 (0) ' 
0 (0) 
0,(0> 


Martin 
Jr^ Hi^ 


Mother 
Father 
Both 


6 

, 4 
- 10 


6 (JOO) 
4 (100) 
10 (100) 


0 ( 0) 
0 ( 0) 
0 ( 0) 


0 ( 0) 
0 ( 0), 
0 ( 0) 


0 (0) ' 
0 (0) 
0 (0) 


Austin 
Hi^ 


Mother 
* Father 
Both 


■ 7 
3 
10 


7 (100) 
3 (100) 
10 <100) 


0 ( 0) 
0 ( 0) 
0 ( 0) 


0 ( 0) 
0(0), 
0 ( 0) 


0 (0) 
0 (0) 
0 (0) 


Johnston 
High 


Mother 
Father 
Both 


9 ' 
2 

11 


9 (100) 
2 (100) 
H (100) 


0 ( 0) 
0 ( 0) 
0 ( 0) 


0 ( 0) 
0(0). 
0 { 0) 


d (dy 

0(0) 
0 (-0) - 


Totals- 
Sedondary 
Schools ^ 


Kother' 
' Father 
Both . 


27 
10 

■ - 


26 (96) 
• 10 (100) 
36 (97) 


1 ( 4) 

0 ( 0) 

1 ( 3^ 


0(0) 
0 ( 0) 
0(0) 


0 (0) 
0 <p) 
0 (0) 


Totals- 
All 

Schools 


Kothar 
Father 
Both. 


173 

72 . 
245 


147 (85) 
61 (85) 
208 (85) 


13 ( 7) 
S (11) 
21 ( 9^) - 


12 ( 7) 
3 ( 4) 
15 ( 6) 


0 H) 

1 (0) 
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141 THt you discuss your children's report cards with thea? 

Mother: - Always ^ Most of the Time Soaetlmes r Never 

Father: x Always _^ l^t of the TlaS ^ Soae times ' HeVer 

' • ~ . ' ' i ^ - ' • • ' , 

fo^tlve Eesponser Always ^ 



SCH0QL 


paheht" 


OF 
PAREHTS 


HDMBEB (2) 


MOST OF 
THE TtME^ 


SOUEI^II^S 

EIDMBFR £i5> 


HEVER 
TOMBEB £Z) 


Allison 


Uother 


41 
23 

64 _ 


39 (95) 
20 <87) 
59 (92) 


* 

2^ ( 5) 
2 ( 9) 
•4(6) 


Q CO) 
, 1 < 4) 

i (.2). 


0 m 

0 £0) 


' Govalle. ^ 


Both" 


36 
9 
45 


28 as) 

8 (89) 
36 (80) 


3 '< 8) 

.1 ai) 

4 ( 9) 


5 £14) 
O-(.O) 
5.(11) 


■ 0 '(0)' ' 
0 £0)- 


Vetz 


Mother 
Father 
Both 


• 39 ' ' 
22 
61 


38 <97) 
20 c^!> 
58 t95) 


1 ( 3> 

-2(9). 
3 ( 5) 


,0(0) 
' 0 £ .0) 
0 c 0) 


• 0 m 

0 £0). 
O.£0) , 


# 

Pais 

> 


^ther 
Father 
Both 


33 
10 
43 


21 (64) 
9 (90) 
30 (70) 


6 (18) 
1 (310) 

7 (16)* 


6 (18) 
■ 0 £ 0) 
. 6 £14) 


0 £0) 
0 £0) • 
0 £0) 


Totals--^ 
ELeaentary 
Schools 


Mother 
Father 
Both 


149 
■64 

213 _ 


126 (85) 
57 (89) 
183 (86) 


12 (-8) . 
6(9) 
J8 ( 8) 


11 £ 7) 
1 £ 2) 

12 £ 6) 


0 £0) 

0 £a) 

0 £0) 


Allan 
Jr^ High 


Mother 
Father 
Both 


10 
2 

12 


, 4 (40) 
Vl (50) 
»\5 (42) 


^ £ 0) 
b ( 0) 
0 ( 0) 


1 £10) 

0 £'0) 

1 ( 8) 


5 £50) 
1.C50) 

6 £50) 


Martin 
- Jr, High 


Mother 
Father 
Both 


6 
4 

10 


6 (100) 
4^(100) 
10 (100) 


0(0) 
0 ( G) 
0 £ 0) 


0 ( 0) 
0 ( 0) 
0 ( 0) 


0 £0) • 
0 £0) 
0 £0) 


Aiistin , 
High 


Mother 
Father 
Both 


7 
3 

10 


7 (100) 
""'3 (100) 
Id (100) 


0 ( 0) 
0(0). 
0 ( 0) 


Q ( 0) 
0(0) 
0(0)^ 


0 £0) 
0 £0); 
0 £0) 


Johnston 
High - 


Mother 
Father 
Both 


9 
2 

11 


9 (100) 
2 (100) 
11" (100) 


0 CO) ^ 

0 jC 0) 
0 ( 0) 


0 ( 0) 
0 £ 0) 
£ 0) 


0 (0) 
0 (0) . 
0 (0) . 


Totals*- 
^ Secondary 
Schools 


Mother 
Father 
Both 


32 
11 
43 


26 (81) 
10 £91) 
36 (84) 


0 ( 0) 

0(0)' 

0(0) 


1 £ 3) 
.0 ( 0)-- 
-i-£ 2) 


5 (16) 

.1 ( 9) ' 

6 (14) 


Totals- 
Schools 


Mother 
Father 
Both 


181 

; 75- 
256 


152 (84) 
67 (90) 
219.(86) . 


12 £-7) 
6 ( 8) 
IS ( 7) 


12 £ 7) 

1 £ I) 

13 £ 5) 


5 (2) 
1 £1)* / 
,6 £2) , 
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ilS#^ ^ow much does it matter if your child is absent from school? 

Kother; / , / Very Huch, . , Not Very Much No Opinion 

' jJ^ ' Father: - Very Much Not Very Much ^ No Opinion 

Pbsitlvfe Response: Very Much 



scho5l 

♦ 


•PARENT 


■iTOMBER 
OF 
PARENTS 


■ very mdch 
-nI&mber (Z) 


NOT VEKY MUCH 
NUMBER (X) 


SO OPINION 
HDMBER (Vi 


\- lilllson 


Kother 
Father " 
Both - 


36 . 

21 

57 


•33 (93) 
20 (95) 
53 (93) • 


'3 (7) 
1 (5) 
4 (7) 


0 (0) 
0 (0) 
0 (0) 


, * » 


Bother ^ 
Father. 
BotJi [ 


36 
11 

47 . 


35 (97) 
11 (100) 
46 (96) 


1 <3) 

0 (0) 

1 (2) 


0 (0) 
0.(0) 
0 (0) 


•i \ 

)fetz 


Ifcther . 

Father 

'2oth 


39 
22 

61 . 


39 (100) 
22 (100) 
61 (100) 


0 (0) , 
0 (0) 
0 (0) • 


0 (0) 
0 (0) 
0 (0) 


. Pala 


Mother 
Father 
Both 


32 : 

10 . 
42 


25 (78) . 
9 (90) 
34 (81) 


5 (16) 
1 (10) 

6 (14) • 


2 (6) 
0 (0). 
2 (5) 


Totals-^ 
Elementary 
Schools 


Mother 
Father 
Both> 


143 
64 
207 


132 (92) 
62 (97) , 
194 (94) 


• 9 (6)' , 
2 (3) X 
11 (5) 


2 (2) 
0 (0) 
2 (1) 


; Allan 

Jr. Hi^ • 


Mother 
Father 
Both . 


5 
■ 1 


5 (100) 
• 1 tlOO) 

6 (100) . 


0 (0) 
0 (0) 
0 (0) . 


' 0 (0) 
0 (0) 
0 (0) 


JIartin , 
• Jr* High ' 


Mother ' 

Father 

Both 


6 

' 4 
10 


6 (i^ro) 

4 (100) 
10 (100) 


0 (0) 
0 (0) 
0 (0) 


0 (0) 
0 (0) 
0 (0) 


Austin 
High ^ * 


Mother 
.Fatljer ' 
Both • 


7 
3 

XV 


7 (100) 
3 (100) 


0 (0) 
0 (0) 

A /A\ 

0 (0) 


0 (0) 
0 (0) 

.0 CO) 


Johnston 
*High 


Mother 
Fatlier , 
Both ' 


9 

• 2 
11> 


9 (100) 
2 (100) 
11 (100) 


0 (0) 
0 (0). 

' 6 (0) \ 


0 (0) 
0 (0) 
0.(0) 


Totals- • 
Secondary 
* Schools ' 


kother 
Father 
Both s 


. 27 
10 
37 - 


27 (100)' 
10 (100) 
37 (100) 


0 (0), V 
0 (0) 
0 (0) 


0 (0) 
0 (0) 
• 0 (0) 


Totals- 
All * 
Viit^ools 


Mother' ; 
Father , 
Both 


170 

■■ 74. 
244 


15^ (94) 
72 (97) 
231 (95) 


9 (5) 
2 (3) 
11 (4) 


2 (1) 
0 (0) . 

.(1) \ 
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1$» 9ave you ever heard of the Billngual/Bicultural Project? 



Mothers 
Father: 




/ 



SCHOOL 


PARENT 


HDMBER - 

or 
PARsrrs 


< YES _ : 

. HSMBER (Z> * 


• -HO ■ 
HDMBER (%)- 


Allison ^ 


' Hotter 
Father 
Both 


34 ' - 

^20 
' 54' 


, 25 (74) 
15 (75) 
40 (74) 


9 (26) . 
5 '(25) 
- 14 (26) 


Covalle 


Wtlter 
Fathers 
Both 


3? 
9 
46 


30 (81) 
9 (100) 
39 (85) 


7'a9) ' = 
0(0) 

^ (15) 


Metz 


Mother 
Father 
Both 


37 

21 ' 
58 , 


29 X78) - 
15 (71) 
44 (76) 


— 8 <22) 
6 (29) 
14' (24) 
}. — 


Palm 


Mother 
Father 
Both 


31 
10 
41 


'20 (65) 
7 (70) 
27 (66) 


11 (35) 
3 (30) 
14 (34) 


Totals- 
Elej^ntary 
Schools 


Mother 
Father 
Both 


139 ■ 
60 
199 


104 (75) 
46 (77) 
15a (75) • 


35 (25) 
14 (23) 
-49 (25> ■ 


Allan 
Jr. High 


Mother 
Father 
Both 


\ 

6 


• 4 (80) 
1 (100) 
5 (83) 


1 (20) 

0 ( 0) 

1 (17) 


Martin 
Jr. High 


Mother 
Father 
Both 


6 
. 4 
10 


4 (67) 
2 (50) 
6 (60) 


2 (33) 
2 (50) 
4 (40) 


Atistln 
High 


Mother 
Father 
Both 


7 
3 

10 -.^ 


3 (43), 
2 (67) 
5 (50) J - 


4 (57> 

1 (33) ' 

5 (50) 


Johxxston 
High 


Mother 
Father 
- Both 


9 
2 
11 


7 (78)" 
2 (100) 
9 (82) 


2 (22) ' 
0 ( 0) 
2 (18) * 


Totals- 

SecoQdaxy 

Schools 


Mother 
Father 
Both 


27 
10 
37 


18 (67) 
7 (70) 
25, (68) 


9 (33) 
3 (30) 
12 (32) 


Totals- ^ 
All 

Schools 


^" Mother 
Father 
Both I 


166 
70 
236 


- 122 (73) 
53 (76) 
175 (74). 


44 (27) 
17 (24) * 
61 (26) . 



243 
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17. WHAt. ACTIVITIES OF THE BIIlNGUAJ-/BiaJLTURAL PROJECT DO YOU KNOW^BOOT^ 
Mlison Elementary School ^ ' *. . «^ 

Ifother - She* is leamihg how to reai^in Spanish. ^She is learning 
the meaning of the word lit i^inisji a^a in-Engllsfi** . 
^ - I know Bilingual Education is goodT^ecause-they iea3^ 
' Spanish and English better* ^ ' • ; 

- Don't know about it. - ^. 

- lfone» ^ : ' * . ' " 

- Don't know, : ^ / '^^ ^ / 
/ • I like it beipause we learn about our oilture* ^ 

- I know that Bilingual teaches English and in Spanish.' I ^ 
think i^ %oodi to know, how to read ^rfd write in^i^li^h. aoJ 
in Spanish^ " ' 

' -V , • Hone» \. ' ' . ' - ' 

- I lil^ the Bilingual Program* because they learn Spanish .and 
* * Engli'sh and our culture. • , ^ 

- None# ~ / ^ r 
* - Hjn^hild would like to be in a Bilingual class but don't.. 

know why sh6 is not in one,- • ^ ^ - - 

-•1'J.ike Bilingual because they learn English a^d Spanish^* 

- I think '3ilingual Prdgram is Vary good Aecause they T.eam 
our culture. » ^ ^ ' 

^ ' - - I think Bilingual is good because they und^stand bpjth 
glish and Spanish and learn their culture,, is very good« 
, - My little girl has learned a lot about "our Spanish culture. 

' 5 de Mayo they, get to dress in Mejtican clothes. 

- ^ - I know they learn to read and write in English and in 
Spanish and sing in Spanish, too. / ' 

" / - Don't know* /< - 

- All I know is ,that they learn to r^d*and wrife'^in Spanish 
and sing in Spanish. . I 

Has two children in the Bilingual /Project in school. 

- I heard about the Bilingual^ / ^ • , 

- Education - Mexican holidays honp'red* , * . ' 

- Education; \ . . . . / 

Kone# ' % / , * ' 

- Just education. . ^' ^ " ' ^ ^ 

- None. , ^ I . ' ' 

- I know all of -it. ' ./ \ \ , . • 

- Education in classroom; " j * 

- JBducatioi>. I ^ ' 

- None* . f , - ' ,^ 

- Educat#5n. . • / ' * . 

^ ' - Special recognition on%ltexi^^ holidays - and ediicatidn. • 

' - t)nly about the fact thfey are <;eachlng then in SpAnish* 
" Just Vhat^s in schoot - education in the claasroom;- 

- Almost nothing. . • / 

Father - She is learning hpw to read /in Spanish. She is learning " 
^ ^ " the meanihg of the word in Spanish dnd in English^ - / ^ 
-•^Dbn^t know about it. * - - 

• --^ ' . 244 • ■ • . ■ ' : 
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- I hevfe two children in the Bilingual' Program,, but I dan^t * 
^Jfiuow .about it» I .wprk all the time;*^ 

I knowkhat KLlingual teaohea English and in Spanish. ^ I ' 
'thitik is good to knoV how to read and write in English and 
in Spanish* 

My child would, like to be. in a Bilin^xal class but^don' t , 
Ipnow wiqr she %s not in one. . ' , ' 

•JLllke Bilingual because they learn English and Spanish!-^ 
.-^^ little girl has learned a lot about our Spai^sh culture* 
5 de Mayo the^ get to dress in Mexican clothes*^ 
Education - Mexican holidays honored* 

- No.. . ' - - if ' ^ ^ . 

- Wone; ' . ' 

- Education. ' ^ . . - ' 

- ^oije# ' . \ ' 
' ^ • Only about the fact that they are teaching them in Spanish* 

> - ^ ' / . ^ 

^ Elementary School 




titer - Books, records, toys. Mra. Martinez visits^me and explains 
\bout what they do and I'help tdth their field trips* ? 
'^"^ ' - The ^way they are teaching my child mid tK&t they are work- 
. . ing^tK 'parents at Iconic, ^ " ' . ' 

-.Fieldttipi&,and meetings with the prfrjetots, the way they work 
^ * witfc^ ^hiWren, cojnmunity representa^^ives, forking with the 
neighborhood* ' /' ^ 

- Teaching it at school. \ Also t^e floys library^ 

- Teaching' it at school. / Jkj^^ 

- Reading and speaking at scjirol* ' ^t''^ ' ^ ^ 

- Teaching and speaking- at School, 

- Teaching It at ffchool. ^ ' * 

- Speaking. ' // 

- Not too much. because I jdon*t understand it too well* 

- Not very much. * 

- TeSching, 'reading and speaking and dancing and singing. 
" - Only the teaching, at school. 

- Teaching Sp^ish in school. * , 

- Reading andw^tting in school* 

- Not ver^/much*/ ^ * , 

- None. / : , , ' " ' 
X No activities* ' . " ' ' - , 

- Cl^s activities and ed. toys* 

- Toy lending library and classrocmi activities. 
yNone, 

None^ 

- Cl^ji^sroom actlvitjiJes and tioy lending* 

* ^ - Re^^lng and writing. \ ' ' ^ 

• ' ^ Reading,, writing* ^ * . * . ' , ' - 
•vCr Nonei ^ s ' 

Reading^ writing, and apekking Spanish^ . ' " ^ \ , ^ 

N6t any; ' * • • ^ .« - 

None* ' • ^ ^ ' ' ^ 

•-Hone. - , .2^5 .. _ . J 
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- Teaching of Spanish. • ' ' 

- <pie 1^8 ens^San^eo ingles y en esp^nbl, y -(pie tra^an^ 
» con niS&s en las casas.: * ^ 

• - De laodo cooo encgnan ^^ ais njSos^y de* las jxintos <iu6 tienen 
~*coh.los padres^y de cocao trabajan en las casjas'con los 
-1 juguetes. * ' ' * ' ' ' . 

Father - Boojcs, records, toys* ' Mrsj, Hartine^ vislta mfe and explains 
f about wkt they do^ and I help with their field trips, 

\ - The only ones I've . seen tee on T;v, ^ / ^ 

- The they are, teaching 115^ child and th^ they are wrk- 
ing with 'parents at home; , ' , 

- Reading* 

^ k 



Metg Elementary School 



^Mother - Reading and* vri ting, - ^ 

- Just the one that was explain to ,me in school - Metz ati4 
Martin* ' ' 

- Ab<Mit the trip and teaching than in English^, Toy lending 
libirary. . ' - ' . ' . . 

Abotrt'Toy Lending Library and Spanish being taught in school. 
, - Bilingual in certain classes. 

- Not muchv , ' - 

- Bow to read andjnrite in Spanish. 

Toy Lending Library and Spanish being taught at school. 

- About Toy Lending Library and the Spanish being taught* at 
school^ ♦ • , ' 

, Not' too mich. Jpst about the -Spanish taU^t in schools 

- Not too much. Just about fhe Spanish taught in school. 
Lessons |iven at Metz in Sjcsnish. 

- Not too much. * ^ ^ - . 

- Child that know very little English the chance to go to 
school a^ do their work in Spanish, they can slowly build 

• their english as they go along. " . • 

- Toy Lending libfary,. Bilingukl cJLasses in classroom. Parental 
involveiaent o^ Bilingual. * , ' T 

-« Don*t know very much about it, 

- Toys, books, field^ trips , " - 

- NtSEos^^reciben espaffi>l, Toy Lendltig Library^ Trips; 

- Don't know of atqr. • * , ' 

- Trips. . / \ 
^ ' . - 'None. , 

- She has Jieard about it, but doesn't really know i^t it's * 
about. ... ' \ 

-^Have not- he^rd' about it. * • ^ 

•^^one* ^ \ * * 

^ ^ - Notrmairy^ ^ 
Father - T^ f^ij^ding Library an!i Spanish being taught at school/^ 
\ ^ > - Spanish in classroom. * - * . * 

^ ^ - None. / ' / ' /t^ ' - ^ - 

Not rsJ^r 7 - \ ^• 
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Mother - I just know, it's there^ 

' - Que les da oportunidad de usar a&s el espa&l. 

- Hone, '~ . ^ ^ 

- I think it is helping lay children. . • ^ ' 

- Ifone. . . 

, - Hone.- • ^ ^ 

% * . - I'm aware children are getting ah education in both ^ 
languages. ' ' ^ , \ " , 

- H6ne« ^ ^ • . 

- Th^t ti4gy^^t more nelp with reading. - ^ 

- Koi». i< ' • • * . * ' ^ ^ 

- Hone. , ^ 0 

^ Child that goes to Austin High belongs to this class. 

- Toy Lending Library. Spanish material » 

- Tfceir studies, ' • 

- Rone. ' • , V ' . , * 
' - Dau^ter Studies, , ' . 

- Songs and plfi^. » • ^ • - ' ' 

- We had o[iever hear4 about it before. 

- Hone. 

- Children's Studies only. ^ - ^ * ' 

- Studies, Hei^can cul'tural festivals 

- Dancing, eating habioB^ studies* 

- Studied only* V * ^ ' 

- School studies. , • , * 

- -School studies only. 

- School studies only. 

- School studies only* 

- -School studies. ' • 

Father - None. ^ ^ . - » ' 

- I think it is helping children. 

- Hone# ' ' . 

" - None* ' V i ' * - , 

- Child that goes' to Austin High belongs^ to this class. 
\ho thing, ^ ' ^ . 

- ♦ * 

Allan Junior High School « 

^ . ^ 

Mother - I know they learn Spanish and English. * , ^ * 

' * - Kone# • *^ ' 

' ; - I know they learn Spanish/ , \ 

- Don*t know about the Project. 

Martin Junior High School ' 

Mother None. 

- None, 

Sone, We two smll children in Bilingual/slcultural project 

. - 247 • . 
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AuBtln Bt^ School - • 

Bo responses ^ ' • 
Johngton'Hljdi School . * 

Motier - Just that thfey are teadiing it at school* 

- Teaching the Spanj^feh iii school, 

- - Ho^ • . , \ 

- Hot auch* 

- None^ 

- Kot really. • 

- Only what I. ha3re read in the p&per. 

• Hone at all. 

• Cocao CarTrT.mlty Rep estoy enterada de todas las actlvidades 

• del programa* ^ ^* 
ither - Only that the -schoo! systaa is teaching it at schooL 
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DO YOO FEEL ABOUT THE BTUHCJUAL/BICOLIUEAL PROJECT? . 

I. 

' Allison El^aentary School ^ • ♦ 



Hotber - I lilce the Bilingual Project ^v^xy ouch - an advantage for 
Black and Whlte^ 

- I Hie Bilingual because th^ are learning ^ir culture 
•wfaidi ve ate proud of. ^ * ; 

• I like the bilingual Bicultonral Project, it is a goo^ thing 
for our children. I ' • ^ ^ 

- Es la priaefa vez que oigo de este progr»a. ' 

- Don't know. ♦ 

* • I feel that it' s great to have Bilingual/aLcaltaral. Project* 
^ - I believe that my children enjojr learning to sp^ak Spanish. 
Since, ^ children live in a ttixed,nei^jborhooa, being bilin- 
. gual vould be an asset. ^ 
t think Bilingual is very go^^ >* t 

- I know they .learn Etiglish and Spanish and their culture. 1 
cook beans for*^the 5 de Mayo. . 

- "It very good. V-> * ^ * 

• I feel It a good thing fo^p the children to learn their 
.culture, 

- I like le 80 /hey can learn, Spanish coxprectly^ but not. force 
thea. • • 

- I feel It's a good** thing. - , ' 

- It's very good lay children can learn English and Spanish. 

- I li^ the Bilingual Bicultural Project because It's an ad- 
vantage ve didn't have# - ^ ^ ' 

, Thanks to the people who ^t the Bilingual in our school. 
I feel the Bilingual Project is very good because they leara 
Spanish and English and about our culture'. * 

- I think this is a good program because they learn two lan- 
gages and dt is easy for the children to learn' Spanish first. 

-Don't know. \- 

- It ok because they are learni^ a lot« 

- Don' t know, 

- It all right. ' ^ ' ' * 

- I like the project - will benefit when th^ are older in 
order to coscaunicate with those ^vho only speak Spanish. 

- I like it so they will learn Spanish* 

- ' • - I ,think it's nice - helps tiiea learn - by taking it in school 
they will have to lean! it. 

- I think it's good - if they like it - ^tb^ are taught the 
right way. • • ^ 

I'm glad they fl^e learning Spanish correctly. Hjr-son Is 
of ten ^abarassc^d because he can^t speak the lan^age right, 
but this is helping htm learn it and I hope they »ill never 
do away with it. * . * » , ^ 

^1 think it is veriL£ood. It should always have it. * ^ 
•Ho sa|>£an. ingl^f^H^^s ayuda a entender p^ra .que* no se c^e- 
den atr^ de los «^Ks - para que no«se les olvide su 
idioma- y culture. ^ ' • * 
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r At. first it^was goo* for thea - now I think it*8 hard> for- 




thea Bot I like for thea to learn the langiage^ 

- t like it. • 

- Very good - see the need for thea to learn the two langiii^es 
cbrrefctlyi 

It'\ a good idea* ^ 
rw^nt th» to learn it (JLangtiage) correctly • I feel thiF 
help thea to the long* run* 
like it ?5!y*aB eh - I never went to school aoch because 
I didn't know English and it was hard for ae - I wish it 
would have been arouad when I was in school* 
* I aa a little confused *as to why they vant thcai to learn 
Spanish 'if they need help in English*" . . 

- Mri^t - I gttess diey need to learn Spanish 'while tiiey are 
young; aa^be they will benefit froB\if: later to. 

Father - I like the Bilingual Project very auch - an advantage for 
Black and White. . \ ^ 

- I like the Bilingual licultural Project, it is a gjbcd thing' 
for our children. 

- I think Bilingual is very good.\- 

- I feel it a good thing for the children to learn their 
culture, n ' 

^ - I^feel it's a^good thing*: . : ' ^ 

- I think they need ife. ' • 

- It*fe what we have always needed. It sure helps thea. It*s 
-too bad ay daughter hasn't taken anjr classes in Spanish^ 
Opposed to it because .it will be difficult* * 

- Very good • see the n&ed- for theii to learn the two languages 
correctly. ; 

- Feel the need for thea to know Jthe Spanish language correctly 
and need for them to keep their culture* 

- We don* t speak it all the tiae at hoae but I want thes to ^ 
know the language^ 



,Govalle Eleaentary School 



Mother - I feel that it will help Language -Cultiure* 

- I think it is v^ry important* . ^ 

- I diink it is very iaportant* 

- It is great. It should Ijave been started 4ong before naii. 

» - It is O.K* if tau^t rigjit • not all Spanish. - More English 
* should be taught in class* 

- It Is fine. I like it. 

- It is O.K. • 

- I think it is. a ^od thing# 

^ • I like it* ' c . • . 

7 " - I think it a good project if it*s*carried out for what it is 
meant to be* 

I think "It* s pretty^ g<^d* i 
, - I do not like it, tfy child has been set back because tl^e 
teacher is teaching laostly Spanish and dancing* It is iv>t 
a good program for the^ -Black. ' " ^ 

- I think it is fine* 250 
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" - VeiTy good - it is overdue^ ^ 

. - I like it. V * . • 

-% I thiiik it's very good,. I think it help», 
I gaess it is slrighti It sboaldn't be^-pushed fU> bard« 

* O.K. ' 

^Good thing, ' * 

- Like it veryifflacht ' . 

- I' like it very audit 

- It sounds fine* 

- I think tixey learn both languages^ 

* I think it. is vonderfal because children are learning . 
to read ipd vrite Spanish aad I caa't*,* 

- It's-O.IU . ' 

* I'lifce it, think^it is very nice, glad they have it, 

' - It is 0,1U Would like for «y cbSXd to learn ,t»o lang^ages, 

- All for it. ^ ^ 

I think it is a good thing, espe^ally if Blacks and Anglos 
are tau^t Spanish as nell as Mexican i^aerlcans^ 

• • I aa happy,"^ 

* Very strongly^ ^ _ * 

- Me pjsta aicho y ojal^qoe yo pddiera tener la oportnnidad 
de aprender coao ellos« - . " 

^ Para e&,tsuy Isrportante qp^ ads ninoe^ ^nreoder esp^bl y 
ingl^. 

- Para m^es suy i^>o^tante, ' * 
Father • I thdLnk it's a good thing for thes to learn. 

* I acx happy because sy child is learning both languages# 
• - I t|iink it is very ii^rfanfT 

- It is great. It should hav£**been started long before now; 

- No coEzsent^ 

- It is wonderful*' 

- I like it very nuch - wish it had started sooner^ 

• -O.K. 



children to ^^leam both 



Ketz Elenen^ry School , ' 

f 

Mother - That it dan help the Sp'anisb - dpsaintot chytd. Helps thaa 
to uiiderstand ^lat they are learning. 

- To ne I feel is good opportunity. 
• Que estaJ^iauy bien. 

- i really like it because I vant sy 
languages. * ' /. , 

- like it\ery lauch. 

- It a good program. ' ^ 

- They should contlnue^to have it. 

- They should continue to have it, 

- I like it. 

- It good to have it in school. 
It |ood €o have it in s^iool. * . 

- That in sotne ways it's good and not good. Undecided* 

- It's ok. 

- Re* re undecided as to how wp feel about It. 



. - Very $ood^ • - 

- I?» for ±tm . . ' 

^- Hcxjr'bieQ, que siga > I ^ 

- She likes It because ^-tliinks it*s good for faer children 
. ' to know bodi languages^ , ' 

' - ThQT like it. ^ 
. ' • Good^ . , 

/-^-'TSiitSks it*s very good ^for childr«:i to l«ani bot^^ languages* 

- Think dt's very good to to py botii languages^ 

It's good, because he^^ulttu't learn it (Biltngual/Bicultural 
classes in school), * > * . 
V*.She thinks children should know both laijgua^s* 
^ It*s good because ve should knov our awn language^ 
\ - I like it, . ' 

. cai*t ssy auch, since I don't know what it's about. 

- It aust be good, otterwise they wouldn't have it, 

- Very good, 

- It's good for children to know. both latiguages. 

- I think it's good for sooe childten. 

Father - That it c^belp. the Spanish - dofidnan&schild. Helps 't^iea 
to understand artist they are learning* ' \ 

- Very good, ' ^ . .} 

- Think it very good and helpful, , 

- That it's very good# * ' 

- I think it fair for the-^Kies that sp^ak oostly Spanish for 
thesa to learn in Spanish* 

- I- tiiink it's goi>d fot sooe ^children. " ' ' 

Pain Eletaentary School 

itofcher - Yes^ 

- Me gusta, 

- I do not like it to laich, 

- We think is very /helpful. 
Thinks it would help child 

- Ho rnnments, 

- Very ^od. ^ , ' * 

- Buena^ 

- Good. 

- Oiild is begging to learn how to read ^od write i^^Spanish. 
This seems to be a very goo^ class. 

- It's done good. 

- I like it;it's important to know english and Spanish. 

- Don't know^ 
• - Approve very esucH. , . 

-^It's great. ' - * 

- Don't know anything about it. 

- Like it very inuchs « * 

- Doesn't like, because child gets^coiifused, feels that child 
isn't learning enou^ of either language. 

. - It's great. , \ 

* 
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• It's okay. 1 
..r • It's okay. 

• I think it's gireat, 

• I like it vety mch. ^ 
-It's poorly organized. • - 

- Don't knoir tliat/mch aI>oat it^ 
Fatiier - We diink is verKfeslpfol. " . 

• Child is begging ^to^eam hdr to read and i? Spanish* 
\ This seeas to be a very good'Class* ^ ' - 

- Doesn't like, child^^etg too confus^. 

AUan Junior Hirfi School * " • , 

Motiier - It's a ^>od Project. Yes 1 think the teaching of Spanish is 
a very well Project. "Becaus^Jf tea(^s children tQ have - 
a better relation^ip vith tixeir parents* Who* do not ; 
speak or write a word of EngliA. 
I like it very, such, 
r It's ok. I think it helps children (Spanish speaking) very 
ouch. 

- It is a ^od Project. * ' 

- Can not say because I don't^oww about tbe_Project,^ ^ 

Martin innior High School 

Mother - It's good for soeie ^ds that need it. 

- Believe In it very strongly and child to know about tiieir 
culture. ^ I 

- Don' t know. ' ' 

- It Is a very good project, 

- We feel Its necessary, for all children. 

Father - Kb tjplnion.. . ^ * * ^ * * 

- Very important. 

Austin High School 

• * 

Hother - I like the prog^an, but I don^t think all subjects should 
be In Spanish, , ' 

- Gooa*_ 

- Good for children. • 41^ , 

- Don' t know, 

- We're In 'favor of it, * - • * 

- Is good that we have bilingual in school. ' * , ^ 
Father - We're In favor of It.- 

Johnston High School » < ♦ 

1 

Hother - It is good^ ^ happy diat children will learn correct 
Spanish. 

' It Is fine because children should not be ashaaed of his own 
language, , ' * ^ , 



It is. 3 good idea* » . ^ 

I like very »ch# ' . ' ♦ - 

I think itUs geeati 

is very ®jQd. I like, for ay* children to learn both 
cultures - 

"I think it is very^ce^ I tiiink this is soaething -that 
should have happened long ago. I, think everybody should 
knov tieir culture** I also jthink the Blacks should know- 
aore aboa|: the Mexican' ^Aae^can culture tiie Mexican 
isericans should knoir aore about, Black cultured V 
Creo <pie%l proyepto ests^dando una buena oportunidao a los 

.niSbs para apr^>der nuestro idioaa* 

It is very definitely needed but I don't care' one way or 
the other because ve teadi it to our children at hoae. 

It is very definitely needed but I don*t care, ooe way or 
the other because ve teach it to our children at hoae. 
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Bi^gpal eaucation means letting children who speak aoatly Spanish learn 
lir-^aniah al: -school. Do you thin|j: there is too littlc% eaioiigh or too 
lKachn>illn8ual education in the ^stin Independent School District? 



Mothers 
7atherj 



Too Little 
Too LitCleT" 



Enough 
Enou^ 



Too Kuch 

Tob Much 



l)on*t Know' 



scaooL • 




. BDKBES. 
OF ' 


TOO LimM EROnp 
SOMBER (Z)KOMBER (I'i 


TOO aocH 

iDHIEfl (Ti' 


mm (Z) 


^ Allison 


Honker . 

Fa^^her 

Both 


35 
22 
57 ^ 


13 f37> 
8 (36) 
21 (37) 


10 (46) 
22 (3Sh) 


7 (20) 
2 (9) 
9 (X6)^ 


3 (9) 
2 (9> 
5 (9) 


GovtUe 


Father 
. Both 


37^ 
7 

' 44 


3 (43:^5, 
13 (30) 


12 (32) 
3 (43) 
~ 15 (34) ~ 


4 (11) 
0(0) 
4 ( 9) 


U (30) 
104) 

rr(27) 


Hats 


Mother 
Father 
Both 


35 ' 

20 

55 

* 


12 f34^ 
12 (&) 
24 (43) 

* 


O A"/ 

5 (25) 
13 (24) 


0 ( 0) 
0(0) 
0(0) 


15 (43) 
3 (15) 
18 (33) 


FalQ 


Mother* 

Father 

Both 

mr 


■ 19^. 
6 \ 
35 


10 f34> 
2 (33) 
12 (34) 


i 

-3 (50) 
10 (29) 


2(7) 
0 (.0). 
2(6) 


10 (34) • 
1 (17) 
-11 (31) 


Totals- 
Elfeaentary 
Schools 


Mother 
Father 
Both 


136 
55^ 
191 


45 (33) 
25 (45) 
70 (37) 


39 429) 

21- (38) 
60 (31) ■ 


13 (9). 
2 ■( 4) 
15 ( 8) 


39 (29) 
7 (13) ■ 
46 (24) 


"man 
Jr. High 


Mother 
Father 
Both 


5 
1 
6 


4 (80i 
1 (100) 

5 .(83) 


0(0) 
0 ( 0) 
0 ( 0) 


1 (20) 

0 ( 0) 

1 (17) 


0 (.0) 
0 ( 0) 
0 ( 6) 


liartin 
JVirfligh 


Mother 
Father 
jBoth 


6 

4 

10 


3 (50) ' 
3 (75) 
jS (60) 


1 (17) 
I "(25) 
2. (20) 


.0(0) 
0 ( 0) 
( 0) 


2 (33) 
0(0)- 
2 (26) 


Austin 
. High' 


Mother 
^ther 
Both 


7 
3 
10 


3 (43) 
2 (67) 
5 (50) 


1 (14) 

0 ( 0) 

1 .(10) 


0 ( 0) 
t) ( 0) 
0 ( 0) 


3 (43) 
1 (33) 

4 (40) 


Johnston 
• • 


Mother 
Father 
Both 


9 
2 

11 

t 


3 (33) 
I (50) 

4 (36) 


4 (45) 
0 ( 0) 
4 (36) 


— 1 

1 (11) 

1\C50), 

2 \19) 


1 (11) 
0 ( 0) 
1(9) 


Tptals- 

Seirondayy 

Schools 


Mother 
Father 
Both 


27 
10 
37 


■ 13 (48) 
7 (70^ 
20 (54) 


6 (22) 
1 "(10) 

7 (19)- 


2 ( 8)^ 
1 (10) 

3 ( 8) 


6 (22) 

m (10) 

7 (19) 


Totals- 
All * 
'Schools 


•Mother 
Father • 
• Both 


163 
65 
, 228 


58 (35) 
32 (49)" 
90 (AP) 


45 (28) 
22 (34) ' 
67 (29) 


' 15 ■( 9) 
3 ( 5) 
18 C8) 


45 (28) 
8 tl2) 
53 (23) 
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20. WHAT WOOIJ) YOU LIKE FOR YCqR CHILDREN TO DO AJTER HIGH SCHOOL? 

. r ' "* * 

Allison Elea&ntary School 
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Ifctiier - Go on to college. , , • . / - 

^ I ^^ould like jay children to finish blgji sehool «id get a 
I good job. - . 

Go on to college and be a football player^ . , 
y-Q^e vayan a coleglo. 

- Wiatever th^ vould like to do, go to college or work. 

- Work. . \ 

-1 - Get a higjoer and better education than I did. 

Go to college', ^ 
' . / Go to college for better jobs. ' ' ^ 

- Find a nice job. 

- Go to college. 

- Go to College. , 

^ - I think Bilingual Program is very good but none of ay 
children art no£ in a Bilingual except for one of my 
children Che other children are not. 

- Need more Bilingual teac^iers and oQre classrooms* 

- 0on*t know yet; vould like for-thea to go to college. 
^ - Go to college. 

- Go to college* 

- Go to work and go to college, ^ ^ * ^ ^ 

- Don' t know, . 

- Follow their own ambitions. 

• - - Find good jobs. - • 

- Work. r 

- If they want to go to college we will manage to send them, 

- My son would like to go into electronics - get a job and 
continue education. My dau^ter I would like to go into 
nursings ^ ' 

- To work at something she likef. * * 

- Religious school - teach from there • or whatever else th^ 
wantj 

- Continue education. 

- sC 

• - Go, to college, I wish. 

- Get enougji education (college if they want or to find good 
jobs). 

" ^ • - It/s their^ choice. ^ . 

- College, f ^ 

* Continue education; a choice what profession tk^ are 
interested in. . ' ' ^ 

- I would leave it up to them. 

- ^ .Fadjer - Go on to college. ^ , . * * 

Go to college for better jobs, 

- Go to college.' ' \ 

- Follow their own ambitions. 

- Work. 

• J^^^ lives as they want - make them into good persons, 

• . ' , ^ ^ ^ set good jobs and not suffer like us at poor jobs. 



- Quiero que ellos se den cuenta que sin J)L<fB y Su educadon 
xio^'pueden hacer 'nadal ^ 

-Continue education " 

• SL - ^ , ^ . 
- - "Go to college, I vlslu f • - , 

- Get enough education (college If they want or to find good 
, jobs); - ' ♦ ' 

. - It\8 tiieir choice. ' • . - 

' • College* 

- I would leave it up to him.. ' 

Govalle Eleaentary School - f , _ 

Hother r 1 vould like for Aem to go to college and stu^ alot more 
for their future so they 6an have a good job* 
' - I would like for them to go to college* • ^ , 

- I would like for thea to college to study for doctors^ 
or lawyers; but it -is up to th«a. But I will encourage* them 
to do so^ ^ , * , 

, - It is up to them, 

- Go to college. J 

- Whatever they want to. 

- Go to college and finish* ^ , 

- Go to college, finish, and .if that is not possible I would 
' - like for them to take up a brade. 

- Go to college. ^ ' 

- It is hard to^say. I would like for them to, find a good job 
'^X^ and he independent* > > . 

• *I d6n^t know. It is too foon* 

- Up CP the child what he wants to dp but I would like for them 
to learn a trade or go to college, , ^ r ' . 

- .It is left up to the children. 

- It is up to them. 

- I haven' t , 

- Whatever they choose. 

- Finish college. 

- Ga to college and finishl^ 

- Don^t know. 

- Would like for theii to finish college ai>d get a good job. . 

- I would like for them to find a good job, or* what they would 
like to do. 

- Further his education' in whichever field he prefers. 
Would like for him to attend college and get his degree. 

- I would like for *them to go to college^ 

- Go to college. 

- Go to college and finish. , . 

- Leave it up to them. 

- Go to collegCt 

- For the boys learn a trade, for the girl - secretary. 

- Go to college. 

- Keep on learxiing. 

- Me gustar^a que slguieran estudiando para que se preparen 
para el future^ > " , 



- Me gustar^a que fuer^ a colegio« 

-He- gustar^a que ^iguierau ^siudlando y se. preparen para 
^ una carrera, , . • ^ 

W * Ife gjistarita que fueran a colegla y que 'estudiaii^an tina 
V / carrera\- ' ^ ' ] . *' . { 

Father - For them to .go ta college. " / ^ 

- 1 hope jEh^ can go* to college* 

- Whatever they want* • . - * - \ - 
. - - Go to college* ^ . ^ , 

. ^ - Go to college, finish, and get a good job, v. 

^ A variety of fields in prder to get a good^ job, ^ * 

Take over his business - concrete* _ . 

-.Go to college and finish^ since he did not have the oppor- / 
, tunity. ' ' . ^ 

Metz Eleaentary School 

Modier - 156 to college, 

- M7 boys go to CO liege girls 1 year in college and tralix 

♦ for good career jpb, \ ' *' - 

- For them to go to^jaiUftge* ; . ^ ^ 

- Hope, that they continue on to college* , \ 

- For coy dau^ter to get a good job* * ^ 

- Hoi>e for my child to continue on to college be a doctor or 
lawyer. 

" - Hope for my child to^ilntinue on-i:o college T>e a doctor qr 
lawyer^ . * , . 

- Get^soige kind of trade or go- to pollege* . 

- Whatever they want to. do, ' ■ 

- Get a job because We can' t send *them to college* 

- Que estudie. " jr- 

- Hope that they geb a good trade with what education they* get, 

• Whatever they want* 

- Go to college, that's if they want to, so that they will 
be able to better thetaselves« 

- Since they are at a maall age, I would like for them tp come 
home and/rest, then for. them to do their homework* 

- Whatever they want to do, but I like for .them to continue on^ 
to college* 

- I Would leave it up to theg * * * *• 

- Me gustar/a que siguieran esbtidlando m/s,^ 

- Lo que ellos queran^er^ Si es posible que sigan al colegio* 

- Eric is ^a baseball player* » * - • • 

- She *ould like them to do, ^Aktever th^ want to^be* *But 
would like' them to go to college* 

- 60 to college^ • ' . ' 

- To go^^n to college* ' . 

- For child to go on to college, get a ga|fi Job* ^ > 

- To learn a trade they could learn and wd^^t* 
-To finish 'h^gh school, Train for a job*^^% 

- Go to college, if they like, ^ , 

' - Go to college* \ . * 

' - Get a'good job*^ 

. ... ■ 258 . . • . . 



r 



... /.. ^ 

A 



. . -,To work in jui office. ^ ^ 

- It would be upL to thto. * . * . ^ 

. -<Hvrie. * . / ^ ? ' ^ . . • 

' • r would like for them to work, * . " * " "^'^ 

^* ^ Woyld like, for them to go- on to University, Get «n 
- - ^lisier job- than we have. \ * 

) - - ^matever want. - • . . • 

- Whatever they deci'de ^tcJ be. ^ 

. ^ - If i^ssible work their way tdurou^- feollege. 
Father -^Go to college . . ^ • ^ 

' - For /tiiem to ^ to college^ i 

^ V-Wish thaju.thqr cohtinue on to college; 

\^ ^ Get a good Job.. f * \ 

- Qae se gradxie en una materia*/ 

• Go to- college", that^i^f* they want to, so'^at t^ey 
^ able t^ better themaS^rs, ' ^ * *. , ^; . 
*-^Gp* throu^ college ^il^Qss'^^ get a good "job. 

-depends -on what they'Mfve leaned, 

- To work, and do what ^th6y want 'to# • . 

. If ^B^ible work their w^y through college. ' ' 



4S" 



Will be-^ 



Palm Elementary School" 



EMC 



- Go on with their education. 

- Furean a colegio. " " . 

- It's up to thA to decide. 
-Que vayan a la universidad. 

- Wh4tev€^r Paul wants to <lo and can -da it's up to him. 

- Si,, • . . ' \ 

- Yesl . ^ . ^ 



r To continue with their education* - 
, - To get a good job*'' 
Depends^on children. 
DepenilU on children./ • - ' 

- DependV^n them. 'i 

- Depends on children. * ' - 
>, ^^ends on children. - * 

- *rhat*s' her dau^ter* 8 choice. f ' * ^'^ , 

- Go to college, but It all 4epends on them. -\ , 
Depends on children^, but wo,uld like*' them to go to college. 

- Depends on children. ' ^ 

- Find a good jbb ahd continue th^ir educati9n. ^\ ^ * 

- Go on to college. . '^^ ' 

- Good job. ,/ ' - L ' 

- Get good job8,,bu£ depends on children. ' 

- Depei^ds on- £fiildreti. ^ . • ' 

- Depends on children.* 
P Depends on j:hildren'. 

^ - Finish college but 
'Depends oi^hildrto. 




Father - furean a polegio 

- Qu^ vayah a la universidad, ' 

- Si. .* ' 



- Yes. ' ^ . . 

-» To get a good job, • ^ ' " . * 

* - So coianent, vill wait till day cc^s. 
4 -.Depends* on cJaildren/ f ^ 

* • • * ^' * ' • > 

^ Allan" JuxriEbr^gfa School 

; Hodier - Get*a job* * . ' 

• Go to college. • , . 

- Go to^rlc. 

* • 
Martin Junior Hirfi School 

•'Mo^er^ Colleg^, if not, get a good job. > . 

- Go to college* * 

V - Get a good job. ' . 

- Learn a good trade and get a good job. 

^: - Be able to woric vfaere they can learn some kind of trade 

and also have responsibility. ^ i 

Father - To go into Military service. 
* ' - Whatever he vants» , . 

\ Be. able to work vfaere they can learn some kind o^ trade. . 



Austin High School ' , % , ^ 



Mother - Wou^d lilce for qjj^to get a decent job, to vfaere they 
wo^ldn* t Jiave to oo labor vork. . 

- Go on to college* * \ 

- To keep on with school. College^ 

- Go to university, • ^ * 

- We, Would fike fotyKlm to go^ to college, if possible. 

- Work and study,^^ - ' - 
<^ - Qo to college, . - 

- Go jto colle^. / . , ^ , 
Fadi^r - Get a job and work or go to college. 

' "\ . ' ■ ■ ■ ' _ 

Johnstoti Hi^ School \ * ' * . . n*--^' ^ 

Mother'- I would*like for her to go & college. 
* ' * 'i - "Cotitinue *thfeir educatfion. - ^ 

=; - Left up to^him. - *. * / * * ' * 

- Go to cotTCge* * : ' ^ 
• ' - Take a business cbursff# • ^ * ' • * * 

- Can't s^y - I l^t' them make up their am mind* -^Althemgh, 
, I want- them to continue their education. ' - ; • ' 

- Go to college and |inish# - ' . ' . " \ 

• - Go to' college^. An a matter 'of fact, Charn^ne-has already 
registered in'^pollege* ( . 

- Me gustarfa que fuera al colegio. 
father - ^ t<$ college and finism 

. ' \ . s 



21* Are^you satisfied '^ftS^h the education your children are receiving in sch6ol? 
\ : \ Mostly 'Mostly . , ... 

- ' . Upther: Yes ' Satisfied Dissatisfied No P adtcided 

Mostly y ' 



?atfaert^ 



Yes 



.Mostly 
Satisfied 



Dissatisfied 



No 



Ouieclded 







NDMBEEl 

AT? 
OF 

PABENTS 


• 

HDMBER it) 


MOSTLY ; 

aATXScISD ' 
SOMBER {%) 


30STLY DIS 

J/UrXOf ii yds 

SDMBER ili 


NO 


THDEpiDED 

' ^ 


Allison 


Mother 
Father 
^t;n 


34 ; 

18 
52 


25 (74) 
12 (67) 

/TIN 

" (71) 


' 8 (24)^ 
5.(2«) 
13 (25; 


I ('3) 

.1 

2. ( 4; - 


'0 (0) • 
0 (0) 
0 (0) - 


0(0) 
0 CO) V 


Govalle - 


Mother 
Father 
Both - 


37 
' 11- 

• 48 


26 (70) 
i^(64) 
33.(69) 


6 (16) 
• 2 (18> 
8 (17), 


2 ( 8) 
I ( 9) 

3 ( 6> 


"3 (8) " 
0 (0) 

"3 (6) ; 


1 m 

1 <2) 


• Metz 


Mother 
Father 
Both 


36 
20 


3f (86) 
18 (Si» 
49 (88) 


3 ( 8X 
1 C 5)^ 
~4 ( 7) 


« (f) 

1 ( 2) 


'0 (0)- 
0.(0) 


1.(2) 

1 (5) 

2 (4) • 


Palis 

'/ 


Mother 
.Ffither 
Both - 


32 • 
36/ 


16 (50) 
2 tSO) 
18 (50) . 


9 (28) 
0 (-0) " 
1 9 .(25). 


5- (16) 
• 2 (50) 
7 (19,) 


2 (6) 
0 (0). 
2 (6) 


0 (0) 

0 (0): 

0 (0) 


Schools 


Mathe;: 
Father 
Both^ 


192 


98 (70) 
"39 (73) 
137 (71) 


26 (19) 
8 (155 
34 (17) 


9(6)' 
* 4 ♦( 8) 
13 ( 7") 


'5 (4) 
0 (0) 
5 (3) 


1 (I) 

2 (4) - 
. 3 (2) 


* Allah 
. Jr. High 


Mother. 
Father 
Both 


1 

6 


2 (40) 

■ 1 (100) 

■ 3 (50) ^ 


. r*(20) • 
tf" C 0) 
1 (17), 


^(40) 
0 < 0) . 
2 (33) 


0 (0) 


0 (0) 
0 (0). 
0 (0) 


Maftin 
Jr. High ; 


Mcxther 
Father. 
^Both 


•8 

•3 

11 
* 


7 (87.) 
"2 (67) 
9 (82) 


1 (13) • 

1 (33) ■■ 

2 (18) 


-/o -c'o) 
^•0 •<• 0) 
0 ( 0> 


0-CO)' 
.0 (0) . 
0 (0) 


0 (S!^ 
0 (0) 
0 (0) 


Austin 
> ' High 


Mother 
Father 
■ Both 


. ' 9 

? 
11 


4 (45) 
1 (50) 

5 (46^ 


. 3 (33) ■ 
0 ( 0) 
3' (27) 


1 (11) 

1 (50) 

2 (18) ■ 


1 (11) 

0 (0) . - 

1 (9) . 


0 (0) 
0 (0) 
0 (0) . 


Johns ton' 
' High 


Mother; 
father 
Both 

•> 


6 

4 

. 10 


5 (83) 
-4- (lOCO 
9 (90) 


1 (17) 
0 (.0) 

I'Xio) 

- « 


V- 

•0(0) ^ 

. 0 ( oyr' 

0 C 0) 


0 .(0) 
. 0 (0) 

.0 lo) 


0 (0) 
D (0) 

t) (0) - 


1 

. Totals- 
Soteondary' 
Schools 


Mother 
Father 
^ Bot;h . 


28 

10 ' 
. 38 


18 (64) 
8 (SO). 
26 (68) 


6 (21)'- 
1 (10)^ 

7 (la) . 


3 (11) . 
1 (10) 
4' (11) . 


1 (4)" 
.0 (0) 
;l (3) 


0.(0) • 
0 (0) 

a(o) 


Totals- 
Schgols^ 


'Mother 
Fathey 
Both. . 


167 
' 63 
230 * 


116 (69)- • 
47 (75) 
163 (71) 

• 


32 '(19) • 
9 (14). 
41 (18) 


12 ( 7> 
5 C 8) 
If ( 7) . . 


6 ;c4) 

0 (0) ^ • 
6 (3) , 


1 (1) 

"2 (3) . ■ 
3 (1) • 
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22*; D6 you feel velcoae in yoifr child's school? 

Hother: ^ Yes \ Ho Undecided 

, FatDier: " Yes ' { Ho ' Undecided 



—f 

SCHOOL 


PARERT 


KDHBER ' 

10F 
PARENTS 


•YES 

HIIMBER iZ\ 


NO 

HDMBER (Z) 


TIHDECIDED 
HDHBES (%) 


.Allison. 


Uotier 
rather 
Both 


' 33' 
19 
52 


31 < 9« 
- 15 ( 7l| 

46 (-88) 


.2(6) 
3 (16> 
5 (10) 


0 (0> 

1 (5) •' 
r (2X,^ 


GovkUe 


Hother 
Pather . 
Both 


38 

. 9 

47 ■ 


38 (100) 
9 (100) 
.47 (100) 


0(0) . 
0(0) 
0 ( 0) 


0 (0) 
0 (0> 
0 (0) 


Metz t 


Mother, 
Father' 
'Both s 


38 
19 
57 


1 36 ( 9.4) 
' 18 ( 95) 
54 < 95) 


1 ( y) 

0 ( oy 

1 ( 2) 


1 (3) 

1 (5) ' 

2 (3). 


Pala 


Mother^ 
Father « 
Both 


33 
10 

43 . 


26 ( 79) 
9 ( 90) 
35 (' 81) 


7 (21) 
. 1 (10) 

8 (19) 


!■■ 

0 (0) .\ 
0 (0) \ 
0 (0) \ 


Totals- 
^leacntary 
Schools 


Mother 
Father 
Both 


A42 
57 
199 


131 ( 92) 
51 ( 89) 
182 ( 91) 


. 10 ( 7) 
* .4 C7) 
14 ( 7) 


1 (1) ^ 

2- (4) 
3 (2) 


Allan 
Jr. High 


Mother 
Father 
Both 


5 
1 
6 


4 ( 80)' 
1 (100) 

5 ( 83) 


• ■ 1 (20) 
- 0 CO) 
1 (17) 


0 (0) 
0 (0) 
0 (0) 


Hartin 
Jr. Higly 


Father*^ 
Both 


6 - 
4 . 
10 


6 (100) 
4 (100> 
10 (100) , 


0(0). 
0 ( 0) 
0(0) 


• 0 (0) " 

0 (0) • 

0 (0). • 


•Austinl 
High ^ . 


Mother 
Father 
Both 


8 
3 

11 


7' ( 87)'. 

4 (i<^) 

. 10 ( 91) 


0 ( o>" ^ 

0(0)/ 
' 0(0)" 


i 

1 (13) 
Q (0) 
1 (9) 


Johnston 
High 


Mother 
Father ■ 
B6th 


' ■ 9 
2 

n 


8 ( 89). 
1 ( 50) 
. 9 ( 82) . 


' 1 (11) 
1 (50) . 
^2 (18) 


0 (0) " 
0 (0),. 
0 (0) 


Totals*?' 

Secondary 

*chools 


Mother 
Father 
Both 


28 
10 

■. 38 


' 25 ( 89) 
■9 ( 90) 
34 (.89) 


' 2 (.7) , 

I'(IO) 
* 3 C.8) 


1 (4) 

0 (0) . 

1 (S) 


totals* 
All 

Schools 


Mother. 
Father 
B6th 


'l7S>' 

67 
237 ■ 


156 ( 92) . 
60 ( 90) 
216 ( 91) 


12 ( z)-^ ; ' 

5(7) ^ 
17 ( 7) • 


- 2 (U 
.2 (3)- 
4 (2) 
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.^3pendix I 



IKSERpEHEaE* EEPORE 



WORiSHOP ISACnOS QUKTI05KAIRB 



^Date/Period of Adninistration : . ^ 
PoR?i1 et^ion : , . , 

AdnjCnlstered by: • ^ ^ 



Data Collected t?y:: 



15> 1973 ^ , . 

Partici]^«at8 in Susser Workshop 
Office of Evaluation Staff 
Office of Evaluafion Staff 



§63 



DESCRIPTION OP SUMMER WORKSHOP REACTIOH QUESTIONHAIRE 

^- Waabmr^f adaiSistrations of the' Instrunent j ' - ^ 

. Loca^joix of adBinlstratlcm ~ ' • 

/^Kartlii Junior Hl^ .School 

Frbbleae vlth the aaasure or with the adgjirLstratlott vhlch gtght 
affect the validity of the measure 



Hone 

Xrainlng of the a^n^q^rators 
ikme 



' Brief ^description of the, inatruaent 



Questionnaire asking for, ratings of each workshop session general 
coosents *^ 

• m 

'Rationale for the instruaeat 

* Assess participants' reactions to training ' * *■ 

- ✓!>eveloper of the instnraent 
Office of Evaluation staff 

Development of the instmaent * 

^ \ ' ' 

E^altiation staff generated iteas appropriate to all workshop sessions. 

Standardization of the instrtrment 
Bone 

Reliability and validity of the InstrtTa^nt 

No data available ' - - 



ERJC * ^ 
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BIIJ]|(aiAL/BICDIfnJBAL WOBSSBOP £7A£aAXIOII 

Adwlntstered August 17, 1973 
Teachers ' Responses . 



U Purpose: t ^ 

1« to deterBise the opioira of those «^ attended tbe different %iorksbops 

on the quality of the sessions; 
2*. to detersine the benefit- that they received £roa the session; 
^. 3« to esti&ate their need for further vork in the particular are^ that 

that session covered^ 

' - *2m* Kusber written in the colussis are the nean of the answers given^by all 

the teachers who answered the particular question* The nuad^er of those teachers, 
did answer the question shown, in coltssn one ("rate sessd^ for quality") 
is indicate in the coli^isai entitled "Did You Attend This Session?^' The 
aeans have been rotmded to one d^ciaal point (tenths)* 

3* Source of data: Coc^uter Job #AZAD 761-002; 13 Septessber 1973^^ l^versity 
of Texas CoBputation Center run. * 

4* Only data froa teacher w^o attended the workshop is utilized* . 
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it cle Your Position; Principal 
^ tTeachef) Aide Volunteer ' Other: 

[OOl_ ' 

^ 



August Bilingual/Bicultural Workshop Evalwatioa 



Session 



Progras Owtrvicw 
Cultttral Guide 



,^ Statte Wide Bilingual D esign 
SSLVr Oral Spanish 



ESL / 

Techniques and Strategies 
M for Language Learning 



^ Spanish 'Mini-course . 
Mexican Aserican History 



the Bilingual Child 
'"Bho Is He?" 

Spanish and English - Se 
sare^en o no? 



Blank Langui^e & Culture; 
Right On or Write Off 

Mexican American Folkl-ore 



Hot Only on Sunday - 
i^i bKJL tk Mxtd Brown 



Did YOU 
Attend This 
Session? 



n-148 
n»120 



n-117 

^=35 



n-71 



n«104' 



If Yes, Rate Session 
Froa 1 to 5 For .Quality 
(With''5«Poor-, 1-Excellent) 



2.0 
2.6 



2.9 
TTT 



1.7 



2.5 



1.9 



1.6 




If Yes, Rate Sessiofi 
Frota 1 CO 5 for Benefit 
Received {5»No Benefit, 
l«Much Benefit) 



2.2 
2.8 



Rate Your Need' 
For Further 
Work in Topic 
(5»teich More,' 
l»No Hote Needed" 



2.4 
3.0* 



3.1 



1.7 



2.8 

i:(r 



2.8 



2.0 



1.7 



3.0 



4.1 



3.4 



(3.1 267 



Did You 
Attend This 
Session? 



If Yes, Rate Session 
Fro© 1 to 5- for^Quality 
(With 5«Poor, l-Excellenf) 



If Yes , Rate Session 
FrcTO I i^c 5 for^enefit 
Received <5=^No Benefit, 
l«Huch Benefit) 



Rate Your Needr ^ 
For Further Vork ii> 
Topic (5=^acij Norfe 
More Needed) 



Ideas for Secondary Bilingual 
Teaching 



1^1 



2.3 



2.4 



3A 



Wb^t Does Language Tell Us 
, ^ About Culture^ 



n«57 



2.4 



2.6 



3.1 



Language J^evel op^en t through 
Rocklfoste 



1.2 



Co^oni^ Concerns: BladE, 
and Brovn «^ 



n-44 



2.9 



2.9 



H^dLcca Ccaes, Dances and 



n«57 



» 2.1 



-2_Z_ 



3,1 



3.1 



? Spaniffft Hinicourse I 

Ml 

Spanich -Hinicourse II "7 



n»79 



1,7 



^ 1.9 



n«78 



1.6 



Hexican^fiaMSy iSS^ces and 
-Soiigs, IbteraediACe 



n-45 



1.7 



2.0 



Fil« Festival »^ Pre^doa" 



4.0 



4.0 



3.1 



n«29 



2.3 



3 9 



Katerlals Eidiibits 



n=82 



2.0 



2.0 



' 3.3 



Bilingual Ifoltlcultaral Ntti«ic 
Prograa *' 



1.6 



2.0 



. 3-2 



' Bilingxial .Aides 



2.5 



3.0 



Black Culture and the C^bov 



n*122 



2.2 



2.2 



3.0 



3.0 



Facilitating Classroota Interaction 
for Bman Developoent 

Oil 



ni?I45 



2.0 



2.1 
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ojr Techniques' for the Classroota 



n-159 



2.2 



2,3 



3.2 



Sessictt 


Did You 
Attend T^iis 
Session? 


• I f-Yes, Rate Session 
Froa 1 to 5 for Quality 
•(With 5«Poor, l»Excellent) 


If Yes, Rate Session 
From 1 5 for Benefit 
Received (5«No Benefit, 
i^nocn Benefit/ 


R ate Your Need 
For Further Work ir 
Topic, (5=Much Kor« 
i»No More Needed) 


Grade Level Sessions 
1st & 2nd Bilingual 


^— 

n-20 


2.3 


2.3 


• • 
3.8 


1st & 2nd Honolingual 


n»25 


1.1 


..1.2 ' 


3.5 

2^ . 


3rd and 6th Grades 


n«1Q 


_ — : 


2.1 


Secondary Bilingual 




2.3 


2.4 


4-1- 


Secondary Monolingual 


r^2 


2.2 


-2.1^- 





What topics not covered in this workshop session, do you feel would have been beneficial? 



' ■ ' 

















Vhicb was the very best session ycJu attended? 
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BimiGlJAL/ilCOLTOBAL WORKSHOP ?K^tolOH ^ , ' : , V 

. , ' id«lnlatered August 17, 1973 . . : / 

' ' ^ Total' &e«pcm«e»: . ' ? n 
Principals , Teachers, Aides ^ Volunteers snd Otlibrs ^ 

1,'^ Purpose: ' • . ' • " 

' to determine the opinion of those who attended the different workshops 1\ 
\ , oa the qoalfty of the session; , , * 

* . 2» to detetjdne the *henef It that they 'received fro© the session; 

3« to fStlMte their need for further work 1^ the particular area that 
that :session covered*, . ' ^ 

Husaber icritten In the .column are the mean of the answers given all 
Xhose iiho. attended tfhe workshop it and only if they answered ^the question* 
'fht niinber of tnose who answered the qt^stion shown in colum one (*'rate^ 
aisssion for^quality^O Is Indicated in the coluon entitled 'Did You Attend. 
Tfals Session?" The seans Hated have been rounded to one dec Ixaal* point ' 
' . <tcnths>V ^' I' y ^ ^ 

3^ Source of datv Computei: Job #AZAD 761-004; *13 Septeaber. 1973* University 
• of Texas' ^Jtw^utatJion Center. run# > * > *, 

km Data collected Vas from all who attendedf;^ . 
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Ciwic Voxir position: Principal. 
A-.: : ifeacier Aide Volunteer Other ; CTOIAL'^ 
Schecl , * 



Session • / * 


Did Tou 
Attend This 
^'•Session? 


.If Yes^ Rate Session . 
Ftca 1 to '5 For Quality 
(With S^PoorjK >Excellent) 

• 9 

•* 


If.lTes, Rate Session ^; 
Fron 1 to 5 for Benefit 
Rieceived^ <5«No Benefit, 
r?Huch^ Benefit)' 

, 1 : — : 


*Rate Your Keerf 
' ^or further 
*Work ih*X®pic" ' 
(5*Much Wc^e, 
l«No.HoreHee4ted) 




- n-163* 


X . • . 

2.0 


•2.2 i 


• . 2.5, 


> 

CttXtur^J. Guide- 


n«132 


♦ 

ii . f 




1 

^ . 1 


State "Wicte Bilaigual^esigr/ . 


' n«129 


2.9 


* 3. a 


N 2.8*- ■ ' ; 


SSL • ^OfaI. Soa.nl sh 






2.0 " • 


. i. 




. n-bi 


1\7 ' ^ / * 


. 1.7 ' 


• 3..0 


TecKni^ues and Strategies^ ^ 




2.5. 


.... 2.8 


. < ✓ 3.0 - ^ ' 


SpaniSTi Hlnt-c6iirs'e 


n»112 


1.9 . ' ; ^ 


f 2.0, — ^ . 


-■4.l' 


rz P 

Ifexican 4berican History ' . 


n«71 ^ 


1.6^ 


1.7 


3.2 . 


the Bilingual ChMd - 
'Wio Is-He*?** 




2.2 ' •. 


-2.3 


■ 2.6 


Spanish aod^^pglish • Se 
Tsarecen o no? - ^' * 

1 2 






* • 


3.2 


^iank taiiguage & Cultures 
Iti^nt On or Vft^ite Off* 


n-118 


1.-8 ■ : *- •' 


P i^^i— — 


' . 3.3 • 


— — 

Mexican AAerican Folklore *' • 


' tr-102 


>2.1 \ * 


\^.2 


'3.A ■ ' * 


Infprmation Pleasel Bilingual 
^sieminaJtiOD Center 




9 A 




^ : 


Jlev Vistas for Bilingual ^ ; 
Education / ' \ 

^ =: — ^- \ 


'n-16 ■ 




,1.8 ■ 


. ' ' 3.0 


langiiaje Assessment (Xlenendary) 
7^ Z »~ 


' n-35 


1.9 \ 


- • . % 
2.0. •■ 


sP- 

3.0 * 


Scgi^forelig'loos CooOTiet7t« 
p.y^k 3rcvn ^ 

SJCl^^ — ^ . 


-n»62* 




# • 


-so—: ,• 



GO 



1* 



Attend This 
Session? 



14 Yes^ ^tc Jessirfn 
From 1 to 5 for Quality ^ 
(With 5«*Popr, i-ExceUent) 



Ji Yc§, Rate S^^^iok 
^roa I to 5 for Benefit 
Received J[5»No Bene/it, 
IfHoch Benefit) > ; ^ 



Sate ^ur WfeeJ 
For tiiTibev tfork.ifl 
T<J^ic (SfSuch Hare 
l-jio More Kecded)' 



for Secondary Bilingual 



n«26 



Z.5 



•3.3- 



Sfeat: 'l)o6s language Tell tis 



Aboot Culture? 



*^n«69 



2^ 



"1 ? 



IiSngt^e ]}evel9^{aeiit through \ 



•Soclc^Jtosic, 



n»70 



1 



J-6. 



•Cpeoenity Concern's: Bl^ck 



i.7 



2.8 _ • 



'3,1 >j 



3a 



l!exican paae^^, JDances and* 
. Songs, ' Prisauey 



'n«70 



^ Spanish Minicourse^ I * ^ 



. Spanid Kinicourse nI]^ 

K«ic;£ii Gaiaes, pances and, 
Songs, Ihtertiediate , " 



1^6 



1,7 



-2JL 



4- > 



V9 



4.0. 
« 



1.7 



2.0 



3.1 



n»37 



7' 



2.4 



2.7 



2.9 



3 



.Haterials Exhibits 



n»92. 



^.0 



Biilinguai: Mul t icul tural . Mus ic 
Prograra * 

Bilingual Aides ^ « 



3.3t 



ii«l06 



1.7 . 



— ■ 



•Slack Culture and -the Cowboy 



51 



3.1 



2,2" 



2.3' 



2.3 



2.3 



. 3.0 



Facilitaciclll GlassrooQ Ii\te,raction 
for Ru&an Develbpsent. 

^ ^ 



Techniques for the eiltMj:00ffl 



-2JL 



i76 



n-176 



* 2.2 



2i3 



3.1 



X 



Grade Level Sessi,on$ 
. 1st & 2nd Bllic;wal 



. Did lou 

Att^d This. 
I Session? 




lolingual 



6tVj6rades 



Seccndafy Bllinguji' 
Secondary MonpHt^ual . 



a«26 



n-33 



1B2S. 



If Yes, Eate Session 
FroB 1 to 5 for Qualil^ . 
-(With 5-Poor, a-Btcellenc) 



2.3 



1.4 



2.1 



2.3 



♦ 2i2 



i £ Yes, Eate Session 
FroB 1 to 5 for Benefit 
Receive <S-Ho Benefit, 
l«attch Benefit) 



2,4 



1.4": 



2.3 



2.2 



4 ate Your * Heed - 
For Further Work in 
Top ic lC5«Mucb 'Xor 
ieHo Kore Seeded). 



Wlat'yics not covered in this workshop session, db you feel would" have beep '%eaeficial?_ 



3.5 « 



3.4 



^9— 

3.8.' 



3.6 



H&lcli «as tic xery best session you attended? • 



BILmCTAL^ICULTORAL WORKSHOP EVAIUATIOH > August 17, 1973 



; 3tia^otloiilng is « suaury of the sigDlflcmnt answer s that were given for 
< the. ffoaljfijt^ questions on the instrtjacnt» Kany of those ""tn^ttexidance 
'^answered Hwith »ore than just a single, tml^brw response. Many d£d not 

respond to all of the questions* ifhen a response for a particular 
^questioQ actoaily pertained aore to a different question, it vm so inter* 
prated In this^ analysis* Only eight did not respond/ to any of the questioni. 

1. Vhftt topics not covered in* this workshop session, do you feel vould 

have been beneficial? ^ » - ' * , 

« 

Utere were no ne« acadesdc subjects that were predomtrfttly mentioned* 
SoBie did want sore of the Spanish laifguage courses, particularly the 
everyday and slang Spanish and Black English that the kids use* Hore 
mtsslonB dealing with history, folklore i and culture of the black and of 
the CKicano WBXfi also asked for, Soae suggested that the basics of each 
vorks^iop session should not be skipped,, and that even the objed^ves <fi ^ ^ 
a Bilingual/BlcuXtiiral class should be analyze and explained lS*1bor)L 
detalU In, general^ they wanted, the sessions to give B»re telp vitfa 
practical, or aethod, priob leas ^ bow to acttss'lly conduct* a bilingual 
^class; bow to know ^Icfa books and saterlals are good and how to ptesent 
thea; bow to teach. particulat types of classes, such as aath^ which 
happea to be bilingual; and how to reach the parents^ of the children* 
Soae wanted the prpbleats of ^he black child to be given sore e^hasls. 
There ifere several vho wanted. aore sessions aised at the secondary level. 
Sooe others wanted more sessions' for aides. 



-iftirt, was the very besr^^e^ssfcm that 



you attended? 



kjhc sessions that were naoed ooit frequintly (with the first session listed 
b^ing that naaed Dost; the second listed that nas^ second oost; etc.) .were 
Spanish Klnicours'es; Right 0^"<ir_Hrite Off; Language Developaent Through 
Rock HusifcsjHexicaa-Anerican History; Meocican-Aaerican Folklore; Bilingual ' 
MulticulturaTHuaic; ESL; Kexifcan Gajaes, Dances, and Songs; and Black Cul- 
ture and the Cowboy (Many also lisfed Dr. Parkins* lecture as being very 
good)* Host of the sessions we;?e naiaed at least once. Host responded 
with taore than one answer Many responded with the naae of t^he lec- 
turer or with an incorrect session title; It has been attempted to add 
Tfchcs5^^;esponses to the correct session. 

3^ * Co^sgnt!^> 

' Host of those ^o attft^ed thought that the wo?:ksb^ was very goo<ii*road&n- 
Ing, very useful, professional with good variety,^ exciting,' aotj^v^ting, 
good for, all grade levels, fecst even . Others nSde sooe practical cosaplaints 
such as the sjaallness j^d hotness of the ro<^^ tate poor sound systea, -* 
^ etc.. Soae suggested that fewer of the sessions be of the lecture style 

arid that laore be of the s^iall-graup s^yle, ^^>e« the ' teachers 'could express - 
themselves laore an<jl^n^ct to each other Several thought that th? workshop 
was weak' in giving then practical help with books, materials, and aethods \ 
iq teaching the cdnority child. S<xik2 wanted fewer single sessions and V 
core, sessions which coincided and ffog which they could choose which 
one to attend. Others, "however, thoiigh fewer in number, objected that sonie . 
sessions didlcoinciJc or overlap. Several wished that there Vould be aore 
sessions aiioed at particular levels-, especially the secondary, Mahy 
.wanted follow-up workshops to be help during the year, • • ' 

R^f<>rg«J*^; The response's %o these questions have been analyzed and oat^gorize^l 
FRir ^ w>rc dctatl^ This ^octroant is avaj.lable in our of^ce to 4ny 
^^^^ • woa?4 care fro see It. P^^- * 
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Appendix J ' ■ / 
IBSTRUHEBT REPORJf 
TSACBIS WORKSHOP ASSSSSHEBT FORM • 



^ Date/Period of Xdninistration< 
Population:* 



Adsiinistered "by: 
Data Collected ^rj: 



Aug, 13, 1973 • ■ - 
J.' J^articiplants in Sucsier Workshoj) j 
Office of EviiluatioD, Staff 
Office of Eraluation Staff 



RIC 



j-i 
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raSCEESnOS O? TEACBER WOHKBHOP ASSESaEHT FORM 

|h;Bri>er'of -fflfalTilstratlons of the ^Ijistrimeirb 

One » • 

» # 

I 

Loc&ticm of affalnlstratlcm ^ 
Ifartin Jmior Hi^ Sdipol , , 

■\ V . . . , ■ :. ^ ? ■ 

grobleas vith tlie meosnre or^vlth the artalTiistration i^ch al^bt 
affect the validity of the secure ^ f . 

y«3r lengtly. IJany open-ended itests -which are difficult to score* 

lErainittg . of tiie a^pl atrators -*^_ < 
Heme ^ # * - . 

• ^rief descrl^tl^ of* the instmsent - , ' ' 

It^:is rela^ng to Bilingue^ Edifcc4tion in Texas ez;d in Anspin 

) ' ' ' * ' 

Rationale for the in6truzzrent < ♦ • - 

To Eieas^'e gain' in knovledge of hilingual edu6ation and cnltxires 
diirijag SiEZEss^ Workshop* * " , ' * 



Devj^oper < 




of the instrwsent' 0 
Southvest Educational Developcent Laboratory 



DeYel<^ent of the instrtsaent- . ^ * 

SZDL provided oh ject ires by AI8D froa vhicli^o generate i^eas. 



Standardization of the irstruneirt^ * 



Hone 

Reliability and Talidl^ of the instmsent . 
f * ' ^ ' 

Mo data 'availfhle ♦ / V 
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51M4ER WORKSHOP AI^SSHHfP 



The, priginal'ESAA Bilin^ual^Bicultural Project proposal, ouilined 
a pxrt^ veek vorkshqp prior ^o the start of^the school year for / 
teache^ in Project schpols^- Hfiwever^ for various reasons the- / 
actiYities vere conducted for only one veek* As a result, the ^ . 
planned pre/post assessaent desi^ h^cazse only a single adainistration 
seasure. The results of the i^runent administered ^ov a definite 
x mf mt li arity hy teachers of isany aspects of the Bilingual Program 
in Texa% as Veil as in Austin, 

The Teacher VerkShop Assesscent Pona vas developed h^ Scnitbvest 
Educatipaal Developcent laboratories. There are tvo majgr parts, 
one on hilingual education and another on cultural awareness* 

Thfe data collated during the 1973, WDrkshc^ may he useful in oaldng 
ocapexlsoQs with data collected oit Either the entire instrus^nt or 
parts of it at future dat^s. With no cocgjarison data esd' no pre/ 
post administration, t^e <mly' conclusion vhich can he z^ade tucni' is 
t^t the scores Indicate a level of knowledge ahout hilingu^ 
education vhich is nuch lover than the Project staff vouid want. 

^hle'l l£sts the objectives being tested and the-iteas'on the in- 
^runent corresponding to each. Table 2 %^ows the 8<^es uaJia for ♦ 
..s^ch itea the workshop participants ^n relation to the/maxSsxm 
possible scores, Tebr.e 3 is a frequency table for jarticipants ' 
scores on each itesi; Overall, participants received about 60 
out of a possible l60 total points . . ' ' • 



- - TABLE 1 

« Vorksboi) Objectives- and Corresponding Itfeas 

Parfcicipents will itnaeirstand the State-wide BiHngual Design 

E. participants viil understadd onr local prc^aa, objectives, 
goals and policies 

C» Participants vill learn to vuse the CulturidT Giiide developed 
■ty Begion Xni ' * ' \ ^ 

D."^ Participants vill Jiave an imdarstanding of the need for oral 
.language developcent ^d reading in ESL 

Z* Partiicipanta vill, have an understanding of the need for ora^ 
language developecent and reading in SSL ♦ 

F. * The participants vill develop the interactive pro9ess 

G* Participant? vill experience a snaltictzltural awareness and 
vill leaam to use the natei^als and techniques presented 

H* Ead^ participant vill exhibit a positive attitude toward 
par,Atal involvement 

I« ^ Each i>articipant vill oe able to .dczsnnstrate the skill 
nfecessary^ to mak€ a hcae visit 

J# Participants vill gain cultural awareness f 









• 

t 




- / ' ' ^ : 




' t , • C 
- « - • 

- - * 


V ♦ 




* 

■ 






' , ♦ TABLE 2 






• 




^ Arert^e Polnta Strzied on 7eA^i«r Vorksbop Ai cement Xastrtsieat 










* 


















. u 




Itas DeterlptioQ 


Ksxism 

Possible 

Points 


liesn fcpf 

Project Tescbers 


Kesa for 

lon-ProJect 

tescbers 


"Orerall . 
Kesa 




St&tevide progr»: list 10 objectives 


5 


• 


1^3 ' ^ 


•81 :„ 




LocAl: prograa: List 4 ^IMn 3 coepoaeots 


5 


,70 


1.20 . 


.,T6 • 

» 


3 


Ute of B«t«r£alt: lessoo pica based on 
^ Culturml Guide ' ' ' • 


10 


l*o5 


* 

.3.03 


1.82 




STStactlc errors 


10 


3.76 


3.62 


3.7% 




SSL: Asses saeat of jsngiitge fVTrinsnre 


10^ 




• ir.31 




•12» • 


Zsportszzce of SSL for Sa^Ush spetkers 


10 


5.27 -/ ' 


6.55 


• s >^ 


4 


SSL: Szplsastioa of scsvers to 12s 


10 • * " 


3.81; ■ 


5.17 


^^.01 ^ 




^retchlisg,ttcbnl<mes: Write recsU fc'ccB- s 
""prebexisiYe ^uestioo ^ . 


* 10 ' 




3.96' 






?6scblz2g techziiques: )^ic for der^opiag 
self isstre 


10 




• 






Eiliflgnsl Iteeis 


80 • 


26.27 ' 




26.87 




Psrest iaTolresacnt : 5 vsqts to escotnrge sbsk 
port 


io 


2.5^* 


3-93 ^ 


2.71 




^ ^Mx^sy iirroleaect ; • 3 skills for gaking boee 


10 


^-93 




'. ■ \ ■ 
k.91 


T ' * 


* Cultufsl Avsrccess: identification k defi- 
altieo of ^trtxt% ^ ' 


- 10 


3-29 


3.51 


3.32 


5 




lb 


' k.51 ^ 


5.31 


«».6l 


$ . 


Coltursl definition of Spsnish 
veiss 


10 




lb. 10 


2,69 


. 7 • 


Cultursi 'svsxeaess; stoients* pe^ » 
^ooperstl^2 , . • ^ 


10 


5.3S 




5.6k 


8 


Col^arsl svsreness! Hexicsa-Aaericsa 
stt^lents* deference to sdults ' , 


2)0 


5.32 


6.72 


5.50 


9 , 


ColtursI ov&reness: Blsck ststos throa^ 
ver'bfcl -5A"ip*al*tf^ 


10 


^-1^^ : 




■ 3.33 




• BicultrusI Ite^ * , • . ♦ 


So 


31.7fc 


-?9.ft6 > 


?2.T6 




1 • - • 
Totsa Test 


. 1 ' 

150 • 


58.01 


to. 97 


59:63 - 




< 

* • V / * ■ * 




203 ' 


29 ' 


232 


J; » . 








- 
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* • 
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• * 
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TABLE 3 ■ - ^ - . . 

PREQOEIfCSr^DISTRIBOTIOH 0? ITS* SCORES OX 

/ TEACHER V0RK5H0P A5SESSMZHT> w 

, Sisaef 1973 * % 





* 


— ' 


T.TTrnnflT. 






^TCfrr/niRAT. 










Sts^tevide 


ix>cal 
Prograa 


IJs^of " 
ICftt**Wft3ft 


English &8 e , 
Second T^g^^i^ 


Spanish as a 
Second T*angittv?e 


Teaching* 
Technioues 


Parent^" 




Ites V 


1 


c 




10 11 


12a 






15 


16 




li 


ll * 




c 

0 


* 


0 












. 2 l>7 




93 




< 

102 


* 66 


\l 
1 




ft 




k 




- 00 


s 


9PQint& 






ft 

U 


17 0 


'0 


0 






ft 


^ A 
v 


'"•ft 


ft 


0 


0 


U 


A * 


0 


8 points 








13 0 


0 


0 




ft 


ft 


1 

1 1 I 


A 

W 






0 


u 


0 


0 


TDoints 






ft 


3k 0 


0 


0 


-4- 


»- V 

0 


Q 


0 




ft 


— 




U 


A * 


0 


6pOiBt8 






• 

XD 


'2J)>. 0 


0 


0 




ft 


»^ 


* 


A 
U 


« 

— - 




1 A • 

19 


* 

Q 


0 


. 0 


'5l>oiirt8 


0 


t 

k 


ft 


19 to 


. t) 


0 




7' 


V 

■ 7 


'0 


0 


39 


- 0 


18 


' .61 


-J- 






1 


•ft 




17 0 


- 0 


0 




0 






0 








' 0 


• 0 




3 points 


1^ 


27 . 


0 


8 0 


0 


0 




■> 0 


. 0 








'30 


2 


0 


•0 


0 


2 points 


39 


?6 - 


. 6 


7 -0 


0 






0 


0^ 




7. 

/ 0 




26 


..Ul. 


0- ■ 


0 


' ' 0 


1 point 


■?7 


0 


0 


• 

. 0 


0 


•6 




0 


0 




0 




10 ' 




0 




0 


0 points 


11? 


16U 


168 


/87 11.5- . 


106 




1 






121 


■97 




18' 


_I3 




' • 65 


13k 


Bean 


.81 


-.76 * 


1*82 


3-7H 2.75 


5.i3 








3*00 


2.71 


.lj.91 * 




1..61 


2.69 


5.61r 




3.38 


Wean for 

Prdject 

School 


.78 


•70 ^ 


1.65 


3.76 2.53, . . 


5*27 
ft 


3.8i 




i.63 


3.11. 




J».93 


3.29- 




2.^9 


•5.36; 


-5.32 


3.30 


f4ean for 
noD-Pro- 
Ject 

School 


1.03 


1.20 

t 

1 


3.03 

' —rf 


3.62 k.31 




5.17 

r 


-4— 


3.96 


2.2U 


a.93 


J».75. 


3.51 


5.31. 
J— 


t.io 


.7.58 ^ 


6.72 


3.96 
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Appendix K 
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IKSTFUMERT REPORT 
mVEifiBZR 6' WORKSKO? REACTION QUESTIOMAIRE 



i 



Dat^/Feriod Adininistration: 
PppuialtlonT ' / \ » . 
Aininistered Ijy: 
Data Collected by: 



November 6, 1973 
Participants ^In Workshop 
Project Staff 
1^ Office of Evaluation S.t^ff 



K-l 



DESCRIPTION OF NOVEMpER 6 WORKSHOP REACTION QUESTIONNAIRE 



Nuiaber of adminis tration of the instnnnlnt 

S IT 



One * ' ' ' • , . 

^Location of aSmiplatfatlop • * ^ 

Carruth Administration Building . * 

Problems vjth the measure or vith the administration vhlch might 
affect^ the validity of the measure 

• . ^ 

None 

Training o£ the adminisjtrators 
None 

Brief description- of the instmment ^ ' ' • 

Participants reacted to items related to each workshop session attended. 
Rationale for the instrument 

Measure opinions of woi;k8hop held by participants 

Developer o-f instrument . . ^ * 

Office of Evaluation^-Staff 

Development og the instnimen t . • i - 

Bilingual staff outlined activities and consultants. -Evaluation staff 
developed appropriate items • 

Standardization .of the instrument, * v 



None 

Ijaliability and validity of the instrument 
No data available 
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K-2 



AiJSTIH , IHDEPENDEKT SCHOOL DISTRICT 
Division Of Instruction and Developoeirt 
DepartExent of Educational Developcaeiit 
Office of Svaluation 
SAA Bilingixal/Bicul-oural, Project 



, Inserrtce Evaluation - Novenber 6,' 1973 ' ' , 

Tlie Billngiial/Bicultural Project of ti>e Austin Independent School 
.District conducted an i^iservice day'^or teachers Tuesday, KoVeiaber 
6*, lp73, ips the Carruth Artntnistration building Workshops concerning 
topics of interest to teac]^ers in. the bilingual classes vere conducted 
by copsultants vith expertise in tpe various aijeas of enphasis. 
^)pendix A is a sc'hediile of the vorkshop a^ssions, their .topics, 8<e 
their- consultants. , / ' 

Participants 



Eighty teachers of bilingual classes in ESAA ^Bilifcgual7Bi cultural 
Project elementary schools and. other district elessentary* bj.lingual 
class«^participated. Approxii^tely 50 teachers vere froE project 
schd^K 

' ■ \ 

.In additicK 'teachers, members of the project adninistrative* and 
eveduation staff attended the vorkshon sessions. 



Objectives 



Th-e tvo'nain objectives of the inser'/'ice program vere: 

1. To introduce teachers to nev ideas an^ methods of bilingual 
education. ^ • . 
'2. 'To better prepare the te^achers to function in a bilingual 
instmictioa^ setting Jt^ presenting thed vith -Ideas and 
- methoda, vhic;h they might incori>orate vlthin their classrocss* 
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^valuation , * - * ' 

Assessment of the workshops' success in meeting ^he* objectives vas 
conducted on tvo levels: . : ^ 

1. The oyerall iiapact of the inservice activities. 

2. The indiYid^aal impact of each of the consultants and his/ 
hei: topic. -5 * ' ' ' 7> • 

^liis vas accomplished thfougl^ the u^e of a feedback questionnaire 
ccapleted -and returned by ,6D of the* participants at the end of the 
inservice day. Tne questionnaire, {see .Attachment 3) va^ c'csipos^d of 
33 itei:s and a space for addition4l ccasients. The ^participants vere 
a^ed to respond \o each ites on the folloying scale. " 

1 = Ccnpletely False . • - . * 

2 = l-^stly False 

• * 3 = Partly True, Partly -Valse ' ' • . 

« = Mostly iV-ue 
5 = (?C2ipletel>' Troe 



The firsu three Lte:as vere desigr.ei to assess ^he overall impact, and 
each set of five s-*cceeding itsiis v^^s designed to assess the impact 



of one 



f/t, 



SIX 



:5 Jatants . 



Analysis / - . 

Da^a coLLectez frcm the questionnaires vere^analyzed by a cocrp'oter 
program written by Icnald Veldcan, University of Tiexas.. T^ie ■ 
print-out for tne 2istat analysis is presented in Appendix C. * 
Bas^ically, this prcced-i2:-e provided an' item aneOysis for the , 
q-ilestionnaire a.cr.g vith mean ratings for over&il and consutant 
factors. * . * . ' 



Results 



*A11 items 
the Mghe 




veix^tated pos^ively and the scale vas designed»so tha 
r the iean rating of an it«n, the m^cre positive tM response. 
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'Table 1 shovs the respondents' * ratings for the three itess relating to 
the inservice day a.s a vhole. The three. itess vera rated slightl^^ 
negative by the participants. ^ ' 

Table 2 'shcvs the respondants\ rating for eax:^ consultant and for each 
of the five areas assessed. C-enerally, the participants did iiot agree 
that the ideas and methods presented during the vorkshops vere nev to 
thesi-althcnigh this response 'vas.' almost -neutral. However, the parti- 
cipants did express slight agr&esent with the statem^ent that they vere 
presenteu with nev ideas and/cr methods which would be user-il tc'th^ 
in 'the classr>c<:^* Strongly positive responses were given to the. item 
regarding, the expertise cf the consultants and tfifeir recommendation 



* Deleted fr® Vnis rei>^rt,. 
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TABLE 1 • ' ' . 

EVALUATION FOR BILIKGUAL/BKULTURAL* IN-SERVICE 11-6-73, 

.Ratipfi; Scale ^ , Number of possible responses 

1- completely false', -* 

2- . costly false ' \ ' V ^ \ - 

3- partly true, partly false 

4- Dostly true • \ 

\ 5- conpietely true * " ' ' 

I Itcra. Questions . * . . 

* 

1. The inservice as a whole introduced tie to new ideas and nethods of 

2. The irservicc as c^vhoic has better prepared me to teach in a 
bilii^gual/Mcultur.vl picgran. • , 

3. Hore ir.scrvice training like today's would be Itelpful to z^\- 



OVrp ALL Sir A OF TI!E IN-SERVICE' 



I r-i 

I-teta 


Mean Rating 


Kuolver of Responses 


1 


2.60 


58 


2 


2.35 , 


•59 


3 


1.11 


• • 59 " 

' * 
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7^ 




-atlng Scale 

1- ccrplscely 'false 
Z" nostly 'false ' - 

3- partly true, partly false 

4- ncsxly true 

5- corpletely true 

•^jr'r^r cf possible responses 
60. 



TABLE 2 • , ^ 

EVALUATIOK FOR BILn;GUAL'/SiaT.n5l^ IK-SERVICE 11-6-73 

Iten Questions ' . * . * 



1 



The consultcnt presented ideas about biliagual/bicultural education 
vj^cjf vcre r.ev to ue.^ 

2. The consultant .presented nethods ot billpgtial/bi cultural education 
which vere nev to c:e, ' . ^ • 

3. The consultant presented presented ideas' and/or pethods which- I 
intend to incorporate within sy classrooa^ 

4. The consultant was knowledgeable in the area to which he addressed 
hiifself. ^ ■ . ' ' \ r , 

5.. I would reccmfend tfiis consultant to other t^^b^s in' bilingual/ 
, bicultural' programs > 



Ite3 
Questions 


Dr. George Blanch 
Consultant #1 


Carlos Vargas 
Consultant f"2 v 

N 


Charles Soyd 
Consultant #3 


Mrs. Camen Salazar 
Consultant #A 


Mrs. Geneve, Montoya 
Consultant #5 


Klilerva Govena 
Consultant #6^ 


■I ■ ■ ' < 

>iezn Score o 
Consultants 


V 

1 


• 2.65 * 


2.63 


\ 

\ 3.23 


2.91 ■ , 


r 

2.52 


2-. 61 


2.76 


2. 


2.87 


2.52 


• 3.29 . 


2.94 


2.36 


2.58 


2.91 


3. 


3.4? 


, 2.76 


4.00 


3.45 ■ 


2.52 

* 


3.12 . 


3.22 


4. 


■ . 4.56 


4.C6' " 


• 4-. 64 


4:33 -. 


3.4:> 


3.76 


4.13 - 


5. 


4.53 


3.11 - 


4.41 


4.20 


3.17 


4.00 


3.90 


• • 

Ilunber of 
Responses 


41 


/ 

17 

* 


t 

16 


59 


57 


56 
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of xijik consultants fqr the bilingual/blcultural programs . • 

The generally nt^al to negative reaction to the insei;vice day -as a 
whole may have been influenced by previous' events and other factors 
relating' to the overall Bilingual/Bicultural Project. 'This is 
supportfed by the canments vritteii by the parti^xipan^s («ee Appendi-x D) 
The comments may be mi s leading ' uiii.es s consideration is given to the 
much higher percentage of ccsnments from par^cipants vith negative ' 
ratings of the itfservice day and the very Iw percentage of 
conznents frcan participants vith positive ratings. .' A 

Many .comments referred to a desire for more time to be used for 
discussing the Bilingual/Bicultural- Project itself, more consideratica 
to be given to varieties in teacher experience in bilingual classes, 
and more emphasis oa" usable curricul'jm rather than theory. ^ 

Frcsa previous inservice workshops vhich asked teachers whether ideas • 
presented were new to them, the project staff expected the ratings of 
items 1 and -2 to be lover than for the other three iteas. Most 
agre^ent vas expressed with the knoviedg^aciiity of the consultants 
ana the recoemHendation of the consultants to the other teachers. 

Very few teachers indicated that they dii not, intend to incorporate 
vlthin their classrooms the ideas presented i-n the ^rorks hops . 

Frc-2 the data collected and the comments vritten by the 'participants, 
ther^ seems to oe a clear request for future inservice workshops 
lesigr.ed to meet the follovin^ needs. 

1. Clarification of prograciatic goals and- objectives. 

2. Specific activities vhich teachers may use in their classroom 
2. Plar.ning cf workshops vhic'n meet the varying training re- 

quiren:ents of teachers vith a vide range of experience and* 
expertise in bilingual instraction . 



f 
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^ APPENDIX A ' 

Austin* Independent School District 
Bilinqual/Ui culture Department 
CSAA' Staff Dcvelopmc^i-t ' 

Carruth Administration^ Building 



^ * Tuesday, November ^> 1973 

St^ 



Chairperson: Emnia Galindo, coordinator of St;iff DovTelopment and 
Curriculum , . 
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Schedule of Events ' * * . - 

/ . ^ • . ' ; 

8:00-8:15 a.m. ^ign-In 

8:15- a:36 a.m, Welcome:^ . * 

-Amelia fiendez, eSAA Bilingual/Bi culture Coordinator 

Introduction: 

^juma Galindo . • 

8:30-?^oo")i Topic: •'^Auxilior Auxiliol" \lw do I teach in 1>panisb. 

(Methods and Techniques) 
Presenter: Ur^Georqe Blanco, University of Texas 

Bifihguai Dept. • ' - • ■ 

'Participants of the Seminar: Teaclvers of all levels 
' ^ of Spanish instruction 

Room: Audi tori.um 

8:30-10-00 a.m. Topic: -"'Help: flelpl" "No comprendo el espano^l" 

(Spam sh-Hini -Course) 
Presenter: fir. tarlos Varqas, Qurriculum Writer 

ESAA Bilingual-JJ 
Participants: K-3rd. Konolinqual English Teachers c 
Room: 2A Ground Floor 

^:30-10:00 a.m. Topic: '*Why does he talk so funny?" 

Presenter: Mr. Charles Boyd, Classroom Observer for 

Project Assfst 
Participants of -the Seminjar: 4th. & 5th. Monolinquat 

' ^ English Teachers 

Rdoiu: 2n Ground Floor ^ ' 

COFFEt bREAK *****^***ALL PARTICIPA1JTS*******'*^^10:00 a.m. -10:30 a.m! 

10:30-;:oon Participants of Dr. Blancos' semir>tir n'turn'to auJitcinum. 
• l\irtjcipants of Mr, Varqas will ncr^nbv in room ^mtl 
t^.e pdrt in Mr. Boyds ' -seminar. 

Participants of fir. Boyds will nov/ be in room }'^ and t<Uo 
[/'irt in Mr, Vargas* seminar. ^ • 

l^UUCIl"***************Al 1 PARI IClPAf{TS******'*********'^floon-l p.m. 

♦ • - \^ ' ^ ^ 
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Resume Meetings* 



1-4:10 p.m. Ch'a.irperson: Airtelia Mendez ' - , . ^ 

-Topicf What about Language? , \ ' ' 
Presenter: Mrs / Camien Salazar ' - - ^ ^ 

. ^ Rooms:' 2 A & B. Grdund Floor ' ^ ' 

. • , 7Time Schedule: 1-2 p.m.* K-lst, grade te^ichers % 

\- • • • ^ 2:05-3:05 p.m. 2nd- 3t^d.- grade teachers 

, \^ - ^ • 3:10-4:10 p.'m/ 4th-5th. grade tc'aphers 

1-^1:10 p.m, Chairjierson: Lynn Ceyanes - , • '' - 

Topic: &ral language Development ' 
Presenter: Mrs. Geneve Hdntoya, Office of IntefnationaT 
... * • & Bilingual Education, Texas Education Agency 
.Room:' EBst Part of the Auditorium . . ^ - 

Time Schedule: 1-^2 .p.m.- 2nd-3rd. grade teachers 
* : 2:05-3:05 p.m., 4th-5th. grade teachers 

3i 10-4: 10 p.m. K-^lst. 'g^^^de teachers 

1-4:10 p.m* Chairperson: Emma Caliricto \ 

Toi^ic: Teacher and Aide Workinq Together 
Presenter: Minerva iSoren^t, Material Specialist • 
Region XIIJ» Education Service Center 
Room: West -Part of-lhe Auditog^um 

Time Schedule: 1-€ f).m. 4th-5th,' grade teachers 

2:05-3:05 p.m. K-lst. 'grade teachers > 
3; 10-4: 10 p.m.' 2nd-3rd. grade teachers , 



• / 
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^ . , / ^ . ; APPENDIX B ' ... 

, ' * ; ■ AUSTIN INDEPENDENT SCHpOL DISTRICT 

^ ' Division of Instruction and Development* 

» . *\ Department ^gf^Eclucationar Developroeftt ' 
• , ' , Ofj:fcc*of *Evaluatio\i ' ^ , 

^4 ' ' ESAA Bilingual Bi cultural -Project , " - 

^ Inservice Evaluation - November *6, 1973 

Please write the number ol the most appropri-ate response next to'^ach item 
cording to , this scale: 

1 Completely False. 2 - Mos*tiy False 3 - Pajrtly True, tartly F.alse 
^ * A'- Mostly True . ' ^ 5 - Completely True 



' Overall ' ^ i 

1. Thei inservice as a vliole ititrodoced me to new ideas and methods 'of 
bi4ingual/bicultural education, . . ' ' 

2, The Inservice 'a^ a whole has better prepared me to teach in a bilingual/ 
bicultural program. . ^ ' » 

Mor^ inservi^ ' training *like today's woULd be helpful" to me. 

Please respond to item^ -for .all consultants you hearS today^^ 
' Consultant: Df. George Blanco, *'How do 1 teach -Spanish?" 



Tlic consultant V^^sciftcd' ideas about bi lingual/bicu Itural education 
wiiich were new to me. ' \, 

5. Hie consul tant^^pTPsep t^-*met hods of 'bilingual/bicultural education 
wfiich were new. to mc* ' 

6., Tl\e consultant presentcxl^ ideas and/or methods \;liich I intend to in- 
corporate within/my classroom. , * . " ' ' 

7. llu- coDbultaut was ki;iovlcd[>eablc In thi^area to yhich he addressed him- 

'8» I would recom.'ncnd this consultant to» other teachers in bilingual/ 
bicultural programs, \ - . v ' . 

' ' ' ( . ' ' * ^ ; ^ 

Con^tiUant: 'Car.los* Vargas, *'No comprendo el-espanolV . 

9. lli^ consultant 'presented ideiT'about bi,lingual/bicultural education 
.which were new to me. ^ • • ^ • ^ 

10. llic consultant prcsrntcd methods oi biilngjial/ bicultural education 
which^were new to me. ■ , - * . . 

11/ Tl ^yCon5?ullant presented ideas nnd/or methods which^ I intend to in-'- . 
c'orpopiitc within my cL.j^room. * ^ 

12. 'inc 'Onsijllant was knou i e dgcable . in Ltig ^rca to which he addressed 
.Idm^eJ f . ' ' . V *' . 

13. I wtnuLd recorwHcnd ^his cbu5ultant--to oClier teadiers in biltngual/ 

" bicultural jjroftrams. • * " . ' 
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Consul feant : Charies Boyd, "Why^oes he talk so. ftinny?" 
■ %-^, 14, 'rile conisultant^ presented* Ideas about bllingual/bicultural education 
• . %iiicH were new to me. ^ ^ , v ' 

The consultant presented methods of bilingual/biculCurial education. 
^ vljich were riew to me^ * ^ ' . ^ 

...^16« !nie consultant presented 'ideas and/or methods^ which T; intend to ^in- 
corporate wijthin my classroom. . 
17, ttc^consultant was knowledgeable fn the area Jto yhich he* addr^^sed 
fiiiUjpelf . ' ' * * ' 



18. J would recojranenfi. this consultant * to other^ ^eachers in bilingual^, 

bicultwral,p.rograms. * n / - ' . 

. Consultant; Mrsv Carmen Salazar, ''What about lang^a^?".' ' « . 
^ — 19, The consultant presented ideas about bilingual/ bi cultural education 
which vere new to me. - 



U'hich were new to me. 



^1, The consultant prf^sented ideas and/or metthgd^^ich I intend^ to ip-. 



(Corporate within my classroom, . vJ^^P^HBlV * 

-^2. The consultant was, knowledgeable in tl^HK^^^ whidh Ke addressed ♦ 

himself. ^ / ' ' ^ r ' ' " ' ' ' " 

r would recommend this^-'Consultant to, other, ty^chers #in »bilin^ual/ ^ 
biculturai progVaras. * » , • ' 



Consultant ; Mrs. Geneve Montoya^'^Oral I^guifge Development" . , • 

L24. Tb<» consult^ant presented ideas about bilingual/bicultt^al education 
whicJi were new t.o me; ' ' ^ 

-25, Th4 consultant presented methods -of bi,lingual/bicultural education 
which were new to me. 



-^6, Th^, consultant presented ideas and/or methods, which intend^o in-? 

corporate .within my classroom. , ^ . ^ 

—27. Th^ con&ult£lt\t was kndwle«l^abie in the area to which he addressed 

himself. ^ ^ ^ . 

-^8, I would reconnnend^his consultant to other teachers in bilingual^ 
bicultural progr^s. * ^ . . 

nsul tatvt ; Hinerva|^rcna, "TeacherSand Aidei working together 
^^TJfic consultant p<rcr»ented ideas about biliti^gl/bicultural education 



whi'ch were new to me. , ^ V . 

-30. The cDnsultffKt presented metfiods of bilingual/bicultural education 

which .Wicre new to'n\e.* - \ 

^1. TIb cpnsdlta^nt presented ideas and/oJ methods which I intend to in- 



corporate wiLhinSiy .classropm. / 

it/ the 



1 
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wnicn vere new to me. - ' ^ . ^- ' ' ^ - ^ ' » - 

20, The ^on^ultaot presented methods of 'biiingual/blcultSrar edu^at ^ . * ^ 



32* The consultant,, was' knowledgeable in the t?D which he addressed * 

Himself, , ' , ' ' ^ ' '[ . " 

33, I would recommend this consultant to other t&chers .in bilingual/ ' 
bioultural programs. ' ^ 

Additional. Comments: >->^ . ' - 




APPENDIX D 



.( COMMEHT^^ FRO>t kilNGUAL liic^ajRAL PROJECT INSEUVICE EVALUATION 



Novaber 6, 3.973 

• • . ^. . . t> • 

!• 1 feel we 'need moi^e wo.rkshops that will' acquaint us with materifls 
' adequate for use^'witrh thildroffi after they h'ave been diagnosed and grouped. 
*fesp.: SSL materials. * . 7" '* ' 

, '2.^ l)on't group us K*3. I think we have enough money and, resource persons' * * 

* to have lj)er-grade leVe?l.' Why not ask us what we want. I'm tired of being 
/\ asked to stay^til 4:30 and get .ih^the traffic. A little mdre organization > 

; couJLd eliminate this. ^ < . 

3. The consultants were knowled^bi^ ^nd for the most part gojjd apeakers.but 
,*\?e have- heard most of thfese speakers speak orrthe same topics l^felcore. -Then too, 
. aome pf the speakers spok^ on- fubjects th^t.were either irxelevant or that 
, '/ye aXveajiy knew well. • ' ^ 

.4* Most of the relevant-pertinent Ic^itlma^ qu^tions teachexfs had went 
. •un^n«vered. I had the% feeling that were'tglkiTng 'on. different leveL^. 

Too longll ,1 w^s early, and resent being kept late-..' 

• " " • . * ^ 

5. I do not have a teacher aide' and have never worked with»'.one, so I feel the 
^ last session wa^s wasted on me, - - , ^ 

( ' .- 6. This day has left me frustrated with th^ over-all bilingual program; the • 
materials presented (for teaching) we do not have in my s.chool; Xapp'arently% 
. * , , ^ they are on order), She ajdeS are fitting steadily because of wage diffidulties 
^ ' 'SO cheery info, about them does not apply 'and mos^t of these sessions had 

• people direc|||ag who weipe not in the p^rogram and can not gel; materials or 
answer pertinent questions, , ' ^ . * 

7. We need* guides. We need to start a program gradually , Wev^don't. need 
t^jump^into a program 2*weeks before school begins, it's unfair to teachers, 
kids, no matter how good the idea - and bilingual/bicultural i^. A good idea 

. when well prepared. At least 1 year prior to the programs initiation, k 

8. I had anticipated thfs inservice to provide me with mostly practical 
and useful methods and'teachnlques not 'sell - roe on the needs fon^a program I 
am already i commit bed to*, I expected more guide lines and information on 

^what this Is all about and what is expected of me as a teacher as well as the , 
objectives: of the program. Unfortunately we sefem to* be unable to. get this much 
nfeedcd direction . I leave with just about as many f rustra.tia{is and unanswered' 
questions as X came with ! • ' ^ 

9. I feel ttial the teachers ,ip the ESAA program have legitimate concerns 
about materials, procedures ind funds which should be listened to. We are 
a frustrated groAip! • . . ' 

10. Inservice today secmGd to be a repetition of August's meetirig. Preseater^ 

seemed to tinderestimate th^c caliber and experience of" teachers^ Some ideas wqre 

highly unrealistlx: of irrelevant, 

1^1. p]fiase"do comething! We heard all this stuff in August*. Mq need specij 
things nbout aides to be remedied.. We need real unified thoughts about what 
we feel this Bilini;ual is supposed to be. We needed to talk with ^ro^e levc 
' ca^l^ra-ucs as* Co wh^ii tliey.do and what their specific goals are for the yca^^ 
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12» ' I personally do not. feel I learned anjrthing new/" We are so 'concerned 
•with getting >^kids turned on to learning I wish you ^ould come up with 8omethin| * 
that would turn leacbers on to breaching! I'm tire^ of having workshops that / 
continue; after 3:A5 — _ ■ * ^ ^ ^ 

• ' . • ' ' » ' '* 

13, 'I thoroughly enjoyed Dr. Blanco and Mrs. MonLoya. Tlicsc people 4>rescn ted 

new inforraafeion to gc. Mrs. Salazar was Excellent she spoke to ESL' and 
not i>t lingual methods or SSL 'as. Dr. ,aianco -did Which is what I neacl . Most 
of us know ESL methods but its '^in working with the bilingual-bicultural 
Bspects that I need help! Miss Gorena was also very good but' the *topic was^ one 
which^was treated In the same manner in ,the bilingual workshop held at Pease 
in 'August. .1 feef that fresher Ideas lind topics could be selecteci. V€r;h8^s 
more*alanfe the 'lines of Dr. George .Bl>nco|s presentation. ^ 

* . . . 

I -wwlAJLike^^o. see a follow up meeting requesting each participant to share 
at least ohe specific thing he tri^d_or did in his classroom as a result ctf his 
participation in this^ inseryice. WouldHreke-to^ Jtiiow^before hand our constiltafits 
and their s^edif^c interests* so we couljd' have intelligi5le*^crp»tiQ2s and 
concerns we may have in our classtoom. Would like' to know.more about our 
membership (as a school) in the different special programs. When we get quest- 
ionnaires^ requesting this info. , I,*d- like to be more int^lfigible regarding . 
this. , " * . \ ^ ' 

15. We didn^.t really receive aqy materials Or ideas to use in the classroom. 

16. The materials from Dr. Savllle are excellent. - Each teaclier should receive 
a copy. 

Tf7. hope bi ling - bl cu-lt aides will hear M. Gorena" in a workshop woul4 
like to have Mra^ Salazar but * • , . - . 

l&fc I'don't think these questions are applicable for'Ks. Gorena. 

19. , What about, language? With Hra, Salazar werp very interesting and I 
plan to incoporate her ideas. * i 

20. Get more dynamic people like Carmen Salazar who have been there* - Has 
great teaching ideas* ^ - , * * , * 

21. 1 had beeff exposed to a lot of this material previously. * * . ^ 

22. • Hie ^workshop was good but many of the comments are so repetitious - * " 
need consultants from other projects ^such as C, Salazar, George Blanco — • 
--Richard SanJ.os ■ . acfual teachers put 011 display. . ^ 

Z3. Tlie program was a'»repe\ition of August: meeting with a few newee facesy 
but that was it', for new'. Do not treat children as stupid little people who ^ , 
have been locked up in a closet and are' fragile flowers incapable of actually 
thinking and learning. Whatever -happened to culture? *We need materials and 
ideas, not lecture on the things we do wrong. ^ * . , 

24. Most of the ideasr presented today were repeti tiotts. The grouping of ifie ^ 
'soesions wa& poor. i.e., i\\e English ,teacners had to sit and listen to the* 
.teaching* of Spanish, ' ^ ^ ^ > - ' ' 

25.. lliis Inserylcc would have been more effective if we had gotten some 
maxerials'and shared ideas vith'ench other. Listening to thodry is groat " ^ 
hut does it always apply?? ^^1.! * 



26. "Some really relevant concerns expressed verl ofteri side-stepped^ The 
people who needed to'^ hear our. t:oncern8 were not present, iMre were 
people present Who haVejauj^ht in trilingual situations for several years and 
the othor§ were beginners* Some were bored and, some were lost. I don't 
appreciate \ieing Kcre past 3:45 either. ^ ' - 



27* 1 aiready uBing most of the ideas t heard, about today! Therefore, 
I really didn'.t gain much, * Perhaps a survey of tl&ache^ needs before the 
;inservice and proper grouping would have helped* ^ 
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Appendix X* 



IKSTRUME2PP REPOBT 



IiAHGUAGE MASTER WORKSHOP REACTION (^JESiflCffiHAIRE 
> LANGUAGE mSTER CRITSRION REFEREHCED HSASDRE • 



^Date/Period of &dsinistratiqn: 
Population : * 
Administered by: 

. ' ' ^ 

Data Collected 'by: 



Deceaber 13, 1973 

Participants in Workshop 

Bilingual/Bicultiiral Materials 
1 Si>ecialist 

; ' 

Office of Evultiaticfi'^ Staff 



DESCRIPTION OF LANGUAGE MASTER REACTION QUESTIONNAIRE 



Huaber of adttiaistrations of ,the instrruc^nt . 



One 



\ 



Location of adalnlst ration ' " * ' 

• Kealing Learning Center " . ' ^ 

: ; ^ . . - ^ ■ 

ProMegs with the aeasure or with the adiainlstration vhjtch ^^t 
affect the valldltr of the aeasure 

Hone . ' * ^ - 

Trainioj^ of the pr^tHTvtc^trato/s . " ' " 

None . ' , " 

* ~~ « 

Brief 'description of the vlnstnment , * ^ 

•* ^ - • - * 

Questionnaire asking participants to rate the usefulness of training 
with the Language Master. 

Rationale for the' instruaent 

To evalxiate the success of the Lan^iage Master training through a survey 
of participants' opinions* ' : 



Developer of the instruiaen t 
Office of Evaluation* staff 
/Developaent of the Instrussent 



Office of Evaluation staff consulted yith Bilingual /Bicultural Project staff 
to detenaine goals of the graining, and to write the appropriate Itetss* 

1 ^ ^ " ^ * • 

Standardizati on of the instrxnaent ' 
—t 

Hone 

■ Reliability and validity of the instryoen t - ' ' . 

Ho data 'available • ■ , , 



• \ 



DESCRIPTION OF LAKGOAGE MASTER - CRITERION REFEREHCED HEASDRE 

* 

Huaber of -adBdnlstratlons of the instrmient ' 
.Two 

Location of ^jalnlstratlon . ^ " 

Kaaling Xearnlng Center ^ ^ 

Probleas vlth the aeasare or vlth the adgtalstration vfalch aight * 
af f^t the validity of the aeasure \ * ^ ' 

. . ^ 

Training, of the adalnlstrators 

Rone - • 

Brief description of the Instruaent 

Pre-post aeamire of skills and knowledge necessary for elective 
use of the Language Master - ' . " 

Rationale for the instruaaat ^ » ' ' i 

Measure^^Bntry l^el skills and gain during voirkshop 

Developer of the instruaent \, ^ ' \ 

f 

Office of Evaluation s^aff ^ 
Developaent of the instruaent 

Project staff identified 'skjLlls and kncfwledge to be ei^hasize^ in 
workshop • Evaluation staff developed appropriate iteas* 



Standardization of the instruaent 

None - N 

/ 

Reliability and validity of the instruaent 
No data available 



•\ ... 



; • 
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•"^ ' -r ' AUSTIN INDEPENDENT SCHOOL DISTRICT 
" Division of Instruction and Development , 

Dcpc^rtmenL of Educational 'Developmdnt* 
' . . Office of Evaluation 

' ESAA Bilingual /Bicultural Pro tect- 

EVALUATION OF D^IBER 13, 1973 INSBRVICE , ' 

Tlie ESAA Bilingual /,Bicultural Project conducted an Inscrvice workshop 
for teacbers of ptrajeet bilingual classes on Deccinber 13,' 1973, at the 
Kealiitg Learning Center^ Participating were K^5th gfrade teachers of ' 
bilin^^ual classes in the four project elementary schools, Allison^ 
Gdvalle, Hetz, and Palin- The purpose of the workshop was to acquaint 
the teachers with the uses of the Bell and IIoWell'Nl^anguage Masters re- 
cently provided th^ir sehools by the ^pifoject. Eaeh teacher attended 
the workshop for tlirce hours either in the morning or in the after- 
noon . 

Tlie workshop vas conducted by Joyce Williams^, Educational Equipment 
Co^riany, with the as^stance of tv:o consultants frojs Bell and Ifowell, 
'I'he Cour^curricultuo liters froni the project presented a demonGtration 
^of various uses of l^o^iage Masters ijT bilingual instruction. Each 
participarrt was giveis 3A opportunity" to ^use the Languane'.Master aad 
to bccon^c iondliar with available coiamercial prograias* At the con- 
clusion of the activities, teachers indicated their choices of ma- 
terials to be orderc<i by the project*. Each teacher^s first choice 
sVksc<)uently ordered* 

Evaluation of the workshop iSfeltuJed the administration of a pre/post 
(Crlterio^A nrf^reTvce^ type instrCfeen^as well as an opinion qucstio/i- 
natrc -fortL . The critcrl<>n referenced ixi^ruiaent consisted of five 
ftefms selecicd ^ be ing repre^cLHtativc of knowledge required *to 
successfully and eK i:? lentlj use a Languajjc ll^ster within one of t^e 
project's bilingual el^s^foonts* The opinion questionnaire elicited 
part ixipaxsts' reactions 'to the workshop, its consultants, .and its 
valtie to a tceicher in a bilingual\roject» 

Teble 1 shoves the frequepcy of responses and cean responses (from 
1 to 5, with 1 being most negative #nd 5 being most positive) Piade 
hy teachers on the opinion quesifronnaire j^see attachment. A) broken 
dov#fv by school* Tlie yranj j^an oi kA inJicateg a very positive 
^vg^^ll optf)ipp i^f f^p yprk^^p . There was a significant difference. 
( ^<40) between the opinions of the Govallc Eleoientary tochers 
snd^ow from the ortfeer three ScJipols; however, even though the 
fiovalle neon Wijs lower^ it v<as s^l positive at 4.0» - 

Table 2 shoi^s the fie^t^enry of rfe^onses and the mean responses ^ax 

grat^e Jevel. The kindergarten teachers seemed to have ra - 
9pomieJ tw^t positively ft)^ \torkshop*s presentations. 
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Table 1.- Frequencies and mean responses of teachers to 
. attitude questionnaire^' classified by school- 



ITEM 



response 


1 


2 


3 


U 




» 5 . 


6 


4 , 




, 9 




4 


2 


3 


3 






Mctz .(9 tefJ^hers.) ^ • 


1 


2 . ' 


i , 




overall 


. 2 ' 

i" 










scHbol 










mean 


Mean 












Re upon KG 


4.6 


4.2 


4.4 


• 5.0 


4.6 



5 


6 


3 


7 


11 




4 


T 


5 


4 - 




overall 


Palm (11 tcachers)3 


3 ' 


1 






- ■ 2 




2 






school 


1 










mean 


Mean 












n«-spopse 


4.3 


3.8 


4.6 


5^0 


4.4 



5 


8 


7 


12 


. 11 




4 


4 


3 


1 


2 




Allison. 3 


1 


2 






overall 


(13 teachers) 2 










school 


' . 1 










meaft 


Mean 












r e !;p CMi F! r 


4.5 


• 4.2 


4.9 


4.6 


4.6 



5 


• 4 


2 


5 


7 . 




4 

Gov-alle ' 3 
(12 te-achcrc) ^ 2 


5 
■Z 
1 


4 

' 4 

» 1 ; 


6 
1 


4 
1 


overall- 
school 
mean 


' 1 




1 






- • I^can . 












r.tisponse 


n.o 


3.4 


4.3 


4.5. 


"4.0 



Grand 
Mean 
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Tabic 2 - Frequencies? and nean responses of* ccacHers to 
attitude questionnaire classified by gradc« 

^ ITEM 





1 


2 


3 


^ 4 




5 


4 


3 


4 






4 

K(5 teachers) 3 

\ 2 


1 , 


, 2 


1 


1. 


overall 
grade 


1 . 








« 


ise^n 


Mean 
Response 


4,8 


4.6 


4,8 


4,8 


; 4.8 




5 


6 


4 


5 


8 




4 

First 3 


1 

' 3 


3 
3 


1 " 


2 

1 • 


overall 


(11 tcachers)2- 

^ 1. 


1 






* 


grade 
Man 


Mean ' 
Response 


4.1 


3,8 


4.4 


4.6 


4.2 



5 

A, - 
Sccoad 3j 
(8 teachers) 1 
* 1 


5 
. 2 
1 


1 
3 
3 

< 


6 

. 2 * 


8 


' overajl 
grad3J 
'aeian 


Mean 

Rcfsponse 


4.5/ 


3.4 


4.8 


5,0 


4/4 


/• 




. 5 

4 

Third ' 3 

(8 teacbpr^.) 2 
1- 


3 
3 
2 


4 
2 
1 
1 


4 
4 


6 
2 


overall 
grade 
sean 


Mean 
Hcsponsc 


i . 1 


4.1 


4.5 


4,8 


4,4 



5 


3 


3 


6 


6 




4 

Fourth 3 

(7 vte<-rKncr^) -2 


2 


2 
1 
1 


1 


1 


overall 
grade 
sean 




4.7 


4,0 . 


4.9 




4,6 




• 5 


1 


il 




5 




4 


3 


3 






overall 


Fifth 3*^ 


1 




1 




gradje 


(5 t<ca^hers) 2 
2 . 


< 


1 






-Bean 


Huaa 


/i .0 


3,8 


4.2 


!»,0 


4.3 
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The pre/post ins'trum^nt (see attachment B) was scored as 
follows'^ ' • \ * 

Item many tracks arc on -a Language Master Card?' , * 

* ^nc6rrccl response 0; **two" « 1 - * 

item 2- WKat a^e tKey used for?. ^I'ncorjrect' response = 0; 

"ins true tor speaking" = 1; "stuSent; response" « 1; 

both answers » 2 
- * • . * , . . . ^. ^ 

item 3-- Wha t does the red light on the Langc-age Mas^ter 

•in^dicate? incorrect response - 0; .**^pordin^" ° 1; 

"instructor recording" « 2 
' . • • • 

item 4- List ways to reuse* a Latiguage Mas t.er. 'card • 

1 p.oint for each acceptable response ^up.to 9» ^ 

item, 5- Hbw do you make a Language Master ca£d that will 
stop '2nd start again? ^l>acor.rect response** G ^- 
"cut a notch in tape" =1 ' . 

item 6- List all the Kays a Language Master "can bejuscful 
^ 'in a bilingual pro-am. 1 poi«nt for 6ach accept- 
'a^bJc rebponseupto9.^ 

Jfom 7- Total of al3 poinip..' If* iti^m *> In ::c<)rcd 3, fhcn ' 

It 1 f> counted 3 5n this t'otnl. 

* * 

Tajjies i-b nbow the comparisons of pre* to post scores for the* 42 
participants vhose papers wero n^ichable (three post teste and 
one pretest rere unmatched).. The mean' scores fox each-.item may 
be in t&riyefe?5^e5d as follows:' 



.^|^y»'f and 5- mean is. the proportion of teachers responding 
.K > correctly. " j 

"items '2 and 3- mean is average score received within a raiige" 
• ' . ■ . of 0-2 . . ' • V. 



items 4 and 6- mean is a-vcrage number*^ of acceptable t cijpgwses 
given within a range of 0~9» *l " 
« ' * * 

itCDs 7- Ti,ean is average total scor.c within a range of 0-26» 

Tabic 3 §how6 t.hc conpati&on of pre and })6£t 'scores for a3 1 
parCic5 par\b6* 'i^'or each of the seven iten?s, there was sabstantial 
gfaiA demon4>'t/a't^ from pre to post administration. Individually, 
41 out of 42 teacher*^ scores improveA-'^drile only one teacher's 
iaorc remained the same. . - . ^ 

Table 4 show$ the comparison of .pre and po.st scores broken d^wn 
by schools*. G^^ins v^re consistent in all schools* 

• • • • ' * 
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Tabic 3 V- Overall Pre/Post Comparison pf Scores 



All Four 

ElemeiiLary Schools 
' n-42 



/ 



•- Pre , 
Item Total 



1 
2 
3 
4 
5 
6 
7" 



1 J 



20 
18 
11 
21 
4 

69 
151 



Mean 

0'.47 
0.42 
0.2« 
0.50 
0.09 
•1.64 
3^59 



T ot al 
4*2 

79 , 

72 

94 
■ 40 
152 
548 



Mean- 

i.do 

1.87 
l.,71 
2.23 
0.95- 
3.61 
13.04 



.1 



Difference 

+0.53 

+1.45 

+1,43 

+1.73 

+0186 

+1.97 ■ 

+9.45 



Table 4 - Prp/Post Co.nparisons of Scores by Schools 



Het z 



Palm 
n=9 



n=13 



nt.ll 





Pre 




Post 




Item 


Total 


Mean 


,Total 


Mean 


Difference 


"l 


5 


0.56" 


9 


1.00 


+0.44 


2 


. 6' 


0167 * 


15 


1.69 


"+1.02 


3' 


V 


0.'^2 


14 


1.56 ■ 


+1.^32 


/I 




.. 0.56' 


23 


2.56, 


-1-2 .00 ' 


5 


1 


0.31 '. 


9 


1 f\f\ 

J .00 ^ 


+0.89 


6 




"2.44 


34 


■ 3.78 ; 


+1. 3A 


"7 


A3 


4.78 


* 122 


'13'.56 j 


+8.78.- 


1 


3 


0.33 


9 


1.00 ! 


+0.67 - 


• 2 


A . 


•0.44 


16 


1.78 1 


■ +1.34 


3 


' • 2 


. 0.22 


14 


1.56 1 


+1.34 


A 


3 


0.56 


13 


' 1.4?. 


+1.12 > 


r 


0 


0.00 


9 


.1.00 


+1.00 


6 


1? 


1.33 - 


31 


3.44 


• +2.11 • 


7 




2.89 


110 


12.22 


. +9 .'33 ••• 


r 1 




. '0.54 


13. 


1.00 


+0.46 


2 




0.46- 


26 , 


2.00 


1 ■ +1.34 


3 


5 


0.38 


23 


1.77 ' 


L +1*. 39 


A 


6 


0:46 


37 


■ 2.85 


^ +2.39- 


^ 


J 


0.08 - 


' 13 


1.00 


!• +0.92. 


o 


.. 24 


1.85 


1 A9 


3.77 


1 ' +1.92 . 


7 


■51. 


3.92 


1 3 86 


■ 14.31 


j -1^10.39 


8. 1. 


. 5 


0.45 


1 11 


] ."00 


1 +0.55 


2 


- 2 


0.18 i 7.1 
0.18 • '1 21 


2.00 


j* +1.81 


3 ' 


2 


1.91 


.+1.73 .' 


4 


5 


0.45 


21 


1.91 


'+1.46 


5 


2 


(K18 


• .J 9" 


0.82 5> 


+0.64. 


6 


11 


1.00 


: -38 - 


■ .3.45 


•+2.45 


7 


3J 


1.82 


i 130 ■ 


■ 11.82 


1> - +9.00 . 
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Table- 5. shows the -coinparisou of pre and post^ scorers broken ^ 
down by-;Brade .level, Argai? gains -were demonstrated at all 
ley.-eOLs* Fourth^ anVi fifth grade teacher? ^gaiped the least; • 
'however i /he ,prc-tesL scores far fifth grade teachers were 
the highest. ' /r ' ' * 

Table JS' shows "t;^e comparison of pre and*posJt scores ^r the. 
nine ^teachers whp had previously taught with a language 
Ha«ter, Again gai^is word demonstrated on all items.' -Addi- ^ ^ 
ti.onal oommciits made ^by participants aife inciude^d i^n attaaji- 
meht H:.' . . - * ' ' ; ' • 

Con6X uf*i onn ' \ ' \\ 

^Tlie inservitre worksh^op , was ^effectiv^ in providj ng, the part i- 
cipants* vitTi the knowledge, necessary to juake effective U5X of a 
l/akguage Master in .their classrooms 'as Ind-icarlrefd by the gains' 
demons-trat^d on the pr^/pos t 'd.tistrument-r ^ In • addi tibn , th^ 
par ticipanrts were ve^y,>positive in .their reactions to the 
workshop activities and consul-tants as measured by the opin-* 
iox\ que-ntionnaire . The rajor accomplishment ^f this insetive . 
workshop 'appears to be the delivery to pro*ject teachers of ^trew 
and uset'ul ideas and specific activities wKlch they will* be 
able to us^ in their classroon\s» • * ^ 
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Tay.e 5 - 'Pre/fost Comparison o£' Scores by Grade Level 

.Gtouy K > icero Total Mean ^ Total Mean 



n-5 



1 

2 
-3 
4 
5' 
6 
7 



■ 1 
2 

.0 

<0 
0 

0 

3 



0.20 

0.40 

0.00 

0.00 

0.00 

0.00' 

0.60 



n=lO 



1 
2 
3 
/| 
5 
6 
7 



A 
5 
6 
2 
17 
43 



0.50 
0.40 
0.50 
0.60 
0.20 
1.70 
4.30 



Grflup 2 
n=6 



1 
2 
3 
4 
5 
6 



Ci pup 3 
11=8 



1 

'X 

] 

4 

5 

6 

7 



2 

4 
1 
2 
0 
1'4 
73 



? 
4 
1 

0 
22 
31 



0.33 

0.6.7 

0.17 

0\33 

0.00 

2.33' 

3.83 



0.25 
O.SO 
0.13 
0.25 
0.5t) 
2.75 
3.88 



Croup 4 J. 
n=7 ■ 2 



>5 
6 



n^6 



4^ 

ERIC 



.,0 
7 



: 5 

0 

1 

4 

1 

4 
17 



5 
4 
■ 5 
7 
J 

I?. 
34 



0.71 

o.op 

0.1*4 
0.57 
"0.14 
0.57 
2.'»3 



0/83 
n.f,7 
0..'>0 
i.i7 
0.17 
2,00 

5.67 



5 
10 
• 9 
7 
5 
15, 
61 



1.00 
2.00 
1.80 
1.40 
1.00 
3.00 
12.20 



10 
20 
17 
22 

^ ' 9- 
29 

.125 



J -.00 
2.00 
1.70 
2.20 
0.90' 
2.90, 
12.50 



6 
12 
12 
23 

.5 
31 
9*9 



1.00 
2.00 
2.00 
3.83 
0.83 
5.17 
16.50 



8 
16 
14 
.' 23 ' 
- 8 
43 
128 



1.00' 
^.00 
1.75 
2.88 
1.00 
5.38 
16.00 



7 
9 
9 

• 10 
7 
15 
> 70 



1.00 
i.29 

■■ 1,29 
1.43 
1.00 
.2.14 

10. oo" 



6 
12 
11 
9 
6 
19 
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J. 00 
2 . 00 
1.83 
1,50 
3.00 
3.17 

i2.67 



Difference 

+0.80 
+1.60 • 
+1.80'. • ■ 
, +1.'40 ' 

+1.00 

+3.00 , 
+J1.60 



•H).50 
+1.60 
+1.20 

■+1.60 
+0.70 

•+1.20 
+8.20. 



N +0.67 
+1.33 
+1.83 

■+3.^0 . 

• +0.83 
+2.84 ■ 

+12. -17 



■FOi/'i, 
^ 1 . 50 ' 
+J M'. 
+2.63 
+1.00 
+2^63 
+12.12 



+0.29 
+1.29 
+1.15 
+0.86 
+0.86 
+J . 'j 'l 
+7.57 



!0.I7 
+.J . JJ 
41.33 

+0,j1 

It).a3 

+0.17 
+7.00 

4 



Table ^ ~ Prc/Eost Compxirisoa of Scora^s. Fo* Teachers with Previous 
^ ^' " iianguAge 'Master ExperiMce . '* ' ^ ' 



* Teachers v 

vho (lid 

previously 
. taught 

with a; 

Language ' 

Master* 
*n==9 . ^ • 



Pre 



Item 

-1 ' 

2 
3 
• 4 
•5 ^ 
6 
7 



L^gce 



Total 


Mean' 


8' 


0.88 


10 ^ 


l;ll 


6 . 


7 0.66 


13 


' 1.44 


2 


0.22 


33 


.* 3.66/ 


74 


8.2^ 



Post ^ 
Total' Mean 




16 
16 
> ^24 
9 
9 

130 



1.00. . 

1.77 , 
^.66 ^ 
, 1.00 • ' 
4.33 
14.44 



Difference 
vK).lZ 
+6.66 • 
+1.11 V 
+1;22 
+0.7i8 

' +0.67 
.+6.22 



/ 
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Accacniseuc 



AUSTIN INDBPENDENT SCHOOL DISTRICT 
Division of Instruction and Development 

Department of Educational t>evelopment 
Office of Evaluation 

. ESAA BiUngual/Bicultural Project 



JNSERVICE EVALUATION 
. December 13, 1973 



School: ^ ^ ' r Grade Level: 



Please write the number of the most appropriate response next to each 
item accordinig to this sdale: * . 

1 Completely False ' , , - * 

' ^ * 2 = Mostly False 

3-4 Partly True, Partly' False * ~- . 

/4 » Hootly True ^ - 

* 5 = Couipleteiy True > . * 

^ ^ 1* The? inservicc as 'a whole introduced me to now ideas and 

• mctliods applicable to bilingual education, . J , 

2. ^he ^inservlce has a whole has better prepared, me in 'some' 

' . way to teach in ? bilingual program, 

' S-, The- consultants presented ideas and/oif methods which I In- 
tend to incorporate in my ^classroom. • 



4. The constiltant^were knowledgeable in the instructional 
» app34ca#icm8 Language Masters* ^ .\ - 



Additional Comments: 



. - AOSTfH tlfDEFENDENT SCOOOL DISTRICT 

I ' , Division of Instruction and Development 

tejj Department of Educational Development 
' * \ ^ * Office of ' Evaluation 

, ESAA fillingual/Bicuitural Project 



INSERVICE EVALUATION 
December 13, 1973^ 



Sodnl Security #: > ^ 

(or other # you can remember) 
/ * * 

School: / ' Grgde Level: 



Have you'prfe^usly taught with a Language Haster? . Ye5 . No" 

1. How msriy tracks are on a Language Master card? * 

Vniat are they used for? ' \ 



If What does the rc^d light on the Language Master indicate?* 



3. Li^t ways to reuse a Language Hatjter cafd^ 



V 



4, Ho.; do you make a' Language Master card that will stop and start again? 



S. List all the ways a language master can be useful in ^ bilincual 
• program'. , ^ 



3^0 

Ul3 



■.c ; 



. ' ' ^ ^ Atftaehraent C 

AU^IN INMPENDENT SCHOOL DISTRICT 
Division of Instruction an.d Development 
Department of Educat^ional Development , 
' , Office of Evaluation 

X* ESAA Bilingual/Bicultural Project 



COMMENTS ON tNSF.RVICE 
- , December 15, 1973 * 



Govallc 




T<;o* long- could have been 'done in 1 hour. 



( 



•^Hrs V- .Killiam^s presented a -beau tif ul" inservice to us. Hope- 
fully, She may' come to our home school* 

, Better Communications ^ ' 

. fee^t;er Austin' otganization be able to order own cards or hav^ 
a choice 

» 0 

Mrs.* Joyce Williams did an excellent, job • Very helpful good 
sugg'cstlons I 

Uns'^bcen much itore practical and helpful than previous work- 
'(;hop5^; {/rpvidcd tangible ideas. 

Wc should have' been informed whergi^ to_ go this morning. 

* • - * 

Better Communication between organize^ and teachers* 

How wit, h gasoline shortage why don*t you come to^^our building 

instead of us coming to you, 

►Sjure'wish we could get the cards sooner! 

Im 



Much *valu^*ble information was presented. 

?ootly planned in that h.alf -^of us were at the auditorium 
^nd half at KeaJing. This resulfed- in loss of time that we 
, could. have used to make cards. Consequently we carried the 
machines, magazines, etc, etc.' for nothing* 
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£xeellent , enter taining . 

- - ' * ' ^ ' ' \ ^ 

Tlae well sj>ent' ' , . ^ 

••jPouse c;alls" to our .ind^iv* schools- Better Coaiiunlcation 
-on l^st-'slnute c^^anges- phone calls to school to notify of 
changas*. - The wo^fksbop itself was excellent. / 

Allison ' * • * • , ' 

•I*ve used the language ©aster , for' 2 years previou^^ly so ^ 
fjie informatdon and ideas presented were not new, 

Ther^ just wasn't enough time this morning. A full day would 
have -been aore benifici^l, - . . 

I feel very'good about the inservice and got good Idc-as' f roa 
it. 




\ 



.topendix K 
IHSTEEJHE5T ^^HT 



^HASE rr YOURSELF" ^^GEKS^? REACTIOH (gjSSTtOHlAIRE 



Date/Period of Afai nistrat j.cm : 
Population : 
^* Adninistered "ty: 



l^ta Colie^ed bj": 



Pebruajy-March^ 197^ . 

Particijants in Vorkshops 
« 

Bilingiial Staff •I>evel<^ent 
^>ecialist * 

Office of Sraluaticn 



ERJC 



K-l 



3 IS 



DESCRIPTION OF/M&Kg IT YODRSELF WORKSHOP REACTIOH QUESTIONNAIRE 



Hosber of adBlptstratloaS'Of the"jLnstruaent 
*One 

Location of jTrhilnl8tratlon > ' ^ 
Keallj^^ Leaning Center 



Probl^is with the measure or vlth the administration vfalcb might 
affect the valiatty of the oeasnre 

Participants so interested in activities, questlonniirfe coapleted, hurriedly 

Training o£ the administrators * . 

None ' • . . " ^" 

Brief description of the instrtiaent * - - 

Participants record Ideas encotnitered and r«^t to opinion items 

Rationale fpr the instnisent 

I 

, Measure nusber of ideas Encountered by participants fflid their opinions 
of ^ the activities * • 

Developer of» the Instruaent , . ' * 
Office of ^valuation staff 

Development of the instrument ' ^ , 

y 

Conference with Project staif to. determine objectives of worlcaliop and 

to formulate procedures for measuring them . , ^ 

Standardization of the Instrument, 

Boxie ' * i ' * 

Rel&blllty and validity of the instruaent 
So data available ^ , 
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.EVALUATION - "Make It Ifourself" Workshops 

Froa previous inservice workshops, conducted in November «nd Deceaber, 1973, the 
Hesire by bilingual teachers to participate in staff development activities 
which would provide thea actual aaterials mid lessons was evident^ . As a result ' 
the Btllngual/Bicultural Project staff planned and conducted a "Make It -Yourself" 
Workshop on February 7, 1974* . Participants in this workshop were the bilingual 
tea«S in the fourth and fifth grades. These teachers were chosen: because of the 
especiaUy difficult nature' of their bilingual instrucHicmal ^prograa. Plans were 
for the other grade levels td participate contingent raon the success- of this 
"trial" workshop* / ' . ^ • ' 

A' formative evaluation report on this workshop ^for the fourth and f ifttf grade 
bilingual? teachers is on file in the Office of Evaluation. . A somary of this 
evaluation is included here. Because of the ovenrtielmlngly positive reception 
by the participating teachers of the original workshop, additional inservice 
days were sch^uled for each of the remaining grade levels This report 

will review the* entire series of "Make It Yourself" Workshops. * \ ' ' 

Participants ^ , , ^ 

*- ' « » ' 

All bilingual and monolingual team teachers in grades K-5'in Pfoject elementary 
schools participated. ( In addition,, bilijimal teachers in grades K-3 from locafly 
funded bilingual classes were included.*^^ . 

Dates ' * V . 

Substitutes were provided for all participants ,for a full day ^ follows. 

Febrxj^ary 7, 1974 - 4th and 5th grades 

^* March 11, 1974 3rd. grade 

March 20, 1974 - ^ Istr grade 

March 22, 1974 - ^ 2nd graxie 
March 25, .1974 - Kindergarten 

Activities ' ' ' 

' ' . ► 

Austin '"s bilingual instruQtlonal coordinator conducted "each inservice session^^ ^ 
arranging for all necessary iaaterials to be available to participants. Teachers 
'shared ideas and made the materials, game boards, flash cards, posters, etc. 
needed for ifeing the ideas in their classrooms. ' a ^ ^ 

» • * * • • 

Evaluation , . ^ . . * , 

Participants were provided a form (see Attachment 1) on which to recorS the idea6 
encountered and the materials constructed during the workshop* At the conclu^ 
sioh of the day, these. were to have beentXeroxed so that both the teacher and* 
the evaluator co^d haye a copy. This was not ione, so the teachers did not 
receive a copy bf>tfaelr consaents. The evaluation form ^ked participants to ^ 
ifidlcate the novelty the id^as encountered,^ the utility of these ideas, ania ; 
to rate the workshop for its benefit to^tbem. ' * 

M-3 . , , 



Re:i^u3ts 



Table 1 is a summary of the participants* responses concerning the novelty of 
the* icleod encoiaitered during the vorJtshops. Tables 5,8, l^i, and 17 br^ak 
thez^ responses down for each workshop and for ESAA bilingual teachers and l^ycal 
bliingual teachersv whenever possible to distinguish their responses on the 
eyaluaticm instnanent. The overatll means indicate that the participants . 
encountered an average of 3.'90 ideas each, of vhicb 2.30 had not been previously 
encountered, 1.22 bad been previously encountered, but -only .37 had been pre- 
viously ilsed* ^ ^ . ^ 
• 

Table 2 is a suzzznary of the participants' Responses cwiceming the utility of 
the ideas e^icountered during 'the workshops. Tables 6, 9,^12, 15, and l8 break 
thepe responses down for eeurh workshop and for ESAA bilingual teachers a^ 
local bilingual teachers whenever possible to distinguish their responfees on 
the evaluation instruia^it. .The overall means in^cate that materials for an 
average of 3.56 ideas were worked on .by each participant. Of these id^s, 
2*36 were completely prepared^ for classrooa use, 1.08 were l5eguh but not 
ccqpleted, and only 0.12 were to be made at a^ later date. 

'^able 3 is. a summary of the participants* responses to the item "This work- 
shop was well^ worth zsy time." Tables 7, 10, 13, l6, end 19 breaks these 
responses down for each workshop and for ESAA bilingual teachers and local 
Bilingual teachers whenever possible to distinguish their responses. Fifty- 
two teachers responded that this wus "ccznpletely true", five responded that 
this Was "mostly true", and one responded that this was "partly ttne, partly 
false." 

Table ^ is a sumsary of the participants' responses to ^the item "This type 
of workshop should be repeated." Tabl^ 7, 10, 13, l6, and 19 break these 
responses down for each workshop end fo# ISAA bilingual teachers ^d local 

-bilingual teachers whenever possible to distinguish their responses. Fifty- 
two teachers resxwnded that this was ^ccmpletely true*' and two responded that 

/this vasj^stiy t^rue." 

Attachment II is a coapilation of the caments made by teachers participating 
in the workshops. Without exception, the corments were i>ositive. 

Conclusions - ' ' * 



fhis type of workshop provided the bilingual teachers with the kind of 
iiiseiVice activity they had requested. As a result of being jprovlded . 
Inservice time for maJcing practical classroczn iisable materials, the . 
participants expr^sed gratitude for the ejq>erience and hopes 
for similar^d^s in the future. These "Make It Yourself" Workshops^ were 
suQcessful in. every aspect of this evaluation. The recoiaiendation appropriate 
here is that this type of |.nservice workshop be a part of both the pre-scbool 
sirsner workshop and the on-going staff training for the 197^75 Bilingual/ 
Bicultural Project teaching staff. ' : 
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REAPPRAISAIi 

t" *" ' 

The preceding evaluation strategy produced the concltisidn that the "jMake It 
Yourself" Workshops vere au^ unq^ualified success in the opinion of-<ne parti- 
cipants. Adopting another apprpach to assessing'these sessions may' bring 
to attention other, considerations germane^ to the planning of fttture work- 
shops of a similar nature* This reappraisal will explore the costs in staff 
time and prograia fulxds ,in relation to their eventual product ♦ 

* * ~ *~ 

Table 20 presents an iteaization -of identifiable costs related directly to 
the workshops. With 49 particioants, the estiaafced cost pet'"participajjt 
is $*10b* -Table 2 presented a o^eakdom of the huaber of workshop ideas 
which teachers planned to eventually use in their classroo«s» Dividing 
the cost of the workshops ($4,900^ by the nuaber of iteas prepared for ^ 
ciassrooa use ,(l75)>restilts iu a unit cost for each itea of $ZB. *lf just 
the tangible product of classroom instructional itcas is considered^ then 
the cdst per itea is several tlaes wha^ it would be for obtaining slailar - 
coisner daily produced iteds* ^ 

Althou^ no formal objectives, were stated for these workshop^*; 'there vere 
two icrplicit ones, . . ^ 

1. To provi^kr^ teachers and Project staff with the opportunity 
to share useful ideas. 

2. To provide, teachers with an opportunity to make these ideas 
' classrocb-ready. - , , 

Hov€5rer, a third objective could have been considered, and, as evidenced 
by th$ participant^' ccesients, would have been net* 
-3* To provide teachers an opportunity to discuss informally with - 
teachers from other schools cletssrooci organization and csanagement 
as well as, general eag>eriences. 

A ao st obvious characteristic of these objectives is their relation to 
Short-range goals. Longer-range objective^ ni^t have included these. 

^ To collect and disseaiiiate a large pool of ideas for teacher- 
made items which -coxxld be cojastructed at any future tiiae out- 
side of a Workshop setting. 

5. To prcH!»te the realization \fy teachers of the variety of materials 
vhich th^ caii make and of the value to bilingual education of 
teacher-made itens. 

6. ,To encourage a permanent desire on the part of terohers %^ 
- supplenent their curricula vith teacher-made materials ♦ 

If inservlce workshops are to accoarplish ^heir overall goal of developing 
a te^hiag staff knowledgeable of the materials and methods appropriate for 
bilingual education, then the costs of workshops should be justified by 
their long-range effects* Possibly $28 per itea or $100 per participant is 
a justifiable expenditure to meet objectives 1-3; however, consideration 
could be given to e:q>licitly eudapting cftjectives for future workshops 
as s.weans of broadening their lasting effect and cf increasing their cost 
effectiveness*. . . ^ 
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Recc^endations ^ . , - . ^ 

— ' ^ # 

!♦ !I!his type of workshop shoiad be conducted at least for one 
day during the 197^^-75 Project year- This seans Justified 
tjy the oyerwhelmingly positix^e participant reaction 'this 
year. • / < 

2. The vorkshops should be restructured to allov for greater 
cost-effectiveness hy adopting objective? above, thus 
representing the materials produced^ as exaiqples of wha't may • 
be done rather than as ends in theujgelves. 

3* T^e evaluation should be expanded to determine the ^extent 
to which - ' * >. r ^ ^ 

a* material produced is actually used by the particllpants 

within their classroOTSs. 
b. participants continue the production, of teacher-rmade items. 



/ 

/ 



1 



323 



I 



^KjyjBLK OF IDEAS* 
H^an Bespc^es 



Grade Level 


BuuLoer ox 
Hew tdeas 


xTeviou3iy 
Sicountered 




r _ * 


Xindergarten 


1.58 


0-50 


0.08- 


2.ir 


TSxst GraSe 

*.* 


2.80^ 


2,00 

• i 


0.55* ; 




Second Grade 


. 2.39 


0.50 


0.11 > . 




Ttrfrd Grade 


2.36 


1-5T 


. 0.29 


4i2i; 


Fourtli & Fifth 


2.00 


1.33 


0.83 


l«.I7 


All Grades 


2.30 


1.22 


.0.37 

> 
\ 


3.90^ 



\ \ '. . 



. ^ PartlclpantB rated each irdea encountered* ar.l^lug 'oe^^ previously 
encountered, or previously used# ^ - . 
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Participants* 
Grade Level 

Htadergarten 
^?5rst Grade 



Second^ Grade 



Third Grade 



Fotirth & Fifth 



iOJ. Grades . 



TABLE 2 ^ 

* 

ymm of ideas 

Mean Responses 



All Hecessary 
Materials Prepared 



1.78 



2.07 



3.08^ 



2.36 



Began Preparation 
Of. Materials 

"Of 



0.78 



1.79 



0.75 
TToF" 



Materials To Be 
Made 'Later 

0.00 

"oTio" 



0.06 ' 



0.25 



.12 



i;83 



"27sr 



"08" 



TIT 



Pairticipants recorded the state of readiness for classroom use of 
, each 4.teia on vhich thej^vorked. • • • 
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TABLE 3 • 

« 

TOTS. WORKSHOP, WAS;WELL WORTH 'mI TJME. 

, - ^ . ' - 

Frequency of responses 




Psrticipants* 
Gx^ade Lev^ 


Cotqoletely 
False 


Mostly 
False- • 


Partly True 
Partly False 


Mostly 
- True 1 


■ CoETOietea^r 
* ^ffrue 


Kindergarten - 


0 


' 0 


. 0 


.1 - ' 




First Grade 


0 


' ' G 


0 • 


2 


' ' 10 - 


Second Grade 


- 0 


0 


1 

' 1 ' 


1 


* 

. 15 > 


Thiixl Grfitde 


0 ■ 


■■7 t 

0 


- V 
0 *. 






Fourtli & Fifth 


V 0 


0 


. ' ■ 0 


0 ' 


10 - ^ 


-an (a-adeS ^ 


. • -0 


0 




5 


^ • 52 
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^rr- 



Pafticipante 



Level 



Coapletely 



0 



■ Mostly 
False 



P^2y PSaise 



, True>- 



^- First Grade 



Seooad Grade ' 



16 



Third tirade ' 



Y-i-- 



0 



3; : v^. 



10 



All Grades 
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■ "MAKS,IT YOURSEtF'' WORKSHOP . 
KIHDERGARrEH - imCS. 25, I9l^ 





IdeaC ' 


Previously .j 
Sncountered 


^PrfiYiously . 
Used 


Total 

• 


Humber - / ESAA 


11 ^ 


2 


• 0 


13 


of " LocaT » 


3 




1 


• 13 


Besponses * ' ^ Total 


19' 


o 




26 ' 


ifean BSAA 


1.83 


0.33 


0.00" 


I t,«2.17 


T>er ' Local % 


1.33 ' * ^ 


0.67 - 


Q:.i7 


2.17 


participant Total 


1.58 


0.50 


X - .0.08 ' 


2.17 



Table 6 



Bomber 
ot 



Mean 
per 

Participant 





All Hecess^aTT 
Materials Prep^ed 


Began Preparatioa 
of Ifaterlals- 


Jfet,eriLals to be 
Made Later 


Total . 




^ 10 


. 3 


1, . -0 - ' 


13 - 


Local 




Z . ' 


. ' 5 




Totat 






■ ... 0 


22 


ESAA' 


1.6T ¥• 


0.50 


0.00 ■ 


2.17 


€>OC£ll 


1.17 ' 




O.DO • 


1.50 


Total 


1.1»2 


' a.i»2 - 


0.00 

' : V 


1.83 



Table 7 



Cofflplet41y 
False ' 



Opinion Itms 



Mostly 
False 



Partly True 
Partly False 



Mostly 
True 



Coniplet^: 
yrue ■ . 
6 



1. Tfiis Workshop ESAA - 
*vas well worth Local 
iny^time. Total 



2. Thi's ^typLQ^^ 
O hop slKW.a 

ERIC ' 

^i i« i wiM ii ri peated<._ 



^AA 



Local 



Total 



0 



0 



^1 



JIRST GRADE - MARCH ZO^^^lk ' 



J 



-TaKLe 8 - . / . . 


Hew 

Iclea 


Previously 
Encount^ed 


-^wo — ^ 

Erevlously 
Used 


JJOt! 


jrafttfer or 
Responses 




<56 




11 ' 




10' 


'lleaix per 
Parfcicipaitt 


Total 


2.80 


2.00 


■ 1 f 

0.55 


?-3; 



Kble 9 


^ — - — Tifc-r-mvur «-p Tflpft 


All Iiecessaiy - 
toterials Prepared 


Began Preparation 
of Materials 


Materials to be 
Mage .Later 


Total 


flgBDer of" 
Besjwnses 


Totsa. 


. - 61^ 


29 


- 2 




Hean per . 
Participant 


Total 


3.20 




0.10 


if .75 



Table lo 


Jcaqplet^ly 
^alse 


Mostly 
False 


""^^^ly True 
Pa^ly Palfl^ 


Mostly^ 
!Bnie 


Completely * 
Tnte 


This Workshops, 
ims veil worth 
my tiae^ Total 


0 


0 


0 


2 


i 

. • 10 


This type of 

Workshop should, 

lie repeated Total 


' 0 ^ 


0 


if 

' 0 


0 


9 
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- -'•MAKE' IT YOSSSEL?" WORKSHOP 
> *. SecotS Grade ' Harch 22 , 1974^ 



Idea, 



Eceyiously 

Aicou ntead 
r — 



Novelty of Idea 



Previously 
Used 



' Total 



Koaber 



Total t 



43 



54 



Hem 
PartlciD&nt 



Total • 



2.39 



0.50 



3.00 



Utfl-fty of Idea 





All 

Hec^^sary 
Materials ' 
Prepared 


Began / * 
Prep«8t±oar 
"of 

^Materials 


^Haterials ' 
to be ; 
Hade • 
Zazer 


Total 

• 


Huaiber 

-of " • 
Eesponses ^ Total 


32 


* 

U 


1 


<• 

47 


JSeaa % < 

w * 
per ^ . . . 

' Partlcipani:^^- ' Total-- 


1.78 


0l78 


0.06 


^2.61 ' 




Co^letely 
False 



Mostly 
False " 



ciph^ckt Items 



Partly True ' 
Partly False 



Kostly 
True 



Cpcq>let^y 
True 



1. Thls^orkiti^ , 
was weir 'w6rtb< 



*"**ie ^•'>^ '. -*Total 



3)30 



15 



.16 



'"HSS^ lSriSXSS^^^ WORKSHOP" 



7h£r^ Srade 



March li, 1974 , 



TableI4 . 


' Hev 




usea 


« xpwax 


Hiaaiier it,Q/y^ 


22 . . 


^13 


2 


37 


. rOf ^ ^ ^ Local 


11 


9 


2 * 


-22- 


Sasponaes Total 


33 


n 






Mean '^^ . ; # ESi4 


- 3.14 


1.8^ 






per _ ^ Vi. local . 


1.57. 


1,29* 


, 0,29 


3.14 


Parti<i&ant Total 


^.36 - 




0.29 


4. -21 


. - • • - * 

- 

^ - • ^; - • - ^ . ^ 


• V 


4 

utixity 


or loea 


All 

8ec€ssary 
tfatodlals 
Prepared 


Began 

Fr^aration 
of • 
Materials 


sterlals 
to be 
xSsae 


\^-Sotal 


Koaber ESAA. 


23 


• 14' 


0 


37 


, of Local ^ 


6 


11 


0 


17 


Seaponses Total 


- 29 


25 




• 54 


Hean ESAA 
per Local 


3,29 

0.86 . 


' 2.00. 
1.57 ■ 


0.00, *" 
X).00 


5.29 
2.43 


Participant Total 


2.07 " 


1.79 




3.86 



table 16 . , 


Co^letely 
, False 


Hostly 
False * 


Partly True 
Partly False 


MTU ^^%m »0 

Ifostly 
True 


Coapletel; 
True 


1. This Workshop , ESAA 


0 


0 


0 


. 1 


; -4 


was irell iforth Local 


. 0 


0 


0 - 


0 


4 i 


■y .tdtae. Total 


- 0 


0 


0 


1 


8 • 


2. This type of ESAA. 


0 


0^ 


0 


' 1 


4 ] 


Workshop should Local 


0 


0 


0 


0 - 


4 J 


be repeated. Total 


0 


0 


0 


1 


8 ' \ 
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**1»SE IT Y0GRSELF",;W02K5H0? 
IjFoarth and' Fifth Grades .Pebruar>' 7, 1974 



T&SIE 17 





- He? 
Idea' 


Previotisiy 
Eacouatared 


Preyi&usly 
Used - 


Total 


Hutsber of 
Sespooses 


.24 


16 


13 


50 


Mean Per 
Participant 


2.0 


1.33 


' .83 


4'. 17- 



r 





All Hecessary 
Material^ -Prepared 


Began Preparation 
of Materials 


.Materials to 
Be Hade Later 


Total 


Htn£>er of 
Responses 


37 


9 


• 




Mean Per 
Particlpaat 


5.08 


.75 


.25 


4.08 



TABLS- 19 



OPmO.N' ITEMS 





Cocapletely 
False 


Mostly 
-False 


Paptly True, 
Partly False 


.Mostly 
True 


Completely 
True 


l.-Ihis workshop was 
veir'worth ay t'lane. 


0 




^ 0 


0 


13 


2. This type of workshop 
' should be repeated 


0 


0 


0 


0 


• 13 
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A' Table 20 

Cost fiiajysis of "Hake It Yourself" Workshops 



*Pe^pHnel 

Siibstitiites {^9 X 1 day each) 
Teachers (kS x 1 day each) 
Instructional Coord, (l x 5 d£^s) 
Secretary (l x 1.5 days) 
Material Specialist {l x days)l^ 
Secretary (l x 1.5 days) 
--Curriculua Writes days) • 

Project Coord, (l x 1 day) 
Eraluator (l x 2 days) 
' Secretary* {l x 1 day) 
Data Specialist (l x 1 day) 
All Personnel . 



•/ 



Materials 
Other Costs: 



?;I.C*A. 



worit / 
Days/ 


Cos't per 
1 Day 


. Total 


1*9 


. $ 19 ' ^ 


$ 931 




k2 


2.058 


■ 5 


h3 


225 


1-5 


±9 


' 28.50 


1* . 


HQ 


192 


1.5 


19 


28.50 


Ik 




■ 665 


1 


6k 


61» - 


2 


- -50 


100 


I 


^ 19 - 


19 


■ 1 


• 25 


' 25 









300 
253 



3 



Sealing Learning Center use — 

Substitute Office tizse ~ 

Princii>als^ tine, 5 — 

Payroll Office tinie — 

Teacher travel to K»Ti.C. — 
Staff travel to K.L.C, 



12 



Total of all identifiable costs 



Kusiber of Participants 
Cost per Participant 

Humber of "items" ssade 
Cost per "itcn"' 



- k9 

- $100.02 

- 175 

- $ 28 
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ESAA BIIJSGaAL^BXCUL7U2AL FSOJm 



Tlease^ailae csj a&tes tdzich 700 vlsh abotit the saterl^U ^ actirltle* .cdcooscerad todsj #9 tbftt yoa viU Bsve 4t perscoestt neeord of 
tMs wrksbo^. part of the froject** eraloatloo <of thU cjpe o£ «PozUhop^ each paztidt^at'M p^cr sill he ^rai^ u ead of 
4<y 90 that thft Office «f Evalsatloa aoalT^e the eao«t tad «ae£Qlaee« of iafor— tton that. has heca dfrtfBfTri te^ todaj, oor^ 
Ihm ^ irrlte joar Aafe oa this pa^ hefore it is cdpled. AfMttioftal p^es srgOTTfTahler if sceded»^ ^, < _ 



Pix^tiottsf la the colsaa. headed JOVZLIT write tHe spptoprl ate jsster: 
Ift the coltsaa headed OtZLZZZ Kite the sj > p r oprlste : 



l-5ar Tdea, 2pfscwioat^f gscoCTteced Zdea» >Prevloasl7 t;^^ I^es 
I»jax J ec eiiary Kttetisls fr^aref Tods; foxr CtXsssrooa i:se» 
^Besazr ^ftrcfamiDer^f 2firar£^« >XtTrrfsts mil 3e Kade Ister- 
^or TIse* 4^ Sd» ^Itaa't: Be Iteed* • 



PQZPOSS 



?C2?0SZ 



■r 



/ 



Seforc twtogia this Mimt% re«poad to £heM itcstt. Suak yoo* 

l«a«pltt^y 7«lM 2-i^tl7 FaUcl >?«rU7 True U'^txj Ttm S-CoaplttftXj trs« 

Partly l9l%m 

, 2M» mcidiwp^ ws inll vortJi «y clae sad ^ttSit, 

iCCQCSaEISt ' ' 
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ESAA Bim(HIAL/BICUI/rtJRAL^ PROJKTT 
"Make It Yourself" Workshop , 
Comments 'for Kindergarten 



Good vorlcshop! 



I felt the need to acquire a better understanding of tht Bilingual/Bicultural 
Progaraa of irtiich I*in a part - rather than produce a lot of materietls. I 
appreciated the day - sharing ideas, discussdlng needs of the children, etc. 

Thoroughly enjoyed the day. - 

Enjoyed today very much. This vork of today will help indiyiduEilize in ay 
eldsfifroo©. 

We felt the need to acquire a bett^ understanding of the Bilingual/Bicultural 
Program and its operating emd^ working among the different schools. This 
discussion helped us to enhance and better our own program. 

I rectlly ^enjoyed being able to finally go to a meeting that involved only 
Kindergarten matters. All the new ideas I received were reaOly wrthwhile. 

Enjoyed grnfi H group. Definitely! Gathered knowledgeable ideas and information 
from other schools. • . 

Really enjoyed this workshop. Kot only was it beneficial in -that I made 
materials, but I also acquired quite a few ideas frm other, teachers whom 
I didn't know before. 
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* ' ESAA BILINGDAL/BiqULTORAL PROJECT ^ 
."Malje It Yourself " Workshop. 
^ . Comneuts from First Grade , , * 

Very worthwhile workslcop. Gave ixs good id^eas and tiiae to prep^e tftea* 

El tieapD fue bien eapleado y los nateriales isuy utileB. Seria an^ 
buena idA darle oportm^idad de preparar materiales para' el prcadiio . 
ano ha todas las liaestras que esten interesad^s* Se jpo4xia' hacer 
csto durante el verano? - ^ 

Thoroughly, practical* and enjoyable wortebop. Much acconplistled* 

This was a great workshop. We n^ed oore like it* • ' 

Very good inservice. Would like to have laore like this thr9tighoul: 
the year, starting in the summer. 

It was a good workshop. . 

1 woxild like to attend another workshop like this one. I feel nekt 
time I would be better prepared to tise tay tiae adequately. 

# 

It was a very good workshop. 



KAA 'BILIHGOAL/BicULTURAL PROJECT ^ 
"Make It Yourself" Worktop r. ^ i 

Comments frdm Second Grade 



1. I acccmplished a lot. Enjoyed It, too, 

' V' - • 

Realjy very helpful. Please have more > of these! 



3* This h£is d^im.tel5r heeii' the best yorkshtjp, very beneficial* I'd been 
iraitlng for a/day like this I I really got something done. Please, . , 
Please, Pl^e/- let's do this againlll 

1*.. Please t^'to give us more workbooks and' a variety of thim, for building, 
" jxp materi^s systema in Spanish, Would love" to have another vorkshop 

> like this. ' ^ . . . ^ 

t * . ' ' * * » * - 

^ ♦ V , ^ ' - , 

5. It -would be .^t gciod idea to have toother workshop. It would also help if 
we could be furnished with more materials 'like"* workbooks': " ' 

6:^ This was a very good workshop and we hope we get to hav^'more pf these. 
It gave jne 'an excellent - opportunity to get new ideas to use in 'my class-' 
. room ailcl time to wrk on these ideas. 
* ' « » % 

7. Got many ideas to use later. , " ' 

8. * This was the best of all workshops. I really got alot accomplished which 

I normally couldn't do at school. I hope that tjiis type of , a, workshop 
will be repeated very sdonl* ' . ^ . - ; - 

Very, very goo'd ' - ^ ' . ' " ^ 

LO. Bilingual materials such aB workbooks should be supplied. 

* * *^ ' * ' • 

LI. Takes a great of "time: Thankful for the time allot ed to*' us for this great 

'workshop. This type of* workshop should be continueid during ne^ft year. 

L2.~ I would like to see more* workshops like this, maybe we could have 2 or 3 , 
of these before the beginning oT next pch<y>l year. ' 



" ESAA BILINGUAL/BICULTIJRAL PROJEOfc 
^f- "Make It Yourself" ffoj;k8hop 
6oraiients frcM. Third Grade -f- 



Inservice was very profitable* 



Thi« vill work grea* Ji^my skill toxes.. This workshop ^eat. 
real^ enjpye'd cmixig^and working- on materials. 



inservice was very helpful. The materials needed were supplied 
the workiiig stmosph^e was' very good. ^ . , - * 



1 enjoyed €his workshop "because we actually used our time on Tn^M^g 
materials for oiir class. ScMething useful. ' • ' 

ppj*!aoiate the opportunity to work on cl^srocm materials. All 
epessary suppling well si^plieds 



Ok 



:\ 7; ' Fourth and Fifth Grades 

COMMEHTS - * - - ^ 



lu general, all activities prafitabie -useful - Math and 
vocahulBry gases - .good motivators workshop sho^uld be repeated • 

DitCbs excellent ^ ! . 

Availability of materials greaft - . - , 

A wonderful chance to share ideas - "dopy" others ideas and 
^"^vJAaULy work and. accomplish so much! V 

Children need interesting drills materials trfiat they will be * , 
' glad to use - tHere are% just that! • ' 

I was. not notified, about the inservice- un^l late this mornings 
I hadf'^previously Scheduled a field trip f^r my class and there- 
fore I cotxld not attend until aft^r-luni 

I was not notified about this inserv'ice t^b^J^^late this morning 
^nd I had plans to' take my students on a fieXd trip «^ « 

* * ' . ^ * 

Materials availabl'e..vto check out - very helpfu*l 

Enjoyed the^wprk^ffop ' very much. Would like to have another 

like this. " ^ • . 

It was nice to have .all the mater;Lal8» etc. that we needed*' 
' re'ady for ^s.to use. ^ ^ ... «^ ' ' ^ 

• - r 

I enj-oyed this workshop very much; All materials and assistance. 

were available. It was an atmosphere of cooperation and fun. 

» ' * ' • * ' * 

' This had to be the mas t useful • inservice ever held. At - last 
, something worth - while was^ finally |£iven to teachers. 




Appendix If 



IflSl'iJUHEHT REPORT 



TEACHER/AIDE WORKSHOP REACTIOH QDfiSTlOHHAIRE 



Date/Period of Adzainistration: 
Population: V 

Administered "by: , 

/\ • * 

Data Collected "by: 



Mai^ch-April, 1971* - 

' Participants in Workshops 

Bilingual Staff Development 
Specialist ^ 

Office of Byaluatlon Staff 
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DES6Rim5N OF TEACHER/AIDE WORKSHOP REACTlCffl QUESTIOHNAIRE 
ifaabeif of adMlalstratlons of tfre Instrumeiit ^ 



One 



Lobation of aclalnlstr atlon 
^~ 

Keallng Learning ^Center \ • ^ * . 

Probleas witti the xaeasure ot'vtth the administration vfilcb »lg ht 
- £^ffect the validity of the aeasure 

* ♦ 

Training of the adalnlBtrators . ' 

None • 

Brief description of the JLnstruaent * ... 
Opinion Iteas i;elated to workshop activities 



Rationale for the Instnnaent 

Measure participant opinions of activities conducted 

Developer of the Inatncaent 
^ ^ * • ' ' 

Office, of Evaluation staff • 

* pevelopaeixt of the Instnnaent 

Staff Develppaent Specialist ani Evaluator confered on objectives 'and 
^ specif Ic 'ie^Blons, ^proprlate Iteas developed. 

' Standardization of the Instnment 




Rone 

Reliability and validity of ■ the Instnnaent 
Kb data available 



; _ / j^AUStlK IHDEEEIIDBRT SCHOOL DISTRICX 

^ D^sion of Instruction and Developoient * 

^ ^ * \ Peparfxaent of Educational Developiaent * / 
4^^; V . O^lce of Evaluation 

. . ^7 ' ESM BilinguLai/Bicuitural Project * 

*• . ' ' TEACHER/ AIDE IHSBRVICE . ' 

■ ^ March/April, 1974 . "' ' » . 

" ■ ■ . Ptograa Description • . . ' , 

A series of tiiree inservice workshops concerxiing the sfOTidLng relationship 
* Ijbtween teachers and teacher aides in bilingual classrootts vaa conducted 
during March and April, 1974^ This report briefly describes these vork- 

shops/ tiie* participants, ,and the reactions .of tiie participants to the 

» 

activities in imich 4;hey engaged. 

Purpose ^ 

The primary purpose of these workshops was to provide a fonii for discussion 
between teacher and aide of their working relattoijship within the class- 
room and each other* a instructional role»-, A secondary purpose «waej4xh ex- 
>^lore classrooQ management techtS^ques appropriate for bilingual classroLft^ 
bates ' - ^ 

'March 6, 1974 - '2nd and 3rd Grades ' ^ ' 

March 29*f ' 1974 - K and Ist Grades 

, April 29, 1974 - 4th and 5th Grades 
Particii>ants ' ^ . 

Bilingual teachera,i monolingual team teachers, and aides froca ^le.four^ 
Project elcaentary schools (Allison, Govalle, Metz, and Pals) along with 

bflingdal teachers, fro© several other bilingual elcaientary schools in the 

• - • * 

distinct attended* 1 »^ 
Consulta n^^pid Activities 

Activities and consultants were coordinated by the district's Wlingual 
instructional^ coordinator, Mrs, Bma*Galiaio, Following is an outline 




the schMuled activities and tH^Hnsultants responsible. 
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}fax<Sx 6, 1974 

Questions^ Answers & Solati)>ns • {small & large group activities) 
Ijypo- Ceyauesj? Pete Escairilla, , Gloria Garcjfa 

ttnidos Trabaiaadb - Harfa .Rivaa, Idalia Taaez, Carlo's Vargaa, Hinale 
WilsoQV Curriculua Writers ' . 

Classrooa Man&geaent - Ilxotdcs as a taeans^ to teaching Spanish- ttma 
Z83SIj^> Dolores Segara, aid Teresa HcLsUjoe froo 2:avala SchooiT^ 

March 29^ 1974 , * ^ 



Teaching Together ^ I iilliiilii 

t^Pxmte y Talon^ - Arm 'Leal • , ' • 

- " • ' . *■ ' 
ClassrooB Kanageaent - Inaa Zavalete * 

— ^ 

r Oral Langnage Develgpaent - Sheila GuzEian 

Diagnostic Reading Instnictibn in Spanish - Sarita Lopez 
* Interest Centers - Lucy Sahraie ' - ' 

• April 29, 1974 ^ " , . • . 

Teachers and Ai des - Pr^fv Galindo * ^ , * - 

Readinj^ - Angelina G^cfa apd Caf oline Williaas 

"Punte y Talon** ■ Ann Leal * » 

Social Studies and Science^^panish - Gloria Gaiaez^ Marfa Rivas, Carlos* Vargas, 

• • Idalia Taaez and Minnie Wilson " 

Evaluation ^ ' 

Decision Questions 

The evaluation of the three workshops was planned to provide . feedback which 
vould be useful in answering these two decision ques^ons. 

1. How beneficial to the participants was each inservice segment? 

2. .Should this type of inservice workshop be repeated, and if so, 

at. what tlcae during the 74-75 school year? 

To answer these two questions, participants responded to a specially designed 
feed^ck instrument administered at the close of each of the three workdays, 
(see Attachznents I, II, and III) 

Participants rated each workshop segment individually and then indicated 

' , -«» 

their preferred time for a similar workshop to be conducted during the 74- 

75 school year, - ^ ^ '^ / • • • • 

' N-846 - - ^ • . 



In addition^ partlcipantB in the March 6 workshop ^responded to two 

l!hi8 inservls:e hns i&ade srjr attitude more positive tqjrard the teacher 
, . or aide with vfalcb I work, < 

^Qxiz iiiservi^e helped ae and the teacher or aide »ith wh£ch I wprk 
tinders tand each other* « problesia better. 

These two itess were dropped free} the subsequent fonts because of «coiaBiien€8 

fro« several participants tlxat th^ case to the workshop with "positive 

attitudes and inoderstandings axA so the items were in^propriate* Several 

others twitted reponses to fhpir iteats. \ - ^ 

Results ' 

\POTiicipants rated each workshop aegaent on the fallowing scale. 

1 « a ccoplete waste of time 

2 « aostly a waste^of tiae 

# 3 « sotnewiiat beneficial, sooewfaat wasteful » ^ ^ 

4 » aostly beneficial * . ' 

5 » couple tely beneficial ^ ' ' 

Xable 1 represents the participants' aean ratings of each inservice segaent. 

The higher the mean, the oore bei^flcial the raters felt the segaent was. 

^Means' are ^presented for all identifiable^^oups.. Mean ratings ranged froa 

3.14 to 4.58. " ' ' , . ^ 

Participants in the March 6 workshop responsed on this scale to the two unique it^fts.. 

1 = cdtopletely false 

2 aostly €alse * 

3 » part^-true,, partly false » 

4 » aostly trxie. ^ . - , ^ ^ 
' 5 = completely true 

Table 2 represents the taean responese to the two unique items used on March 

6. Bilijigual/Bicu^taral Project teachers expressed less gain in positive 

attitudes than did tnfe aides and teachers froo other bilingual classes; 

) • \ 
however, all means were in ^/positive direction. 



Table 3 represents the participants* opinions on the best time, tf at ^all,^ 
for the saiiie ty^fe of workshop to be held in 74-75. Sixt^r-'one percent felt 
that before schoTJl begins wo^ild be best, while an additional 30% cho^e dur- 
i^g the first semester. 



TABLE 



HEAS MxHtiS i^OR iBSERVICS-SBt3!2I!ZS 




1 = a CCTplete vaste of tine 

2 = costly a va5te of tine 

3 = sosewnat' beneficial, scsaevixat vasteful 
i = nostly beneficial. 

5 = completely beneficial 



t 





IHSES7ICE SEQEHT 

» 


B/B 
TEACHES 
) 


.B/B 
AIDES 


' 5/3 
TOTAL 




OTHER 
AIPES 


05HER 
TOTAL ' 
< 


TEACHERS 


ALL 
AIDSS 


TOTAL 


'»3fer.6 


Qa^tions, Answers 
ana ooxutions 


3.38 


3.90 


3.61 


3.10 


— 


3.10 


3.26' 


3.90 


- 3.58 




Ihxidos !&aba,1ando 


3.85 • 


3.50 


3.70 


2.89 




2,89 


3.i3 ' 


3.50 




Mar. 6- 


Cl^scooQ Maaagerient 


lj.38~" 




^.30 


U.9O 


— 






lt.20 






xeacjuj3g xc«etn«r 


2. 87 


3.22 


-3.00 


3*50 — 


3.33 


3.1*5 


3.06 


3.25 


3.1** 




ximta y xaion 




**.33 


«.2o 




U.25 




1 

«*35 


e.31 


b.35 


• 


ClassrocEs Management 
V^avaleta ; 




. 3.75. 


• li.20 • 


5-00 ■ 


5.00 


5.00- 




Ij.ll 


1».38 


Mar. 29 


O^srocsa Kanagezaent 


J*. 33 ' 


U.OO 


• U.25 


3.00 


■ 

• 


• 

3.00 


3*93 




3.97 


Mar.29 


-Oral Language Dev. 




3.00 


U.75 


U.oo 


It-33 


. h.n 




U.81 


Jt.58 


Mar* 


Dig. Readl Instru. 
in Spanish 


, 3-30 


• 3.25' 


3.-29 


3*67 


5.00 


'^.oo 


•3.l»l 


3.75 


3.52 


Mar ."29' 


Interest Centers 




1».50 






3.00 


3.86 




1».07 


1».30 


April29 


Teachers & Aides ^ 


^.67 


U.20 


3.82 








3.67 


^.20 


3.82 


AprL129 


ReaeUng 


-^.89 


I1.2O 


It.OO 








3.89 




It. 00 


^ril29 


E^ta y Talon 


b-08 


3.20 


3.82* 








J*.08 


3.20 


3-82 


' AT>ril29 


Social Studies & 
Science-Spanish 


i*.63 


i*.20 










> 

U.63 


lj.20 





;E^nii29 



Hatjlacos en EspaUol i.33' 




~ . I*. 33 



■U.33 



!EABIiE 2 Mean Eating of Qnique Iteas for March 6 Workshop 

1 ss. ca^let^y false ^ . 
, . 2 =5 ^stJy" false^ ^ • . 

; ' 3^- parttjr^ true,"^parta[y false 
' . ^ It = aostly true 

^ 5 5= coe^crt^iy true 



B/BV 
5SftCEtSBS 



B/B . 
JODES 



B/B 



OTBER 
TEACHEBS 



5, 



fN1« inservice has 
Kdde attitude 
■pre positire toward 

teadier or aide 
with ijhich I vork. 



3.75 



3.86 



U.33 



ISsia inserrice baa 
helped 5^ and the 
teacher aide vith vhich 
i ^voA understaBid each ' 
^shear's probleas bette3r# 



3.67 



h.30 ' 



1 



3.95 



1*.50 



V 
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tEABLE 3 Frequency and ?erc€irbage of Participants* Pref fences for 
, Eepitition of the Workshcrp 



UBiJ This type o* vorkshop should be part of next yeajj's project at the time indicated. 

4 ^ * . ♦ 



* • 

> ! 2 


Fpia^Cr . (PERCESTAGE) * 


BEPOEE' SCHOOL 
STAETS 


DURIHG ?ii&^T 


AT ETO OF 
FIBST SafflSTEB 


SE(X)HD SaffiSTER 


AT all' 


Bil/]JicJ?eachers 


• . 27' (60) 


12 (27) 


1 (a) 


^ \{/ 


• > - 


Bil/Bic Aictes 


18 (75) 


6 (25) 








Bll/Bic Total 


k5 (65) ' 






3 C4j 


2 (3) 


Other Teachers 




9 (1*7) 


1 (5) 


/ 0 (0) 


' 1 (5) 


Other Aides 


3 (75) 


1 (25) ■ 


0 (0) 


6 (0) 


^ » 

0 '(0) 


Other Total 


r 

n (.1*8) 


10 (U3)* 


i (5) . 


t) (0) 


1 (5) 


All Teachers 


35 (55) 


21 (33) 


2 (3) 


'3 (5) 


^3 (5) ' 


All Aides 



21 (75) 


* ' 7. (25) 


- 0 (0) 


0. (0) 


0 (0) 


All Total 


56 (61) 


28 (30) 


2 (2) 


3 .(3) 


3 (3) 

« 



- .. . ' ' , i . . 

- - 
' - ^ * • ' J - 

Only 2% and 3% chose ^^end of the flrat^ semester and during the second . 
sgnester respectively. ' Only 3% felt :the workshop should not be held at all. 
Attachment IV is a coopilation of all additJ,onal comsents made on the 
as^essm^nt foma^ 

Conclustorfe , , / ' ^ 

Although overall the ratings of the inservicc segments^ were taoderately 
hi^ io well above 4, ,ao!ae groups rated several individual segments low. 
Responses to the^ two unique items from l;|[arch 6 Indicate that aliSiSm^ 
there haveT^en confusiLon in responding to these itdas, there were 
some positive effects on teacher/aide relations derived from the workshop ^ 
activities. " . ^ • - . 

Host significantly y the participants (91X) e3q)re8sed a desire to have this 
type of workshop early in the 74 75 Project year. The general feeling . 
'expressed by the participants was that the workshops were beneficial to 
both aides and teachers and should be repeated. .\ . 
Becocmendations ^ - 

1. Before ptttt^rting similar workshops in the future. Project staff 
should review the ratings given these inservice segments and 
coxxsultants to determine which ^ schedule^again, whichvto 
revise, and wtiich to eliminate. ' # * 

2. The format and activities compri-sing these workshops were 
beneficial to both teachets and aides and should be con- 
sidered closely in planning future workshops, involving both 
teachers and aides. 

K 

3. Following the recontaendation of thcf majority of participants, 
the 74 - 75 Project should provide this type of inservice to 
teachers and aides during the Summer Worksliops. - . * / 
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Attactaent I 



, • Aidiin Independznt Si^ol Vli^t/Uct 

, . BUM/iguatfBiauJUu^ Vq>a/ubneSit 

^ UoAdi 6, 1974 ^ ' 

f J ' . . {c/ieefe one) 



VtsMz natz' 2Mk oi tht ioUxMinQ mniUihop 4cgejneitC6 on thU icaZzt 

« * ' * 

3.' iomewwflt bemiicat, somewhat imtziut • 
4.. mo6tty hzntiijii^ 

octtu^ctced) Ufm Czjyanu, PeXz ^E&camiUa, GIokol iSoAcicL B 
UonmoL S Haul Goxcajol • ' ' . 

2. Unidoi^ T/iabajcmdo-UoinA^^ IdxUUa Tamtz, CanXjoi Vanqcub & 

Imoi ZavaleXa, Volonju Szgu/ta 6 T^/czsa IkJiainz inom ZavaJtn School 



Plea^z plcuiz ihz numbeA o^ thz jjp^t app^pn^iatz choicz nzKt ia .paih 
oi thzsz 4Jtm6 conzzAifUng tha> Wfniuhop as a voholz* Usz ihJU scatzi 

- * ^ 

1, CompJUtzty FaJUz' - ' ^ 

2. Uo6tty TaUz ^ , - 
. 3. Vantly tnuz, pcjutly iaJUz 

4. Uoiity tAdz ' ' . ^ 

5. ComptztoXy tmt . ^ . 

4. TkU AjfihZAvUp JnnK madz mif attUudz mo/iz pohitLvz ttMcutd' , 

thz toAchzA loKoJidz uUth vahich I uoonk. 

S . IhU Xtuvivlzz heZpzd mz and thz teadizA ^/ok aidz uUth u^hicfi T 
mnk^undzJatakd zach othvi^s^ pJipblzms bzttzA. 

* '\ ' " . ' 

6' . This typz ojj ^jisznvicz should bz a poAt o^ nzxt yzjoAU 

piojtcjt at thz tmz tndizatzd. [?tza&z mUz thz mmbzA ^ v 
Oj{ youA choicz nzxt tOiumSzn, 6 pidn{ thz pouthlz dnsiozu ^ 
beZou).) ' • * " , 

J. bz^oA^ school stoAts • • . - 

- 2. dijoUng thz iiut^smzstzA ^ - ' 
3». at thz znd o^ thz iVvst 4£me6^|^ 

4. " duAUfiQ thz. izcond szmzstvi 

5. notUaJit. : ^ . 
Additlonai^comznts: , ^ " , . *^ * * % 

• • " • ■ ■ \ .354 ' • • .„ 

" • H-10 ., ' • 

^ ' 



' ■ f ^: : 

/kxstin Independent^ School Districr • 

JMl inguaiyBfcuUurd Pro jiVt ' 

Kintiergart^n aiid First Grndo !iV;uliof/Aidt- huiervtvl^ 

\ . March 29 » 1974 ' . 

-~ ^ ^ Teacher ]^ 

J . (check one>Aldc* ^ . " ^ 



^ » 



^-Please rate each th^ following Workshop 'segments on this 'scale:- 

^ ' , 1.* a complete, waste of tlise [ * • . • ' * 

' 2. pjostly a -waste of time i ' * 

^omew^t beneficial, somewhat- 'wasteful * 
^ * ,raostly beneficial - ' \ . ' . - , 

^ ' . » * completely beneficial- /' \- 

. 1 Jf-»i'^«ing Together- Finqia iS^L^^ 

^ ^"iWta y T.ilon"-Anri Leal^ 



A * ;; 3a . Classrt^m^ Management-irma /^valet^ 



_ ^1-^ ^^ Classroom Management--Ther^sa McClane 
jL. ^ or * - . ' * • 



or » - . V- • • t/' ' • 

3c. 'Oral Language- Development-Sheila Guzman • ' 

^4a. Diagnostic ^ReadinV Instruc^pn in Spanish-S^ta Lopez 
_^4b* Interest Cpnters-Lucy Sahraie • ' 



Thif^typt. of inservice should be V part of next year*s proMect at / 
Gjie time indicated, (check one) ' . - ... 



J.. * before school starts 



• 2 . -^duiUng the first semester 
_5* at Che- end of the first isemest^r 



. during the second semester 

£5*^not -at all 

AdtHxiona J Consents (use back If necessary) ^ 




^tiu Independeiit School District ' ^ 

- BilinguayBiculture Project ^ 
I^ourth and Fifth Grade Teacher/Aida^u3ervice 



. . • " April 29, 1974 ^ * 

% * ' , Aide 

Sohopl I (Check one)TeAcher 



Pltiase^rate each of the following workshop segaent^on .this scale: 

^ ' i^ 3 coBplete waste of tine 

2» Boatly- a waste of tioe 

3. soaevhatr beneficial, soaewhat wasteful 

4, mostly beneficial 

5» ^coapletely beneficial ^ ^ ^ 



Teachers and Aides-;&aa Galindo 
Reading-Angelijia Garcia 6 Caroline Hilliaas 



^3, "Punta y Talon" -Ann Leal 



^' Social Studies and Scletice-Spanlsh ) 

Gloria Gamez, Haria Rlyas, Carlos Varga^,' fdalla Taaez 
or^ Minnie Wilson gt.' - ■ * 




^. Hablto68 En Espanol5^oi Perkins, Education Service Center 

^ Regioa XIII ^ 

this type of inservice should 6e a part- of next year's project at 
the tinie indicated, ^check one") ' . - - . 

before school starts 
' during-' th'e first semester 



^3. «t\^he end of the'fir^t seijester 
4, durxM the second semestei^ 




_i ^5 • not ah all 



Additional Cbjoqients: (use back if necessary) 



^TTACBMBffP IV 



s 

comssTS 



March 6, 1971* 

Second and Third Grades 



I feel, because I don't have an aide>^he aorhing session vas wasted in 
t$ae as. well as youro. Maybe we could request a paxiifcicular ne^ - 
and concentrate on that need, h day - afternoon (because of refilling 
at school) would 5 could be better ^ \ * 

I really enjc^-ed todayl il^t was laost ixelpful, and it ^ves lae xaore** 
r courage V to continue I \ ^ 

* * * » ■ 

Have the next in-service teacher aade- materials soon! Can*t waiti 



I especially enjoyed tfie afternoon session and aa locddng forterd to 
the next one. ' * ' . * ' # 

Ina^ervice very beneficial? because of aide§ and teachears were together 
for the first tine. !^ • / 

I enjoyed Mrs. Segura and Miss Zavaieta^s-^reseifbations very Eiuch*' 

The dftem«ui was more beneficial, * . 

Please — training for 'aides during 1;he'' ^ussaer. 

I enjoyed* this* inservice and I feel 1 haVe legged scaaething. ^ 

March 39, 19tl* 
' ' Kindergarten ancT First toades 

Good woi-ksbpp, personally. I enjoyed the film "I am a Teacher Ai'de'^and 
learning about Aides guidelines fran Mrs. Galindo. 

Wish we'd known about stations being inade^ so we could bring own ideas 
and materials - wonderfiH - need more of this'lgrpel > 

• I 'do not believe a child in. this area of Texas, should not be taught a 
1 Rnguage of Spanish. ^When its mixed with Bu^rto Rico, language, and 
South America. ^ - ^ ' !. . * ' 

The child ■^comes confiised. Because when he goes, home, these. parents 
4o not iXnderstand t|^. - Culture differ^c^s clash. 

Very m\xch enjoyed! , \ 

ThroTjighout th^ yi&ar as new materials^ are. present. We are^teaching 
both English and Spanish reading and oral language development an^ 
should be able -to attend ]^both sessions in' order.' for iis to do a betteV 
,Job of teaching. Since 'the aide is doing hauLf of the teaching,' ^ 

» . » , # 



Harch 29, 197^ Kindergart en and First Grades (Hunter 5 Continued) 



6. 



in tlie rofflii. I think the aide should be knovn as a license teacher 
if you pass a stest or after a year of experience. And ot. course 
your head teacher is your degree teacher. I feel the word aide 
should not be ijsed at all in the classrocsa. When you .and youi- 
degree teacher are'vorMng toward the same' goal. Whatsis best 
for the child! . ^ 

*' * t'-. . ' ' 

The filmstrip and transparency presentations 'were very beneficial. 
I yasi% to have a copy .of the questions I ask myself as a teacher and 
the aide asks hei^elf . This will help me to relate to her and be 
aore effective and helpful in working with an aide' as this is a aew 
e?cperience for me, too- 



\ 



7- Some did not apply to my .grade lev4^. 



8. 



i\gain, this would have been more beneficija &t the beginning of Ibhe - 
year. It's confusing to have had two different philosophers -of 
teaching Spanish reading Benitez {phonic approach only) vs Lopez 
{sight and phonic) -=t- 

9- We need to spend more time on dances. Ho mention was made of what 
record was used. I. suggest a workshop on dances 'that meets every 
. day for a week for a short time each day. That way we wm't forget 
them so eeisily. 

10. More activities and moveaents should be provided after lunch! 1 

11. Sara Lopez was veiy knowledgable , but since T am a kindergarten 
teacher, her listing of metfaol.ogies, and sub areas were not directly 

jr applicable to my teaching needs. ^ ' ' 



12. 



Activities where_ there is more audience- partTcipation shoiad be 
presented. Lectures turn people' off I 



April 29, 197lt 

Foiirth and Fifth Grades 



^. 1. Very useful! Afternoon, small group, was the best ever! 
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^ / _ * ' FIELD ifelPS 



le of the co»Eonent» of the ESAA Bilingual/Blcxiltural Project for 1973- 
74 Vas plan ned activities designed to increase the experi^ce background 
of Project students. A »ajor effort, in this co^onent was the partici- 
pation in field trip experiences, -Sevetal events greatly infliienced the * 
^ field jtrip situation in Project schools •throughout die year. Ihis report 
. 'atteap^ tp present as accurately as possiAe the data relevant to the 
nuaber of students in Project schools who pirticipated in field trips. 

The proposed field trip experiences for secondary students in 'the bi- 
lingual classes vejre to -have included both local and out-of-town trips. ' 
Locally^ trips were to include points of Interest, especially those of 
a cultural nature* the out-of-town e:q>erience'was to be. an all-day 
visit to San Antonio. Table 1 shows the nuaber of trips taken and the 
total nuji>er of sttidents involved for ESM funded field trips. All four 
schools did participate in the San Antcmio trip and this is reflected in 
the totals* Maft^ and Allan did not take any local field trips, Austin 
took one, Ad Johnston took seven. ' 

The eleagn tary trips were originally planned to be taken by students 
from Project schools and sttidents fr'oa non-Project, non-sdiiority schools; 
however, this cultural interchange was never ispleBeoited* Thus all local 
^ . Afield trips were participated in by Proj^^ s<:vdents only. Origiii^lly 

the eleaentary students were not to be Included in the San Antonio ^expe- 
^ rience; however, an aaendaent w^ approved toi take all of grades 2^6, and 
• they did participate. 

The eleaentary field trips must be considered in the context of the pre- 
, viotis year and, the unustial circuastances of the Project year. Table 2 
suaaasSTzea the nuiaber of trips taken and the^tdtal nuaber of ttaes a stu?- 
dent T>articipated in one of these trips during the 72-73 year. . "Local 
Jjudget" trips wfere funded f roa Austin Independent School District sources 
and "other sources" included any ot^ier trips, of Which the great^aajopity = 
were froa.the Title I Prograa. These s^ae figures are co^iled for 73r74 
* in Table 3. Table 4 is a co^atison of tJte to^al nuaber of students par^ 
* ^ ticipating for both years. The total for 73-7^ does not. inclTtide ESAA funded 
trips, . . / * 

> - • 

' These figures represent a 4>E decrease in field trips froa one year to the 
^ next. The enrollaent of Austin Independent Scl^ol District during the saa^. 

period increased 1.5%V Therefore, the nuaber of tiaes students participated 
_ in a field trip decreased while the district's ^rollaent was increasi^. 
^ This was within the context of a fuel shortage which proi?)ted the Sup;erin- 
tendent £o encourage the curtailaent of field trips. / 

Looking only at ESAA Bilingual/gicultural Project feleaentary schools, a * 
very different picture eaerges. In 73-74, Project eleaentary school stu- 
dents participated in 15% aore locally funded field trips than in 72-73, 
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"# OF STOISKS » 


3otal ^ - 


- iTotai 
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^IJifltElct 
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- 3S^^^^A: ■ 
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4^: 
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J>ut aZX fewer from Toti^ dources. Thjis represents a total of 38Z fewer 
' . fleli' trips thaa the yek^ before*. This is siibstatttially different froat . 
-:- the figiEces for the district as a wh'ole. ' ' - ' 

\, The/BgM giHn8tt3 l /Bif»1f»rfft Prnjectj hov a var^ did aoIcG Aip fog",thtg. r-^ 

deficit by providing additional field trips which brought tiie. total fpr, V 
- 73-74 «p to a l^vel equal to an .overall rise of 2X1 Therefore, students- 
in Project eleaentary schools were provided a.2Z increase In 'field trips - 
whtte the district average fell by. 4%. These totals, however, represent V 
; vejy satall chinges in the overall nuafcer of students p^rtdcipating* 
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IH^TRDMEHT EEPOBf 



BOEHM TEST OP ijASIC COSKJEPTS' 




« Date/Period of Adxainistrationt* 

# Pbpulaticmt ^ 
^ Adjsinlstered 
*;Dat^t Coll^pted iy: 



\ 



S^teaber, 1973-Jattttary,, 

^ All Kln^^r^t^ Students 

Cl^sroim teacters 

Austin Indcpcndetttt School District 
\ bff ice of Studenfe Developiient - 



36& 




' jiESdJPKCff OF ^BBS.iTEST OF BASIC COHCKPTS 



Stq for uui Ido^i&r^^^te^ stu^en^ Septaal>er aild^oii^ in^ January^, 



groT>l«tMri>it£ th» ■«afe# or vith the a<fid3ilitr*tion ufatfch 




Iibdse coo^X o£ «cbdnl«tr«tlotf procedure*.. I}at^ £ro« om. c^m vere dis- 
carded 'on the iiaiB of ebaojouillsr Hgh ecoree eottpl^-:vltb.4vtr^ .nesttivc' 
>ttlttidee tomurd stsnderdl^ testing oa the .|>trt of the teeeber niio- ad- 
«lnl»tered aad^fe^ored the test, 

TrainiTig'of .the siMTi-fwt'rafQ^s .' 

- Jrlef 'description of the ^ixxBtx^r^t * * • * ^ - 

Fifty pictorial. Itess nran^ed In approximate difficult level* Each 
^ item consists pf a 84t of plctt&es' about vfalch^ statemeota are read, to , 
^die pt^il* These stAements brief ly describe tbA pictures and ask. the. * . . 
pfitld tolmark the oue illustrating the coij^pt area, . ' 



Bati|nal^ 



e for the iastrumtnt 



To provide assessment q| beginning school^chlldren^s knovl^e of.^frequently 
iised concepts irhlch are often mistakenly assumed to 'be knotm by chi^en, 
^ pinpointing these deficits ^rly, appropriate.remedlatlon can he 1*- 
\^f'^^lcmettted to avpid int^ference iilth school progress* ^ . 

Developer of the instrument ^ ^ ' 

" AxtxiJ E* 3oehm, Published by Psychological Corporation 

Development 'of the instrument ^ ^ * 



. Items jvere developed by inspection of ctgrrlcultm materials nJong'wlth diecks^ 

to see vhat conc^ts were difficult for sizeable n^tmbers of children* .Tvo 
. * vaves of preliminary testing were done^ to iDjjtain data for final selection 

of th€? items. - - - ^ ^ 

Standardlzat^ji of the instrument - 
• ' ' - . ■ . * «^ • ' . . ^ 

Standardi^tlon aa3^>le consisted of IcfWp middle » and high socioeconomic leyel 
'^^ ' students from kln^ergartea, 'first and second grades iAAS dltles ^ourid the 

^ , ^ country^ Percysiitlies correspctuiing to varlqus rav scores are reported f orUbegin- 
fcuig and ml^eaf test^ in eacli of th^ SES le^ by grade classifications* ' [ 
— . : . ' V ' > - ^ \ V 

* - IteUablllty and validity of £he^ instrument ' * , » 

^ Split-half reliability Qoefflclents, corrected by the Spearmanf-Broyen formtxla, 
ranged from *6|.to * 90 in the standardlwtion sample* Ho validity data 'ttre 
* reported. . • - ^ ^ - c ^ 

O ' ^ ' " ■ P-2 * . - ' . 




r / - r* 



4^- ^ 



4r 



results. 



APPiSHDIX^P- 



Analyses of ft^sul^s for- the Borim^Test of Basic (^certs 

: Bo^ Tes^ of B?irfic Concepts, vas adainisteredPeo afi.M^ideri- ^ 
P^jt^ attendEnI Title I eleaeatary school as^ a j^e^est^ 
itoi^g iiie Pall seoester {late Septcsober) ani^agalzi.ajB^a^post^ 
test diaring the Sprli^j seaestr« (late JaimaiyXl 5lbe test cootiiits 
/of 50.iteEE9 4ivl,ded raefenly aacmg four scales, each puppc?ifting " 
Jfeo jaeastoe different concept ayeas. Thus, four suhscale scores _ 

• ij^ace,^ Quantity, Mae, and Miscellaneous) lOus^ total score can 
^ t>e derived* » , ; . " . • . " ' 

- The^ test adainist^ticS^ vas coordinated through^ the AISp Office 
c«r etMiCpt pefelo^^fent, vith results in the foia.'Of -^uijch^ ^m^-. . 
puter cards (each card containing pre- and post^^e^^t scores for one 
ptq>il) -provided to the Office of Evalu?tiotf fcjjuthe^four SSAJf 
^Bl ling ue^ l /Bicultural el«aenteuT^ .schools. A suMsry of these 
is^ presented in Table 1 helow; /rl * 

Wltlr respect ^0 Table 1^ several points can he aade. First, ^ " 
th^ overall mean total score for the fotir schools on the post-test . ^ 
vas equal to 35.3, thus'aeeting the product objective for this aeasure. 
, Second, the aveTii^e scores for these schools 'vere lilsher thanjthose 
for the n orma tive saaple of lov socioyonc ttie level :3nrpS fc for ^ 
both the begiffiiing aid aidyei^ "testing. TmrthMti^ gains irere consistently 
obseirv'ed across ali^four of the concept ar^as laeastared by the Bo^hsi 
Test. .That is, Ijaere vas no*^ apparent^ tendency for t^e childito 
to^perfona relatively better, pn, for^exaaj^leA the ^ace aubscale, 
than on Quantity ccr Ttise. " • \ ' . , » 

Isx order to investigate laore thorougUy t^ieyaagnitude of .these * / 

• observed gains, Q^a^ further ana^ses vere perfc^saed. Using 
procedure outlined in. Winer^yClS>62) a series of t-tests for correlated ^ 
observations vefe perfiOMoel and »e\ai<nrted-in 5^1e One 

co B Bo n difficulty vhich,is'encounwed in itteaqptsVto assess ^ttie 
' magnitude' of gains over sooe per^^da of time is the^uesti<m of ,hoir 
to Allov for' the possibilily that the gainS can be.siaply attributed . ^ 
to the-Baturati<«|j)rocess. That is, if w give a f ive ywr old 
child scoe teW.^ Septesiber ''and again t& following Januaiy, It is 

, highly likelyj[^&t his score vill be higher in Jtouaiy no i&tter vhat ^ 
sort of 'kindergarten prograa he is in^ And if ve pearform Mme' \ 

, statistical test on this gain vithout tattog,* -Mils posslbilii^ into 
account, there is no vigr to dif i^erentis*6 betveen that part of the 
gain vhlch xaay be attributable to some special propaa and that part 

<vhich is attilbutable to the general progaraa* ^ 

- . ' ' r ^ * . " • " 

^ According to tlie iiorsatiTe data published In the i^im Test m$maCLr^ 
the average eq>ectea g^ln frca begizming. to ald-Jrear for Irfn dffrga rfcpn ^ 
staaentl of lav- 8obioeconoB% level !« about thrjse points (f^ca 25*5 tq " 
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^Cherefore,' if our^ statistic test vere to take lixto accotmt tnis 
noraatiTe average" gain of three points, 'it utmld he possible to 
^taeterain^if at least aqae, of the observed gains could be du^ to 
sotf^thixlg other than the regular ^kindergarten ^ograa# ^it^estd of 
^i^ing ihe ni^l hypothesis . t^at the pre and post test ju^os ore^ 
eqjoal and concluding that the prograa is effective If ^ stotistical 
tert Indicates that this hgnpothesis can be rejected^ ve test the 
sottsimat sore striT^ent^hypothesis that the expected di^erence 
betvun pre and poM aeans is eq:ual to three points, az|d coz^lude 
thatMJhere lb effect due to our pr^riStt (Soly if there li signi- 
ITicahtly got^ gain ttian the/»<q^ected;«3ree paints. 

The resttljtiB rqport^r-at theTjottos of Isbl^ 2 do, In^cate 
that, for each of the^four ]^o3ect schools, and for all focpr siaiools 
together, the observed gain^ vere significantly ^great^ than the 
gfldn that sight jbe e^^cted for an average groc^ of pi^ils in' an 
ay»age progras, * ' - 

Ifofortunately, it cannot be concluded that this gain vas entirely 
attributable to the Bilingual/Bicultinral *Progrm^ All four of 
these schools vere' icvplved^ vith the local Title I prograa ilEii^, 
no doubt, vould have soeae influence on thwe gains. Tvo of the ^ 
t schools (Mets and ?al£t} vere also involved vith an ESAA progras 
to- provide rea^ding aides vhich, thou^ it did not heavily stress- 
kindergarten, vouid be expected to have had at l^ast^sqae in-- 
fluence, ' Thus it can be said that there vas significant gain on ^ 
this xi^asure beycmd vhat vould be expected und« a regular kinder- 
garto^ nrdgr^ and^that at least so@a of this ^dn can plaus^ly 
be attributed ^to the Bllingual/Bicultural Projwi^ but that there 
is no conclusive evidence, that the ^iiis vere caused by this 
parlJictdar project. 



Table 2 

nSQUSSjCi BISTRZBmqH OF SAH GAIH SCORES 
OK BOEHH TEST OF BASIC COKCEPTS ^ 
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7 

8 
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9 
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H 
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10 
15 

9 

12 
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10 
T 
7 
3 
1 

^ ■ 



No-, of 
^ttidents 



72 



54 



52 



21 



199 



Average ' 
Gain 



.4.93 



7:54 



6.00 



6.32 



t • 



3.19* ■ 



5.83*^ 



4.35* 



4.13* 



8.46* 



BypothtsiB for t-tcst is that Post-?rc • 3 * (i^-c., thatf «ve|^gB gain is equal 

. I to"3 points) 

♦Probability is le^s'^tban tOrthat hypothesis is true. * . ^ 

In ^all cases ^i^rted here it can be coacltided .tha^ .the average gains were . ^ 
significantly greater than 3 points. 
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♦ Date/Period of Administration: 
Popalationj^ . ^ 
" Adainistered By: ■ 

'■ ■ • " i ■ 

Data Collec»d By: 



October, I973-April,1974/ ' 

All students; grades 2-5 

ClassrooB teachers 

iUistln Independent Schdol District* 
Office of Student Developisentj 



V. • 



X 



ERIC 



9^ 



ERIC 



; ; " \ '^OKCRIPTIOH OP PHpSCRIPTIJ® READIHG HfVESTORY ' \ 

, Hiaarer of -admlnisti^tidns of the instrument . ' . . 

.^3?ifo fbci^eJ^ pupil* caaoe in October and once in April * ^ • . 

. JjQcation of adainistraticm * • ^ 

- 3^ the classrocxis \ * > . ^ ' * 

Prdbleas vith th^aeasxire or vith the Aifa^-fnistraticm vttich ai^t 
? ^' affect the. validity of the measure . ' , ^ 

AdaifiiStrations in ^different Classes may have been cOTctuf'ted in' differing 
sitiiations ^ , . - 

• Training of the a<?n.in1fTteators • ' ' - ♦ 

< y ' - . ' ^ 

coimselors dttended' a 1% hour workshop on ads^inistration of the 
fax for the jtopose of passing the information <m ttf the dassrooo 
*^ jfteachers in their 'schools at a similar vorl&hop ^ 

>L Brief description of the instrument . - • 

A imiltiple choice crjiterion -referenced test , available in fotzr different 
levels, each designed to test reading objectives appropriate to different 
elementary age and .grade ranges. Student pei^foiaance is reported in ^ 
terms of mastery or non-maartery of behaviorally state^d reading ol^ectlves,, . 
rather than as a grade^ equivalent or other stancferd* score. . . ' 

Rationale for t he inst-rment 

Criterion-referenced tests vere developed to meet the needs of teachers 
and schools in individualized ahd/or non-graded situatiims vith respect 

needs and attainments of individual students vho axe taught in a ' 
, variety of ways. By assessing mastery or non-mastery of specific ob- 
je,ctives the test describes specific vays in which a'ptudent's behavior 
may be expecte^'to change^>y classrocfen Instruction. ^ 

* » developer of the instrument * ' , • 

, . CTB/i^Grsv-Hill ' * . . , ' 

''Develapr:^nt * of the iaastrument ♦ 

» • * * 

Tiie objectives cm which the PRI is ccmstructed vere j^veloped Yr/ a s'^aff 

* of reading specialists after analyzing five of the most videly used 

^ ^>^asal reading programs* A ^otal of about 1700 items were develoi>ed for 
^ yrormal-tryout, aSout hOO per test level. ^ Final selection of items and \ 
objectives^ resulted ih a total of 586 itess and 90 objective's* 

Standar dizati on of the instrument , . 

\About 18,000 students in grades 1-6 weire tested in various regions of ^ r ,* 
" the nation before and after a 10 week i^tnxction igriod. 

Heliabil^tv "and validity' of the instrument ^ ' ^ . . 

Ho data with respect to reliability and validity are ctirrently ayailableT^.'s 
^ 'however, ^ technical bulletin is expected to be published .in late 1§7*** 



Appctutix ^ . • 



. The Preffcriptive Reading Invc^ntory (PRl) was given to .4tuJents in* gr4JeJ^ 
2-5 Bs,SL pre and. post te^t in^ October and ApriU School counselors 
atteiided a 1^ hour workshop .on administration of this test £n order, that 
they cptrld thett'ijkss on tiila information to classroom teachers in similar 
wo^ksfiof^s at thetr schools. Sooe of thfe counselors, however, felfe that 
this 'training provided iy the test publishers was inadequate for'^first- 

. tine us^s of the ERI, as indici^ted in coaoen^s made to evaluation personnel 

' during- tiie year. To the dxtent that this possibly inadeqtiate training , 
of qoun^lor§, adversely affected the subsequent trainii^ of classrocm 
t<^cbers, nonstandardized administration o£ the test in different claa$,* 
rooms say affett the validity of the data whicih were collected » Itj^fact, ' 
evaluation personnel did observe some inconsistencies- in 'the test a^i^ 

, istration: some . teachers gave the test in three straSlght houts; sooe 
•gave it dn two. halves on the saisie day; sojaejadjjinisteted it in faalyes 
during ^two mornings, and still others gave the test thirty . minutes £t day 

"until the children finished it. because of tiies^^inconsisteneies there 
*jeve tmdoubledly some differences among classrooms^'^ the extent to which 
cfiilJrenls performance i>a»-ef fected<by factors other' t^ian their ability 
to answer the questions im the test, such a3 fatigue and frustration. 

^Thus the dataware less valid tfkan the ideaj^ since diSerences in per- 
formances betyeen ^d among classrooms and schools are affected by 
these.-elcSraneous' 'factors. . ^ . - » . *' 

Hie •PRl it6elf is a criterion-referenced test designed to provide diag- 
nc^ic informatioA about individual students wXtk regard to beha«clorally 
'stated ceading objectives which are generally present in 'the elemetiLtary 
readSjig curriculum^ f>erformance on the test is defined in terms of mastery 
cr ncn-^stery of these objectives, rather than in terms of ^achievement 
in broad reading areas or coctparison with the performance of/students in* 
some normative population.^ Three different levels of ..the t^t wete used 
in the present study:' the Greeji BooljIfLevel 2) was used with second grade- 
students; the Blue, Bt^ok (Level 3) ^^sSis^d with both thir^ and fourth 
grade. students; and the Orange Book (LeVel 4> was used* with the fifth 
grade students.^ Thes^ three levels ^' pl\k the Icfwer level Red Book, 
cover a total of 90 reading objectives in\the areas of'sotjnd and syiatbol 
recognition, phonic analysis, structural ainalysis, tran^ation, and literal, 
interpretive, and critical coE^rehension. Since' jail of these. 90 objectives 
are not eqiially ii3q>ortant at all levels, different levels of the test 
will contain seme object iv:es which are Hot tested at other levels. 

The PRI was intended^ to be used ioc^ly as both a •diagnostic and an eval- 
>uar»n instrument. Results of Jthe October pre-testing were retinrned to 
<?lassrooa teacher 5 in the form of district, school^ and class sussnarles, * ' 
in addition to in iividual profiles indicating f5ie particular objectives 
which were mastered and those which were not mastered by^tsach stydent. 
Using these results, the teachers at each caucus then selected -a^subset 
of PRI objectives **ich they agreed to eEq)hasi2e*in their teaching during 
the reminder of the school y^r* The program obje<;tive relatedjto the 
FRI was expressed in terms of significant increases in the percentages 
students mstering the objectives, for ^t least 50Z of those objectives 



- * ^ 

lAich iiad ieen selected by the teacWs. It was believed that this > 
-procediffe t)f allowing the teachera themselves to jselect the evaluntlim 
1 ^ ^sr^terll w be the faii;;est mcanfe possible of evaluating tht* program 
; .in this arto. / « * * ' • 

- - --- * . ' • , 

There were. some problems encountered with the^rocedure, however, which 
-- \ ^^^^^ so^ doubt that. the procedure of the teachers actually emphasin^ 
• the^^Iected object ivear was fully iffipiemented. The main problem was 
that there were delays in the return and the processing of the pre-tests 
/such that results could not be, given back to^ the teachers until /January, \ 
Thus, any effect that -the teachers tfould have on their students* aastery / 
of objectives was ^greatly, attenuated by the fact that only one-half cae 
^ ' ^ school year reaa^ied* Perhaps oore ij^ortant, howeirer, is the observation . 
; that, at this point i& the year, teachers have established their goals J) 
4nd procedures for attaining tifose-gqals and would be quite TOderstand- 
ably 'reluctant to change course to the .exttet tilat stxch a chanj^al^ht ^ 
, be necessary in, order to -teach to all of Jthe .selected objectives. Un- ^ / 
fcttunately, nd, process measures were available to determine the extent ^ 
to wfaich^teachers actually did eephasize the objectives that they selected, 
so that there is no direct evidence on this point* Indirectly, however, 
i,t can be no^ed from the data which are presented in this appendix that, 
pn the lAole, students were no bwt^ likely to increase their sastery on 
• • the selected objectives than they were on the objectives that were not 

sele<?ted. Thus the gains that were observed say or aay not be attribut- 
able to the selection procedure and the fact that only certain objectives 
•were ,«phasized, since there is-no evidence to indicate that the selected 
objectives were eispbasized. 

^SThe results obtained from the pre and post testing with the.PRJ are pre- 
Viented and discussed in three sections. \^ first section discusses the 
-analyses perforaed to d^sw^s attaimaent of the prograa objective for 
second, third and fourth grades. The second' section presents cocsparisons 
between ^students who were in njonolingual classes and students who were 5r 
bilingual classes. The fhi-rd section' presents coB^arisons aoong students 
in bilingual,' tea« and acnolingual classes. ' 

Analysis* of Qo^ixiS in' Percent Hc^sterv by Objective ' - 
' ' . : ^ ' • * I 
The basic question to be asked' of the-PRI data is Aether or not for 
any given objective, the percentage of students who aastered the object- • 
ive on the post-test wa^ gr,eater than the percentage of students ''who 
laastered it on the pre-test. Tables 1-6 pre*nt suiaries of the analyses 
^ ^ ""l ^^swer^this question for second, third, and fourth grades. s ^ 
IT ^ The odd-ntobered tables present data for thfe teacher-selected objectives 
only, and the evernnmmbered tables present data fot all objectives on 
the PRI test level in question. J, . ot , 

The statistical procedure used to evaliiate ' the sdlgrfificance" "of a pre- 
po0t .:5[iercent yoastery difference is the KcHemar test for the significance * - 
of ^ described in S/ Siegel, Hon-Paraaetrlc Statistic s (Nfew York- 

' ^'k?' P?-."-^? V -sh ould be noted that th6 nm^ ers Jich ^ ' . 

aret^iven in. Tables 1-6 ilX.\ the Pre-mstery, Post-aasfery, and Gain 
percentages) are slightly different from the ones ictually used to cty^ 
• pute the significance tests. Ife^ reason for this is that th| -McHeiaar - 
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,/ teat ia based on a cotspaxison between two possible Jcfnda of chatige ' 
' t^t aigtt M- observed to this type of situation (i.e\, 6re-test^non- 
. , mastery to post-test mastery and pre-test mstery to po§f-test gion-- 
iiastfiot^)* qpnq^lete ireportii^ of these data would, requirfe a fourcfoid 
table for* each objective in3icat*ing the'ncaber' of stude^s in each 
'^l^f the four categories defined by all possible cqpbinatioijs of pre^ arid. 

\J)ostrtest mstery and nonraasltery, which ^ould yield a^efpf lvery 
" long and cpni^licated tables. Copies of comput;er ptint-ojits/from th^|^ 
. - ahalyses as perfoTBSed by ^he iJIB/HcQraw-Hill Cbapany are on file In the 
f lISD Office of Evaluation. . ' - - • y ? ^ 

^Taming to the tables theaSelyes^ Tables 1 and 2: prelent data'for.^^e 
, second .grade. Table l^presents ^ta £?r jwily thpse object ives/^&ich ^ 
^ 5?ere, selected by the teachers of each scAobl for' fecial feaphasis. It ' 
can be seeb that stfaree of tlxe four ^^chools (Alison, Goyalle.^d Metz>^ 
did' attain the prograa obifective of si^ificant gains ^on at^tesst 50% ^ ' 
of the seIe<Sted Sbjettive, while the fouiftfi ^Pala). f eU ao^^t. - 
shoyt*. At Allison and (^alle signi£ii£ant gains w^e.iSbs^ed on sone- 
• what wore than 50Z of the? selected obj^tives, ' 

* , - , " "">'". 

The two horizontal lines in the ^ddle of Table 1 sepaVat^^tbe sub* 
set of vocabulary objectives (ndf^ 47 , 48, 4a,50^ 52, ^^A^ 55) JEroa ^ 
the rctst. Witftiii this subset it can.be ^een that the.prc^r^a objective 
with respect to vocabulary was attained at Allison and Govalle (^*ith - 
signific^t gain4J on 100% and 75^ of tiie selected vocabuikry iteas,^ 
' respeptively^ but not at Hetz^and Pala (bpth havii^ Significant-gains 
6n 25% of the vocabalaty obljectives). ^ ^ h ^ 

Referring to Table Z, the bottoa row of figures Ihdicates the Jotal 
niBrfjer of objectives on which t^ere were s^nificant gains' at each 
school. Here the differences aniong the ^our schools ar^ spafeiftaVfl^^e 
pronounced than in Table 1. At both Allison/and Govallie, d^gnif icant 
ga^Las were noted on jconsiderably more than 50% of the obj^ivei^ while 
at Metz and Pala s,ignificant gains,, were noted on considSably fewer than 
50t of the objectives; ' • ' . 

It is of some interest to coispare gains on the selected objectives with " 
^hose- on the non-selected objectives. At only one school {Kepz) was there 
a tendency to find acre a^ignificant gains on the s^lecjted than on the^non-^ 
selected objectives. At Metz,' significant gains were observed on 11 of 
22 <5Q%) selected -Objectives, but on only 5, of 19 (26%) nem-s,elected 
objectives . At the other three schools, the proportion of objectives on 
^ich thfer6 were significant ^ins was about the same for' selected and 
non^selected objectives. It appears that the Hetz second grade teachers 
say be one 6f the groups that actually did emphasize i/tie tleaching of the 
objectives* which they selected. • ♦ ^ , 

Results for third grade ^re reported in Tables 3 and 4. ^At this level, 
the p'rograxB objective o.f significant gains on at least 50% oj§' selected 
cbjectives was attained at Govalle and Hetz, but not 'at Allison, and* Pals. 
In fact, ^ the two schools that did net attain the program /Objective mfssed 
it by a considerable amount. - ^ , f 
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Percentages *of Second Grade Sttidents Achieving Kastery on Px^ and Post 
Teacher-Selected PHI Level 2 Objectives 



Test'; 



Ob.leetive Ifescripticn 



^ Yo^tl Sounds 

*2^.i&csxsonant 

Consonant SuSstitntioo ^ 
' XfyllabjLea^5nat«rs ^ 

Z EhyaiBg Vord Parts* . . 
: 9 Silent Letters 
^10 Silent Voveis ^ ' 

11 Tariant Vovel ' Scnnds-Y 

12^ariant Vowel Sounds-H 

1% '^loaetic Parts 

IT-'Siriected Vords and' Affixes 

13 Pi^^sives 

19 Adjectives \ 

21 Pronouns 

-23 Coctractions. - • 

26^ Vord Structure 
27 Verb feii^e - 
. 3^ Defining Affi>:ed Words 



Allison 



Pre 



0 

ir 



26^ 
9 

13* 



18 
3 



Post gain 



12 
33- 



28 

52 
25 
20 



12 

35 
13 

2k 



22» 



19* 

26* 
IT* 



IT? 
10* 

15* 



Govalle 



Pre Post Gain 



'2 
26 
10 

10 
5 



U 
10 

ii 



16 

j«5" 
31 

38 
1^ 
16 



17 
29 
17 



19V 
21* 

9» 
11» 



6 

19* 

6- 



Metz 



Pre \ Post 1 Gain 



0 
31 
k 



10 
6 



15 
59 
31 



36 
20 

io 



7 
8 
25. 



.15* 
28* 
27* 



26* 
ll*» 



-1 

2 

18^ 



?ala 



Pre 



10 

37 
12 
25 
17 



30 



23 
2 
.17 



Post . Gain 



23 

J«5 
^5 
52 
38 



38 



k7 
12 
17 



13 

8 ' 
13 • 
27* 
21* 



0 



Vy Phrase, Denniti-n in Context 
fe8 Word Cefinition in Cootert 
%9 Word I>elTnitia» Isolatips 
50 Haltl-iteaRir.g Vords 
52 Syaon^ES-Selectica 
"5fe Hcconyn' Pairs-Selectic; 
55 Hasyrraohs-Se'e. "'^' '-^ 



'57^2Tent Se^uen:e-, 
53'^Stor>- Setting^ 
■59 StcJ^' 

6a- Cause or Effect 

63 Ir.fe?«"ft-:c 

6" Cpsi:l-^^on-Torr£ttoa 
rredic%n3 Fatur^ Ac*- ion 

67 Kaln IdSa ; 

63 Ciiar&ctcr Ar|iiysis-?eelinr 

69 Oisracter Analycis-:ictive 
' 70 CfwaractpAT Anaiypis-Traits 
, 72 5eft3or>* IijKfer:' ' 

7J» Fteiratiye Express ion 

77 tfcod - 

78 Ti=e Span and. Ptrlod 
83 geality an^ Fant^r-' 



tfo. of ObAectivfc selected 



6 

10 
3 

, 2 



•■ 3 



10 



38 
20 

1«^ 



17 

"31 
21 
16 
22 

8 

15 



i8» 
16» 
T5» 



2U 



13 

1*3 



50 



25 
59 
55 



265 



12* 
13* 

12 



19 
27 
10 

to 



26 
28 
19 
63 



7 
1 
9 

23* 



U2 
5 

20 
0 



28 
15 
37 
10 



-li 



10» 



25* 

13* 
2C» 



7 

18 

• 7 



9 
6 

10 



19 
35 

13 



7 

19 

lb 

13 
8 

'29 



12» 
17* 

6 



2 

13* 



2 

1Q« 



26 



21 



Percentage of jselected^ 
obJectliFes .on-«hicK 
sircificent <tai»s vgf-» oede 



16 



to 



22. 



6l! 



9 

12 



10 
6 



^ 5 



12 
1? 



20 
18 



12 

26 
12 
16 



18 



10 



11* 
6 



16» 

6 

12* 



13 



2 
-5 



5 20 



2 

13 

.'2 



15 



18 



22 



11 



26 



3 
5.' 
IT 

•13 



6 

5 



22 



19 



50 



37 



* T^jere Are fever ^hsji 5 ^Y.-vrr.^z in 1^0 that a difference this iarre 
vot^d be fcund if there v^re, ir, fic^, r.-,.rain; V«''»4^^« indicted 
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£trcent«gea _of Secgo^ Gira^ Studenta AeblsTlng Kastezy on Pre and Post leatti 

- ' m 'PHI Level j Ob.lectiveg 



AYHsoa 



Pre 



Post Gain 



GovaHe 



Pre Post 



Gain 



Ketz 



Pre Post 



Gain 



Pala 



Pre Post 



^'.Cdi^c^iaBfc^.Substitutim - 23 
-/lSylJ«les^j&Bbe^ ' . -36 

. 8 Bhyalng Vord ^arts . 9 

$ Sileofc'iettera 1& 

^tosient- Vowels ' 26 

li. yariaafe Yovel Sonads-Y 9 

.12 ya?iaot;1?ovd. Sounds-fl 13 

It PhaietlCParttf . . * -8 

17 jarfXected Vwrds and Affixes/ 26 

is FossesslTes ' - . 6' 

19 Adjectives ' 30 

21 Pronouns ' 18 

23-CoatTactlon8 " ♦ '3 

26 Vprd Stmctore 3 

'27 Verb. Tense 9 

iklktialnz Affixed Words , "13 

kt Phrase Def initio ln -Xk?ntert 9 

W «brd IJefinitlon in Contert 20 

49 ifijrd Definition in Isolatica 5 

:50 MaiLti-lfeaning Words . 23 

52 Synooyns-Selectiai . . 2 

5^* Hoaonyn Pairs-Selection 28 

55 Hqaej^jtos-Selsctioo 22 

57 ETenl;"Ssquence , 2. 

58 Story Setting •. 8 
59,Story Detail , 6 
fe' Cause or Effect 10 

63 lafereace ' " . ' 3 

64 CoQClusicffl-Foniatica ^ 2 

66 Predicting Future ActiOT ' 6 

67 >{aia Idea ■» . »» 

68 Character Analysis-Feeling 3 
^ Character Analysis-Moti-oe 8 
70 Character Ajaaysls-Traits 

' 72 Sensory Isisfeiy 2' 

7l» Fijurattve Expression 2 

77 Mood • 2 

78 tiiae Span and Period 3 
83 Reality end Fagrtagy^ 10_ 



33 

'3V 
6k 
28 
28 

' 52 
26 
20 

- 9 

12 



k2 



: 35. 

! 25 
121.. 
. 31 
. 33* 

38 

20 

18 
60 

kk 
IT 

31 

2l»„ 

16 

22 

21 
8 

ll». 
' 15 
• 16 
I 10 
i li.. 
I 9 
i li. 

15 



Amperage ^ercentege 



11 



12* 
22* 

li- 
as* 

19* 
io» 

26» 
1T» 

7 

1, 
It* 
6 

12» 
'17* 
10» 
52« 
15* 
18» 
23* 
18* 
15* 
17» 
16* 
32* 
22* 
15* 
11* 
25* 
Ih* 
13* 
20* 

15* 

h 

n* 

< 7 

•ll* 

8* 

12* 
7* 
11* 



26 



2i^l6 
9 :50 



26 



1»5 



39 7^* 



10 

?6 
37 
:U) 
6 
5 



38 57 



5 

>i2 
,17 
H- 
10 
11 
2k 
2k 
,39 
12 
h5 
13 
J»6 
1.3 
7 
16 
18 
16 
7 

12 
12 

5 

6 
12 

8 
12 

9 

. 6 
10 



15' 



17 



31 
59 
73 
38 
25 
ll» 



16 
58 
k9 
17 
29 
17 

39 
50 
1.6 
30 
36 
25 
59' 
55 
19 
21 
35 
33 
33 
21 
28- 

7 
19 
22 
l* 
-1^ 
13 

8^ 

J21 



\k* 
1»1* 
19* 
35* 
21* 
33* 
36* 
28* 
19* 
9» 
19* 
U 
-16* 
32* 
-6. ' 
19» 
6 

15* 
26* 
- 7 
18* 

13* 

5' 
17* 
17* 

6 

9 

16* 

2 

13* 
10* 

6 
2 
1. 
2 
7 

J2i. 



0 

11 

31 
50. 
k 
%\ 
lt3 

10 
6 
i>2 

%6 

35 

8 

6 

7 
.21. 
37 
23 
19 

10 
1.0 
•1.2 

9.- 
12 
20 

8 

6 
22 
10 

6 

1* 
12 
iV 

-5 
15- 
10 
12 

15 



15 
37 
59 
U9 
31. 
US 
-€5r 
39 
36 
20 
50 
10 
55 
37 

7 

8 
25 
27 
U5 
39 
26 
28 
19 
63 
1.T 
20 
18 
30 
25- 
12 
'llf 
26 
12 
16 
16, 
11 
18 

8> 
12 
12 
10 



: 26* 
28* 

*1- 

27* 

22* 
32* 
26* 

IM 

8 

9" 
2 

1 

2 

18* 

3 
8 

16* 

7 
1 
9 

23* 

■J. 

6 

10 
17* 

'- 6 
-8 
16* 

4 
12» 

b 

-7 
S 

2 



10 
10 



8 
23 



15 



18 



28 



.23 23 
37 M»5 

12 25 
25 ■' 52 
17 t 38 

13 ' 37 
15 \ 13 
- 3 ; 12 
30 t -38 

T^i 10 
22 1 i»2 
23. - 1*7 

-2 ■ 12 
17 • ^1 
ID 2 
. 8'^ 2S- 
30 32. 



1.2 
5 

20 
0 

4.7 



28 
15 
37 
10 
U5 



10 



BiBfiber' of Objectives on Which 

Gain vas Si^iflc«int 
(Total nuaber of objective^ 
at this level = 111) 



4- 



31. 



•,27 



Jl6 



1.8 1.2 
5 ■ "20 
12' 17 
18 I 23 
20 23" 
2 8 
1.3 i" 18 
17 I 20 



2 
5 

17 
15 

8L 
3 

<^0 



16 



5. 
25 
25 
17 
•22 
12 
5 
^1- 
_li. 



23. 



15 



• There «ire fewer 5 ihances in 100 that a,,diffcrence'this large vo\ilSl be fdund if there 

were, in fact, no gain, i.e., "the indicated gain'^s stAtistically significant 
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^erc^tagefit x>t Third Grade Students Achieving Mastery on Pre and Posi Tests: 
Tea^h^r-Selected PRI Le^fl 3 Objectives « * ^ 



Objective PescHption. 



Pre 



Post 



Gain 



Pre Post I Gain 



Pre I Post I Gain 



Pre 



Post J Gain 



- 5 Silent ^Letters ' 

23 Ifiiriaat VoVel Sounds 

14 Phonetic Parts-Variant Sounds 
. 15 Phonetic, Parts-Blending 

22 Pronoun5-P»ef erent 

25 Cocpounds-Foraing ' * 

30 Sentence Building 

31 Phrase Inforaation 

32 Affixes-IdentitVing 

33 Aff ixeS-Huildine Voids 
?ik Defining Af^xes Words 
SI Punctuation 



19 

27 
J 

18 



29 

31 

10 , 

31 

18- 
23 



10 

U 
3 

8 
-6 

5. 



4> Meaning ot nords in context 
1*6 Most Precise Word in Context 
Word Definition in Context 
. J»9 Wtjrd Definition in IsolAtica 

51 Molti-Eeaaing Words . 
• 52 SynonyBs-Selection 
•*53 Antonyn3-Selecti<xi 
5fc Hoaoayn Pairs-Selection * 



22 
15 
3i» 
' 5 
'29 
13 

H» 
5 
25 
28 



56 
38 
29- 
53 
25- 
60 
38 

16 
51 

36 ' 



2 

16» 

Ih* 

19* 
20» 
31» 

25? 

28» 
11» 
26» 

8 



22 
21 

i.6 
31 
21 
22 



1.2 
38 

7S 
b6 
39 
39 



20* 
17« 

32» 
15* 
18» 
17* 



58 

y 

25 
8 

U9 
16 

15 



71 



37 



67 

2r 

19 



12 
»»5 



i3 



02 

^^1 

ia» 

n 



17 
17 



13 



23 
26 



19 



6 
9 



18 
23 
13 

21 
.17 
2^ 



32 
25 
33 

1.1. 
33 
1.0 



2 
20* 

23» 
l6f 
17» 



17 
27 
16 



36 
31" 



15* 
ll<* 



29 

10 
»»3 



5Y Event Sequence [ ^ 
^ 58 StoiT Setting 
•59 Story Detail-Recall Words 
60 Story Petail-Hecall-l^arts * 
\, 6l Stofy Detail-Tme. Statesents 

62 Cause of Effect 

63 Inference, 

6^ Conclusion-r'orsation 

$6 Predicting f-ature Action 

67 Kain Idea 

70 Char^ter Analysis 

71 Descriptive Words & Fhrases 

72 Sensory Insieery ' * 

73 Idions or Fis'^es of Speech 
. 75 Siffiile 

76 Metaphor'' 
*77 Mood 
78 yice span 'and Period , 
80 Literary Tor^is-F&'ble 
93 *Beality ar.d rai^asy 
344 HealityiFantasy-Fcssiliiity 

89 il*;*>>^ P^3'»-^^e. 



17 

7 
0 
19 
8 
6 
0 



•13 

29, 

9 
1 

16 
16 
15 

2" 



12» 

2 
1 
-3 

8 
9 
2 



.-7 

19 

16 



7 



8 



.13 
0 

19 
9 

1 
8 

Ik 



20 



20 
2 

19 
12 

It 
12 
16 



12» 



I 
2 
0 

3 
2 



3 
11 



15, 
9 

15 



11*. 
6 
7 



31 
17 
0 



12 

'2, 
10 
28 



11 

16 
19 



h2 
27 
1 



15 
20 
38 



U 

22 
28 



n 
10 
1 



i5» 

10 
10 



Ho 
21 



u 
16 



Iff 

33 



.22 
15 

ii 
$ 



0 
\ 

12 



11 

-1^ 

3 
.0 



6 
9 



15 
21 



16 
29 



1 
8 



Average ?ercer<ta^e 



12 



18 



16 23 ^2 



20 32 



12 



51 



27 6 ^ 



^?to, cf signifig&^'t j-airfk^ 



-20- 



2' 



16 



io 



percental of selected / 
obJecfciYes cn vbich rigr^- 
' fic 8i?t^^0 l /tfi wre iP»de ^ 



5T 



50 , 



* There an? fewer th:in 5 charices ii lOO that a difference this l-tfr^e vouid be four.d if t'here 
vere, in tact J no gain, i.e., the indica^d gain is statistically significant " . 
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^ ' . If&ble i* 

Percentege^f Third Grade Students Achieving Mastery on Pre and Post Tests: 
^ All PRI Level 3.0Mective3 ^ ' 



Obigygtive Description 



Allison 



Pret Post 



Gain 



Govalle* 



Pi;e 



Post Gain 



Metz 



Pre 



Post 



ain 



Palis 



Post Gain 



9 Silent^ tetters 
23 V^da^t Vovej^ Bounds 

Phonetic Parts-Variaat Sounds 
15 Phonetic i^arts-Blendipg 
22 Pronouns-Referent * 
^5 Cc-npounds-Foraing 

30 Sentence Building ^ 

31 Phrase Infomation 

32 AffixesTldentifyin^ 

33 Afflxes-Buiidi'ng Words 
3^ iehning .Affixed Words • 

37 Punctuation ' 
h3 Meaning of Vords in Context . 
l*'6.Most Preci"se Vord, in Context 
18 yord Definition Jx. Context 

t^9 Word Definition in Isolation 

51 Mul^i-5ieaning ^ords 

52 Synonyns^S elect ion 

53 Antoi:ycs-5e lection ^ 

'5^ -Hoffionya -Pai*rs<-Selection 

57 Event Sequence 

58 Story Setting 

59 StorJ' Detail-Recall Words 

60 Stor>- Detaillpecall i'art's 

61 Story Det^ii-True State=ien€s 

62 Cause or Effect 
£3 reference 

"6^' Ccnclusicn-Fcfnaticn 

66 Pre^ictir./^ Fu'^ure Action 

67 Main Idea 

'K> Ch§ir act er /analysis 

71 Descriptive W^rds i ?hr§,ses 

72 Sensory Isagery 

73 IdioTiS or Figures of Speech 

75 SL^ilV 

76 Metaphor 

77 too^ ^ . 
* 78 Tine Span' and Porici 

^0 I.ifcerary ronss-T'ibl/i' 

83 P^aiitJy 'ini rar.tucy 

8^ BeaJliy5tranlasy-?ccjibi lity ' 

8? f^iXVtio r Pa rpCf^e ^ 



33 67 

19 ! 29 



11 
27 
7 
2*5 



33, 

10 
52 



23 i 31 

2h*\ 18 

18 ' 23 

3 10, 

'20 ! h3 

18 : 35, 

30 39 
17 
.17 



9 
21 



3i** 
10 
22* 

k 
3' 
7 
8 
-6 
5 

7* 

25* 
17* 

9 

^^r> 6 

26 J '9 



19- 

23' 38 
13 ' 19 

18 ! 29 

T , 13 
8, 18 



17 

7 

7 
0 

^8 

, 6 * 

c . 

8 
13 • 

L 
2 
8 
■ 6 
1 
8 
9 

1 I 



23 

1 

16 
16 
15 
2 
8 
13 
21' 
17 
6. 
3 
15 
7 
1. 

19 
16 



IT 

!' ^ 
; 10* 

12* 
16» 

> 2 
1 

-3. 

9 

12 
■3 
' 5 

8 
12* 
5 
1 
7 
1 

, 3 
• U* 

7 
3' 



5l« -^56 



22 
15 
3l« 

5 . 
29 
13' 
19 
ll» 

T' 
25 
28' 



38 
29 
53 
25 
60 
38 
37 

1' 
16 

51 
36 



27 ! 

18 j 32 
2-3 25 
13 ' 33 
■27 i 39 
21 hJ>i» 



17 
23 
3 
11 
21 

TS 

jO 
19 
9 

10 
1 
8 

lU 

17 
5 
2 
6 

11 
It 
3 

11 

iy 



■ 33 

uo' 

20 
26 
32 
27 
20 

2 
19 
12 
12 

It 
12 
16 
•2? 
20 
12 
' 8 
11* 
15 

9 
18- 
26 

i 

7 



2 

' 16* 
1U» 

19* 
20» 
31» 

, 25» 
18» 
28» 
11^ 

' 26* 
, 8 
, 21» 
. lit* 

20* 
12» 
23* 
16* 
■ 17* 
12* 
15« 
11« 

. 7 

2 

' 0 
; 3 
•2 

-■ 3 
■!» 

. - 2 
10 
15» 
■, 10* 
• 2 . 
. 3- 
11* 
6 
7 

, 11* 



62- 
31 
22 
21 

5 
U6 
31 
• 21 
22 

6 
38 
i.0 
1«3 
17 
27 
316 
28 

25 

36, 

13 

20 

27 

31 

17 

0 
'10 
15^ 
12 

2 

2 
10 
28 
12 

5 

11 
5 

16 
19 
7 



62 
U7 
U2 
38 
12 
78 
1.6 
I 39 
! 39 

1 56 
I 1»1 
i 5~3 
1 31 

i> 

; 31 

I lt7 . 
' 61t 
:■ 30 
i 50. 
1 27 
25 
^ 38 
■ h2 
I 27 

i 1 
30 

i 

lit- 
It , 

15 
20 
38' 
2lt 
7 

•3 
27 
11 

5 
22 
?8 

li 



0 

16* 
eo» 
it" 

7 

32* 
'15» 
19* 
17* 

'It 

.18« 

i 

7 . 

15* 
19* 
21* 

5 

lU* 
"lit* 

5 

11« 

11 
10 
1 
'2t)» 
1 
2 
2 

13* 
i 10 

10- 
12» 

2 
0 

11* 

0 
0 
6 
9 



53 
29 
6 

25 
8 

1*9 
16 



71 
30 
30 
37 
7 
67 
27 



11 1 15 
15 

!* r 3 

3-L 2*7 



I 

23 
29 

■ ^ J 



31 

27] 16 
10 j 12 
27 * 

!^3 



$3 
•♦5 
21 i 15 
19 I 19 

io ; 10 

12 I 23 

21 ! 3.3 

25 ! 2" 

12 ! 11 



0 

11 

16 
11 
1 

6 

16' 
15 
lU 
, 1 
0 

11* 

6 

8 

• 15' 
A 



0 
22 
15 
li* 
h 
6 

16 
32 
18 
10 
6 
3 
11 
6 
16 
29 



I 13 

1 . 
- 2ltf 
12^ 
-1 
' i8» 
11 
k 
U 

I -1 

: 10 
7 

. 5 

r T 

rll 

2 

-K 

■■ 2' 
-6 

! o' 

* 11 

' 12 
2 
-1 
0 

. Il 
-1 
3 

3 ■ 

0 

0 

17* 

h 

9 
6 
-6 

5 < 

' -2 

^ J 
' 8 



13 21 



8 



11* 



'27 



13 



20 ( 30 • 10 



17 



Httjftber oF Objectives ^on Which * 

0^f\*WGS Significant* 
(T6t3l. nvurtasr of ob^ctivei; 
ft tbi g'level=^2 ) 



lU 



'25 



* 19, 



r 



* 7h«rip; ^are fever thin 5 chances in 100 thr,t a difference this larcc vo\ild be '^&und xf the^c were^, 
in fiKity^no.^nr i. c. » the indicated gaici is statistically significant. ' 
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As they were in Table' 1, the vocabulary objectives for the level 3 test 
(no$. 45^ 46, 48,^ 49, 51, 52^' 53 and'54) are marked off by the two hor- 
izontal linVs in the ipiddle Of Table 3. These results parallel those 
discussed in th^ paragraph abov^. The vocaBulary objective was attaiiw^ 
at Govalle and mtz but not at Allison and Palm. 

The hotter row of ffgures in Table 4 indicates the total number cf ob- 
jectives on which there were significant gains at each school. At cnly 
one school (Govalle>'"V€re there significant gains on 50% or mote of the ^. 
full set of objectives. \^ • ^ • - - ^ ^' . 

Fourth grade results -are reported in' Tables 5 and 6: It shoa&be clear 
frcnr the dajta in these tvc tables that increases in mastery occurred 
'much' less frequentiy in fourth grade than in secondd and third grades. 
The program rbj^ctive was hot attained in any cf t\ie four schools, either 
ver all selected rbjectives or ort the vocabulary subset. In fact, there 
v;ere actually significant losses at Govalle on three objectives. 

* i ' ' • • 

In general, the results presented h&re are rather mixed, with sciae 
instances cf program objectives being met, and other instances in which 
the ^actual attainment level was considerably beloK^that set in the pro- 
gram rbjectives. Consistently, the least. amount of attainment was ob- 
served in fourth grade,- where the program objective^ were not attained 
in any cf the 'four schools, and at Palm sch9cl,» where the program ob- 
jectives were not attained at any^o'f the three grade levels. 

Comparison Between Bilingual and Hcnolingiial Students 



A ma jcr, ccncern cf both people who direct Bilingual Education ^J'^c^rsms^-' 

^nd .people who criticize bilingual programs is the question df, whether 
^he emphasis on speaking and reading Spanish has a positive or a 
negative effect ^n students' learning to speak and tc read English/ 
In order tr provide some infcrmation relevant to this concern, several • 
analyses were performed on the PRI data to compare the perf-ormance of 
Students who received bilinguaj^ instruction with those who did not. * 
These analyses consisted of a series of sign tests (see S. Siegel, 
Kon-Parametric Statistics , New York; McGraw-Hill, 1956-, pp. 68-75 for . 
a description cf this procedure) performed on the^ percentage of gain 
(percentage mastering post-test minus percentage mastering pre-test) 
for the respectiv^e grcups at ea,ch grade level from second through fifth. 
Because there was a large number rf cbjectf vr^<^ y^^r which the comparison 
were made, it was possible to use ^he z - Score approximation to the- 
binomi^i distribution (with Correction for continuity). Since the 
l>asic questz'on was wfiether or not there were differences between bilirgnal 
and inonolif>gu3l students, regardless of the^ direct! "^r of the difference*;^' 
a two-t.iilcd test procedure vas used. These analyses are summarized In 
Fables ^-ID. 

Considering Chese four table'g together^ 1 1 <:an 'be"^'nc ted that^in no case 
was the difference in percentage gain between bilingual and monolingual . 
st.udents statijBtically significant. In other words, students in bilingual 
classes increased their objective mastery at^ ^ whjLrch was neither 

greater nor less than the rate for students in mpnoli^gu^ classes. 
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Table 5 



• J*ercentftges of Fourtb- Grade Students Achieving K&stery co Pre aod Post TestsN 
Teacber-Seiected PRI Level Objectives * j J 

/ . 





•Allison 




V Hetz 


\ 




Pair? 


- f 


Ob.1ective Description 


Pre 


Bost 


.Gain 














,Pre 






9 Silent Letters 








63 


65 


2 






< 




67 


I 

f 

21* 


13 Variant Yovel Sounds 


30 




17* 


i*6 


















Phonetic Part s-Vart4si- Sounds 








1.1 


12 




.50 


^*7 


-3 








15 Pbofteric Parts-Blending 


30 




22# 


33 


3^^ 




39 


33 


-i 


3^^ 






22 Pronwuns- Referent ' * • 


JL2 


19 


7 


26 


17 


-9'# 








12 


16. 




25 Coc^ucds -Porting 








59 


59' 


0 


69 


69 


0 


55 


63 


3 


30 Sentence Bail^ding 


27 


37 


10* 


33 


26; 


-12 / 


37 


.56 




■SI 


33 


2 


31 PHlrase Inf :>rraticr* 


25 


30 






j 




32 


26 




> 






32 Affixes-Identifying 


12 


33 


21V 


39 






36 


35 


_ 1 


16 


31 - 


15* ' 


33 Affixes-5;iijJ.dinc V-rds 


• 






13 


ll 
















3^ Defining Affixes '-crls 




•s 






^1 


7 














37 Punctuation 










i-? 


1 






- 




























37 


i-3 


6 ' 


Host Precise v/rrd ir. ?:^r:zexz 


2" 


39 




3- 


35 




31* 








* 




Vord Definition in Context' 


2"» • 


25 ^ 


t 1 






✓ 


2T 




3 








V Vord, Definiti::^ in Isolation 








35* 


' 27 






39 


5 


2"^ 


28 




^51 Jtati-seaning '^ris 












/ 














52 Synonyns— Seleot*;On 








-5 




/ 


• 








-2 




53 Ai:tonyr3-SeIeot i;n 






7 






5 














5^ HotiC^r-! ?2iri-;**let'.icn 








32 . 


"1 




32 












5*7 iv^nt S^C— ence^ 


1 


1- 


1 




15 










iS 




-3 


55 Star/ 


























59 Stor>- r4t^il^r^r-.l ^ioriic 


-3 




-3 


/ 












26 


.39 




60 Storv' let ail-?e:i . - Paris 


* 






/ 


1 




26' 










• 


6l Story U^ti-l-Tr.* ftct^^t^nts 








4 


19 


3 


16 • 


19 










$2 fa^e :r Iff^jt 












2 


0 






2k 






"5T'-i'r:'?rer:T?*' — 












— 








19 




6c Fredict^n.- F-^WPFa::::- 


. ^ • 






26 


5 








3 ' 


'id 


19 








^ i 


£ « 




c 


2 














7: rr.ara-tcr'^-.^l/c. 














12 


20 




9 


12 




TI Descrittivc /trz3 & rr.reses 








2: ^ 


22 


2 


2^ 


2" 










• 72^ Se S sc r>' Ir ^ r - 














»• f 


^6 








• 


73 I;ila::3 sr r:-^-res ^.^ecr. » 


























75 ?ini> \ ■ 




















































n vt^d' » 




































12 




I ** 




_> 








*ED Li^'^r-'^' ^^^--^ <■ 








12 


^ 3 
















C3 Pealit.' ard 7 .rt z/ 




\ c 






' 22 




,20 • 


«- > 




*22 






6- rcalitylF^niasy-' os: : ..I/ 














^6 






22 


2; 






























?v<:r^^ Percent^ 




/' 










•: i :• 


2o , 






of ObJecHve^ 




V 




2^; 














c 


0 


2 


Perjents^c ot selected 


















• 






# 


objective on utuch- ti^Di^ 












0 














fica?*r ^ins ^re -irode. 


























!<u?^bcr of pbjectivcs on vhic-. 












2 






0 


































* Ihtre are :e-^r the^ > n .'ces 










^ t^ 




t r ^ 




vercr in f^tcl, no aain, i.e., 


" ho 




lin is statistics. 


../ si 











# Tkere are fever thin 5 chances \y, fat a ajfferer.ce ih::, l^r^e v-j.; •"' jnd 
.'•were, in fact, x:i loss. I.e., t'?f i'd-ca'ci 
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Percentages of Fourth Grade Students Achieving Kasteiy on Pre and Pos.t Test; 
.m<?RI' Level 3 Objectives ' 



Objective Description 



9 Silent Letters 
13 Variant 'Vcvel Sounds 
1^ Phcaetic Parts-Variant Sounds 
15 Phonetic Parts-Blending 
22 rroDOjas-P^ferent 
25 Cccpounds-Toming 
p Sentence Building 

31 Phrase Inf orriat i c-n 

32 Affixes-identifyir^ 

33 Affixes-Building Vc^r^si , 
3h 2^tizizc Afiixed Vcris 
37 Puhctvstlrn 

.^5. !<ean.:r.f: zT *zrts in, r^iter: 
^6 Kcs- Precise "iri Ir, Tz-'ext 

Vcrd !^*rinit<:r: r-text 
^9 ''»"ord.Le.*siti:^. .r. Is.-itirr 

51 X^ti-nc2ni.':x «:r;3 

52 Sz-ncr^^T^-Selerticn 

53 ^r.t : e . - :t : ; r. 
5^ rt^iC'"..'-. ra.-c-^-.er- 

5T Event £cr>c-' r^- ' - 

58 Stcr%' Cc ' 

Stcrv :-et^i = rs.:. ^ 
Stsr^' I<tai:-Tr-e 5^ -^-.e-er.- 3 

-2 rens::^ Ir- ' 



IE 



Post iOaln 



5^ 
30 
31 
30 
12 
.55 
27 

25 
12 

35 
31 

r ^ 

i** 
2- 

25 

22 



2: 



7^ 
; -- 

51 



- — - ^ r ' 



^'1 .171 1 



22 



; - 



76 

17 

39 
52 
19 
73 
3"^ 
30 
33 
'.6 
:? 
-2 
56 
:9 
25 

^6 
52 

2^ 



22t 
17* 

6 

22* 

7 

.le* 

10» 

5 

-21* 



12* 



---52vaUe . 

Pre !5o5-. i^Oiis 



2 



63 

33 
26 
59 

3i. 
.39 
16 

-5 

^2 



- ^ 



12 



rij-ber <?f Vbject I y*>s ' 
tM$ 3 e 1 J A2J. _ _ _ _ 
Hc-ver cf Objectives i^Ki. • 

# Zh^^K ire te^/C 5 ^ 



65 
i^2 
^2 
3- 

59 
26 
22 
35 
19 
51 

"? 

39 
15 
3" 
2" 
3" 
-9 
22 
21 



2" 
1? 
2 
21 

21 



:2 

2< 
26 



2 

1 
1 

-9#1 

0 

-12f 
-12# 



-5^ 



_ z 

2 
- 

2 
_ 1 

I2 

2 
-2 



-: 



58 
^9 
50 

II 

69 
3" 
32 
36, 

-2 

39 
52 
31- 
27 

Is 

32 
15 
2: 

26 

1-^ /I 

21 

1% 

3 



_Met2 



6'i. 
52 
i.7 
38 
13 
•65 

IS 

35 
2- 

56 

■52 
-2 



56 
19- 
36 
2- 

I3 

19 



2C i 



2: 
2" 

^6 
2- 

-^^ 

1 
12 



6 
3 
-3 

-3 
' 0 
-1 



3 
5 

15* 

5 
3 

9 

• " * 



Pain 



Pre 



27 

30 

3^ 

12 

55 

3; 

21. 

16 

I'O 

I 

r 

1; 

19 

r," 

l5 

2- 

2: 
- ' 



22 

:2-» 



2 



22 
22 



67 
31 
37 
2M 
16 
63 
33 
22 
'1 
■ 16 

✓ " 

39 
-3 

25 
36 
-2 

2a 

3? 
15 
21 
3> 

n !■ 

1? I 
19 ■ 

1^ i 

2: ! 



25 



vcrc> i' 



.1 - :t^t_3l. ■: .f. -^t 
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' / Table 7 . ' 

Percenttges of Bilingual aod Monolingual Second Grade Students Achieving Kaatery 

on Pre and Port Tests: 



All PRI Level 2 Objectives / 



• 

Objective* Description * 




Bilinwal 


/ KonolinRual ■ 


Pre 


Po'st' 


$ Gain/ 


Pre 


Post 


5 Gain 


• 

1 Ycwel Sounds 


ll 


Q 

✓ 


5 


0 


15 • 




2 Consonant 


8 


' 39 


31 


• 11 


^ 56 


?5 


5 Consonant SubstitJttion 


li. 




26 




•♦X 


7 
1 


7 S^-nables-SusSers 


33 


61 ) 


23 




S7 ' 

y » 


pn 


8 Hhyrlng tt^fd Parts ^ * 


5 




20 


11 


t 1 




9 Silent Letters 


23 




31 


2Q 


liO 


T 1 


10 Silent Vovels 


25 ' 


S7 


52* 


Ji r 


y^ 


£^ 


• 11 Yaritot Vowel Sounds-I 


11 






Q 






12 Variant VcJvel So^jhds-R * ^ 


ll 


26 


12 








1^1 Pfeonetic Parts 


3 




8 


7 

1 




A 


17 Inflected Vords, and Affixes 






Q 






IT ■ 


l8 Possessives 




12 


3 






P 


19 Adjectives/ 


28 








li7 


7 

f 


21 Pronouns 


20 








J7 




23 C^atr^tions 


2 


0 


1 


0 


T c 


0 


i26 Word Stmcture 
27 Verb Tense 


5- ^ 


"•7 
A I 


'12 






1 9 


/7 


17 




10 






3^ Defining Affixed Vcr^ds 


11 


26 






T7 

J i 


T c 


^7 Pbrase Defiritl^ is Ccr.text 






21 




hh 




W Word D^finitio:; in Context 












"5 


^9 Vord Definition in Iscla^ion^ 


9 


23 


15 


12 


2^ 




50 K:ilti-Keani:^ Vords, 


^7 




10 








52 5ynrn3rr^-^elei;ti':'" 


3 


13 


10 


10 




* -> 


' 5^ Hqsc^nyn rairs-Selectic^n 


12 


y y 








P9* 


55 Ho!^>5rap'ns*S«lecticrn 


35 


h'> 


7 






XO 


. 57 ivent Seq-.ence 


3 


1 * 










58 Stcr-/ Setting 


9 


22 


* '13 


' lii 


17 


1 


59 Story retail 


7 




18 








62 Ceuse cr Effect 




22 


8 


13S 


23 


15 


63 Inference 


it 


T c 




k I 


7 - 

, f 




6^ Cc;r^cl'Isicn-?cr:iatlon 


7 


IS 


11 




19 


t* 


66 Predic'-ir^ Put^e Acticrr 




t7 

■ 


. 7 




28 


17 


67 ^-aln^l2c-& • 


5' 


5 






11 


7 


63 Character /^j".a^ys-3-reei-.r.r 


3 


17 




8 


13 


IC 


69 Chkratter /j::a:> ci--Mctive 


9 


17 


^ 8 


' '12 


20 


3 


70 Cnaracter Analysis -Trails 


11 


12 


1. 


s 


15 


7 


72 Scrscr-/ IJi^-reo' 


5 


18 


' 13 


3 




3 


7^ FitTjrative Ezpreesicn' 


8 


■ 5 


*3 


7 


11 ' 


9 


77 K>^d 




6 


-2* 


6 


12 


6 


73 Tire Spar^ and Perlcd 


. 7 


ll ' 


7 


7 , 




7 


83 Hcdlit/ ar.i Far.tic/ 




12 


-1 


12 


"21 


9 


Avercre Percentare 


13 . 


PS 


13 


17 




I? 


5i2rber of Stalents ' | 


153 






* 

253 


260 





Kcciber of objectives on vuim ^&in vas 'greeiter fcr bilincual sv^dents « 20 
iissbtT of objectives on vhi^h ^ain vas cheater for TCnoling^oal students = 16 

. 0.05 {p>.C5/ 

# » 

Conclusion: Gains fcr tilir.rr-fel =cnc;linP'^:£ students vere net significantly 
different 



Achlrrlftg Kaietrr on Prt kod Pott Tet.t»: 
' All til Uv«l 3 Objtetlvtt' , 



Poit 



HopoliOBr 



. Po»t. 



E 



9 Silent Letters 
13 Vat^fat Jfip5#el Sound* 
U Pboftetlc P*rt»-VerUnt Sounds 
IS Pbonetld*.Pert»-Heodin^ 
2Z Pronouns ^Referent 
25 Ca«po«nds*Forsilng * 

30 Sesteoce Bolldlns 

31 Fhr&se Inforeetlon 

32 Affixes -Ideattfjins 

• 33 'Af ftxet-Bulldittg Words » 
34 Dtftnlng Affixes ttords 

37 PonctuetloQ 

45 Htentns of Words in Context 

46 Most Precise Word In Context, 
i^Word Otflnltloo tn Context 
^49- Word Dtflnltton ^n IsoUtlon 

51 Maltl-Mnlng Words , . 

52 J5jmpQj»s-Selectton 

53 AntOHTas-Selectlea . 

54 fiooooT^ Peirs-SeUctlon 
57 Event Seqaeoce 

• 58 Story Setting 

59 Story Det^l-Recell Words 

60 Story DetAil-Recell.p^rts 

61 Story Dst*il-True Steteskents 

62 Cease *of Sffeqt 

63 infer«>ce 

64 Concloslon-Fonastton 

66 Predicting Future Action ' 

67 Keln Ides 

70 Qierecter Analysis 

71 Descrlptl^ U^rds & Fhreses 

72 Sensory lasg^ry 

73^ Idlans or Figures of Speech 

75 Slsile. 

76 Ketepbor 

77 Mood 

78 Tl»e spen ea3 Period 
BO Llurery Forts ^Fsble . 

83 Kesllty sod Fentssy 

84 Seellty & Featesy-Posslblllty 
89 Author Purpose 



54 
27 
13 

29- 
7 

43 

21 

19 

20 
5 

27' 

33 
15 
22 
12 
23 
33 
20 
22 

,6 
11 
19 
17 
11 

0 
13 
10 

6 

4 
'12 
17 

8 
.3 

2 
12 * 

6 

5 
10 
16 

4 



Avere^ Percentege^ 



16 



'Iks^r of Students 



67 
34 
35 
49 

'10 
61 
35 
28 

. 35 
8 
44 
28 
43 
20 
21 
19 
34 
46 
21 
35 
25 
25 
34 
29 
18 
4 
22 
11 

-12 
4 
9 
18 
30 
16 
8 
5 
18 

5 
21 
25 

4 



'24 



13 
7 
22 

3 
U 

14, 
9 

as 

3 
17 

2 
10 

5 
-1 

7 
11 
13 

1 
13 
19 
*14 
15 
12 

7 

9 
1 
6 
2 
5 

6* 
13 
8 

5. 
3 

6 s 
3 
0 
11 
9 
0 



.'43 
22 

8 
40 
20 
20 
15 

3 
30 
25 
30 
\U 
22 
10 
24 
27 
15 
25 
10 
12 
21 
19 
12 

0 
U 
12 
10 

5 
5 

17 
8 
2 
3 
9 
6 

' 4 
12 
13 
5 



r 



56 
39 
35 
34 

67 
36 
22 
29 
12 
Si 
42 
• 45 
29 
30 
29 
38 
49 
26 
36 
21 
20 
53 
31 
17 
1 
22 
17 
14 

\ 
10 
15 
•30 
'23 

7 

5 
16 
12 

6 
18 
23^ 

5 



13 
17 
Vf 
10 
9 
27 
16 

X 
14 

22 
17 
15 
15 

8 
19 
14 
22 
11 
11 
11 

8 

12 n 

12 

5 

1 

8 
^5 

4 
' 3 

5 

6 
13 
15 

5 

2 

7' 
'6 ' 
2 
6 
10 
0 



.15 



26 



11 



190 



170 



248 



220 



Bcaher of objectives on which gsln wes greeter for blllngtisl scu<Seats « 13 
fcaber of obJec;tlves on which geln ves greeter for ^nollngael students* 21 

z • 1.20 (p > 'M\ 
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Table 9 



\ 



Pwfeenta^es of Bilingual and KchoiipgaX&l Fourth Grade Students Achieving* 
^ l^ter^r on Pre and Post Tests: 

. All PRT L6vel 3 Objectives 



'.Objective Description 



Pre 



Bilingual 



Post I % Gain 



ttonolingual 



Pre Post I S Gain 



9 Silent Lett erf . 
13 'Variant Vovel Sounds 
;Lt Phone;tic Parts-Variant Sounds 
^ 15 Phonetic Parts-Blending 
* Pronouns-Referent 
25 Coopoionds -Fording 

30 Sentence building 

31 Phrase Infcrzaation 
Affixes-Identifying * 

33 Affixe&-.Bi^lding Words 
3^ Defining Affixes Words ' 
37'PUDctuffticd 

^5 Kedning of Words ^ Context 

Kost Precise Word in Context 
i*8 Word Definition* in Context^ 
^9 Word Definition in Isolation 

51 K5lti-!ieaning Wcrds^ 

52 Synon^ES-Selectirn, 

53 Antonyas-Seiecti:". 

5^ Hoaonyr: Hairs-3eleoticn 
57 Svent Sequence * 
53 Story Setti:.^ < 
59 ^^^ory Detsil-Pecall Words 
Stor^' ^^t -.*-?ecall Psirts 

61 Story i^taiI-Tn:e Staterzer.ts 

62 Cause -of Zffect 
^3 Inferer.ce 

f>\ ConcJuslcn-?crr:a*icn 

66 rredioting F-t^e kowzt 

67 Main Idoa . , 

70 Character /-nalysis \ 

71 Descriptive Vc^rds & Phrases 

72 Sensory Ir^aeery 

J3 Idior:s or Figures of Speech 

75 Siniie 

76 Metaphor 

77 Kocd 

78 Tire Spar* ar.dr2r:.od 
80 Eiterar^' For:ti-F^*.'cle 
83 Reality cnc Fantasy. 

8^ Peality h far/.ary ?0£::ibility 
89 Author P' jft ^re' - 



Average Percental 



61 

37. 
38 
33 
21 
58 
3ii 
32 
23 
13 

33 

37 
33 
3i* 
3^1 
50 
20 
32 
*18, 
28 
3^ 
3^^ 
18 

0 
25 
15 
17 

I 
10 
21 
33 
ik 

10 
8 
21 
21 
11 
25 , 
27 



72 

1*2 
' 35 
17 
65 
33 
27 
27 
17' 
53 
1*5 
i*9 
-.39 
29 
31 
UO 
1*7 
27 
37 
.17 
29 
35 
29 
21 
2 
21 
20 
20 
6 
15 
21* 

35 
37 
13 
7 
21 
11 
11 
21 
29 



11 
6 

7. 
•1 

•5 

\ 

■ It 
7 

12 

5 

2 
-1; 
-3 

6 
"ii3 

7 

5 

1 

1 

I 
-5 

3 

2 

5 
3 
2 
5 
3 
2 
3' 

"3 
_i 

0 ■ 
-3 

0 
-1» 

2 

■ I 



5«» 
38 
3i7. 
33 
lU 
60 
31 
26 
28 
• ■13 
37 
33 
J.8 
31 
30 
28 
33 
i.1 
17 
35 
15 
25 
3i. 
27 
17 
0 
22 
?3 
15 
1 
13 
20 
1.1 
17 
5 
5 
12 
11 
9 
22 
•27 
T, 



* I 



H;r-;ber of Students 



61> 

UO 
1»3 
17 
*66 

UO 

20 

56 

39 

!*6 

39 

33 

33 

1»2 

51. 

20 

33 

15 

28. 

38 

30 

20 

1 
25. 
18 
22 

3 

-15 
22 
bo 
23 

-•8 

11- 
■ll4 

20 
27 



10 
6 
3 

10 
3, 
6 
3 
• a 

12 
•7 
19 

6 
-2 
- 8 

3 

5 

9 
10 

3 
-2 

0 

3 

I 

3 

3 

1 

3 
-5 

7 

2 

2 

2 
-1 

6 

I< 

3 
' 2 

0 

5 

-2' 
. 0 
-2_,: 



1^ 



2S I 23. 



KuKber of objectives vhic'rf >;3dn vac ^r'?ater for Bilingi^al students = 1*5 
Kuaber of^"cb/<rctives on vhich ^air. vas greater for Monolir^cual students = 2l* 



Conclusion: 



Gains f'r 
different 



■ . ^^ 1.28 {p>.05)' 

Bilingual Lri I'- ncllncj'vl St^udentn vere* not signif icently 
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. • ■ . Table 10 ' 

Percentages of Bilingual and Monolingual Fifth Grade Students Achieving 
Kastexy on l»re and Post Tests: 

All PRI I^yel k Objectives 



Ob.lective Description 



13 Variant Tovel Soxmds; Digraph 
1^ Phoietic Pctrts .-Variant Sounds 
15 Phonetic Peyrts: Blending 
22 Pronouns: Referent 
33 Affixes rBuilding Words 
ih Defining Affixed Words • , 
*35 Defining Affixes 
36 Punctuation ;Cc=3as 
U6 Most Precise Vord in ^Context. 
t8 Vord Deffaition in Context* 
^9 Word Definition' ip Isolation 

52 SynonysJs: Selection 

53 Antonysis: Selection 

56 Reteronyrs; Selection 

57 Event Sequence 

58 Story Setting 

59 Story Detai,!: Recall 

62 Catise-cr Effect " 

63 Inference 

6^ Conclusion: Foniation 

65 Concl'osion: 

66 Predicting 

67 Main Idea: 
70 Character Analysis: 

' 73 Idiocs • 

75 Sidle 

76 Metaphor 
Hood 

78 Tlse Spin and Feric^d 

81 Literary' Fcr2? : Satire 

82 J^iterary Torres: M>tn 
"83 Reality and Fantasy 

85 Fact and Opinion • 

86 Author Techniques: Pers-uaslon 

87 Author Technique: Ircny 

88 Author Technique: Altered Syntax 
Author P'orpos^ 

96 Synbollr4 



;dentification' 
FaVjLTe Action 
Sunzary 

Traits 



Average P^rcerr.'''^^ 



Surbcr of Students 



Pre 



51 
h6 
51 
29 
Ih 

A3 
15 
6 
56 
3h 
18 
32 

19 
32 
12 

7 
15 
15 
' 11 

9 

11* 
8 

11 

11 

11 
k 
2 
2 
9 

12 
3 

15 
7 

10 
k 
2 

12 



Bilin^al 



Post 



51 
51 
52 
38 
22^ 
'25- 
20 
10 
60 
U6 
19 
55 
27 
39 
11 
8 
23 
20' 
Ik 
15 
13 
12 
11 
13 
17 
12 
'3 
9 
17 
13 
11* 
23 

la 

11* 
7 
13 



166 



% Gain 



0 
5 
1 

9 ' 
8 
12 

5 . 

h 

k 

8. 

1 

3 
- 8 

7 
-1 

1 
10 

5 t 

3 

-1 

0 
2 

, 6- 
8 , 

^6 ' 
7 
8 
1 

n 

8 

3 

2 
10 

5 

1 

h 



Pre 



1*3 
39 
1*2" 
18 
' 9 
12 
12 
10 
52 
31 

33 
Ih 

'23 
5 

11 
11 

6, 
13 
15 
3 
5 
1« 

7 
5 
3 
1; 
8 
11 
* 3 
13 
^3 
7 
5 
2 
9 

5 



11" 



23'^ 



_Monolin^al 



Host r> Gain 



55 
Uo 

.«? 

10 
. .15 , 
9 

65 
• ^ko 

26 
35 
17 
"38 
10 
7 
17 
' 17 
10 
17 
18 

IQ 
' 7 

8 
12 

8 

6 

7 
12 
15 

9 
16 

6 

9 

7 

5 

•11 



18 



277 



12 
1 
8 

9 

8 
-2 

3 
-1 
13 

9 
11 

2 

3 
15 

5 

3 

6 

6 

1* 

3 

7 ' 

2 

U 

5 

3 

3 
3 

h ■ 
6 
3 
3 
.2 
2 
3 
2 



Huaber of Objectives on vhich e'^ir* vas greater for Bilingual students = 17 ' 
Huaber of objectives on vhich c&in was greater for Monolingual students = 16 

' z =-0.00 (p>.05) 

, Conclusion: Gains 'for Bilirigaal and Monolingua;. students, were not significantly 
• different 
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There were sqme interesting patterns, hpwever, that are worthy of note 
for future* iovestigatioh, Re^ri;i^g to the Average Percentage ^figures 
in Zftbles 7-10, "it can be npted that there appeared to be some reversal 
of relative performance of bilingual ^arid monolingual students across 
grade levels. .That is, in second gr^d6, the a^eragfe percentage"mastery 
was lower for bilingual students on both the pre and post' tests, even 
tho.u^h the^pre-post gain^was the same as for monolingual students. In 
third gi;ade, the avetage post-test'mastery was. still lower fot bilingual 
students, while in fourth grade it was slightly higher for bilingual* 
than for monolingual studeots, and in fifth -grade was definitely higher. 

Comparisons Among^ Students in Bilingual, Team, and MQn<>lingual Classes 

One of the ma jor decision questions indentified for this ''evaluation 
conceirns "the value of having bilingual teachers form teams with niono- 
Jingual teachers and share classrooms so that more students could re- 
ceive bilingual, instruction. That is, one bilingual and one monolingual 
teacher would trade classes for part of the ^day so that all children 
in those two classes would receive some instruction in SpanjitSh during 
th^ day. Students in both classes could be classif-ied as bilingual 
in that they, all receive instruction in both English^and Spanish. On 
the basis of interviews with teachers ,^ however , it was suspected that 
there might be' some differences in the way these classes were treated 
with respect to such factors as the percent of tide ^pent in Spanish 
instruction and the * time of day at which it was giver( that might affect 
students' performance. Accordingly, some further analyses wer^ pe?- ♦ 
formed with the addition of a third clas4 type (team), defined by 
separating students who were in a team class from the previously defined 
group of students receiving bilingual instruction in order to deCfermine 
if there were performance differences among bilingual, team, .atid mono- 
lingual students. 

. ' ■ V • • 

The analyses performed to answer this question were sign tests^;s-ixDilar 
to these performed for the overall bilingual vs. monolingual comparisons. 
However, the actual numbers of, students varied somewhat from those, ^fse^' 
in the previous analyses. In some cases, there were no team classas 
in some schools at^certain grade levels. When this happened j data from 
the entire school were left out of the analysis for that grade level 
This was done to ensure that possible differences between class typea* 
were not confounded by differences among schools. Results of these -s- 
analyses are reported in Tables 11-44. 

As indicated in Table U, none of the three' comparisons resulted in j 
a. statistically significant difference. 'Thus, it cannot be concluded ' 
-that students in aa*' one of these thr^e cTSsB types increcur^ theii' . * 
objective mastery to an:/ creator extent than students in the other 
class t3rpos. There i3> hovover. somo reason to susnect that thr»sc re- 
suits laay be somewhat misleadinr; in this case. The post-test mastery 
percentage for tean students are considerably^ above those for hilincual 
students, the actual percentjage mastery being higher for team students 
on 3ii of the.^1 objectives. Applying the sign -test to the C(!anparison 
between bilingual and team post-test percentage only results in z-value 
of which is indicative of a difference at veil beyond the". 05" 

confidence level. 
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Similarly, a comparison between monolingU6Ll''>Qnd bilingual students . . 
^indicates a higher percehtage of mastery for mdnolingual students on 
3'* 'Of the ^1 objectives (z=U,22, p .05-) • The post-test difference 
between monolingual and team students is not statistically signirficant^. 
Thus, the conclusion thi5tt -the differences in gains were/ not signifi^ 
cant must be qualified somewhat by the fact the strai^t ccanparisons 
of post-test percentages indicated superiority of both team atnd mono- 
lingua^ classes over bilingual classes. • 

Results fcr third grade were rather straightforward, as indicated in 
Table 12. None cf the ccmparisons resulted In statistical significance, 
indicating that "^a ins were about the same for all'^three grcuprs. This 
conclusion is fujfther borne out by the observation that average gains 
were nearly identical for all three groups. There was a tendency for 
. students in bilingual classes to attain somewhat higher percentage^ of 
mastery than students in team or monolingual classes, but tlie difference 
is not great enough to req;uire qualification of the interpretation. 

The comparisons .fcr fourth grade indicated a statistically significant 
differei^ce fayoring monolingual over team classes, as reported in 
Table 13^ -Differences betf?e€m bilingual and team classes and between - * 

bilingual and moholinguai classes, were not significant. . 

Table 1^ presents the comparisons for fifth grade^. In this case there 
was a significant difference favoring team over bilingual classes, with" 
the comparison favoring monolingual oyer bilingual classes approaching 
significance. 

Taken as a whole, these analyses do not present a consistent enough 
picture to provide any general conclusions. In one case (second grade) 
it appeared that team classes might ajc-tually be superior to bilingual 
classes, although the actual test pf gains did not indicate statistical 
signif icarfte. In another case (fourth grade) a difference favoring mono- 
lingual over team classes was found, and in still anothe^^'-e^se (fifth grade) 
a difference .was found favoring team over bilingual classes.' About the ' 
cnly conclusion 'that can be drawn appears to be that- the teaming situation 
did not seem to cause any great hartrt to th§ Students, and, in some cases, 
msty even have resulted in increased perfortftaincei 



\ 
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Table U 



T^erccnttges of BUingua;. Teto. and Hoaollngufla Second Grade Students 
;Achieving Kastery on ^Pre atid Post' Tests; . 

All JRI Level 2 Objectives • V 
(Allisoori CovjOle, Pala only) 



_bbjec;ttTe Description* 



bilingual 



^Prej Posx I X Jain' 



Pre 



Teas 



Post 



> Honoll-^^uol 



1 VovetJ- Sounds . , 
• 2 Oonsostiant •* 

*5.Cooaonant Substitution 

7 Syllabies-Huabers 
^ 8 -Bbjrnlng tford ^'art.s > 
* 9 *8ia«it Letters ' ' , 

10 Silent Vovels 

11 Variant Vbvel Sounds-Y 

12 Variant Vovel Sounds R 
1^ Phonetic Parts* *~ 

17 Inflected Vorda aai Affixes 

18 Poscessivea 

19 Adject lyes ^ 
21 Pronouns 

23 Coatrabtions 
26 Vord Structure 

• 27 Verb Tease 
3J* Defining Affixed Words 

. J»7 Phrase Definition in Context 
W Vord Deflnitrioij in Coritext 
>9 Vord Definition in Isolation 
50 Multi-Meaning Vord3 
52 Synonyaa -Select ion , 
5^ Hoaonya Pairs-Selection 
55 Hceographs-fi'electi'^n 

57 Event Sequence 

58 Stcry Setting 

59 Story Detail 

62 Geuse or Effect 

63 Inference 

&k Conclusion-F^rnatlon , 

66 Predicting F-jfii-e Action . 

67 H&in Idea 

68 Character Anal>'s is Feeling 

69 Character Analysis -Motive 

70 Character Anal/sis -Trait 3 
72 Sensory Xr;agery 
7^ Figurative' Expression 

77 Hood 

78 Tlr*e Span and -Period 
8? P^allty and Faatogy 



Averare ?ercer,yi4-c 




ffuaber 0/ StuigntS 



15 
kk 

■ 6 
17 
^8 
10 
10 

1. 

31 

1- 
3^ 
2k 

0 

3 

2( 

8 
ih 

35 

li 
20 

0 
k2 
28 

U 

7. 
10 

it 

U 
4.3 

3 

k 

15 
6 

.7" 

11 
3 



6 

#25^ 
31 
.63 
7 

•*U0 

52 
12 
12* 

6 
^»2 

H 
30 
37 
. 7 
21 

k , 
27 
36 

:28 

21 
39 
• 6 
51 
.37 
13 
2k 
• 25 
25 
15 

15 ^ 
16 
1 

13 

12 

2k, 

12 

y 
13 



-1 
22 
16 
• 19 

.23 
zk 
2 
2 

5 

11 
3 
.•^ 

13 
7 

18 
0 

19 

22 

-7 

17 

19 . 

-6 
9 
9 

10 
/ 20 

18 

15 

11 

11 
' 3 

-2 

9 

-3 

13 
6 

. 

-7 
10 
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fe)* of objectives on ^Icft gain was greater for Biim^al than for Tcaa students* - 9 
Ho. of objeotivcs on wliich ^aiq v^s greater for Xcaa than for Bilingual students -28 . 

Conclusion: Cains for Sllingual an^ Tc^vstudcnts differed significantly ^'^^ fP^'°^> 
in favor of greater 'gains |or Teaa students . 



CoBparison 2: Bilingual vs. Monolingual 



So. of objectives on ^idi gain vas* greater for Bilingual than for Monolingual 
students » 12 ' * 

Ho, of oblcctives on which gain, was' gf eater for Monolingiial than for Bilincual 

students - 24 . ' . 2 -1.83 (p> 05) 

Cpnclusion: Cains for Bilingual and MonoUri|u^l students did not differ significantly, 

Qoc^Vison 3; Tcaa vs* MonoUncual ' , ' ' , 

,Ho. of ObJcCffivcs^oiKwIiich gain was greater for Tcoa than for Monolingual students - 22 
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APPiSNDIX R 
* INSTRUMENT REPORT 



^ 



CALIFORHIA ACHIE7QIENT TEST - READIHQ. 



Date/Period^ of Adminlstrajtion: 
Population: 

Administered By: 
Data ^Collected By: 



«ay, 1974 

Students in bilingual classed, . 
grades ^7-12, plus approximatcfly ^ 
equal number of control students 

Secondary School Bilingual Teachei;s; 

Office of Evaluation Sfaff ^ ^ 



R-l 



397 



. ; ' DESCRIPTION- OF CALIFORNIA ACHIZVEMEN^ TEST 

. " Huaber of fuialpl8tration> of thfe Instrument - . 

• * ■ ^ " • ■ . • ... - 

One ' " ^ ' * . . * 

^ Location ot adalnistratlon ' . - * 

Ixi classrooms 

Prpbleas vlth the aeasiire or with the administration vfalch gjght 
affect ,the Validity of the measure 

• , ' - * . 

Individual variances In administration procedures usfed by classroom 
teachers / . ^ 
• ♦ 

Trainlrfift of the administrators 
None ... 

* - * 

. Brief description of the. Instrument ' v 

Standa^lred aclilevement test battery with norms. Two tests were 
administered ~ Mathematics and Verbal/Comprebenslo^. 

* Rationale for the i nstrument j 

l«7el 

^equivalents and on a national level, i ^ , 



providi assessment of achievement ^levels coiq)arable In grade l^el 



Develoi^er of the Instrument 
CtB Mcgraw Hlll ^ " ^ ' 

Development of "th^ Instmment ' • / 

Proce^^es'establdLshed T)y CTBT - HcgrawHill 
Standar41zation of the Instnnaent^ 

Standard administration instructions are provided in tbe^ Test Hanual 
Reliability and validity of the instrument 

The reliability of both the IJathematics and the Verbal/(^mprehension Tests, 
as sus^rlzed by Kuder-!llchardson Formula 20 coefficients^ is. acceptable* 
Coefffclents for different nation-wide samples range generally from 0,93 
to'0.96. The available, tjest manuals do not provide anj^-^^ldlty data.. 
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Appendix R 

kaaiyBis of Itestilts for the CAT Reading Test^ Levels S -and 5 

The CAS Beading Test vas administered to gro^s of Ijillngual and . 
cOTtrol students at Hartin Jimior High School and Inatin and Johnston . 
High Schools during the first -week of April, 1974. 

It vas originally planned to give the test to cc«5)arable groups 
of .students at Allan Junior Hi^* during the first vedc 'of "May, hut 
there vere not enotigh zaachine scorahle ^ansirer' sheets arailahle and. 
replaceaents^d not 'arrive in time to finish the testing vithcmt 
causing aajor di&nq)ticm to end^of-year activities, so the testing 
vas cancelled. . The test itself yields three sc<xpies-Vocabulaiy,' ^ 
^Ccegr ehens iont and total* Although grade eguiv8jim|; scores ^^n he 
^'ohtained, the analyses ve^ perfomed on the rav scores (i.e., the • 
zxuaber^of- items ansvered correctly), v • . . 

Originally, plans called for the control groups "to consist of stu- 
dents vho*h^ volunteered -for the bilingual classes- hut could not 
he acc^ed hecause the classes had heen filled* Sowever, because 
of the. late start that the.progras had, the volunteer process had 
to be abandoned in^ favor of selwrfcing already ^dlsting classes* 
The project evaluator mei individually vith the bilingual teacl^ers • 
in orcter to help them select control classes vhich vere « nearly 
coc^Jareble to the bilingual classes in terms of ^ subject are* 82id 
'•achievement' level as possible. Since the procedure used vas ad- 
mittedly an inrprecise one and the possibility of pre-existing 
differences betveen grotps vaa not fully controlled for the con- 
trol groigps used here are not control groups ip. the ritflctest sense*, 
but are the closest approxlaations to true, conlirol groiq>s that could 
be found^ xinder ^the circxmstances* ' • ' 

A siTTTtaary of the ^analyses perforzaed on the data froB Kartin' Jimior 
High are reported in Table 1* The analyses, consisted of a-series of 
one vay analyses of var^^ance yith tvo groups (Bilingual and Control) . 
This procedure" gives the saiae results in^eras of a statistical pro- 
bability levreirSs vould a- series of independent groups t-^tests. It 
v^s 'tised in^preference to the t-test sissply^becsiise there vas a -large 
nuBber of siich coa5)arisons to be aade and a coeputwr program available, 
-to do the analysis, of variance, vhUe t-tests vould hare had' to be 
hand calculated. * 

. . ' * : 

. It is appar^t from the data* rq>orted in Table 1 that th€? neah scores 
of the, bilingual group vere considerably higher than those of the co?a- 
troi group on both' the^ vocabulary and the ccesprehensioo sced^s, as veil 
as on total ebor^s- • - ^ , • ^ 
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TABI£ 1 



Sitrmafy of Analysiai of CA? Reading 
Scores at iiartln Junior Jigh School' 



variable 


Bilingual 
Students 


Control 
Students 




Gr&de Eqiiivalezit 
Correspoading ta 
Jtooa 

BilinJtuftl Cootro J 


Keen 


H 


Mean 


5 


7-Rati6 


P 


Btading Vocabulary 


2S.87 


55 


18. ¥r 


32 


lU.TSS 


* 

<Q01 


7.3- 


* 5.9 


Reading COTprehenslon 


25.36 , 


55 


18.30 


30 


17.166* 

< 


^001 


7.5 - 


■ 5.7 


jpotal 


U9.2U 


L 55 






21j85i* 

IT 


<6oi 


7.6 


5.9 



f 



Subject to the linitatioa that the gt6^3^B say not hare been fully 
cce5>arable to start vith, this is evidfence that' the prograa objective 
vas Dct in this eirea at this school. 

S I nil ft r analyses vere performed on dajta obtained fros tte tvo senior 
high schools and are sxemarized in^^^le 2» There is sharp ccmtrast 
betveen the results for these tw^ schools*; at Austin High, the ccmtk)l 
groiq) scores- vere significantly higher than those of thp bilingual 
group, while at Johnston the bilingual- and contarol groups did not , ^ * 
differ vith jrespexrt to any of the three sea^xures. Once again, hov- 
wer, interpretation of these results is subject to the limitation ^ 
that there is no certainty that the ixilingual and control grotq^s 
vere ccc^arable to start with. ' ' - . 



<1 



In sizsaary^ the results obtained vith the CAT Le^el k and Level 5 
Reading Test9 pr6$ented a nixed picti^^ vith respect to differences 
between grot^s of biling^oal progran and cont^rol students/ Al- 
thbugh every attempt vas made to ensure coc^^arability of groups 
Vithin schools, vithout core infonsation .(such as pre-prograa 
CAT reading scores for .the sazse 3t]adents) i^ is iispossible to place 
a great deal of cOTifidencfe in these results. 
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Sam liji Analysis of CiEP-'Beading Scores 
at Austin and Jcdmstioa Bi^ Schools 



"V 



School 



l228tin Hig^ 



Jdimstoa High 







Studsits ' 






,1 &?ade 1 ' ' 
JBk^ulmTegfe' .-^ 
















• to 


Ifeen j 


Yarilthile 


Mean 


9 


Heaa | 




F-»Ra$io 


- P- 


Bil.- 




Reading Vocabulary 


17.13 


39 


2l».19 


37 


15.091^ 


<Gbi 


7.8* 


10.3 i 


Beading Coaprehension 


IT. 31 


39 


2^.30 


3T 


lH.19l» 


<.ooi 


.6.9 


* 9;8 


Total \ 






^ h8,k9 


3T 


l6.29r 


<ooi 




10.1 


Beading Yocabulajy 


20.23 


18 


2D.h6 


2% 


.po8 


>.10 


' ''8.9 


8.9 


> 

.Beading Coaprehension 


21.33 


18 


19.76 


2^ 


.^^77 . 


>.;«)" 


' 8.6 


8.2 


Total 


lti.6l 


l8 


ho,25 


2l» 


.130 


>.!o 


9.1. 


8.6 
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^ ' APPENDIX S 
IHSTRUHENT REPORT 



I. 



PRUEBA DE LECTDRA, LEVELS 1 AKD 2 (ELHIENTARY) 



Date/Period of Adsdjilstratlcm: 



JPopulation: 



Adainistered By: 



Data Collected 



Level 1 - May, 1974 

Level 2 - October, .1973} -May, 1974 

All Students, in Bilingual Classes, 
Grade* 1-5 

Billngi:al Teachers 

Office of Evaluation Staff . 
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Jor e»<* Cr«4e' student la » blllB*u«i cl^ iwu_'io7V 

LcfeetiOB of ^1r,1^^^fL ' ' ■ . 



Iq the elHtri>ou 



"/ 



>&ff eet thft 



Idee 

Brief itmcM-ptioa gf th> tartnaent 

*0 te«t t^cttmlary. «eB» teit Speed of CcByrebensloat and 



B^tlocala for th» imrh^,^^ 
Pwlopaea t of the ln»t,nr,»r;f • ' ' 

^L^ikJL'^d^:; "Jt'Si'' -»=i=i»ter;i to group. Of Spanish and 

thrbLl?^f73aS?ve^?;ie2S^.T'J?^*'^** ^'^ ^««^ on V 

lee. able stud^ts: ^"""^^ '""^ "^"^^ to dl»crl«lc«te hetveen aore and ' 

Standardi zation of the Ifastrua^nt 

The teat publisher recomends use of m^^^.i 

However, soee rough nor^^Jve S?a is rfS.^ '^^'^ *«»*f ' 

in Callforiila, nomaiive data is offered, baa-ed on a I97O rtudy conducted 



Hellabiltir and validity the instrmi^rt-. 
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^ , Appendix S 

Analysi s Of Results for Elementary Spanish Reading TMtsi Pruel)a 
de Lectura^ Level 1^ Form C- (L-l«>GEg) \ - T 

* t 

\ 

Students in bilingual first grade; classes were administered Level 
1 of the Prufiha c!ft .-Leotura in late April and earOy May, Since no 
pre-tests were given, no assessment of gains dindng the year can 
he made» Pre-tests verje not given at this level hecanse it vas > ^ 

felt that, the test vould he much too difficult for entering first 
grade students, causing them much frustration and anxiety, and. 
yielding no useful information. The data^ collected' at the end of 
the year, ^^ovever^ can he used to make some ccnparisons vlth pub- 
lished nonnkt^^e information, as veil as to provide, some baseline 
information foKthe folloving project year. Mean scores for first 
grade 'students dre reported in Table 1. 

On the whole, these dafea co5par^'''favorab3y with the normative 
information, since only-^neschool (Govaile) appears tobe appreciably 
belov the norm. * Jt is interesting to note that Metz .and Pala 
Schools, vhich typiceJJy have lover scores on English achievement^ 
measures than Allison and Govap.e Schi>ois, are somewhat higher .^n ^ ' 
this Spanish achievement test. This may be a reflection of dlfTerences 
in instruction or of dlff^encea in the extent \o irtiich Spanish is 
the dominant lang\iage in the respective neij^iborhoods; wi^^^^tsnly theae 
scorep. to go l{jr, it is impossible to say. It should be ndted that, 
although these end of year scores coapare veil with noraiative information, 
end of year* scores for the higher grade levels' in the ji^oject schools , 
stood sa»5what higher in relation to the norms th«n Jflrst gx^ide. That is, 

^^^''^^ ^''''^ ^^'^ ^^^^ *o the n©nn, scores for * 
second and third grades vere appreciably ibove th^ respective nonets. 
This 1& probably a reflection of the greater ezaptosls on oral language 
development activities in first grade. However:, these relatively lover . 
scores Tor first grade students may also be sceia cause- for concern 
necessitating close scminyj^^ these children's progress in Spanish 
reading next year. • * 
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Table 1' 



End-of Year Prueba de Lectura t teans for 
Flrsl; Grade students l^a Bilingual Clashes - Toteil Scores 

5 



School 


Kua1>er 

of ' . 
Classes 


Number 

of ■ 
Students 


# 

Keafi 
Score 


Allison 


It 


72 


21:93 ' 
« 


Govalle 


. 3 


26 > 


18,85 " 


Metz 


2 


35 


23.03 


Palm - 


2 


• ■ 17 


• 28,53 


Tetal 


11 


150 


22, UO " 



Note: A score of 23 corresponds to the 50th percentile . 
for Pirst Grade students taking the test. The overall mean 
for the normative group of 101 students is 25* 8, 
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Analysis of Results for Elementary - Spanish ReAdiTi p Tests > Gtodea 2^5: 
Prueba de Lectura^ Level 2. Forms C and D (Ii-2>^^^ L-g^DffiT * / " ^ 

_ students in bilingual classes in grades 2 throu^ 5 were administered • • 
Level ^, Ponn C of the PzHieba de Legtura as fi, pre-test in October; 1973, 
. and Level 2, Form D as a post-test in April, igjk. Analysis of the 
/ data -obtained are reported here for the total scores only, separately 
for each^ade. The-basic analysis ,pf the .data consisted of a series" ' ' 
of repeated measures analyses of vailitnoe, allowing cceparison .among 
the four schools' (group .effects) , between pre-and post-tests (trials 
effects), as well as 'analysis of differential pre-post gains among ' 
schools (groups by.. trials interaction). These analyses are reported- in 
Tables 2 through 5^ , ■ , . • 

• ♦ 

Discxissidh of resulCs for 2nd pcrade ^ . - ' 

As indicated in Table 2, average gains for all four schools were ppsitive 
. and substantial, ranging "frojn U.91 at Allison to'9.27 at Palm." The 
. . overall gain of 7.05 is . sta$;isticaily significant .at well beyond " 

nomaUjr acceptable levels of probability. That is, 'it is' safe to con- 
clude that- the observed differences between pre and post test' scores.-'' • 
represent a real gain'. There were also significant differences ajBong 
the four schools, inspection'^the top' part of Table 2 revealing that 
scores were -about the same for Soyalle, Metz, and Palm schools-, bvtt V"- 
were considerably lower, on. both We and post, tests at Allison. ' The lack 
of a significant Groups by (Tri-als^teraction indicates that there was 
no differential in gain among the four schools. In other words, it can- 
not be concluded tliat students in any one school actually gained more 
than did students in lany .other' school. ► ' 

^ Another vay of looking at these scor^es is in relation to published 

norms for the- test. As indicated above in the description of the 
Prueba de Lettura, scane lia^ited standardization data are available ^ 
from a project conducted in California in the spring of 1970. ^ Al- 
/ 'thou^ that^udy did not restdt in the production of extensive conversion' 
. Tables for converting raw test scoi^'^e^ into percentile or grade equivalents 
s^ interesting coG5>arisons can be made with mean scores ot children 
in the standardisation sample. These scores are indicated in TSble 2, 
*Just belov the mean scores for this years* project students, , 

It pan be seen from these data that the pre-test mean of 25.01 for 
^ project Second graders vas considerably below- the mean of 32.2 for x ' 

second graders in the California sample vho took the same form (CES) 
of the test, ^v^le the post-test mean of 32.06 vas.slightjy above the ' 
mean of 2S^*8*for the standardization san^ple of 2nd graders taking ^porm 
EES. Moreover, the post-test mean for project students was efi^sentially 
equal to that for third^ grade students in the Caliloml^ study vho took 
the same form of the teat, and the avel*age 'gain of 7.05 vas greater than 
the difference betveen second and third grade students in the standardization 
sample on both forms of the test. ^ ' - > * 

/ ■ . ' - ' ' ■ ■ , ' / - 
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Table 2 



• Mean Pr^ anA'Post Test Prueba de Lectxira ^ 
Total Scores .of Second Grade Students In Bilingual Classes' ' 



School 



Pre^test. Mean Post^test Mean 



Average Gain 




25*01' . • 

Mean Scores of Students tn 
Standardiziii^ion Sazsj^^le 







ill - ' Faza 






<lrade : 








2 


k 32.2' > 


29.8' ' 




3 


I 35/8 


31.5 



Ai^alyais of Variance 

Source , ' 


Hean Square 


0 

df 


F-Ratib . 


'p 


Total ' • 


117.66. 


311 






Between 


153.03* 


■ 155 






\Jrotq>s (School) 
• * 


' 887. J*6 


3 


6.I1O6 


•<.ooi . 


Error (Groups) 
* t 


138. Ii6 


152 






Within 


82.51 


1$6- 






Trials 


.3885.26 . 


■ 1 


-67.853 


. <.0001 


Groups X Trials 


9^.26 


3 


1.61*6 


> .10 


Error *(a?nal»X^-, 

• 


57.26 


152 

*• 








f 






* 

c 

\ 
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Although Jel'initive conclusions cannot .he drawn because the data are * 
not strictly coD^arable (the tests for project students were given in 
Octoher and May while those for the standardization Bsaaple were ail given 
at. the same time of year) I't pan- reasonably be argued* that, since the ■ 
average gain for these project students was greater than the' diffM^nce 
between se^iond and third grade students in the normative 'study, and since ' 
po^t-test performance of these second grade students did exceed the per- 
formance of the normative second graders talcing the same form, project ' 
students t^s year probably performed better than would be expected on ' 
the basis of the published test norms... - 

Discussion o£ results for 3z^d grade ' *- 

As indicated* in Table 3 average;* gains for third gr^e students in all 
-four schools ware positive, -the average gain of S.kl oyer aU sdhools • 
being statistical!/ significant beyond the .0001 leTfe^ 5? probability, 
allowing us to conclude that there were, in f ad^Meal ^gains . 141 con- - 
trast to the results for second grade, however^, third grade there, 
were-^ significant differences in the amotmt of gain observed among ther 
four schools. Referring to. the Afverag© Gain figures', reported in Table . " 
3,. it':can be seen that the average gain at Allison' was someiAat smaller 
than that at Govalle ^d Metz, vhile the -average gain for students at 
Palm was considerably larger thah that f^r the other t^ee schools. 

Even though the ayerage gain was relatively small at Allison, it should 
be ppifited out that the post-test mean for Allison, was still rathw* 
high I5t ■ ^-elation to the other schools. The average post-test score 
for thi^' group vas also considerably above the mean sccs-e 'for .third 
gradfe students in .the standardization senile. 

The scores for Palm are rather difficiat to account for. It" is true • 
that y6nly 28 students at Palm had valid scores on the post-test, whilj . ' 
h3 students took the pre-test. Thus there are 15 students at- Palm who 
are not accounted for considerably more, than at the other .three schools. 
-It is possible that there was some biased selection factor operating * 
.herfi^, -such that only the highest achieving students took the post-test,' ' 
thus causing an unrealistic ally high mean score. But even if the ais-f 
sing 15 students were co;inted as zero scores, the post-^teat meaU for 
Palm would still be" slightly, greater than 1»0, still Higher than the pre-test 
means for the other three schools.- Thus, althou^3x th^ ^ost-test per- " ' 
formance and average gains for Palm students may be falsely inflated, 
it still appears likely that gains for students at Palm were substantial. 

Di8cus.8ion of results for foia^h grade . ... 

. • " ' *W 
Besults for' fourth 'grade are- presented in Table k. In this case, there 
is -even more variability afliong the four schools, even though the average* 
gain over all four schools is- about the same." As was the case with the 
third grade data> there was a relatively small ga,i;i at Allisoq in com- . 
parison tiS'-the other three schools, but the surfciial post-test performance 
was relatively high.. , ■ > . 

-'^f . ' ' , ' -408 . . 
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^ ' \r Hftan'Pre andWtiTesjb Prueba de Lectwa HHtpl . 
Scores 'pi Third Grad9.g^aent8 In Bil^g^al piasbw 



■testr Mean 



ALXlson 




35.09 




^ 2 cjU ~ ■ • 


Qovalle * 




. 26.26- 


. - 33.50 


. .7.2U. \; 


Mdts 


1*6. 


31.30 / 




615.3* . 


Palm 


28 


36^9 


<* 


. ' 2U.68 . . , 

i 

V - . . . 


Total\ 


l52 

» 


32.11 * . 
-.ft— ■ 


' 1*1.52; 





Meaa Scores of 'Students in Standardization Sacrple 



V 



Grade 


Form ! 


CES 


^ EES 


- 2 - 
3 ^ 


32.2 
S5.8 


29.8 ' 

— 214.. 



Analysis of Variance 



Total t 


, 2149.69 


&83 






Between ' 


' 36U^07 


lltl 


• 




Qroupa (School) 


- U12U.23 


■■ 3 


1-U.608 


<.0001 


Error (Oroup&) - 


. 282.33^ 


138 






Within 


136.11 


1U2 






^Trials r ^ ^ 
Oroups X Trials 


629U.26 • 
1|H5.82 


. -1 . 
3 


98.865 
22.238 


<.0001 
<.0001 ■ 


Error *(Tria^). 


&3.67 ' 


138 







• t 
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J^wa. Pre and S»ost Test Prueba de Lectura 
Total Scares of Fottrth Grade Students in Bilingual Classes. 



-School^ 


K- - 


J!re*te8t Kean 


P08t->te8t Mean 


Average Gain 


Allison ^ 


111; \ 


la.09 


* 1»3.07 


yl98 , • ' - 




3U 


.16.50 , 


' 29. Ut 


12;97 


* 

Hetz 


• >^ 


28;&6 ■ 


JJ^ . U*t 






21 


. ' -32. U8 


U7.52^- 


15.01* 


Total . 


'118 


' 30iUl 


38.30 « 


^ 7.89 



Mean Scores^o^^flfeudedts in StandardtE%tfon Saagple 





Form 


Grade ' " 


CES 


DES 


2' 


32.2 


29.8 , 


3 ■ 


.35.8 . 


31.? 



Jaui^^B of Variance 



Source 



Total , . 


316.57 


235 






Betveen 


, -527.56 


117 






Groups (Schjipl) 1 


Hpa9.66 . 


" -3 


i3.^a' 


<'.0001 


Error (Groups) 


U01.71 • 


nu 






WltMn 


107.37 ■■ 


118 






■Trlait ■ 


'^672.72*^ 


• 1 * 


58,58U 


< .0001 


Oroirp»NX Trials . 


616.67^ , 


3 


9.837 ■ 


< .0061 


Er?ror (Trials) 


62.69 


iii» 

*^ • 
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aaor^s-to-^fehlrd'grade^ fourth grade gains at Palm, vere appreciably 

higher than at the qther schools. In this ewe, however, data were" ' ' ' 
. smiablte on the complete grqup of students for both pre and post • - 
- tes^ so that there is no Vssibility of spurious infUtion of ^at- ' 

test scores due to differential selection of students. ' It ^ea^ ^ 
^ then,, that gaius^ in Sptuaish, reading achieven/snt in fourth grade vere 
• rathe^ school-specific, vith' substaiitial gains made by students at 

Govalle and Palja, slight gedns by students at Ketz, and relatively ' • 
, little gains l^^students at Allison o ' , . . - ^ 

• DiBcuasion- of results for ^ifth grade . ' . 

, In fifth grade, Jesuits varied- more by school than in aiy other grade, " 
as indicated In %ble 5. The negative gain at JQUson and the small 
gain at Govalle are easily accounted for in that very little engphasis 
vas placed on-Spahish instruction in fifth grade at these two schools-. • - 
ffhe very ,lar|r gain at Metz is much less easily accomted for in that 
there also vas very little Spaiiish jlnstruction in fi^^i grade at Metz, ' 
.and that the gain could not be accounted for in terms of selection of only 
high achieving stiiients to take the post-test. ^ 

Ooaparisd hs betveen bilingual' and team" classr acas 

One of the- major decision quest ions -identified for this " evaluation 
regards the relative value of- -having teachers irtio' are, bilingual ' 
team vith teachers vho are monolingual \n order to provide some Spanish 
instruction to children in a class other than their own. This situation 
came about because of "STSck of sufficitot bilingual teachers to provide 
every bilingual student vith instruction in Spanish. Consequently, the 
stiritegy vas adopted- of having tyt^' teachers, one bfii^ual, one 
' monolingual, team up ^d share tvb classrooms" so that the bilingual 
teacher actually taught, tvo classrooms of students in Spanish* The ' 
decision question to be addressed concerns vhether or not this arrangaaent 
proved to be beneficial and should be continued. To provide some 
infqrmation relevant to this question, additlo?ml analyses on the Spanish 
reading test scores vere performed. These analyses consisted of a - 
series of tyo-betveen» one-vitbin analyses of variance to determine the 
effects of being in a bilin g ual or a team taught^ class on Spanish reading, 
achievement. Results of these analyses are reported' in Tables 6 
through 9. . . r * , .• ' 

As indicated in Table 6, there- vere differences betveen bilingual and 
team classrooms in second grade. Overall, the average score for students 
in the Jjilingual clasarorans vas three to four points higher on l>oth 
pre- and post-tests. Hovever, the average gain vas about the same for 
both groiips. Thus it appears' that students JLn the bilingual classrooms 
in the second grade gained about the same in Spanish' reading as did 
students in the team classroans. 

Results for third grade are reported in Table 7. In third grade the - 
teta arrangement appeared to Ue yery beneficial, ^n 3*«t gains for students 
in. the team classrooms vere actually greater than for students in the ' 
D l lltig UB l ^classrooms. 
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• ' " . Table 5 • . - - 

JfeaQ Pr^/and jPob^j Test Pruel>a de Lectura Total* 
ScoTM ot^Titth Grade Students in Bilingual Classes 



Sehool 




Wean Scores of Students in Sttodardizatlon Saaple 





Grade 


Fom 






uss 


4 


2 


32.2 




29.8 














3 


35.8 




- 31.5 



Analysis of Variazxce 
Source 



Total 


lt28.25 


253 






,Betyeen . 


557.72 


126 . ^ 






^C^^ups (School). 


2551.11 


3 


5.011- 


< .01 


Errof (Groiq>8) 


509.10. 


123 - 






Within 


299.79 


127 






Trials 


902l».39 


1 


111.036' 


< .0001 


Groups X Trials 


6350.63 


1 


.-7$»138 . 


< ,0001 ■ 


^ Error -fE^all^ 

* 
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5able 6 

Cce^arison Batveen Bilingual, azid Teas 
Clusrooos in Sec^d Grade 



- &ihool 


ClBBB Troe 


■J 5 


Pre-te'st iiean 




Awage 


Allison 


Blllnguekl 


^ 2k 




,26.81. 




'Allison- 


leaa 


• 25 


■ 19.90- 


■ - 25.76 -J 




Gonralle 
* • 


BiUn^ial 




26.52- 


• 33.86 




Goralle 


Teaa 


20 


27.12 


30.31 / 


3.91 ^ 


Pals 




- 23 


30.38 


39.56 


' 9.18 




Teas. 

« 


. 23 


23.7 


. ' 33.05 


9.35 



Overall Means for Bilingual & Teaa Classrocsss 





— 

class Trpe 


Pre-test "Mean 


•9 

Post-test Keah 


Average 
Gain 




Bilingual 


26.59 


33.1»l • ■ 


6.82 




Teaa 


23.58 


29.71 


6.13 



ERIC- 
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Table 7 

Ccc^ariscm Betveen Blllpg\2ftl. and Tem 
ClassrocBS in-^hird Qx^ti^' 



School 


Class lype 


H 


Pre-teet Kess 


Po8t*test Kean 


Average 
Gala 




Bilingaal 


15 


36.20 


1^3.00 


6.80 


Allison J 


Teas^ 


19 


3^.21 




-0.10 


Govalle 




IS 


32.06^ 


30.17 


-1.89 


Gforalle 
• 


Teas 


i6~ 


19.75 " 


. 37.25 * 


17.50 


Ketz 


Bllingnftl 


25 ' 


31.56 


38.68 - ■ 


7.12 > 


ifctz . 


Teas 


21 


31.00 

t 


• 36.8l' . ' 


-5.81 


Pala, 


BiUngv&l 




1*3.63. . 


66.68. 


23.05 • 


* Pala . ' 


Teas 




'22.67 


50.78 


28.11' 








< 







Orerall Keans for BUingual and Tea Clasaroosa 





t 


• C 


Average 


Class Type 


Pre-*«tt Mean 


Post-Test Hean 


Gain 


BildSigual ^ . 


35.86 




' 8.77 


" ' } ^ 

T^ES 


26.91 




12.8^ 



Mi , : 

* 

8-13 



JilJfJ ^ ? hcvertr, that botb.pre «ad poBtMsest jerfonaaace 
in the teu qlassrooM inre »till Xovrer tHwi pre and post-teBt^er- 
foMaivce in. the bilingual 'daaarooea. ^ Pos^test. pejr- 

• ^ aiarfiittces also fevor the teaa dassro^, - 

■ ^ f Hc^ever; t» aeanlng.of thie is not.entirely ^lear, 

S^lr^^ '^.^^^^^^^ in rourth sr&e Slo difr;rences 

Jhes^jr^^ exists in Mh grade, as indicated in Wle 9. l^e . 
d-^^ed for hoth Allison classes and the PaL. hillngual cliss 
"Si^hS^ Zf^*^ expected if no Spanish instruction vere ' 
tV^Z that is negative or essentially, aero gain, Th« la^e gain 
the teas classrooa^t Pala indicates that the thither 4r actually 

data do not support the conclusion that perfonuace of stSents ii 
cl^sSSf!^ classrooBs vas superior ^ iha^t ia students'la the teas 

f* 'E?f^^ th^t' the teaa 'arrLigeaent" for providing Spanish 
instruction to children vho otherrrls^. vould not have rJctfivedit ■ 
beneficial. Although students in the bilingual classrooBS tended to - 
hare higher Danish reading scores, stijdents^ the tea? classes tended 
to sake greater galnb. Thus the Spanish reading achi.eveaent ^teta 8iq>- 
port the co9clusion- that the teaza arrangeasent should be COTtinued. 
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* Table 8 

Cosparison &6tvt«i Bilingukl and T^aa ^ 
Clutrooftt in'Tour^ Grade 



School 




I 


Pre-test Ketn 


Post-test Kean 


Average 
Gain 


AlliSOQ 




. 22 


53.91- ■ 


4 


-1.77 


JOHsoD 


7tia 


22 


2B.-27 


3!».oa 


5.73 


Govalle ' 


Bilingual" 


18 


.13.50 


26.56 


li66 


Ooralle 


Te» ' 


16 


19.88 ' 


32.75 


' 12.87 ' 



Overall Heazis for Bilingual and Teas ClasarooBB 



\ 



Class Tsrpe 


Pre^test Kean 


Post^test Kean 


Average 
Gain 


Bilingual 
Team 


33.70- 
2k. 07 


39-35 
?3.58 


5-65 
9.31 



Hote: ^Data not* available for fourth grade teas claiies 
at Ketz and Pa]£ * ' ' 
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Table 9 

Ccxiqparis^ns Betyeen Bilingual and Teaa 
ClJtssrocBS in Fifth Grade 





Class Type 


5 


Pre-teat ifesn 


P^t-test Mean 


/ Average 
Gain » 


Allison 


Bilingual 


19 ' 




l»5.11 


-1.68 


Allison 


Teazar 


17 


• 1*3.71 


36.18 - 


-7.53 


PalA 

r 


Bilingual ' 


20 


56:50 . 


. 57.80 \ 


' 1.30' " 


PalA ' 


Team - 


19 


J*2.21 


57.16 


lU.95 



Overall Means for BiHngrjal and Teas Classrodas 









Average 


Class Type 


,Pre-tes1> Mean 


Port-^est liean 


Cain • 


Bilingual 


51. 6U' 


^ 51- U5 


-.19 , 


reaa 


Us. 96 




3.71 • 
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APPENDIX T 
JNSTEDMEBT REPORT 

PRDEBA DE LECTDRA, LEVELS 2 AHD 3 (SECOHDARY) 



Date/Perix)d of Adainistration 
Population: 

Adttinistered By: 
Data Oollected By: 



October, 1973j April, 1974 ' 

Students in Bilingual 'Claaies, 
Grades 7-12^ plus approxlautti^ly 
e5ual*-nurf)er of control students. 

Bilingual Teacher^ ^ 

Office of Evaluation Staff 
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sisctimdK Of . mzkAXEtzcAi smss 
nmk 01 ucTDU (siconm) 



of arfgtrriitrat^lctoi of th>. li»trqtnt 

loottoo of >><»f7rf«tratloa ' . ^ ' 

yrobl— »_wlth _tbft_»Mt«cr« or with thm mdKlnistgmtlott 
wbleh Miiht ^ftct th> vUdlty of tb»- wjoct 



iltbjQI^^^ sftcoodAry tMcbtrs Tolctd mm of mt obj^ctloat cooetrs- 
lag hith dif f l^ty tad ooo^lodtl TOCAbuIaxx of th* tttt m did 
■ItMQtiry uacbtrsy probiM of this typ* vm tmzvllr ItM Mvtrt jiith 
tiM Mcoodtry ttodttu tbta vith ilfjattry tttidtatt* 

^T»^*f^t of th» aAdaiatCTtori 



>rt»f ' Po«;eyiptiott of th» 'ias tri^tat 

Ihft tmX 2 tMt (tiMd with snd*t 7 tad S) eootlsta of %10 fo«t*-cboica 
lUttttmtd itcM proTidi&t atttftrts of Lml of Coaer«baasiQa» Spaad of 
Ooaprthoasioay. tad Vocahalar7» as vall as a total aoora« tha I«vtl 3^ 
taat (usad vith szadas 9<-IZ) coasista-of HQ foco^dwiea Tarsal itaM « 
providing Btaaurta of Lartl of Co^rahaaaioa* Spaad/of Ooi^x^Matioa 
aad Toeahttlaryy plxsa a total scora, . tsapooa^ to Laval 3 it— an Mda 
oa a aapaxata cnsvar tbatt. 

lationala f or tht inttrnaint ' * 

to pTOvida a aturtra of tcqoiaitioa of Spanish rsadiaf-aldlla for atadsats 
ia biliacotl dassas vbo rsctivad Spsnish iastzactioa* 

Dralopar of tht lastrtatac ~^ . . . 

Origizul tstt VIS dcvalopsd by ths Coaaittaa on Kddara tffifosj|as of tba 
*lMr1rin Cotsaeil on Education. Currsat irafsioo of tha tast vas sodifiad 

ftoa ths orlylTml hy Bsrschal T. KcmXX, aad Is poblitiiad by Gaidaaca Tsatifif 
' iaiocia^,^Aiistla» .ttxas* . 

Oavalopatnt of ths jnstraatat 

tba iastnatat Is arailsbls in both Spsnish and KByljsh Taraioos vith - 
psrsUal contant. Ttsas vara constroctsd to raflact astarials comoa to 
both fafT<*^ aad Spsnish spaslcing cultnras^ to tssa tha saas iUostratloos ^ 
ia bodi Isacoasss. snd to nsa tha saas dirtctioos and Tarbal contsnt. 

^tsnrfstdiastion of "ths' instrotnt 

AltWt** thT'tast snthor racosssnds thst tsst osara dsvalop tbair ovn local 
ooxasy soat stands tdtzstion dsta are provldtd bssad on a 1970 study of 
California school ^bildren^. Botfevar» sIqcs ths tasts vara usad in thi^ 
study viUi students soch oldsr thsn thosa in ths oorastlva ssapla tsVfTrt 
ths ssBs IsxelSy even thssa stsndsrdirstion d^ ara aot# app ropr i ata» 

Itslisbllity snd validity oii tha Instroaent 



o^ t 

^Sf 



Xalisbility coefficients ^ad on ths sdalnistration of foras C sad 0 to 
tha SM students after s short intsrvsl rsnga froa .39 to .74 for.teval^ 
adainistared to second snd third grade students » snd froa .64 to .90 for 
Lavsl 3 adainistared to fifth grsds students. Ko validity data ara ra- ' 
porjtad for tha Level 2 or 3 tests. ' , 
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Analysis of resiats f or Senior Bifdx 
de Lectnra iJevel 3' (Fonas C and D) 



Appendix T 

Spanish instruction: Prueba 




To evaluate program' effects' on SpaniSH reading aqhieveaent at the 
sailor high school, the Prueha de Lectura> Level 3, Form C (Lr-3-CES) 
vas administered to groiqps of bilingual and control students as a pre- 
test in'Hovenber, 1973, and 'Form D of the same test (l-3-DES) vas 
given as a post-test in May, 197k. The control gro\^B used here aye 
the ^ame as thdse used in* the CAT analysis dicussed in Appetidix B and 
\are subject to^the same limitations. That is, although attearpts vere^ 
made to ,insure that the control groups selected vere ccarparable to 
the bilingual groups, there is no certainty that this vas, in fact, 
the case. 

Since the objective relating to this measure vas expressed in terms 
of post-test performance only,^ the basic analysis consisted of a series 
of one vay analyses bf variance vith tvo grottps, similar, to the analyses 
performed on the cy^T data (See Appendix R).. Results. of this analysis 
are reported in Table 1. ' ' o ' 

As indicated in Table 1, differences betveen bilingual and control 
students at Austin High vere significant for all three of the Prueba 
de Lectura subscales as veil as for the total score, vhile differences 
at Johnston tfigh vei*e not 'Significant on either of the tvo subscales 
for vhich ccfflgparisons could be made. It should be noted, however, that 
aaihough, the bilingual and control groups at Johnston Higfi did not dif- 
fer on this measure, mean post-test scores for ;the Johnston High bi- 
lingual group vere^-slightly, though probably not significantly, higher 
than the corresponding mean ^scores for the Austin High bilingual groups. 
This difference in the results seemd -to be due to a much idipxet 
control 'group performance at Johnston tlian at Austin. That is, al- 
though bilingual students at^Xahnston High performed at ^least as Veil , 
as did bilingual students at Austin High, the iontrol students at 
Johiiston scored^ so much higher^ihan their Austin High counterparts that 
the scores vere not significaikly lover than those of the bilingual 
students. ^ 

•In ord^ to investdgate Spanish reading' Achievement more fully,- a 
second set of analyses yere perf omed ttf allov inclusion of the, pre- 
test scores and investigation of* gains in Spsualsh reading achievement 
over the course of the project year. The particular analysis performed 
vas a tvo-betveen, one-vlthin analysis of varianceajslng the tvo schools 
(Austin apd Johnston) and the tvo treatments (bilingual and control) 
as betveen-subjects classifications ^d the repeated test adminiBtration 
(fall and spring) as the vithln-subjects classification. Because of ' 
the missing data on the Level of Comprehension subscale for the con- - 
-trol group at Johnston High the analysis could be perfomed only on the 
first tvo subscales. Results aa:e reported In Table 2. 
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Table 1 

Sunmary of Analysis of Priieba de Lectura Level 3 
Post-test, Seotes at the Two Senior High Sehodls 



. Variable 


Bilingual 

Stu-dMtfi • 


Contr 


OJ. 

ol 
pis 






Mean 


; H 


Hean' 


■ H 


P-ratio • 


P 


, Vocabulary 

Speed of Cotuprehension 
Level of Carorehension 


18.2 
lU.O . 
15.^ 


1*1 
1*1 
1*1 " 


11.0 
■ 7.5 
10.8 


32 
32 
?2 


25.2. : 
' :27.7 
12.1*' . 


<.0001 
<.00pl ■ 
1^.01 


To tel ' 


kB.O 


1*1. 


29.1* 


32 


27.7 . 


^ <.P1 



/ 



t 

Variable 


Biling 
Studfln 
Meazy 


»ial 

i H 


Contrt 
Stud» 
Hean 


)1 






Vocabiilajy 

Sp^d of Coinprehension 
Level of Cosnprehensiou 


19. ;8 
16:5 


11*. 

ik 

Insi 


17.2. 

. ii*.o 

fficieni 


S 
8 
7 

i Dat 


P-ratio 

1.353 
a , 


P 

, <.ib - 

<.10 


Total 




.-Inaii 






a 


V 



T-4 

'421 




Table 2 



^cliools "by ^Treatment ty .Trials Analysis of 
Variance on j?rue"ba de Lectura Level 3 Data 



School 


Group 


H 


'Pan 


Spring 


Average .Gain - 


Austin* 


« 

Bilingual 


In 


15.39 


18*20 


' • +2.81 




Control 


32 


ll.Sli 


11.03 


-.81 


Johnston 


Bilingual 
Control 


- lU 
'8 


is.oA 

18.75' . 


19.79 . 


+1.79 
-1.50 



Analysis of Variance 
'Soxiakib 


Mean 
Square 


^ Degrees of , 
FreedoQ 


P-Ratio 


P 


(Betveen-Suhjects Variance) 








— T' 

> 


Schools 


5^5.1t08 


1 


10.030 


<.01 


^ Treatment 


309.71*1 


1 


5.218 


<.05 • 


Schools by Treatment 


157.991 ' 


1 


• 

2.662 


<.10 


* 

Error (Betveen) 


59.362 


91 ■ ' 


■ 




(Within-Suhjects Variance) 






* 


Trials 


IO.29U 


1 

* 


1.086 


.<.10 


• 

' .Schools hy Trials 


5.778 


1 

* 


• .611- 


/ic^.io 


Treatment Trials 


9l»^523 


1 


■ 9.992 


<;.oi 


Schools T?y Treatment 
Trials 


.218 


* 

1 


.023 


1 

- <.io. 


Error (Within) 


9.U60 

♦ 


■91 


» 


r ■ ■ 

1 

\ 
\ 



T-5 

422 



^« jKean for Speed of CcBa^rehtrmion Scale 
School 



Average 





>9 " 










Austin - 


Bilingual 
Control 


1*1 


T.97 


"111. 00 
7.53 


i.in 

-.lilt 














Johnston^ 


^ Bilin^ial 
^Control 


'Ik ' 
8 


15.21 
llt.38 


16.50 
■ 12.25 


- 1.29 - 
-2.13 



• 5— 

Analysis of Vai^iance-^ 



Mean , Degrees of ' * /% 
SauaM Freedom F-Ratio P 



(Between-Sul)Jects Variance) 






■ 

t 


1 1 


Schools 


^2U.0l»3 


1 . 


ll.5'*2 


< .001 


Treatment 


5l8.9'*l* 


1 




^<.ooi. 


Schools "by Treatment 


71.316 . 


1 


1.979* 


, >:*.i§ 


^^ErrcfT (Between) 


'36.037 








.Within-jSubJects Variance) 










^ Trials 


.038 


1 


' '.005 

« 


^>.io' 


Schools hy Trials ^ 


^ 6.5»*5 


• 1 ' , 


.813 


>.io 

• 


• 

.Treatment by Trials ^ 


5l*.9'H 


1 


6.823 




School by Treatment by - 
Tr?8&s i 


U.818 


1 

- « 


'.::598. 

\ 

/ . 


' >..io 


Error (Within J 


8.053 


91 • ' ' 


f 




1 






"v. 
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Since the results for both subsqale^ reported here are essentially 
-the same, they vill he discussed, as one, ' In both cases, the Schools 
and Treatment main effects^ W the Treatment-by TriaU^ interaction?: 
^vere statistic&Uy significant. That is, vhen the bilipgual and ' 
^cbntrol classes are cmbined over both trials, the overall mean * 
Spanish Reading j?core was. signi'f icantly higher for students «t. Joh&ton 
High than for st.udents at Aus%ip High. Cwbining schools Xrrev trials, 
bilingual. student s^,,liave significantly higher scores than do control 
students. The significant Treatment by Trials- inte^^action indicates 
that the difference b^een bilin^iial and'cdntrol-^students^ijaa not %he 
same on thepost-test as it was on the pre~test*' That is,'.th^ average 
difference between bilingual and control students was much greatei^ on 
the post-test than- on the pre-test, indicating that bilinguai students 
gained significantly more in Spanish rea4ing achievement than did the ' 
control student f. This is furthitr exa^iified ^ the Average, Gain ^ 
figures reported in Table 1, indicating, for both subscales, positive 
gaiife for bilingual studen^js and sUght negative gains for control 
studeiits. Thus, it, <^f|^^ concluded that the project did have iK)sltive 
effects on Spanish ^^^^vK achievement. * . ' ^ ' 

Analysis of Results for/Junlor High School SiDanlsH instruction: Pruebe 
de Lectoirat Level ^ (Forms C and 1)7 ~' '' 

^ • . i» ' * , 

In a manner, similar to that done with the senior high schools, .the 
Rrueba de Lectura, Level 2, Form C was administered to classes ot 
Junior high school bilingual and control students as a pretest, 
Level 2, Form^D was given as a post-test,. The control groups used 
here were the same as those usedsin the C3AT, Level k analysis ,dis- 
cussed in Appendix R» ^ , 

Basib^ analysis of the^post-test data was by means of a series of one- 
way analyses of variance comparing bilingual and control groups in* 
each combination of ^hool jEuad grade .^These analyses^are reported in 
Table 3. It should be noted that there were no bp^ingual classes in 
^tbe 7th gtade at Haxtin Junior Hligh'Schooli hence date^ for l&rtin are 
-:^||rted only for 8th grade. * ' * 

It can readily be seen frcsn Table 3 .that poSt-test differences between 
bilijgual and control students were slight, rtaiistlQal signiffcance 
occurring in, only ,one^of the 12 ccmpaarisottB (Speed of Ckiaprehension » 
atMartln). Thus the-obJective;as stated iru not met and Lh ^ .woijld 
apifear tb have been no appreciable progi'am effects on Spanish reading 
achievement. - * ' * . . • 

Also im a mliiher similar to that done with the senior hi^ school data,' 
a schools by treatments by trials analysis of variance was performed 
on thebeCdata. The results of ^ this analysis are reported in Table 
h. Unlike /the data reported frcxa the two senior high schools, these . 
results ^were not at all consistent across subscales. There were, however 
a few general trends that can be noted. * . , * . 



Sumajy of Analyais of Prueba de iectiira Level 2 
Post-test Scores at the Two Jimior Jigh Sclwols 





'Bilingual 
Students 


Control 
Students 






' Variable - 


Mean 


H 


Mean 




T-ratio 




Lev^l of CoB5)rehensioii 

- * 


30.1* 


30 


. 31*1 


n 


.051 


>.10 


Speed of Casprehension 


21.1* 


30 


2l».l 


33. 


.760 


>.10 \\ 


Vocabulary 


15.0 


30 


11*. 8 


11 


.ooi* 


> io • 


Total 


,66.8 


30 


70.0 


'11 


' .201 


>10 



Allan Jxmlor High School - 8th Grade 





Bilingual 
Students 


Control 
Students 






Variable 


^an 


H 


Mean 




P-ratio . 


P 


Level of Comprehension 


27.1 

* 


29 


22.3 




1.557 


>.10 


Speedy Qf Cooipreheiiston 


20.1 


29 


18.^ 


15 


.181 


>.ib' 


Vocabulary 


17.2 


29 




1? 


.900 


>.10'' 


Total 


.6kX 


29 




1? 


.9l»9 


>jlO 





Bilingual 


Control 


« 






Students 


Students 






Variable 


Mean 


H 


Mean 


H 


y-ratio 


P 


Level of Cooprehension 


32.3 


1*7 


31.0 


23 


.»*97 


>.10* 


Speed of Coctprehension 


9.9 


1*7 


7.1 


23 


' 3.506> 


. <.10- 


Vocabulary 


27.7 


H ' 


2?. 5 


23 


1.551* 


>.10 


Total 


70.0 


1*7 


■^63.7 


h 


* 

2.14 


>.10 



'^5 



Piarb, thea^e were significant overall pre-post gains indicated for 
Jityel ot Coaprehension^* Spee,d pf'lJomrelienBion, and Total scores. , 
3aiere vas,^ however, a significant di^cr^Mfe in scores, on the VocahulaJty 
scale. -Second, consistent vith the racy *of differences hetveen 
bilingual and pontrol grgirps rrabrted eaSrlier, only one cocparison 
involving bilingual versus . control groups proved significant. This 
vas'cai the Vocahiilary sc^le, inoicAtihg sc^^^rvhat I^i^er performance 
for bilingual thfiqa for control sttidents.' Thus it appears that the 
conclusion of failxire to achieve the lev^ of attalnaent ^pedif ied in 
the, objective is siflpported. There vere significant gains, but they 
were *n6 greater for students in the bilingual program than for ^ 
control att^nljs. * ^ ' * ♦ 



f 




■'•J 



C 



- » Table 4 . ^ * r- ' 

, • SCHOOL AHD GRADE BY TBP.ATHKHT BY tbtatj; ASALYSIS OF- 

VAKIAHCE OH "PBUEBA DB LBCTORA", LEVEL 2,' JDHIOR^Gl SCHOOL DAIA 



4«. LEVtL OF COHPREHEHSIC»- 



SCHOOL ' 


GROUP 


N 


mi* 


.SFBIK6 


AVZE&IS 
GAIN 


Allan - 7th. , 


Bilingual 


• 30 


27.50 


30.40 


2.90 




Control 


11 


26. 18 


31.09 


4.91 


. ' Allan - 8th. 


Bilingual 


29 


.27.07 


^ 27.10 


,03 


* 


Control 


15 


26.00' 


22.33 


-3.67 


- Hartln-8tb. 


Bilingual 
Control 


47 
23 


, 30.19 
29.22' 


32.32 
31.04' . 


2.13- 
1.72 



AHALYSI8 OF VARIAKCE 



SOURCE 


*HEAH 
- ^SQUARE 


DEGREES OF 
• FREEDOi 


.F-Kmo 


4 

■ . P 


(Betweea-Subjects Variance)\ 
Schools / 


NaAl.877^ 


2 


3.0^4 ' 


<05 


Treatment ' 


130»918 


i • 


.740 


>.io ■ 


Schools by Treatsent 


36.773 


2 


'.208 


>,10 


. Error (Between) 


If 6. 881 


.149 






(Within Subjects Variance) 








Trials 


113.921 


1 


4.124* 


;<.o5. 


Schools by Trials 


175 i 181 


2 


6.341 


<.01 


Treataent by Trials 


6.849 


1 


^ .248- ' 


>.io 


Schools by Treatment by- 
, Trials 
Error (Within) 

T ^ f 


42.654 
27.626 


2 
J49 


1.544 

t 

t 


>,10 
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4b. SPEED OF COKPS^E^ICm' 



1 

SCBOQL 


• 

csou? 


H : 


FAT.L 


S7EIH6 


AVERAGE 
G&IN 


Allan • 7th. 


Bilingual 


- 

30 


-8.-73-^ ' 




12.67* 




Control 


11 


8.18 






* Allan - 8di. 


Bllingoal 


29 


. 4.62 


"20.ia . 


15.91 

.^.48 




Control 


15 


3.27 


18.87 


15. «r-' 


l&rtlti - 8th. 

> 


Bilingual 


4? 


^0.74 


9.|1 


^ - ^ 




Control 


23 


7.70 • 


7.09 


-.61 • 



AHALYSIS OF VARIAKCT - 
SOURCE 


mm- 

SOUAjb 


[degbzes of 

FSEEDOIf 






XBetveen-Subjects Variance) 


• • •/ 

• / • 








'Schools 


947/.037 


2 


17.4B2 


<.01 


Treataent 


6;j.014 


1 - 


1.274 


>- 10 ' 


Schools by Treataent 


/^3.954 

/ 

54.173 


2 


1.550 


>.10 


Error (Betvecnl 


149 


• 




(Within-SiSjects Variance) / 










Trials ^ / 


5841.135 


1 


203.193 


<.01 


Schools by T^^ials 


1692.912 


2 


58.891. 


<.oi 


Treataent by Trials 


- 22.095 


1 


.769 


>.10 


School* by Treataent by ' 
Trials 


J6.290 


2 


..567' 


>.10 


* -Error (Within) 


28.747 


149 







I 



y 



4c. 170C/ffit!IAB7 



ERIC 



: . iSCaOOL 


, ' (200?- 


■H 






AVESACR 
G&IH 


Allan - 7th. 


Bilingoal 


30 


21.97 


14.97 , . 


-7.00. 




. Control 


11 


• 20.91 


14.82 


-6.09 


^ 8th. 


Bilingual ( 


29 


2ll66 


' 17.17 * 


t4.49 




Control 


V 

15 


16.87 


14.67 


^.20 - 


Martin - 8th. 


fiillngnal 


47 


* 27.43 


, 27,74 


.31 ' 




Control 


23 


• 25.78 


' 25.52 




AHALYSIS OF VAJiTAwme up aw " 


» 




4 



(Bettf^en-Subiects Variance) 

Schools 
ft • 

TreataenV^ 
Schools by Treataent 
Error (Betwfeen^ , 



SOUKCE 



2113.471 
263.526 
+ 48.161 



(Witbin-SobJ^cts Variance) 

Trials 

Schools by Trials 

rrcataient by Trials 

Schools by Treatamt by 

Trials 
Srror (Within) 



SQCASE 



2 
I 
2 



X 



669.828 <^ 
223.514 

111 756 

10.598 

28. 709 



1 
2 
1 
2 

149 



F-EAIIO 



5 

23.363 
2.913 
' .532 



23.332 
7.786 
.409 
.369 



< .01 
>.10 

>:io 



<r.oi 

<.01 
XlO 
>.10 
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4d. TOI&L SCOSS 



SCHOOL 


GROUP 




• "FAIL 


. SPRISG 


AVERAGE 
GAIK 


Allan ^ 7th^ 


Bilingual 


,30 


58^20 


; 66.77 


. 8.57 




' Control 


11 


55,^7 


70.00 


14.73 


Align - 8th, 


Bilingual 


29 


'53.34 * 


64.38 


11.64 


* 


Control 


15 


46.13 


55.87 




Martin - 8th, 


Bilingual 


47 


68.36 


-69.9^-' 


' 1.62 




tJontrol 


23 


.62*70 


63.^5 ' 


♦ .95 



ANALYSIS OF VARIAHCE 
SOURCE 


■ MEAH 
SQUASE . 


DEGSEES OF 
' FSEEZKXf 


. F-2ATI0 


•F 


(Betwecn-Subjects Variance) 










Schools 


2724.244 


2 * 


3.699 


<.05 


Treatment 


1294.768 


^ 1 


1.75^ 


>.10 


. Schools by treatment 


. 363.737 


2 


.494 


>»10 


Error ^(Between) 


736.526 


149 






(Within-Subject Variance) . 










Trikl* 


3747.847 ' 


1 


29.916 


< .01 


Schools by Trials 


660.655 ' 


2 


5'.273 


< .01 • 


Treataaeat by Trials 


30.383 


1 


.243 


>.10 


Schools by Treataent by . ' 
' Trials 
Error (ffithin)- 


88.417 
125.280. 


■ 

149^ 


K, 

' .706 

i 


>.lp 
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APPEHDIZ U 



IHSTRHHBHT EEPOSX 



SEOL VOCABUL&^-TEST (8EC0SDASZ) 



Bate/Period of Adsalniatratlon: 

* 

Population; 

Adainiatercd By: 
Data Collected By: 



1 



October, 1973; ^^rU, 1974 

Sandoaly Selected- Sai^le of 
15% of setj^ondary stodenta 
Xgr#das 7-12). 

secondary Teachers 

bt^f i6e of ^Bvalaatlon-^'Staf f 



ERIC 
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DESCRIPTIOH 0? SEDL VOCABOMEOr TEST 



■^Mb«r of ^rf»4n-t.i^;. ton8- of the Inatnment 

« 

Xocatton of administra tion 

' • / 

Jtl the daaarooK - / . 

with the ■easg^e or ylth th.> A^-n4e«^tion iiMeh Mfo^^h 
affect the validity of tiie Measttre T 

there is s«k' question about content viOidity of tie test "in relation 
to prised project activities. The test seess «>re « general vocabulary 
^^J5f * -easure of Vbcabulary learned through Bilingual/Bicultural 
activities* r 

Trali^Lne of the adalniatrators 



Brief description of the- instrument « ' . 

Tbo fifty ite^' four choice, objective vocabulary t^ts. W A and B of 
both tests consist of the saae it«tt in different order. 

Rationale for the Inatrtgaent 

Tb test for* vocabulary acquisition froa inSeased c^erience back- * 
ground of secondary students. 

Developer of the instrteent 

Southwest. Ed^tional Dcvelopaent Laboratory-, under contract fro. Austin" 
Independent School District and ESAA Bilingual/Bicultural Prolect. 

Developaent of the Instniaent j 

AastiA Ind^endent School District outlined proposed activities, •*Sm"~V 
selected representative vocabulary words and wrote IteM to test a ♦ 
saiBple of these. 

Standardization of the instruaen t " • 

Adirinlstration procedures' were standardized, no noras are available, 
tellabllitv and validity of the - 

Alpha coeffiirients CKuder-Rlchardson Fopm^ ZO) were .87 for Foia A and 
.93 for Fora B of the Jr. High School test; and .93 for Fon. A anl.91 for 
For. B of the Sr. High test. These figures represent a hi^ de^S of 1^ 
temal consistency. R6 validity data are' available. - ^ S^ee oi in- 

y ' ■ . • ■ 
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. . APPENDIX U , * . 

Analysis of Resiilts for Secondary Vocabulary Test ^ " 

To evaluate the effects of Project activities on 8eco3|ftty students^ voca- 
bulary^ a specially designed vocabulary test vas adyfngftered twice dur^ 
ing the year in each of the four aecondary schools* Samples of approzl-* 
«atcly 15Z of the stxidents In each school were tested in October, 1973 , 
•and agato. In late \^ril and early Hay, 1974» la order to ensure that the 
students testad^ere representative of the school as a vbole, t^e saiQ»les 
were selected\jy class In courses reqtrlred of all students <e*g*, English, 
Social StudiesjL* The differences between pre^ and pos^-teats averages were 
ezaalned ^^j^assgja of t-tfests* Although :diere was some overlap in the pre- 
and i^o^^fe^^test s^les (i.e.^ soae students took the test both tiaes), it ^ ^ 
was not possible to match pre- and post*-test scores for indiyldu^, so ' 
that the t**te8t procedure ,fpr independent saa^les was used* Results of 
these analyses, are reported in Table 1 below. 

On the surface, the results given here appear to indicate progras effective^- 
ness in three of the four schools* Tm things are wortt^ of note, however; 
the firsts the large apparent difference between the scores obtained f^os 
Austlng. High mid those f roa the otheif thre^ schools* On the average, scores 
froB Austin High were about 10 points higher thai) *those fros the other three 
scIlpQl^^wfalch were all about the same* This difference prlaarily reflects 
the difference In overall socioeconoalc status of the student populations* 
Vhile Allan, Martin anci Johnston are cos^osed of students predositiantiy from 
lov^incoae, minority group families, the Austin High population consists of 
sttidents from families of quite varied incomes ranging from very high to Very 
low* Thus, the difference between 'Austin High and the other three schools 
does not necessarily Indicate that the program was more effective there than 
at the other schools , but simply that the student i>opulat ion of Austin High 
is different from the student populat^^ of the other schools* 

The second point is that, althoi^ post-test scores were significantly 
higher than pre^^test scores- in three of the four schools, the absolute 
differences were rather small* Especially at, Austin High, the difference 
of 1*41, though statlstically^s^gnlficant due to the large sa^le size, is 
so small as to represent little, if any real gain* Considering, too, that 
it Isr normal for. junior and senior Mgh schoo;L students to increase their 
vocabularies as <a function of normal schooled life routines, there may 
be some serious questions as to whether these differences caa rightfully 
be attributed to the Blllngual/Bictiltural Project* Since many of the 
processes connected to this particular outcome objective were implemented 
crDlf partially or not at all, it would seem highly likely that the observed 
differences are due to some cause othet than the Blllngual/Blcultural Project* 
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Table l" 

T-TESTS 'ON SEfcOHDAE? VOCABULAKJ TEST DATA 
Allan' Junior High 



— — 1 < 


PRE-TBST- 


POST-TEST 


t 


P 


^ifean ^--'"^ 


27.78 


'27.86 


0.06 


^^10 


. Standard Deviation 


8.37 


9'.84 






Huaber of Students 


f 

99 


85 






V 

- # 

Martin J 


Funior High 




s 




PBEtTKST 


POST-TEST 


t 


p 


Ifean * 


29.28 ^ 


32.81 


3.61 


<,005 


S tandard Deviation 


8.40 


• 7.57 ■ 






Huaber of Students 


130 


113 







) 

Austin High 





PRE-TEST 


POST-TEST 


t 


P 


Hean 


39.02 


40.43 . 


1.88 


^lo"^ 


Standard Deviation 


"8.44 


* 

8.63 






Nuaber of Students 


298. 


226 * 






JohilSton High' 

* ' 

* 


♦ * 






PEB-TEST 


• POST-TEST 


t 


P 




28.23 


33.95 


7.77 


<.001 


Standard Deviation 


8.72 


7.93 




• 


Htmber of Stt^ents 


284 


237 

■* «- 
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mSTRIIMEHT REPORT 
PRIMARY- SELP-^CX)KCEPT TEST 



Date/Period of Administration: 
Population: • 

Admli)ls tared By: 
Cata Collected By: 



October, 1973; Iky, 1974 

^ ' f 

All Studeniis in Project Elementary 
Schools (tirades ^^2) 

Cl^sroom Teachers 

Office of Evaluation Staff 



ERLC 



-". * , ] DESCEIPTiOH OP PRIHAST SELF-CONCEPT IHVENTORJ 

giiabet^ Af^adsdcdfetrations of. the Instrumeat 

for each project student in grades K-2,. onc^* In October and^Mce in April. 
liocatioii of adBdnlstratlon ^ / \ 

^.the classrpojas : ■ . 

Problems with t3ie measure or vtth the administration which might \ 
affect t±e validity* of, the measure * . 

Due to lack of special training^ the test administrations in different classes 
may have been conducted in differing' situations. There is, however^ no docu- 
mentation regarding, whether or not different administration conditions, actually 
occurred.^ . ' \^ . • ^ • 

Training' of the adtnlTi'lstratora ^ ^ , 

Hpnc ♦ ' ^ 

Brief description of the instrument * - * 

Ihe test consists of two warm-up items and 18 scored items. Each item consists. 
ofsS drawing tiepicting at least one child in a positive role and.^t least one 
, chil^ fn a negative role. The child is told a simple story about each illus- 
tration and is asked to draw a circle around the person most like himself ♦ 

' * , • 

- ^^Rationale for the instrument 

The test was designed to provide an economical procedure for evaliiating several 
aspects of self-concept relevant to school success^ The test, developers feel 
that it is essential, if adequate learning is to occur, that children with ne- 
gative feelings of self-worth be identified early so that remediat;lon can be 
provided* * . - 

^ ■ r 

Developer of the instrxmsent 

"Douglas C. Muller and Robert Leonetti 

Development of the instrigaent , • " 

The cuivrent instrument is a revision of an earlier version, b^sed on factor 
analysis of intercorrelations among items. Scores are derived for 6 disitinct 
factors* ^ . , * ' ^ * ' ' 

Standar dization of Che instruaent ^ 

Higorous standardization data are not currently available. Some normative 
iiiformation is reported for the earlieTr version of the test, based on scores 
* of Mexican-American students in Cruces, New Mexico. 

Reliability and validity of th^ instrument > 

" A.test-retest reliability coefficient of .91 for total scores was repprted in 
t&e#tesf jnanual. Construct ^^'alidity of the test is claimed on the basis of 

, factor stability across dff erent samples of students. Content validity* is 
claisied on th^ basis of 'writjten reviews by 4 faculty measures of a south- 
western tmiversltyk No correlations of the test with any other, test are reported. 
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Appendi^c V 



Analysts of Results ^of Primary Self->Concept Inventory, 
Grades 



In order to* assess* .the effects of the "ESAA Billiigual/Bictatural 
project on self-conc^ of 'Kindergarten through second grade 
students, thS'^lmary Self-Concept Inventory vas administered to 

students in the fqur project element^^Tr schools as 
testvln October, 1973, ancNas a post-test in May, 1974- A s«ies 
o^ Ugj^ etveen , one-within classification analyses variance vere 
tcBj^^ormed on. students* test scores, one analysis done separately 
fc^^^BBi grade. These analyses allow for the determination of the/ 
reliability of observed differ^ces in scores among schools, between 
students receiving bilingual infbruction and those receiving 
monolingual English instruction, as well as the differences between 
%pat-test. f • 

sAon *of klndergdrten results. ^ ^ ' 




Aver^.^pte-and post-test scores and results of tHe analysis of Variance , 
are ported in ^febie-l. These results are rather straight fprward. 
The only significant yariation nin scores was that between pre and post 
testing. In othe^r^'woife , while the differences among schools and 
b.etw^en bilingual and monolingual students zxb so slight that. they can- 
not be* considerect as representing true differebces, the oveiCll 
difference between pfe-end post-test scores is \uff iciently large, to 
merit the conclusion that the overall gain of MpB points represents^ 
a^^al^ain- There may still be scxae questidn ^s to whether the gain^ 
are due to the project itself or to a sin5>le maturation process which 
would haye resulted in gains even if there had been no program. With- 
out an. appropriate ccmparison group- of students who are cai5)arable to 
these in all respects except for the prq^Ject it is impossible to 
resolve thi$ question conclxisively. It remains, however jthe^tjfet^ overall 
increase 4.n self -concept as measured by this instnmient is re3(etively 
l&rge and represents some real" improvement,* what eve iRxthe cause." 

Discussion of first-grade results 

Results for first grade are somewhat more coirglicated and difficiiit 
to interpret than those for kindergarten, as indicated in Table 2* ^ 
The overall difference between pre-an4 post-test scores is statistically 
significant, indicating sme general Improvement of self-concept. 
There are, however,^ some marginaljj<?iications that relatlJSiships among 
thp observed differences are racier complex^ First, it snpul'd be- noted 
that while diff^nces betweeif bilingiAl' and monolingual students vere 
Very sGght on thb average, the actual^size and direction of^those dif- 
ferences ,yary from one school to anothef.^ At* Allison and Palm, scpres * 
for monoliSfeual stVdents tended to .be higher than those .of bilingual ^ 
^studtots, wptle at yovalle and Met z the reverse was true.'_ ' \ 
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Table 1 



Analysis of Kindergarten 'Primary Se3^-Concept 
" Inventory Total Scores 



Means for 




♦-There vas no mcnolingvial kindergarten ciass at Palm 



AHALYSIS OF 'VARIAIiCE 








V 


, CBe£ween-^bjects Variance) 










Schools > 


.•12 


' ' 2 • 


. .01 


> .10 


\Class Type • . - 

• o 

Schools "by Class ^Eype 
Error (Between) ^ 


.23 

3.86 
' ^0.-65. 


' 1^ 

2 

'^18U 


.02 

. .83 . 


> .\o 

> .16 

* 


(¥ithin-Subjects Variance) 


N 








Trials - 


179.65' 


1' 


37.01 • 


< .COOL 


Schools "by Trials/ 


,37 


2 . 


-.0,8 


>*.10 


^ Class Type hy Trials 




^ 1 


^.16 


> .10 


ScSbQls by Class Type by Trials 
/Error <Withi«i) 


9'. 91 
U.85 


' ' 2 • 
■ l8lt 


2.0H 

• • 


>.10 



^4 



Table 2 • 



Analysis ot First ^Jrade Primary Self-Concfept 



^ventory Total Scioreg 



Keazis fcff all growls 



■~t7 

H ?re^t: 



CLASg" TYPE 



►TEST MSAH 



POST- 
TEST kEAir 



A7EEAGE 
GAIK 



Allison 
Allison 
Govalle. 
Govaile* 
Metz , 
'Metz 
Pala ■ 



Bilingual 
Monolingual 
Bilingual . 
Monolingual 
Bilingual*- ? 
Konolingi^al 
. Bilingual 
.Monolingual- 



•92. 

19 

52 

58' 
t 

36 
US 
In 
18 



12.-76 
13.1»2 
■l2'.''67 
12;2l» 
lU.n 

■ « 

12.91* 
12.1tl 

* 

12.83 



13. Us 
^13.63 
ll*ro8 

-12.79 
13.72 
13.75 
13.10 
lU.ljU 



.67 
■ .21 
l.lfl 
-—55 
-.39 

.81. 
• .69 
1.61 



Total GroVip 



1,^.62 



.70 A 



AHALYSIS OF VARIAJiCE / 
"■■firfTTPrT? 










(Between-Subject s Variance) 










Schools 


10.91 


3 


■ l.lJ* • 


>.io ■ 


• Class Type 


.13 


1 


.01 » 


>.10 


Schools Tjy Class Type 


. ,22.78 


. 3 


'2.37 


<.io . 


Error (Between) • 


9.6l 


836 ' 


1 




(Within-Subject Variance) 






t 


* 


Trials , * ° 


65.02 


1 


' 16.36 


<.001 


Schoqls by Trials 


6.53 


3 


l.6lt . 


>.io . . 


, Class llVpe by Trials 


i.Uo . ■ 


; 1 


.35 


>.10 


Schools by Class Type by Trials 


8.6U 


* 3' 


2.17 


<.io 


Error (Within) ■ 


3.97 - 


336 • 


e 
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At an eveaa more coeziplex level, there was some indication that pre-post. 
gain^ .varied cons iaejr?bly according to specific cocibinations of school 

'fttid clas& type. At Allison there was a substantial gain for bilingual 
students in contrast to 'a smal^ gain for monolingual students; at 

^^GovaljLe ttofe va& a 3jarge gain for bilingual students coupled with 
saallfer> but stiil substantial gain for monolingual students; at 

.IJetz. there was actuallly -a loss for bilingiial "Students and a substantial 
gain for mctaolingual students; and at Palm there was a substantial gedn 
Tor bliiingual students but an even larger gain for monol in g u al students* 

^^ese large and non-syst^iatic variations are extremely JULffic^lt to 
account for» since they do not^dicate any gener^ tendencies for 
results at one ?chool *o be better or worse than results at any other 
•school, or for scores of bilingual students to be higher or lower than, 
those of Bonolingixal students. Since the reaults do appear tq, be 
associated with rather specific combination^ of school and class type, 
*it see^s reasonable to conclude tha^ whatever effects on- self -concept 
existed were much more dependent on factors associated, with the^e 
specific cOTibinations than on any generalized effect of the J)rograa. 

Discus3ion of second grade results 

Results, fof/^ecohd grade are reported in, Table 3. As was the case 
in first gMde,"the second gr^^de results indicate some cosaplex * 
interrela^onships which ar^^ not easily interpret able* Unlike 
Idndergat^en and first grades, 'in sect^d grade there was some signiij^jint 
^ariati^n among schools. While scores for Allison, Govalle, and* Met z*^ 
ayeraged about the s^ame, scores for Palm students were consistently 
' lower Further conplicating the picture is the observation that 
differences between bilingual and monolingual students were not con- 
sistent across the four schools. At Allison and Govalle, scores -tended 
t5 be higher for bilingual than for monolingtial students , * at Metz they 
were about the same, while at Palm the scores were lower for bilingual, 
^^udents than for monolingual students* ' - ^ 

The absence of a significant overall pre-post difference is socaewfaat 
misleading ^in this instance, b^ause it tends to cover up the fact 
that there '*were both gains and losses in different cmbinations of 
sch6ol and class type that balanced out to resSlt in a net lack of 
difference. .In othel*. words , the situation is similar to that reported, 
above for first grade, where gains followed no general pattern but 
were highly specific to given canbinations of school and class type. 
In this case there were both gains and losses which, when aver<aged over 
schools and class type, resulted in a net gain of zero ,for the siecond 
• 'grade as a whole. There was a general tendency for a differential ^ 
pr^post change between* students in bilingual and mpnplingual classes* 
That i^,/i*ile there was a substantial ^average gain for monolingual 
students, f<5r bilingual. students. there" was an equdlly siabstantial 
loss. Further, even this tendency was not conmon to all four schools, 
as indicated by the Xact^that, at Allison, there was a slight^ gain for 
bilin^tal st^jdents and a loss for monolingual students., ^ 



440. 

v-6 . , 



Analysis of Second Grade Prlmaiy Self-Cone^ 
bory Total TesI Soores 




SCHOOL 


i^fiormips ^ 

CLASS TYPE 


If 


» ♦ 

PRE-TEST MEAH 


POST-*. 
TSSx .MriAil * 




Allison 


Bilingual 




14,5p 


nil All ' 


- • - 




. Monolingual 


83 


lV\29 


13.73 


—.50 


GoT&Ue 


Bilingual 






♦ 


-1.00 


Goralle 


Monolingual 

• 


53 


13.83 


llt.l»2 


".59 


Met:^' * 


Bilingual 


39 


It. 87 


lit. la • 


-.1*6 


Ketz 


^Mmolingual 


' 60 


llf.^ 


15.15. ■ 


1.12 


Pala 


Bilingual 


39 


12.79 


11.79 . - 


-I'.OO 


Pals, 


Kbnolingual 


19 


13.26 


lUi32. 


1.06b • 


Total Group 


366 


llr.l2 - 


f 

-it. 12*- ' 


'-..do 



• AHALYSIS OF VAHIAHCS 


MSAJf 


At 






(Betveen-Subjects Variance) 


• 




» 




Schools 


81.12 


3 


■9.52 


' < .0001 


eiass Type 


.05 


1 


.01 


>.10 


Schools- by Class Type ' ' 


U0.75 


3 • 


U.78 


<.01 


Error (Between) ^ 


8.53 ' 


358 






(Within-Subjects Variance) 










Trials 


.00 

« 


1 


.00 


>.10 


^Schools by Trials 


2.22 


3 


.66 


>.10 


Class Ty^jj^ Trials 


b6.6l* 


1 


12.59 


<.0001 


Scho61s by Class Type by Trials 


16.08 


3 


U.3l» = 


<.01 , 


Error (Within) " ' 


^^TO 


358 


» 
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!Pa3cen as vhole, these resiats present a ver^' cosrolex and harely . 
isbMpretahle picture* it should be kept in jsiind that the najor 
process designed for Isgjroving ^elf-ccmcept,^,ihe Huisau Develppcaent 
Pr og r aa ^ vas not is^lenented, so that there ^^s actually no reason to y 
e^^^ect ap g^ g^ e^^al, issxprorzes^ent of self concept for these students* A 
Moreorcr, because' of this lack of ir^l^ri^atioa, theire vere no proces^ 
data avail£5>e which xaight be used to accoiint for 'these differences, 
It se«is, then, that the ccs^lex and nbd/Zsydtesatic nature of the 
resuSts probably reflec€*«i^Aack of prqj:ess inpl^sentation for 
^pronreaent of self -concept ^ vlth the observed differ^ces betveen 
and sacHig schools and class type t>eing due to particular cha^racteristics 
of individual schools, teaphers, an* classes, nore'than to jdiaract eristics 
of the prbgraa* * 

0 

Coerparisons of bilingual » teen, and nonol&igual classrocps 

A further series of analyses vere perforried to provide infoiisation 
relevant to one of the ^Ii^)or decisira questions of this evaluation. 
'Phi ft question concerns the inerit ^of having bilingual teachers teaa 
tip vith monolingual teachers in order to provide ^^anish instrxicticn 
to tvo classroc^ instead of just one- 13iat is^ one bilingual 
teacher and one nonolingxzal teacher vould trade classes for part of 
:aie day, so that^all childree in, those tvo classes, would receive 
soBe instruption ' in Sp^ish during the day. Students -in both classes 
could then be classified as bilingual, in the sense of having 
received instruction in both Spanish and English. -It vas suspected," 
however, that there slight exist sorie differences in the w^s that 
classes belonging to the bilingual vteachers and those belonging 
to the r^nolingual tean teachers verg handled indicating the desirabilty* 
of Tff,ftV-yr>g some cCTparisons .between those tvo types of classes along 
.with nonolingual classes. Accordingly, additional analyses, sinilar 
to those already discussed, vere perforsaed with the addition of a 
third class type (teasi), defined by separ^ing students who were in 
a teen clas^ fra:^ the previously defined group of students receiving 
bilingual instJ-uction. Res^llts of these analyses with respect to 
specific ccaparisons aniong the three class types are reported in 
Table 1*'. , ^ 

It can be seen fron the data reported in Table ^ that there are no 
consistent differences f avq^ing students in bilingiml classes over 
those in teaa classes. In fact, the scores tot team classes tended to 
be_-slightiy higher than those for bilingual classes, although the 
observer^d gains vere v^ry nearly equal. There is, however, sose in- 
dication that self-concept of students in nonolingual classes tended 
to irrporve more than self concepts of^students in either bilingual 
or team classes. This is especially apparent in. second grade, ^ere 
the scores 6f bilingual and teaa students ^icttially decreased froa pre- 
to post-testy while scores of monolingual students increase slightly. 
As discussed above, hipvever, it is vtry difficult to jsake any ccm- 
cliisions hased on these data bectiu^ o * the lack of inplesientation 
of activities spepifically related to self-concept. 

I ... . 
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Table \ 



Co^pax^::gon of Bilisgual, Teem zxA Monolingaal 
ClassT^J^ on Self-Conc^t Test ScOTes 



Ifeaa Scores for Kindergarten 



"*Clasa Type-* 


Pre-test 


Post-test 




Bilingual 


12.0l» 


12.7l» 


.70 


Teaa 


. 12.81 


IS.Itlj . 


-\ .63 



*TJii6 caq^ariscn is^based cm scores of childaren at Allison 
and Pals schools*. Sinpe there iras ik> mpnUngnal Idnder^ 
garten cleiss at Pain, an ap pr o pri ate coeparison of bilingual 

.asad teaa classes vith stsiolingual classes could not be made- 



Kean Scores for First Grade 



Class Type 


Pre-test 


' Post-test • 




Bilingual 


12,78 


■ 13.25 


^ .1*7 


Teen 


13.38 


• 1J».05 / 


.67 


l&DOlin^ual 


12.86 


12.86^ ' 


.79 


















Mean Scorjss for Second Gi^de 






-'Class Type 


Pi*e*test 


•Post-test- 


Average Gain 


Bilingual ^ 


1^.05 


13,50 


-.55, • 


' Teea 


1V35 


13.76 


-.59 


Konolingual 


13.79 


It. 16 


.37 
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CoBparisons of gains on Prlaary Self -Concept Inventory ^ubseales 

A ffTial series of analyses vas perfonaed in an attespt to pinpoint ^ 
»ore specific areas of students self-concept irtiich may need to be 
es^Jiasized during the cooing project year* These analyses vere similar 
to jbhose already discussed, hut, used the nine possible subscale scores 
that can !be derived froca the test instead of Just the total^s^core-. Be- 
''suits of these analyses, with respect to overall pre-to post-test ' , ^ 

gains, eiXB sussarized in Table 3*- ^ 

fhere ^re sooe consistencies, in these data vhich indicate the possibility 
that there -ai^ sase specific areas of self-ccmcept vhich nay need ^ 
-mare ^ssphasis, as veil as scne lareas in "s^ch scores are already as 
hi^ as can be^3cpected> In the Intellectual-Self Itocain, Bean scores 
vere.consi^ently higher than those in the other two d o n ains in all 
three grades. In fact, neari scores on botii the Success and the Student 
self scales vere near to the r^yH?nTm possible score of 3 points cn 
both pre-and post-tests in all three graded. This indicates that a 
large nusber^of the children vere responding in the positive direction 
to all three itens on both of these scales* It should be noted hovever, 
that there vere slight, but statistically significant de cl in es in scores- 
fpr second grade students on both the Stlccess and ther Student-Self 
scales* The difference is so sli^t that it' say be of little practical - 
significance, since the post- 'test cleans vere still very high, but 
the loss is noted here since it may' indicate stsie slight negative 
progran effect that needs to be ncmitored during the coning school 
year. 'f 

Scpres vere also very high. on the Ssotional Stajfce scal^. In cost cases 
these scores vere alnost as high as those cm the tvo scales in the - ' 
Intellectual-Self ^Draain. Thus, children *s perceptions of thesselVes 
tended to be very positive on the motional State, Success, and 
Student-Self scales. To the extent that the Prlnary Self-Concept 
Inventory provides valid zseasures of these feelings, it appears 
that these specific Self -concept areas are areas in vhich student's 
feelings are already so positive that no extraordinary eaphasis is 
varranted. . , , 

In the Social-Self Doaain (Peer Acceptance and HelpflQness ) and on ' , . 

the Physical Size scale, mean scores vere ccmsi^tently lover thaii 
they. vere on the Success, Student-Self > and Enoticmal State scales. 
Thus, these three areeis nay be seen as areas in 'rfiich feore effort ^ ^ 

say need to be concentrated, even though pre-post ^ains vere signi- 
ficant in r^st cases. As ha§ beep discussed earlier ,^hovev^, 
interpretation of these data is clouded by the fact tnat the Hunan 
' Developaent Prograa vas not icnpl^epted, leaving no cause to expect ^ . ^ 
sy st ematic gains or losses, as veil as no process data to accotint 
for these observed differences. Nonetheless, it does seen feascm- 
abl^ to conclude that these three areas in %&ich scores tended to be 
lev are areas to vhich special attention neexis to be given dttring the 
next project year* ^ j\ 
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Table 5 

CoB^ariBon oJ^ Gsdna on Primary S'elf-Concept ^ 
Jivrentory Subscales'' 



Scale 



gjpdergarten 



First Grade 



Second Grade 



^lysical Siz^^ 


xxe 


P/i<rf 

Kean 


i * 

Gain 


Pre 
Mean 


•Post 
Kean 


Gain 


Pre 
Kean 


Post 
Keen 


Gain 


1.55 


7^9, 


* 


2-02 


1.91 




1.97 


1.77' 




^obional State 


2.k3 


2.J5 




2.57 


'^2.67 


+ 


2.76 


2.80 


0 


P«rsonal<^elf Dces&in 


3.99 


i».53" 






U.58 


.0 


1*.73 


It. 58 


0 


^^^eer Acceptance 


1.27 


1.65 


> 

-1" 


1.28 


l.lt5 




1.80 


'2.02 


i 

+ ~ 


Helpfulness 


i.52 


1.75 




1.75 

* 


2.00 




1.9*6 


2.0U 


0 

« 


Social-Self Dooain 


2.79 


3.1i0 




3.03 


3.1*2 


+ 


3.7t 


U.07 




Success 


2.63 


— T 

2.81 


+ 


2.69 


2.83 

- « 


+ 


2.83 


2.76 




Stud[eiit-seir 


2.1*7 


2.65- 




2.62 






2.^80 


2.^2=- 




Intellectual-Self Dosain 


5-11 


?.U6 




5.31 


5-60 


+ 


?;6H 


5.1*8 





* + = significant \ncrease in Eean score 

• ^0 = no significant pr^post change 

- = significant decrease in, mean score 

Description of Scales ^ 

1. Pl^sical Size: assesses the chiJLd's perc^rticm of^his/h^r relative ^ ' 

physical size. * \ 

2. E^ptional State: assesses the child's perception of his/her endtionaf 

state, i.e., happy or sad, angry or not angry 
3^ Personal-Self, Iteaain: the stm of scales 1 and 2^ provides a nore global 

neasia^ of hov the child feels about, hirsself 
Peer Acceptance: ^ assesses the child's perception of his/her acceptance 
^ • * by his/her peer group , ' . 

5« Helpfulness: assesses the child's perception of hlnself/beliielf iii the 
helper-helpee relationship , ^ ' 

6. Social-Self Domain: the sum of scales h and 5, provides 'a sore global ^ 

measure of the cfiild^s assesssent'X)f hi^/her j)^er 
relationships* ^ \ ^ 

7. Success: assesses the child* s perception of his/her tendencf^ succeed . 
^ or fail in task-oriented pursuits . ' 

6,. Student-rself : assfessj^s the child's perception bf his/hir abiHty to conform 

to classroca >ehavior expectations • ' 
9p IntfeU^ctual-Self Dcsaain:' the sum of scales 7 and 8, j^pvldcis a moreigiobal 
* ^ ^ - measiure'.of the child's ass^saent of his * 

, ; ^ \ . intellecttxal sel^ ' * 

y.. .■ . . ■ « ■ V-U 
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la suaaaiy, the data obtained vith the. Primary Self-Ccncept Inventory 
present an inconclusive picture with respect to the^desired program • 

^ootoome of iaprbved self*con<5ept •for jnroject sti^nts. There vere 
sigaitlceaoA gains for Icindergarten students vhich were consistent across 
all fotcr schoo:}.s and between both mono'lingual and bilingual students. 
Besults for first ^d second grades, however, indicated the observed 
gains .or ^sses w^e zaore dependent on factors associated with specific 
cccfbinations of school and qlass Jtype than on any generalized progi^am . 
effect* Coroarisons aaong students in bilingiial,' team, and monolingual 
classrocBS indicated, nothing consistently favoring bilingual over^eaa 
dassrOocis, although there. was soeae . indication that, in second grsfle, 
students in cojiQli^igual classes improved their self ••concepts to a greater 
erbent thw did students in either bilingual or team classes* Finally, 
coKoarisons among specific ^ubscales indicated that ;there were some 
specific self^-concept areas in wiiich special ec^hasis needs to be given 

' next ^ear, as well as other specific areas in which scores were quite 
high. * 
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JHSTRDMEHT EEPolt3L 
PrERS-HAEEIS" CHILDREH'S SELF CONCEPT SCALE 
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Date/Period of Administration; 
Fopxilatlon:, 
# 

Administered By: * 
Data Collected By: 



.October, 1973; Hay,. 1974 . 

All Student^ in Project Elementary 
Schools (Grades 3-6) 



a^liers^ 



Classroom Teat 
Office of Evalijation Staff 

#1 
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PESCBIPTI05 OF TISBS/£sSJS SELF-CONCEPT O^EST 

HtBaber adralnistratlons ot fihe instniment 

Two- . ^ ' 
Ikacat lon of Aaplnlstration 

■II- , " — 'j . 

In the dassroOTs 

Prolilgas vi^th the measure or vlth the adainistration ^rtiich ini^t v 
affect the ^Validity, of the measure \ ^ . v 

Due to lack of special training, the test administrations in different..^ 
classes may have been conducted in differing situatipixs. There Is, hovever, 
no documentation regarding, whether or not different administration con^ 
ditions actually occur fed. ^ 

• 

Training "bf the administrators ^ ^ 

Hone 

Brief description of th^ instrument ' ' 

The test consists of 80 self-report items such as "I like being the vay I 
an** and "I am slov in finishing my school vork." The response to each item 
is consiclered to be a description by, the pupil of some aspect of his/her 
self-concept. . - . ^ 

Developer of the instrument 

Dr, Eliec V. Piers and Dr. Dale B. Harris 



r 



Develt>pment of the instrument 

From an initial pool of iteas, those items vhieh had :a reasonable large 
fvariance and vhich were successful in discriminating^etveen high-scoring 
and low scoring pupils were jretained. retained items vere groiq>ed into- 

subscales as determined by a factor analysis of itaa responses. 

' Standardization of the instrument * . 

. standardization of the Piers-Hai^is had been accomplished. However, the 
test m^m^Al does not- present standardization data in a manner which might 
be tiseful. ^ ' ♦ 

■' Reliatiility and validity of the ingtrxment _ . - 

Kuder-Riebardson Fonsala 21 coefficients reported in the &t manual r^e 
fi-oa ,7&to .93, vith a median of the six coefficients reiJorted heiig .895 
and only one coefficient below 0.88. -.Thus, the iq,t€rval consistency of the ' 
instrtoaent appears io be quite accejAable." The validity data reported in* 
the is not as impressive or as consistent. Correlations vith Similar 

self-r^rt measures range from .68 'to .6U, ytal\& correlations with rat- 
i^ "by teachers and 'peers range from .U9 to those not significantly ^ 
differfiat tt'osn zfero.'t . ' 

' '' ■ ^'^ . . 
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\ . Analysis of Third Through Sixth Grade Self-Concept Data ' 

In order to assess changes in project students^ , self concepts during the 
year, the Piers-Harris, Children's Self -except Scale vas administered as 
a pre and post test to all students in s^ade^ thi^ee through five and to 
sixth grade studedts at Allan Junior ^gh School. The basic analysis' of 

* the data obtained consisted of. a, series of analyses of variance (one for 
each grade) to deterndne the statistical sigiificance of observed dif- 
ferences axaoc^g the four elemeatary schools^ betveen students receivings 
bilingual instruction and students receiving only English Instruction^ 

" and between pre- and post- testing (i«e«, gain). Results of these ana* 
lyses are reported in Tables 1 through 4. \ 



Discussion of Third Grade Results 



V 



-In 'third ^ade there was actually a significant decline in self -concept 
test scores, as indicated iii Table 1. The post- test mean over all schools 
vas 2% iKJints lower on the post- test than it had been on the pre- test. 
The effect appeared to be rather general across schools, with the excep- 
tion 6f Allison, where there was a slight overall gain. Differences be- 
tween bilingual and monolingual students were neither lai^ge enough nor 
cqnsistent enough to be considered significant. Taken ^s a whole, the 
results fpr tpird grade do not support a conclusion that the program' 
ha^ any general .positive effect on third grade st^idents^ self-concej^t« 



Dls'cu^ioh of Fourth Grade Results 



A inuch less clear picture of the data emerges from the fourth grade anar 
lysis, vhlch is reported in Table 2. As in third grade, there was a- sig- 
nificant overall decline in scores from pre- to post- test. However, there 
were^also some o.ther significant differences worthy of note. Although 
there was an overall decline in scores, most of th^t decline was accounted 
for by students in^ monolingual classes. Refetring to Table 2, it can be 
noted that in the four schools the^e were declines ranging from -1.42 
(Allison) to -3\83 (Palm) for studenra in monolingual classes,^ irfiile _ 
students in bilingual classes declined at only one school (Govalle). It 
appears, then, ^hat bilingual students tended to maintain or improve their 
levfl of self -concept while inono lingual students tended to beco^ slightly 
pare negative. a . . 

Also of interest to note is that the differences between bilingual and 
monolingual students were not* the same dt the four Vchools** At Allison, , 
monolingual students tended to have slightly higher scored than bilingual 
students, at Hetz the scores were about the same for both groups, but at 
Govalle and Palm the scores of bilingual students tencled to be consider- 
ably higher than the scores of monolingual students. There appears to \ 
be no way to account for these differences in terms of anything having, 
to ,do with the Bilingual/ Bicultural fro jeCLt. They may be 4^e to one of * 
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• . - Table 1 
AH/tLYSIS OF VARIANCE FOR THKH GRATE SELF CONCEPT SCORES 

■ : ' MEAHs Foa ALL Schools 



SCHOOL 


CLASS 
TYPE 


N 


I 


PRE-TEST 
MEAN 


POST-TEST 
MEAN 


&VERAGE' 
•GAIN 


Allisoa 


Bilingual 


36 




-53.25 


53.19 




. AlHsoa 

fl 


Monolingual 


6A 




:'55ro3 • . 


57.80 ' 


• +2 .77 - 


Govalle 


Bilingual 


11 




.58.18 


54.18 


' -4.00 




Monolingual 










7 . 


Hetz 


" Bilingual 


42 




54.33 


■51.02 


-3.31 


Metz 

4 

' Palm 


Monaiingual 
Bilingual 


47 

42 *\ 


\ 


55.60 


55.51 
52. 4^ 


-2.06 
-?.12 


Palm: 


Monolingual • 


35 


58. 5A ' 


"54.71 

• 


-3.83' 




Total Group 


346 

— w 




55.60 , 


53.09 


s 

-2.51 














Analysts of Variahce 
SOUl^CE 


■"MEAN 
SQUARE 


-df 


F 


P 


(Between-Subjects Variance) 












^ Schools 




27.01 


3 


0.12 


> .10 


Class Type 




269.81 


1 


1.18 


' -> .10 


Schools by (Mass Type 


418.25 


3 


1.83 


>';io 


^ * # •* 
Erxor (Bet?/een) 


228.38 


338 






(Kithiii-Subjects Variance) 












Trials 


• 


375.32 • 


1 ' 


6.33 


<.05 


Schools fay Trials 


•12f6.60 


3 


2.47 . 




Clal&s TxPe by Trials 


liO.33 


1 ' 


^ 1,86 


>,.10 


Schools by Class Type by* 
Trials 

Error (Ittthin) 


33.96 
59.29 • 


at 

3 

33£ 


V 


>.10 . 



) 



. Table 2 



ANALYSIS OF. VARIANCE FOR FOURTH GRADE 'SELF CONCEPT SCORES, ,^ 
■ WEANS FOR Ali SCHOOLS ' . - ■ ♦ 





CIASS 
TYPE ' 


N 


PPE-TEST . 
tIEAH. 


'• POST-TEST 
""'MEAN 


• A^RAGB 
^GAIN.. 


^SC&QOL 
' Allison ' , 


* 

Sllijogual • 


44 


50.41 


, 50.50 


r .09 . 


Al&son ^ 


UonQllnguar 


88 


54.18 


. 52,76 

f 


» 

.-1.42 ■ 


^ Govalle * 


M^lingual 


> 22 


58>45 


55#0? 


* 


. Cipvalle • 
• * 


"^'Monolinglal . 


01 

< 


« 

*tO» jO 




77 - 


UStz . . ' 


Bilin3^al 


21 . 


50. ib 


51.52 

^« 


1.42 


Mate • 


^ MoaolinguaX 




^ ;5i.i7 


• 48.9a 


. -2.27 


Palm 


Bilingual 


43 


^ S4.19- 


. 57.67 . 


3.48 


'A 
Palm 

* ' > 


MomJtbagual 


24 


,.. -50.54 * ' 


46.71 ' 


-3.83 

t 


- ^"'^'^^ ^ ' Total^Grojip 


^387 


' • S2-.20 


50^99 


-1.21 



^ '<&3alysis of Variance 
* ^ " SOUKCE 


' mm 

SQUARE 


df 




P 


(Between-S^bjects Variance) 


> 








Schools • 
Class Type 

' ■■- * •- 

Schools by Class Type 

» •» 


96.42 
2086.38 
1302.13 . 


3 . '• 

1 

; 3 


y .35 . 

' 7,64 ' 
-4.77 


>.i6 ■ 

<.01 , 
<.oi \ 


Error (Between) ^ 


273.01 


379 

f 


• 




(Within-Sbbjects Variance) 


0 








> ;rrial8 


210.92 


I 


'3.12 ■ 


<'.io 


' Schools by Trials 


91.46' 


3 


1.35 ■ 


■ >ao 


* Class- T^i^e by Trials 

. * ' 


379.32 




5.61 


; <io5* 


, Schools by Class Type by 

Tri£rls • - * 
jE?r.ror .(Withiijt) 


84.33- 




• 1.25' ^ 


>.io 



ERlCi " 



W-5 



451 



5 * 
» C 

y 



tie otOier projects iijvplved witfa these schools, °' J^fy ^y.^J"^ ' 
variations in the test adminisfcration procedures.^ Although it nd^t be 
of A»lue to investigate these differences further to' determine their 
^ses, irremains-that the irpre'linportant finding is that of . a signi- 
ficant decU-ne in self-doBcept test scores vhich is -accounted for by^ 
students in. monolingual classes, y • 

Dtscusgioa of - Fifth Grade^Results ♦ * . 

ie fifth grade data reported in Table 3 are soqewhat less complicated ^ 
than the fourth' grade data. The pre-po^,t differences Hot significant, - 
indicating no real change in -self-cpncept scores. There^were however, 
differences 'among -«he four schools in the amount of pre-post gain. At 
Allison and Metz there did appear to be real gain in self-concept, vfaile 
at GovalU and Palm the scores declined. On the whple, however, these 
data are not indicative' of a substantial positive change in children s 
self concepts. ^ 

Discussion 3f Sixth Grade Results ^ ' . ^ 

A9 indicated in Table 4, the 'pre-post differences for sixth grade students 
were insignificant. Scores for students in the bilingual classes were- si-g- 
nificantly lower than those of the monolingual ptudents 013*0 eh pre- and 
■ post-test. Thus, sixth grade results also fail to provide evidence of 
positive effects of the program on students* self except. 



• ^ Com parisons of Mllr.Eua l^ Teg::- and Mono lineal Clas 

_i -~»-i..<<a<- S^Sket rworformed to orovj 



grooms 



\ 

/ 



A second seijies of analyses performed to pro^^de information relevant 

to oS of tS major decisionmtions of this evaluation. This question . 
•has to do with- the me'rit^of having bilingual ■ teacl^ers team up with motoo- ^ 
lingual teachers in orde? to provide Spanish instruction to fiwo classrooms, 
instead of just one^\ That is, one bilipgual ' and one monolingual teacher 
w^lFttade classes Lr part of the day so'-th^t all children in -those two 
Susses would receiv/'s^nie instruction in Spanish' -during the day. S'^^^^^J 

both classes cdu^^fto^s. be classified as bilingual, in the sepse ^l^^^^yf 
received lnst?5fetjGn'il both Spanish and English; It was suspected bowever/L, 
that there migfft exist some 'differences in the ways sthat classes belonging 
to the bilingLl teeohers and those belonging to -the monolingual team teach- 
ers were 'handled, lea^g to the necessity ofmaking' some comparisons be- 
'tween 'these two types o> classes" along with tegular .monolingual classes. - . 
In order to do this^ an additional series of analyses, Similar to the 
.first scries already discussed, were performed with the addition f ^ 
third-class type (tean,), defined separating students ^o were in a te^^ 
ciass from the. pre^atr^ly defined group 5f students receiving Wli^f ^1 ins- 
truction. Results of - these analyses for eacli grade are ^summarized in Table - 

• , ■ - ^ 

5. . • : , -- , . ; • ; ^ 

The data in Table s' provide n9 indication that the t^am arrangement was . 
^ SLf^J to- ihose chlldreg^invalved.^ In thifd^ grade, children irr tean class- 
. actually had somew&t higher/^cores aj^.a slightly ^^}^^ ^^^^^r . ' 

test" decline than did students. £n Ithe. bilingual classrooms, thoueh their 
scores were still somewhat loweir JtHanJihose of. students in tnonolingual 
classrooms. In fourth gr^de, the?^^ scores^ for team.cl^s^es vere some.- . 



Table 3 



^H&LYSIS OF VARI^CE FOR FIFTH GRADE SELF CONffi^ SCORES 

BEANS FOR ALL SCHOOLS 



SCHOOL 


^ TYPE 


N 


PRE-TEST 
-MEAN 


BOST-TEST 
■ MEAH 


AVERAGE 
' GAIN 


Allison 


' Bilingual 


40 


• 


52.^3-' 


55.22 


2.27 


A1U^<»£ 


'Monolingual 


81 




51.15 


53. S3 

• 


2.18* 


Govaile 


^ Bilingual 


23 




53. OCT - 


> • 

52.04 - 




Govalle^^ ' 


Mono lingual ' 






54'. 13 




•2,73 


• Vf _ Am 

netz 


Bilingual. 




1 


47.3f5 . 


•52,62 


5.27 


Mete 


Monolingual 


53* 




54.40 


. -54^5L 


.11 


Palm 


Bilingual 




V 


52,39 


50.16 


-2.23 


Palm. 


Monolingual 


■41 




54,56 ^ 


54.56 


-.00 






362 


•5£.49* 


52.98 


.49 




• Total^oup^ 








• 


- 


Analysis of Variance ' ^ 
SOURCE 


■ MEAl^ 

sruARE 


df 


F 




f ' ■ ■ 

j^Between-Subjects V^ri^nce) 






<• 






Schools 




-26.37 




- 3 > 


'.0? 


• >-.10 


Class. Type 




380.41- 




1 


1'.36 


■ >.10 


Scliools by Class Type 


331,66 




3 


1.18 


>.io 


Error (Between) 


279.83 




■ 354 






(Within-Subjects Variance) 










V 


Triali 

* 




38^43 




1 




. > .10 ' 


Schools by Trials ^ , ^ 


212.97 




. 3'. 


3.60 


<.05 


Class Type by Ttials 


57.37 




1 


'.97 . 


. >.io 


Schoolsr by Class .Type by 

' Trials* . , 

Error (Within) 

* • • 


97.09 
59.12 

1 "* 




3 . 

• 354 ^ 


1.64 ' • 

* 


• > .10 - 

« 



J Table 4 

AHALYSIS OF VAIHAHCE FOR SIXTH GRADE-SElfl-CONCEPTJCeRES 



GROaP,HEANS 



• << 


• R ' 


PRE-TEST 


- PC^TrTES 


^ .AVERAGE 
T GAIN 


/Bi/ingual students 


32 


50.25 


• 51»t)9 




.84 


Honollngual students - 


299 


55^6 


55.01 




-.25 


Total Group 

• 


241^ 


54.59 


54.49. 


-.10 






■ 




^ 


Analysis of Variance 
SOURCE 


MEAN .' 
SfWASE 


df 


F 




Total ^ 




190;82 


481 






Between 




335.26 


240 






Gtoups 




"1105.06^ . 


1 


3.33 


<.10 


Error (Groups) 




332.04 


£39 






Within , 




46.98 


'241 




* 


^ Trials 




• 1.30 


1 


.03 


> .10 


Group by >ia^als 




. 16.56 


1 ' 


.35 


'>:.io 


, Error (Trials) 




.47.30 


239 


• 


• 






* 

« 


4 




4 



Wr8 

454 



Table 5 



CCMPARISraiS OF llLIHGUAL, TEAM, AND MOIWLIHGOAL 
- ' CL&SSROOHS ON SELT-COHCEPT TEST SCOEES 

HEAH SCORES ^OR THIED GRAIE 









AVERAGE' 


CIASS TYPE 


PRE TEST 


tOST TEST 


GAIH 


v-Bilingual 


53.06 


50.63 


-2.43 




X'55.70 


53.78 


rl.92 




57.05 


56.00 


-1.05 


WEAK SCORES FCHt'EOHira GRASB 


» 






9 












AVERA(S 


CLASS TYPE 


PRE- TEST 


POST TE§T . 


GAIS 




53.83* 


54.74 


.91 


Team 


50.87 


53.47 

» 


2.60 


MonoULncwal 


52.36 


49.73 


-.-2,63 


MEAK SCORES FO#FIFTH- G»AIS 










AVEMGE 


CL^S TYPE 


PRE TEST 


POST lEST . 


. GAIK ■ 


Bilingual 




,52.97 


-.61- 


Te^ 


5i;63 


52.24 


- .61 


> 

Konolingual 


52.85 


53.95 


i;io 


< 

f 




• 


# 


* 


1 


» 


* 

• 



W-9 



lAat &taller than those of bilingual classes, but the average gain was 
greater* Ic^if th grade the difference^ asxmg the thre^ class types 
igstByW S Bv aif that none of thf ' three canjbe considered as better or 
wfse than any of .the others* On the \rfiole, then, it appears that 
s^dents in teaa classes do at least as well on this taeasure of self- 

icept €is' do students in bilingual classes, thus gi-Mng evidence 
supportive of continuing the tefia arrang^aent* 

Cottparisons of Gains on Piers-Harris Subscales 

Since the analyses performed on the Piers-Harris total test scores do 
not give ai^ indication of significantly inproped self-concept over the 
course of ther year, a third series of analyse J||fwas perforned in an at- 
test to pinpoint laore specific areas of stu,dents* self-conceit which 
my need to be emphasized during the next project year. This series oi 
analyses was identical to the first one, but used the six possible sub- 
'scale scores that cto' be derived froa the test instead of just the total 
score. Results of this , analysis are sumarized in Jabie 6; • 

One soae^diat surprising outcocae. of this analysis is the^Sdication that 
there taay have been sos^ specific areas of i§elf-concept vfaich actually 
Ttere affected positively. In third grade and in fifdi grade, there were 
significant pre- pos-t- gains on the AicdLety subscale, l&adicating that 
students tendea tb be less anxious at the end p,f the year- than at the 
beginning* Moreover, there were also gains on the Anxiety scale in 
fourtji and sixth grades, although the gains vere not statistically sig- 
nificant:^ This provides further evidence of a trend for ssxsie reduction ' 
of anxiety owr'the course of the year^ There also was a significant 
-gain on the Happiness and Satisfaction scale^in^fth grade, but no trend 
in the sane direction indicated for the other three grades • 

Perhaps rsore importantly, the significant decreases 'in scores on the In- 
tefteetual and School ^tus and the Physical Appearance and Attributes 
scales in third and fourth grades do'^indicate particular areas in which- 
additional emphasis needs to- be given. That is, tbfe significant declines 
in the total score which were observed for both*third and fourth grades 
can be atfcrfbuted to the declines on these tv^ scales. Thus, activi^es 
^rfilch night be implemented in order to increase scores in these two 
particular areas would probably aiso raise the total' score, perhaps to 
lie point of -representing an overall gain in self- concept. 

lii sucaary, the data obtained with the Piers-Hanfis* Children's Self dbh- 
ceptr Scale present ^ basically negative picture with respect to the de- 
sired outcoce of.increased self-concept for project students* Th^ do, 
liowever, indicate that staidents in team classrooms do qo more poorly in 
this area than do students in bilinguaj or rsonolingual classrooms. 
Fin ally, craiparisons ba:sed on subscale scores indicate that there are 
soee specdLflc areas of self- concept which need -special emt>hasts for the 
next project year, as well as x>ther specific areas in, which some positiy^' 
results are 'indicated. / 
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C0M?A2IS(KS OF GAIKS 05 PIEES-HfiSBIS StTBSCALBS 







iHISD C^IAIS 


TOSKm GRABE 








Sim C2&IE 










PBE. . 


POST 




' PEE 


•POST 




PEE 


POST 








t *S4S 


GAIK* 


MEAN 




lEAK 


mm' 


GATS* 




• MKAN 




Behavior - 


12.7 


12.6 


0 


12.4 


• 

12,2 


• 

0 


12.7 


■ 

12.8- 


' 

-0 


laU 


, 13.6 


# 

. 0- 


Intellectual & 


13.1 


• 12.3 




11.8 


11.3 




^ 10.5 


10.9 


0 


11.2 


11.2 


0 • 


School status 


























-pi^sical Apt>earaiice 
& Attitodes^ 




7.5 




6.8 


6.4 




' 6;7 

# 


6.6 


0 


7;o 


7.0 


0- 




8.2 


3.5 




-7t9 _ 


8.0 ■ 


0- . 


8.2 


8.j6 


+. 


8.2 




0 


Popularity 


7.4 


7.4 


- 0 


7.1 , 


7.2 


0 


7.6 

— * 


7.7 




8.1 


8.1 


p 


^pplness &^ 


6.3 


6.3 


0 


6^ 


6.3 _ 


0- ' 


6.6 


6.9 


- 4- 


7.0 


6.9 

* 


-0 


Sai^faction - ^ 












* 















1^ 



* -fr » -significant increase in nean scores^ 
0 « no significant pre-post difference 
- » significant decline in sjean scores'^ 

irk ^,high score on 'this scale indicates low anxiety 



• /■ 



